MIHICTEPCTBO OCBITHU I HAYKHU YKPAITHU
JNIBH3 «(I1IEPESICJIAB-XMEJIbHULIbKUH JEP)KABHUH IEJAT OI' TYHUI
YHIBEPCUTET IMEHI I'PUI'OPISA CKOBOPO/IN»

(kagenpa inozeMHOI (inosorii, nepexkaagy Ta METOAUKH HABYAHHS)
KHIBChKUM HAIIIOHAJIBHUHM YHIBEPCUTET IMEHI TAPACA
INEBYEHKA
(kadenpa Teopii i npaKkTHKH MepeKJIAay 3 AHIJIiHCHKOI MOBH)
XAPKIBCHKHWH HAIIIOHAJIBHUM YHIBEPCUTET IMEHI B.H. KAPA3IHA
(xadenpa nepexnano3naBscrpa imeni Mukosan Jlykama)

PEARSON OBL CONNECTIONS ACADEMY (USA)

INSTITUT NATIONAL DES LANGUES ET CIVILISATIONS ORIENTALES
(France)

CONSTANTINE THE PHILOSOPHER UNIVERSITY IN NITRA (Slovakia)

S CONSTANTINE
"84 THE PHILOSOPHER § §
"¢ 90 UNIVERSITY %
IN NITRA

3BIPHUK TE3
I MIDKHAPOJTHOI HAYKOBO-IIPAKTUYHOI
THTEPHET-KOH®EPEHIIII
«CYYACHI METOJIUKH HABYAHHSI IHOBEMHHNX MOB I
MNEPEKJIAY B YKPAIHI TA 3A II MEXKAMW»

Iepesicias -2019



YK 378.016 : 81°245°25 (477+100) (082)
Ca1

Pexomenoosarno 0o opyky suenoro paoorw J[BH3 «llepescnas-XmenvHuybKutl 0epircasrutl
neoaeoeiunuil ynieepcumem imeni I pueopis Ckxoeopoouy
(npomoxkon Ne 56i0 19 nucmonaoa 2019 poxy)

CyuacHi MeTOAUKM HABYAHHA IHO3eMHHMX MOB i mepekJiaay B YKpaiHi Ta 3a ii MexaMu :
te3n I MixxkHapoaHOi HAyKOBO-TIPAaKTHYHOI 1HTepHeT-KoH(pepeHuii (M. Ilepescnas, 3 rpynHs
2019 poxky) / Tom pen. K.I Mizin; JABH3 «llepescnaB-XMenbHUIIBKAN JIepKaBHUAN
nenarorivHuil  yHiBepcuter imeni I'puropis CkoBopomam». — Ilepescna, 2019. — 284c.
(EnextponHa kHHTa).

Peoaxuyiuna konezin: K1 Miszin, 0-p ¢inon. umayx, npogh. (2on. ped.), JLII. Jlemioua, kauo.
Qinon. nayk, ooy. (3acm. zon. peo.), I.B. Xpin, kano. ned. nayk (ion. peo.).

Jlo 36ipHMKa yBIMILIN TE3H AOIMOBIICH, SKi CTald MPEAMETOM OOTOBOPEHHS YYaCHUKIB |
MixHapoaHOT HayKOBO-NIPAKTUYHOI 1HTepHET-KOH(pepeHnii «CydacHi METOIUKHA HaBYaHHS
1HO3eMHUX MOB 1 TIepekaay B YKpaiHi Ta 3a ii Mmexxamu» y M. Ilepescnar 3 rpynas 2019 poky.
Te3nm koH(epeHIii HAAPYKOBaHI YKPATHCHKOIO, AHTIIMCHKOI, HIMEUBKOI, (ppaHIy3bKOI0
MOBaMH Ta PO3MOUICHI y 30ipHUKY 3a CEKI[isSIMH, 1110 3asBIICH] Y Iporpami KOH(EpeHIIii.

Po3paxoBaHo Ha HAyKOBMX TpAIiBHHUKIB, BHKJIAJadiB, acMipaHTiB, CTYICHTIB
MeAaroriyHuX CreniaibHOCTe! Ta YCiX, XTO I[IKaBUTh METOAMKOIO BUKJIAJaHHS 1HO3EMHHUX MOB 1
nepekiany.

Modern methods of teaching foreign languages and translation in Ukraine and
beyond : the first International scientific and practical Internet-conference proceedings
(Pereiaslav, December 3, 2019) / Ed. by K.I. Mizin; SHEE «Pereiaslav Khmelnytskyi Hryhorii
Skovoroda State Pedagogical University». — Pereiaslav, 2019. — 284p. (Digital book).

This volume includes proceedings of the first International scientific and practical
Internet conference «Modern methods of teaching foreign languages and translation in Ukraine
and beyond», which took place in Pereiaslav on the 3d of December 2019. The proceedings are
published in Ukrainian, English, German, French languages, they are grouped according to the
conference workshops.

This book is presented for scholars, lecturers, post-graduate students and all, who are
interested in methodology of teaching foreign languages and translation.

BinnoBinanbHicTh 32 JoCTOBIpHiCTH BHKJIaJAeHUX y MyOJikanisax ¢akTiB, a TAKOXK 3a
MOKJIHMBI OTpPiXH 1010 TEXHIYHOTro 0oopMJIeHHs IMX MyOJikauiii HecyTh iXHi aBTOpH.

YAK 378.016 : 81°245°25 (477+100) (082)
Ca1

JIBH3 «IlepesicnaB-XmenbHULBKUI
Jep>KaBHUMN NeIaroriYyHUM YHIBEPCUTET
imeHi I'puropist CkoBopoan», 2019



3MICT
CEKIIIA 1. TEOPETHYHI H METOJHYHI ACIIEKTH HABYAHHA THO3EMHHX

MOB Y 3AK/IAZIAX BHII[OI OCBITH B YKPAIHI TA 34 KOP/JOHOM...................... 9
Aranonenko M.O., Cremanuyk H.O. — USE OF INTERACTIVE METHODS IN THE
PROCESS OF STUDING FOREIGN LANGUAGE IN HIGHER EDUCATIONAL

INSTITUTIONS . ...t 9
Aptiox O.I. - MDKMOBHA TPAHCIIO3HILIIA SIK ®AKTOP OIITUMI3ALIII HABYAHHS
TTOJTBCBKOT MOBL. ... 12
Bopucosa H.B. — KOHTPOJIb PIBHI C®OPMOBAHOCTI T'PAMATHUYHOI
KOMITETEHIIT Y CTYAEHTIB-®ITTOJIOTIB. ......oivuiiiie e 15
Byiinnupka M.O. — METOJIUKA ®OPMYBAHHS YMIHb AHIJIOMOBHOI'O YATAHHS
y [TOYATKOBII1 LIKOJII 3A JIOITOMOTI' 01O MOBIJIBHMX
TEXHOJIOTTH . ..., 20
Bypomencbka M.B. — USING YouTube AS AN INDEPENDENT TOOL FOR TEACHING
ENGLISH LANGUAGE ... ..ottt 24
Bxingep H.B. — TEXHOJIOI'ISI IEPEBEPHYTHUH KJIAC»: TEOPETHMYHI TA
METOJMYHI ACTTEKTHL. .....ooimiit e 27
Iaiinaii 1.0. — TIPOBJIEMA BUBYEHHS JIPYT'OI ITHO3EMHOI MOBM V 3AKJIAJIAX
BUIIOT OCBITU YKPATHI. .......cooiiiiiiiii e, 31
Faagymmaa 0.0. — THE TRANSLATION METHOD IN TEACHING ENGLISH TO
AD UL T S . e 35
Harani Jliape — IHIIOMOBHA OCBITA V ®PAHIII: HA TIPMKJIAJI 3AKJIAJIIB
OCBITU BEPCAJIBCBKOT AKAJIEMIL. ... 38
Jlooust JLE. — YKPATHCBKA MOBA SIK JUJAKTUYHA OCHOBA ®OPMYBAHHS
THIIOMOBHUX KOMITETEHTHOCTEM. ........oouiiiii i 41

Katarina Pekarikova — FOREIGN LANGUAGES STUDYING IN HIGHER SCHOOL IN
SLOVAKIA: THE EXAMPLE OF CONSTANTINE THE PHILOSOPHER UNIVERSITY IN

N R A e 46
Kostyn O.A., Kpukyn B.C. — DISTANCE EDUCATION AS AN IMPORTANT FORM OF
FOREIGN LANGUAGE STUDY ...ttt 49
Jdaspuuenxko H.M. — BUYMTEJIb IHO3EMHOI MOBU B €BPOIIEMCEKOMY
BUIMII P ..o 53
Pyabko JLII. — CIIEHU®IKA [HAUBIAYAJIbBHO-XYJOXHBOI'O MOBJIEHHA B
JAPAMATHYHUX TBOPAX. ... 56



Cesepina T.M. — KPUTEPII BIZJGOPY ABTEHTUYHUX MATEPIAJIIB VY IIPOILIECI
HABUYAHHS THO3EMHOI MOBU Y CEPEJTHIN IKOJIL. .........ooviiiiie e, 60
Ouaena Cent-XKoanic — BUKJIAJJAHHS YKPAIHCBKOI MOBU fK IHO3EMHOI VY
®PAHIIY3bKOMY HAIIOHAJIBHOMY THCTUTYTI CXIJJHUX MOB 1 [IMBUIIBALIN
(INALCO). ..o, 63
Xapuenko T.I'. — TTIPOTTO3UIIIT IIIOJO ITOKPAILEHHS METOJIMYHOI HIIIOTOBKN
MAMBYTHIX VUMTEJIB I BUKJIAJJAUIB IHO3EMHOI MOBH (HA TIPUKJIAJII KPATH
BAXIITHOT €BPOIIT). ..., 68
Xpin I.B. - OCOBJIMBOCTI BUKOPUCTAHHS CONCEPT MAP ¥ ITPOIIECI BUBUEHHS
AHTIIIACBKOI MOBI. ...ttt 70
M aGincekuii M.E. — PEKJITAMA $IK 3ACIb THTEHCU®IKAILIIT ITPOITECY HABYAHHS
THOBEMHUM MOBAM. ..ottt 73
Anastasia Sham — LA PUBLICITE DANS LA CLASSE DE LANGUES ETRANGERES......75
CEKIIA 2. IHHOBAI[IHHI TEXHOJIOITI, METOJIHKH TA IHCTPYMEHTH

BHKIAJAHHS THOBEMHUX MOB............ccvvvvneeeeeeerrernneeeeseesrrsnneeesssssssssnneesssn 80
Ba6enko K.IT. - HOBITHI ACIIEKTH BUKJIAJJAHHS AHTJIIMCHKOI MOBM Y BUIIMX
HABYAJIBHUX BAKITATIAX ..o 80
Binosip O.C. — 3ATAJIBHOHAYKOBI MIAXOAU OO TPAKTYBAHHS ITOHSTTS
TTOJIUTTHTBAJIBHA KOMITETEHTHICTD. ..o, 84
Tamuncska O.M. — [IPUMOMI MHEMOHIKHU ITPU BUKJIAJJAHHI ITHO3EMHOI MOBU
[TPO®ECIMHOIO CIIPSIMYBAHHS CTYJEHTAM TEXHIYHUX
CIHELITAJIBHOCTE. ..o, 88
Inagyumaa P.M. - LEARNING ORIENTED ASSESSMENT APPROACH TO
EVALUATING STUDENTS’ SPEAKING . ......cccuuuiiiiie e, 91
3agopiozkna HJI. — OCOBJIMBOCTI BHUKJIAJIAHHS KVYPCY  AKTOPCBHKOI
MAMCTEPHOCTI CTY JEHTAM-TEPMAHICTAM VY BULIIN IIKOJIL....................... 96
3aiineea H.I. - OCOBJMBOCTI BUKOPUCTAHHS IIEPEXIJIHUX IIPOTPAM
JIBOMOBHOI'O ABUAHHS Y IHKOJIAX CLIA.........oouviieiieeiiieee e 99
Jaklyn Bonits — USE OF ENGLISH MOBILE APPS IN TEACHING ENGLISH............... 103
Koctuk €.B. — METOJIM ONTHUMI3ALII BJIOCKOHAJIEHHS BUKJIAJAHHS
THO3EMHOI MOBH V 3AKJIAZIAX BHIIIOT OCBITH. .......ooooiiiiiie e 107
Kpyk A.A.— INNOVATIVE METHODS IN TEACHING ESP........ccoovvviiiiiiieiiii 110
Jdaspunenxo T.II. — TNJATOOPMU HABYAHHSI TA BUKJIAIAHHSI IHO3EMHOI{
MOBIL. ... 112



Jeroua JLII. — 3BACTOCYBAHHS HOBITHIX METOJIUK BUKJIAJIAHHS THO3EMHOI
MOBU K HEOBXIJTHICTb ITPAKTUYHOI JISJIBHOCTI CYYACHOI'O BUKJIAJJAUA

................................................................................................................ 114
Mapununy FO.IL. — CYUYACHI TPAJIULINAHI TA HETPAJULIIMHI METOJW BUBYEHHS
THOBEMHUX MOB..... e 118

Martsiituyk K.J., Kocrunwk S.I. — OCOBJIMBOCTI HABYAHHSA MOBJIEHHS HA
BAHATTAX AHIJIIMCBKOI MOBU 3A JJOIIOMOI'OIO AY/IIO-BI3YAJIBHUX 3ACOBIB

................................................................................................................ 121
Mipoumigenko O.C. — MOBHI 3ACOBM BUKOPUCTAHHS I'YMOPY Y TBOPI K. EMICA
CLUCKY JIMD ..o, 125
OcoBa O. O. — INNOVATIVE LEHRMETHODEN IM SPRACH ORIENTIERTEN DAF-
UNTERRICHT ..o, 129
Ocunenko 10.B. — IHHOBALIVHI TEXHOJIOTII SIK 3ACIB BUKJIAJJAHHS IHO3EMHOT
MOBU Y CEPEJTHIN LIIKOJIL. ..., 132

IMacka T.C. - PO3BUTOK JIEKCUYHOI KOMITETEHTHOCTI VYHIB 7-X KJIACIB HA
YPOKAX AHTJIIMCBKOI MOBHM 3A JJOIIOMOI'OO ABTEHTUYHMX TEKCTIB (Y
YBIIUCTUYHOMY CTUIII). ...t 135
Hoaimyk FO.C., CemenoBa 0.0. — ®OPMYBAHHS THIIOMOBHOI MOBJIEHHEBOI
KOMITIETEHTHOCTI YYHIB ITOYATKOBOI JJAHKI B YMOBAX HVIII: [TPOBJIEMU 1

ITEPCIIEKTHIBIU. ... e 138
IIpymkoscska [.B. — KOHTEHT HABYAJIbHO-METOJUYHUX MATEPIAJIIB 3
TYPEILLKOI MOBU ITPO®ECIMHOI'O CITPAMYBAHHS. ..., 142
Casuyk B.I. - EFFECTIVE APPROACHES AND TECHNIQUES TO FORMING WRITING
S LS . L e e 146
Capuyk O.I. - [IHTEHCU®IKAILISL YCHO-MOBJEHHEBOI ~KOMIIETEHLIIT
CTYJEHTIB 3ACOBAMU OH-JTAMH KOMYHIKAL. ... 150

Cepmiox H.FO. — OHJIAMH-IHCTPYMEHTHU JIJIs1 KOHTPOJIIO TA ITEPEBIPKU PIBHS
3HAHb AHIJIIMCBKOI MOBU MAMBYTHIX VYUYMTEJIB IHO3EMHUX MOB TA

IMEPEKJIAZIAUIB. ..., 153
Cepmiouenxo F0.0. — CYTHICTh IHTEPAKTUBHUX TEXHOJIOTTA HABYAHHS
IHOBEMHHUX MOB CTYIAEHTIB BH3.......oo e 156
Cipauyk A.JI. — HABYAJIbBHA TPA SK HEBIJIEMHUIM KOMIIOHEHT IIIJ] YAC
BUBYEHHS AHTJIIMCHEKOI MOBU Y TIOYATKOBHUX KITACAX ......ooovveiiiii, 159
Cxasipenko O.B. — REALIEN ALS KATEGORIE DES UBERSETZENS..............c........ 161



Twotionnnk A.O. — POJIb TTIPAKTUYHOI B3AEMO/II YUHIB TTOYATKOBOI JIAHKU

OCBITU HA YPOKAX AHIJIIMCBKOTI MOBH .........coooviiiiiiiii i 165
®inimonuyk T.C. — BUKOPUCTAHHS HABUAJIbHUX I[TJIAT®OPM TA TEJIEGOHHUX
JOJATKIB [TPU BUBYEHHI HIMELIbKOMOBHOI
JIEKCHK. ... .o e e e e e ettt e ae e 168
Mlemyna M.I. — TEXHOJIOT'TA MIND-MAPPING V BUKIIAJAHHI THO3EMHUX
MO B . e 172
Scnorypebka JI.M. — POJIb TECTOBOI'O KOHTPOJIKO HA CYYACHOMY 3AHATTI 3
THO3EMHOI MOBH. ... ..ot e, 176
CEKILIA 3. AKTYAJIBHI IIPOBJIEMH IIIJ/IFTOTOBKH ITEPEK/IA/TIA9A B YMOBAX
TTTOBATIBAIIITHHUAX ITPOI[ECIB CBOTOJEHH...........cccueevvneeeevneeeennenennnenenne 181
FonoBansbka FO.b. — FOREIGN EXPERIENCE WITHIN THE FRAMEWORK OF
TRANSLATORS TRAINING INUKRAINE ..., 181
Kononenko I.A. — OCOBUCTICHO-OPIEHTOBAHMI ITIAXIJ ITPM IIJTOTOBLI TA
CTAHOBJIEHHI MAUBYTHIX ITEPEKJTAJTAUIB. .......oooiiiii i 183
Macanosens B.JO. - BIJITBOPEHHS MOBHOI OCOBMCTOCTI BOPHCA
[TABJIIKOBCBKOT'O B POMAHI JOHHU TAPTT «I[UI'OJIb» B YKPAIHCEKOMY TA
POCIMCBKOMY TTEPEKITAJIAX ...ttt e, 187
HenaiinoBa I.B. - META®OPA K OCOBJIMBA ®II'YPA MOBJIEHHSA TTPU HABUYAHHI
DAXOBOMY TTEPEKITAJLY ...ttt e 190
Paxuyk B. JI. - ABTEHTUYHMIA ITEPEKJIAJT: KOHLIEITLIIS I IPAKTUKA............... 193
CaasoBa JIJI., Antonok H.M. — TERMINOLOGICAL ASPECTS OF SPECIALIZED
TRAN S L AT ION . L e 195
Cora JI.B. — TTIPABWIBHE 3ACTOCYBAHHS IIEPEKJIAJJAIIBKOI'O ITPUMOMY B
YMOBAX T'JIOBATIBALIIMHUX TTPOLIECIB CBOTOAEHHS. ... 198
Tamana C.M. - IIPOOECIMHO-MOBJIEHHEBA IIIJIITOTOBKA MAMBYTHIX
[MTEPEKJIAZTAUIB B YMOBAX 3BBO... ot 202
Misens H.B. — TED TALKS K HABYAJIbHUI THCTPYMEHT JUIS ITIJITOTOBKU
TTEPEKJIAZIAUIB. . . ..ottt e e e e et 206

CEKI[IA 4. TIHTBOJHIAKTHYHI YMOBH ®OPMYBAHHS IPODECIHHOI
KOMIETEHIIT MAHEYTHBOT O BHKTAJAYA THO3EMHHX MOB Y 3AKIAJIAX

0:3701100) B0T6:7 ¥ I 7 SO 209
BoupapeBcbka MLA., SIuenko ILI. — BUKOPUCTAHHSI AYTEHTUYHUX TEKCTIB HA
3AHSITTSX 3 IHO3EMHOI MOBHU
(HA MATEPIAJII HIMELIBKOT MOBH)..........ouiiiiiiiiii e, 209



CEKIIA 5. POJIb ITHO3EMHHX MOB Y HIJIIOTOBLI ®AXIBIAI B KOHTEKCTI

MOJEPHIZALII CYYACHOI OCBITH..............uuuunnnnnnnnnnnnnnnnnnnnnnnnnenenneeeeeeeeeeen, 213
BinoycoBa B.B., TepnaBcbka JI.M. — EMOTION-AWARE SYSTEM APPROACHES IN
FOREIGN LANGUAGES STUDYING......otitiiiiii e 213

TonoBatenxo T.JO. - CHUCTEMA TIPO®ECIMHOI TMIATOTOBKU BYUTEJIB
[TOYATKOBOI KOJIN J0 HABYAHHA [HO3EMHUX MOB v

JIIOKCEMBYP3L. .. 216
Crpokann JI.I. — €BPOINENCHKUN JOCBIJ SIK OCHOBA HOBOI ITAPAJIUTMU
BUBUYEHHS IHIHIOMOBHOTI OCBITH..........iiuiiiniiie e 221

Tapacenxo T.B., Kymkxosa JLA. — ®OPMYBAHHS IHTETPOBAHOI ITPO®ECIMHO]
[HIHIOMOBHOI ~ KOMIIETEHTHOCTI CTYJEHTIB V  3AKJIAJAX  BHIIOI

L 13 2 3 1 1 O 224
Toskaiino T.I. — 3HAHHSI IHO3EMHOI MOBU - CKJIAZJOBA TIPO®ECIFHOI'O
VCTIIXY e 228
Tpopumenko A.O. — MDKKYJIbTYPHA B3AEMOJIISI MAMBYTHIX CIIELIAJIICTIB B
[TOJIIKYJIBTYPHOMY CEPEHOBHUIIL. ..ot 231
CEKLIA 6. TOCTPI IINTAHHA BUK/TA/IAHHA ITEPEKJIAZTY AK

CIIEIITAJIBHOCTI . ......ccuouiiuinuiniiniiniiiiieiiiaeiiteineiatiessesastacssssssscssssssssssssssnses 234
3adonotna T.B. - BAXXJIMBICTb KOHTEKCTY I1PU ITEPEKJIA I

AHI'VIOMOBHUX MEJMYHUX TEKCTIB.....c.oiiiii e 234
Knanroxk I.C. - BPAXYBAHHA  KVIJIbTYPOJIOITYHUX  IIPOBJIEM  IIPU
IEPEKTIALIL. . ..o 238

Kocoenu O.B. — JIEKOJIYBAHHSI ETHOKYJIBTYPHOI CEMAHTUKHU JTAKYHAPHUX
MOBHUX OJMHUIL Y ®PAHIIY3BKIN TA YKPATHCBHKI MOBAX. IPOBJEMA

BUBUEHHISL. ... e 242
Mizin K.I. - TIIPOBJIEMU 3ACTOCYBAHHS TITIAPAJIEJIbBHUX KOPITYCIB IIPU
HABUYAHHI ITEPEKJIAJTY B VKPATHL.......couiiiiiiiiiiiei et 246
Heunnopenko ML.IO. — [TIOJIITUKA V ITEPEKJTAL. ....ooiinii e 252
Manuyenko O.I. - ZOONYMS' AND PHYTONYMS® ROLE IN “HARRY POTTER” BOOKS
AND THEIR ETYMOLOGY ...ttt 256
CEKIIA 7. IHNTAHHA OPTAHIZAIIII ITPOIIECY ®OPMYBAHHA ®AXOBOI

KOMIIETEHTHOCTI IHHEPEKTAJJA A c....ouovuinineininiieiiieiiiiiiieiiineietesacnesasacnees 261
Kopoas T.I'. — ITIEPEBAI'M PETPOCIIEKTUBHUX METOAIB KOHTPOJIIO IMTPOLIECY
TTEPEKJIAJTY B HABYAHHI MAMBY THIX ®ITOJIOTIB........coveveveeveieeeeeeee e 261



Mapuenko H.M. — CASE-METHODE ALS BILDUNGSMITTEL DER GRAMMATISCHEN

KOMPETENZ DER ZUKUNFTIGEN
DEUTSCHUBERSETZER. ... .ot e, 264
Xpucrng H.C. - MEMORY AND INTEPRETING.........ooiiiiiiiiiee e, 268
MiBens T.A. — THTEPAKTMBHA JIOIIKA- E®EKTHMBHHH 3ACIE ®OPMYBAHHI
JIIHTBOKPATHO3HABYOI KOMIIETEHIII MAMBYTHIX
TTEPEKITATIAUIB. ..ottt e, 272
CEKIIIA 8. HOBITHI METO/JIHKH HABYAHHA ITHChbMOBOTI'O H YCHOT O

070202 20 ) 2 1 SR 277
Kupna T.A. — HOBITHI METOJUKU HABYAHHS IIMCBMOBOI'O M VYCHOI'O
TIEPEKITATLY ..o e e 277
Mens O.B. — IHHOBAIIMHI METOJAU HABYAHHS IIMCHbMOBOI'O
TIEPEKIIALY .o 280



NOJaJbIIUX IPYHTOBHHUX JOCHII)KEHb. 3acTOCyBaHHS METOJy acoulialid Ha
3aHATTAX 3 AUCHMIUIIHU «[HO3eMHa MOBa akaJeMiyHOro Ta mpodeciiHOro
CIpPSIMYBaHHS» 3acBIIUMIIO iX €(EKTUBHICT, B IUIaHI aKTHUBI3allli PO3yMOBHUX
IPOIIECiB, 3amaM'siITOBYBaHHSA 3HAYHOTo 00'eMy MpodeciiiHOl JIEKCHKH, a TaKOX
CTUMYJIIOBaHHS 1HIIIATUBHM BUKOPHUCTaHHS aHTJINACBHKOT TpodeciiHOi MOBHU
CTYJCHTAMH TEXHIYHUX CIICIiaJTbHOCTEH.
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LEARNING ORIENTED ASSESSMENT APPROACH TO
EVALUATING STUDENTS’ SPEAKING

Speaking is one of the major goals and one of the four main skills along with
listening, writing, and reading in the process of foreign language learning. In a
recent survey of over 5,000 employees in 38 countries, 35% of respondents
indicated speaking as the most important language skill in the workplace [5].
Moreover, speaking has become a key component in many foreign language
proficiency exam. But the unique nature of speaking makes it rather challenging to
design criteria and methods to assess speaking skills.

Learning-Oriented Assessment (LOA), which is a formative assessment or
assessment for learning, focuses on reliability and validity. The primary purpose of
LOA is to promote learning. Modern approaches to LOA primarily refer to the
intention to change the traditional connection of assessment as a learning tool to its
conceptualization as a teaching tool. LOA of speaking skills among students
promotes the effectiveness of learning and ensures the reliable estimation of
learning outcomes. Thus, the principal role of a teacher of English is to create a
productive environment of learning, where LOA is supportive to the function of
formal assessment. LOA allows introducing formal assessment into a context of
foreign language teaching and learning and helps achieve positive results.

Nevertheless, the introduction of LOA in higher education faces several
challenges. Among scholars and practitioners, there is much dispute over the
assessment of speaking skills including defining language proficiency, avoiding
cultural biases, and attaining validity.

Nowadays, the emphasis given to linguistic competence dominates he
attention paid to linguistic performance, which in turn impedes the students’
speaking proficiency and the assessment process itself. Therefore, the development
of a reliable model on English speaking skill assessment is extremely important as
it has the potential to improve English language teaching.

In conventional teaching process and assessment practices, students take

tests and get feedback. Boud [3] stresses that traditional assessment plays a large
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role in the world of studying and directs learners towards what is important and
what they should be doing in order to achieve further progress. In recent years, the
distinction between summative assessment, which is linked to assessment of
learning, and formative assessment, related to the assessment for learning, has
become a focal point of different studies.

Weir, Vidakovich, Galaczi [10] point out that speaking has been an essential
part of second language proficiency for almost a century. Over this period, ideas
about the nature of speaking ability and best practice in language assessment have
advanced. Tests nowadays have more clearly defined constructs, empirically
validated assessment criteria [7]. Bachman [1], Stoynoff [9] emphasise that he
trends in language assessment have been shifting from measuring one-dimensional
segmental linguistic skills to a more multi-dimensional, holistic approach, i.e.
using more than one method for assessing speaking proficiency. Nevertheless,
according to Knight [8], assessment of speaking skills often lags far behind the
importance given to teaching those skills in the curriculum.

The aim of this study is to determine LOA as an integral part of professional
training of students. The study design was based on the following methods:
literature review, case study, English class observation. The participants of this
study were graduate students, would-be teachers of English language and
literature. The study was carried out with 25 students. Ethical aspects were taken
into consideration and observed.

Based on the nature of the study, three main research objectives were
defined:

— to address the issue of how assessment could be more effectively
focused on enhancing students learning;

— to emphasise the learning features of LOA and promote their
development;

— to suggest some possible ways of the implementation of LOA into

teaching and learning practice.
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The implementation of LOA in a foreign language classroom creates a
positive environment for students to be actively involved in their own assessments.
Furthermore, LOA empowers learners to monitor and evaluate their own activity,
achievements and progress.

In the light of the collected data within the study that was carried out at
Borys Grinchenko Kyiv University, it was revealed that LOA Model consists of
assessment tasks in a foreign language classroom that should:

- be applicable to the content and context;

- follow instruction and be significant to students’ learning;

— be based on meaningful interaction in situations which the students
take part in;

- develop students’ awareness of how their LOA tasks correspond to the
learning objectives;

- make feedback on students’ performance;

— build students’ ability to learn.

As Boud [2, p. 222] emphasizes: «Assessment needs to be an indispensable
accompaniment to lifelong learning. This means that it has to move from the
exclusive domain of assessors into the hands of learners».

In line with previous researches, the conducted study proved that self-
assessment can also be referred as a learning tool. Moreover, Carless [6] points out
that self-assessment promote learning, while Bourke [4] states that self-assessment
encourages a deeper approach to learning.

Thus, LOA approach to evaluating students’ speaking skills provides
practical suggestions that can make the assessment of speaking easier for both the
learner and the teacher. Such assessments are effective tools for teachers. Based on
LOA, teacherscan have confidence in students’ achievements, design the proper
teaching-learning environment, use assessment results to change the existing

practice and as a result to improve students speaking proficiency.
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The study has set forth a case for assessment discourse focused on learning
rather than measurement. The implementation of LOA Model enables teachers of
foreign languages to evaluate students’ speech efficiently and judge their work
against the criteria. Students actively participate in engaging with criteria, quality,
their own or their peers’ work on discussion, presentation, show-the-work problem,
essay question. Such feedback gives practical and emotional support to students
encourages their current and future learning. Thus, LOA Model is constructed out
of the following key principles: relevant tasks, student participation in assessment
and feedback. LOA can be applied to formative or summative tasks. Recognising
the principal purpose of LOA to support learning which is of paramount
importance. LOA approach to evaluating students’ speaking has the potential to
combine instruction and what is learned and to support and encourage effective
student learning.
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Hamania I2opiena 3adopixncha,

Kauouoam ¢hinonociunux HayK,acucmenm,

Kagedpa aneniticbkoi (inonozii ma MidicKyIbmypHoi KOMYHIKayi,

Kuiscokuu nayionanvnuii ynieepcumem imeni T. [lleguenka,

M. Kuis, Yrpaina

OCOBJIMBOCTI BUKJIAJAHHS KYPCY AKTOPCBHKOI1
MAMCTEPHOCTI CTYJIEHTAM-TEPMAHICTAM Y BHIIIN IIKOJII

[TocTifiHo 3pocTaroua 3aIliKaBJICHICTh HIMPOKOTO 3araiy 10 BHUBUYCHHS

1HO3eMHUX MOB BHUMAarae MEperyisiiy BXK€ ICHYIOUMX TMIIXOMIB J10 BUKJIaJaHHS

MOBHUX JHUCIMIUTIH. 3pOCTA€ PO3YMIHHA BaXKIWBOCTI TaKUX JUCITUILTH SIK
dboHeTHuKa, pUTOPUKA, aKTOPChKa MaHCTEPHICTD.

[TinBumeHHs SIKOCTI MIATOTOBKM TYMaHITapiiB y BHIIIM IIKOJI € JOCUTh

BOKJIMBUM 3aBIaHHSM. AHaJI3 Cy4yaCHUX JOCHIKEHb W MyOJiKaIiid 3 MUTaHb

METOJMKHN BUKJIQJIaHHS CBIIYUTH NP0 HEAOUSIKUM 1HTEpeC 10 JIaHOi MPOOJIeMaTUKU

i aKTHMBHE BIPOBA/PKCHHS B HABUAJBHHUM MPOIEC IHHOBAIIMHMX TEXHOJOTIN
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