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подальших ґрунтовних досліджень. Застосування методу асоціацій на 

заняттях з дисципліни «Іноземна мова академічного та професійного 

спрямування» засвідчило їх ефективність в плані активізації розумових 

процесів, запам'ятовування значного об'єму професійної лексики, а також 

стимулювання ініціативи використання англійської професійної мови 

студентами технічних спеціальностей. 
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LEARNING ORIENTED ASSESSMENT APPROACH TO 

EVALUATING STUDENTS’ SPEAKING 

Speaking is one of the major goals and one of the four main skills along with 

listening, writing, and reading in the process of foreign language learning. In a 

recent survey of over 5,000 employees in 38 countries, 35% of respondents 

indicated speaking as the most important language skill in the workplace [5]. 

Moreover, speaking has become a key component in many foreign language 

proficiency exam. But the unique nature of speaking makes it rather challenging to 

design criteria and methods to assess speaking skills. 

Learning-Oriented Assessment (LOA), which is a formative assessment or 

assessment for learning, focuses on reliability and validity. The primary purpose of 

LOA is to promote learning. Modern approaches to LOA primarily refer to the 

intention to change the traditional connection of assessment as a learning tool to its 

conceptualization as a teaching tool. LOA of speaking skills among students 

promotes the effectiveness of learning and ensures the reliable estimation of 

learning outcomes. Thus, the principal role of a teacher of English is to create a 

productive environment of learning, where LOA is supportive to the function of 

formal assessment. LOA allows introducing formal assessment into a context of 

foreign language teaching and learning and helps achieve positive results. 

Nevertheless, the introduction of LOA in higher education faces several 

challenges. Among scholars and practitioners, there is much dispute over the 

assessment of speaking skills including defining language proficiency, avoiding 

cultural biases, and attaining validity. 

Nowadays, the emphasis given to linguistic competence dominates he 

attention paid to linguistic performance, which in turn impedes the students’ 

speaking proficiency and the assessment process itself. Therefore, the development 

of a reliable model on English speaking skill assessment is extremely important as 

it has the potential to improve English language teaching. 

In conventional teaching process and assessment practices, students take 

tests and get feedback. Boud [3] stresses that traditional assessment plays a large 
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role in the world of studying and directs learners towards what is important and 

what they should be doing in order to achieve further progress. In recent years, the 

distinction between summative assessment, which is linked to assessment of 

learning, and formative assessment, related to the assessment for learning, has 

become a focal point of different studies. 

Weir, Vidakovich, Galaczi [10] point out that speaking has been an essential 

part of second language proficiency for almost a century. Over this period, ideas 

about the nature of speaking ability and best practice in language assessment have 

advanced. Tests nowadays have more clearly defined constructs, empirically 

validated assessment criteria [7]. Bachman [1], Stoynoff [9] emphasise that he 

trends in language assessment have been shifting from measuring one-dimensional 

segmental linguistic skills to a more multi-dimensional, holistic approach, i.e. 

using more than one method for assessing speaking proficiency. Nevertheless, 

according to Knight [8], assessment of speaking skills often lags far behind the 

importance given to teaching those skills in the curriculum. 

The aim of this study is to determine LOA as an integral part of professional 

training of students. The study design was based on the following methods: 

literature review, case study, English class observation. The participants of this 

study were graduate students, would-be teachers of English language and 

literature. The study was carried out with 25 students. Ethical aspects were taken 

into consideration and observed. 

Based on the nature of the study, three main research objectives were 

defined: 

 to address the issue of how assessment could be more effectively 

focused on enhancing students learning; 

 to emphasise the learning features of LOA and promote their 

development;  

 to suggest some possible ways of the implementation of LOA into 

teaching and learning practice. 
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The implementation of LOA in a foreign language classroom creates a 

positive environment for students to be actively involved in their own assessments. 

Furthermore, LOA empowers learners to monitor and evaluate their own activity, 

achievements and progress. 

In the light of the collected data within the study that was carried out at 

Borys Grinchenko Kyiv University, it was revealed that LOA Model consists of 

assessment tasks in a foreign language classroom that should: 

 be applicable to the content and context; 

 follow instruction and be significant to students’ learning; 

 be based on meaningful interaction in situations which the students 

take part in; 

 develop students’ awareness of how their LOA tasks correspond to the 

learning objectives; 

 make feedback on students’ performance; 

 build students’ ability to learn. 

As Boud [2, p. 222] emphasizes: «Assessment needs to be an indispensable 

accompaniment to lifelong learning. This means that it has to move from the 

exclusive domain of assessors into the hands of learners». 

In line with previous researches, the conducted study proved that self-

assessment can also be referred as a learning tool. Moreover, Carless [6] points out 

that self-assessment promote learning, while Bourke [4] states that self-assessment 

encourages a deeper approach to learning. 

Thus, LOA approach to evaluating students’ speaking skills provides 

practical suggestions that can make the assessment of speaking easier for both the 

learner and the teacher. Such assessments are effective tools for teachers. Based on 

LOA, teacherscan have confidence in students’ achievements, design the proper 

teaching-learning environment, use assessment results to change the existing 

practice and as a result to improve students speaking proficiency.  
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The study has set forth a case for assessment discourse focused on learning 

rather than measurement. The implementation of LOA Model enables teachers of 

foreign languages to evaluate students’ speech efficiently and judge their work 

against the criteria. Students actively participate in engaging with criteria, quality, 

their own or their peers’ work on discussion, presentation, show-the-work problem, 

essay question. Such feedback gives practical and emotional support to students 

encourages their current and future learning. Thus, LOA Model is constructed out 

of the following key principles: relevant tasks, student participation in assessment 

and feedback. LOA can be applied to formative or summative tasks. Recognising 

the principal purpose of LOA to support learning which is of paramount 

importance. LOA approach to evaluating students’ speaking has the potential to 

combine instruction and what is learned and to support and encourage effective 

student learning. 
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Постійно зростаюча зацікавленість широкого загалу до вивчення 

іноземних мов вимагає перегляду вже існуючих підходів до викладання 

мовних дисциплін. Зростає розуміння важливості таких дисциплін як 

фонетика, риторика, акторська майстерність. 

Підвищення якості підготовки гуманітаріїв у вищій школі є досить 

важливим завданням. Аналіз сучасних досліджень й публікацій з питань 

методики викладання свідчить про неабиякий інтерес до даної проблематики 

й активне впровадження в навчальний процес інноваційних технологій 


