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Abstract. The central purpose of this article is to hightithe nature, place and role of the community ation in
the system of adult education of Irish Republic.ohder to do so, a general overview of communitycadion is
presented. The concepts of community education amdmunity development are also discussed. The eatbir
community education and training in the Republicl@land is fully examined. The various ways andnfe of
community education that can affect the systemduoftaeducation in Ireland are mentioned. The défégrmodels of
community education are also highlighted. The Ertgshows the broad-ranging outcomes from commuatitycation
and names the key characteristics of the commudtycation sector in Ireland. Finally, the articincludes with a
discussion of the issues that face the Republithénsystem of community education entering thermfdion and
knowledge society.
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Problem formulation. Education in all of its forms fosters engagemeitih wommunity, society and the
world around us. In modern society education ifedirhe experience, not limited to the youth yeansl
learning is now seen as a lifelong process thatctirgemporary community engaged in differently at
different stages in the life. The idea of educateenmunity enhances the appearance of a sepacite e
education — community education. It can be seemnasxtension of the service provided by the sysiém
adult education.

People return to learning for various reasons. Soetern to gain qualification that they did not
previously have an opportunity to pursue whilsteoshreturn to build on their skills. For many, tremply
return for social contact and to broaden their eepees. Adult and community education is a respdos
the lifelong learning needs of the community.

Any discussion on community education must take sxtcount that perspectives vary from context to
place. Community education may be seen as an éxteosa pragmatic education service designedrigeta
hard-to-reach people, and integrate them into taestream, through employment, further education, o
rehabilitation. It may be interpreted as a dimemsid community development, empowering powerless
people to address their own educational and soe@afls. It also may be perceived as an adjunctvtb ci
society, in which citizenship and participation aehanced and strengthened. It may be named and
understood in different way too. Terms such as foomal adult education, locally-based adult edwrsati
lifelong learning, training and informal adult edtion are also used as synonyms for community diduca
in different circumstances. Further, community edian, positioned within the meanings of community,
may be construed as a caring process, and methaged to enhance these caring qualities. So, we are
going to discuss these myriad dimensions, in tmteow of exploring differing perspectives and catdge So,
the examination and analysis of the nature of comiy@ducation in Ireland is a great interest aall& for
the improvement of the national system of adultcation.

Analysis of achievements and publications. Community education is widely examined on the
international level by the Brazilian educationaldolo Freire, the British commentators Fletcheradd
Thompson N., the American Professor of Adult ancht®woing Education Jack Mezirow, the Scottish
researcher in community education Jim Crowther. Aiktory, nature and the tendencies of developroent
community education in the Republic of Ireland described by many Irish researchers and commeatator
D. Barter, B. Collonny, J. Finn, T. Fleming, B.u@mell, M. Kenny, D. McCormack, M. Murray, A. Ryan,
M. Ryan, A. Walsh.

The objective of the article is to provide a discourse review and case studph@frole of community
education in Ireland. On the basis of the objectiz¢he essay the following tasks are distinguistigdo
provide an analysis of the nature of community atioa in the Irish Republic; 2) to explore the taship
between community education and adult educatiorthin country; 3) to identify the outcomes from
community education.

The material and the methods. Community education works with local people, #otves some of the
most marginalized groups of society. It is localcessible, flexible and friendly. Why, becausesitun by
local people for the community so it is based aral;meeds. Community education puts the learnéneat
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core of provision. In reality this means buildirge tcommunity education provision around the neédkeo
learners in that community [8].

Many community educators and community activistsdoe this term from the theories of Paolo Freire, a
Brazilian educationalist and social activist whorkeal with disadvantaged and illiterate communitlashis
work the ‘Pedagogy of the Oppressed’, Freire argloasthe situation of the oppressed is the refuliider
economic, social and political forces. Thereforart @f enabling people to break out of their siais to
allow them to develop a critical awareness of tloeldvaround them and their place within it. Thisgess is
called ‘conscientization’. It is a facilitative mess which allows participants to work collectivetly
investigate the world around them. Through activgagement with each other and the world outsidsy th
become more aware of the forces that are oppretsang [6, p. 16].

Fletcher C. (1980) defined community education agrocess of commitment to the education and
leisure of all ages through local participation daetting priorities, sharing resources and the stafly
circumstances’. Thus, the community and its edanati provisions qualify and enhance each other [1,
p. 66].

In Ireland and elsewhere, in recent years, in anadand government policy documents and in the
community development sector, the term ‘commundyacation’ has come to be used to define a particula
way and ethos of organizing and delivering educaticthe community. In the 1980’s there was a hayel
of social deprivation, unemployment and povertyrdaponse to this, community groups came together t
try and address these issues from within. Womergags were particularly innovative in leading thaywn
the development of community education. These graapognized and used education as the primary tool
for bringing about social change. People with comnooncerns were facilitated to come together to
collectively look at the issues they were facing aevelop ways to address these issues and chiagige t
situation. This meant increasing their awarenesgshef social, political and economic conditions that
impacted on their lives and then taking collecaetion to try and change the way things were. Was the
start of a new movement in adult education in dland is what we know today as community education
[6, p. 15-16].

In Ireland, community education is outside the fakraducation sector, with the aims of enhancing
learning, fostering empowerment and contributingitic society. It is located in communities whichn be
area-based or issue-based, or around some other [

The 2000 White Paper Learning for Life is the laadknand key reference point for adult education in
Ireland in general and community education in pafér. Its goals have subsequently been restated in
important Irish policy documents, such as the dop@tnership agreement Toward 2016, the National
Action Plan for Social Inclusion, with commitmentsaddressing educational disadvantage throudoige
learning (Government of Ireland, 2007) and Sharowy future — lIreland 2025 (Forfas, 2009). The
importance of community education was restated @$oaty in the Programme for Government 2011-2016
[2, p. 8].

The White Paper on Adult Education (Learning fofelihas set out the broad context for the
development of community education. It identifi@snunity education as a part of a wider adult etioca
agenda, however it outlines how community educat®mlistinct from adult education in terms of its
ideological underpinnings and the value placed uparticipants as equal learners’, ‘concern for ommal
values’ and its ‘inherent political agenda [6, B].2Although there is a strong connection betwéelea
underlying ethos of ‘general’ Adult Education andn@nunity Education, there is the nonetheless this k
difference: Community Education enables participant emerge with more than new personal skills and
knowledge. They also emerge with a strong capdoitysocial action, a sense of collective empowetmen
and an ability to tackle issues of social justige [

Community education is defined by two meaningshludtthem are proposed by the Irish Government’s
first ever White Paper on Adult Education in 200 the one hand, it can be seen ‘as an extensitdmeof
service provided by second and third-level eduaaitigtitutions into the wider community’ [9, p. J10he
second view sees community education in a moreladaxal sense ‘as a process of communal education
towards empowerment, both at an individual and kecive level, it is as an interactive, challergin
process, not only in terms of its content but alsaerms of its methodologies and decision making
processes’[9, p. 110].

The Irish National Adult Learning Organisation AONS describes community education in its policy
document as ‘a process of empowerment, social cgjstchange, challenge, respect and collective
consciousness. It is within the community, and loé tommunity, reflecting the developing needs of
individuals and their locale. It builds the capgpcif local communities to engage in developing oeses to
disadvantages and to take part in decision-makimdj @olicy-formation within the community’ [3, p..7]
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This definition reflects the capacity of communigucation to support participants in their struggle
understand the multiplicity of issues that theyiradividuals and as members of communities face. The
document also states that ‘Community Education aéso-fold, interconnected aim for participantse th
personal acquisition of skills, knowledge and depeient of potential, and social and community
empowerment and advancement’ [3, p. 7].

Clearly there is a range of approaches in relabdmw community education is understood and ddfine
It is important as providers and educators thaungerstand the various definitions and reflect onawn
thinking and understanding of community educatidme first definition which sees community educatien
an extension of the service is quite functional ieae the second definition sees community educasoa
tool for change at personal and communal levelsA8jong a great variety of approaches to community
education, the main one is a ‘hybrid’ approach ofcammunity organisation’ and a ‘community
development’ model under which education is dedidein local areas in response to the community’s
identified needs; for example, programmes that @rsbcial isolation and foster personal developrjgnt

Community education generally takes place outsmgitutions and responds to the needs of the
community. It is education in the community, witletcommunity and by the community [7, p. 20].

The Irish scientist Brid Connolly shows that leagiiand education are not just psychological pra&sess
The social relationships that make up society argely important to community education, and while i
does respond to individual learning needs, it @leeelops with the individual a sense of communitg a
social justice leading to collective action. Whibeitcomes from community education may include
acquisition of skills and knowledge, it is criticedflection on issues that sets the community eituca
learner apart. Here lies the most important outcerttee ability to critically reflect — to understhissues of
concern and power is crucial to community education

The Programme for Government prioritises commuaeiyication as part of Lifelong Learning, along
with adult literacy and vocational training for gdekers. Community education can transform indatidu
lives and contributes to social cohesion. It enalgigil society to play a key role in education twlbcal
groups taking responsibility for, and playing aerah organasing courses, deciding on programmesnbnt
and delivering tuition. It provides opportunitiesr fintergenerational learning, builds self-confiderand
self-esteem and for those with low skills or a niegaexperience of formal education. It can provale
stepping stone to further learning, qualificati@ml rewarding work. The European Commission has als
emphasized the key role of civil society in therpotion of adult learning, particularly in cultivag non-
formal and formal learning, as well as the neeprtoritize learning communities and social netwdes

It is useful to consider the different models ofreounity education. There are two concepts whicligoc
on various models:

e community education as a service includes commuaitanization model (education is made
available to people in local areas — this is oftamried out by providers outside the community) and
community ‘development’ model (based on organizegtiand agencies working closely with local groups t
co-ordinate and provide local services includingaadion to address local problems);

* community education for social change considers monity action model (the focus of the
provision of education is on addressing local doedclusion with some instrumental learning being
generated) and social action model (focused onmgaktademic education accessible to the workirgscla
facilitating access to power and influence in otdecreate fundamental social change) [10, p. 50].

Community education can be interest based thagaplp who share a common interest or activity. Many
people of different ages and backgrounds get irgbim community education. Basically anybody cah ge
involved in community education and this is trugessally of community, voluntary groups and local
interest groups. Examples include women’s groupsy’sigroups; traveler groups; community arts groups
people with disabilities; older people in the conmityiand refugee groups [7, p. 20].

The needs of women in education arise from thettral inequalities they face including isolationthe
home due to their performance of most of the cadaotes, lack of self-esteem from being viewed as
subordinate citizens, and for many, income and &iitutal disadvantage [1, p. 46]. Women’s community
education offered programmes of non-formal and &radult education, but it also provided the spface
informal learning, plus, vitally, childcare withicaring [5]. Many women’s community education groups
also work at a political level to lobby for chander older people adult learning works to prevdrirt
isolation and social exclusion as they grow oldet & help them maintain well-being. [1, p. 46].

The results and their discussion. The White Paper acknowledges the individual, samé#éctive, and
political outcomes from community education and eartne key characteristics of the community edanati
sector in Ireland as:

* its non-statutory nature;
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* its rootedness in the community, not just in teohphysical location, but also in that activistvda
lived and worked for many years within the commynitave a deep knowledge and respect for its values
culture, and circumstances, and an understandingromunity needs and capacity;

* its problem-solving flexible focus based on trust;

* its process rather than syllabus focus — parti¢gpare engaged from the outset as equal partners in
identifying needs, designing and implementing paogmes, and adapting them on an ongoing basis;

» its respect for participants and its reflectiorirddir lived experience;

» its concern with communal values and its commitmennatch curriculum and pedagogy with the
needs and interests of participants;

» its promotion of personalized learning and flexibilvithin the environment of a learning group;

e its goals include not just individual developmenit also collective community advancement,
especially in marginalized communities;

* its placing a key emphasis on providing the suppedessary for successful access and learning —
particularly guidance, mentoring, continuous feettend dialogue, childcare etc;

» its collective social purpose and inherently pcéitiagenda — to promote critical reflection, chadie
existing structures, and promote empowerment so ghdicipants are enabled to influence the social
contexts in which they live;

* its promotion of participative democracy;

* it sees a key role for Adult Education in transforgisociety [9, p. 113].

Proposals identified in the White Paper includes dbpointment of community education facilitatars t
promote and support the development of communiticaiion and a ‘long termed funding’ source for and
increased investment in the sector. In 2003, 37noonity education facilitators were employed by the
Vocational Education Committees and since then baes supporting a range of groups around the gount
[6, p. 24].

In her article ‘Listening to the Voices’ (2003) BiConnolly describes ‘facilitation’ as fundamental
community education. She asserts that throughititoile process participants are able to take ipaiself
directed’ learning where “instead of the teacherti@iling the syllabus, the participants contrat process,
identifying their own learning needs. The role loé facilitator is to create the critical environrhamd to
provide expertise in the subject or topic” [6, f].1

Conclusion and the prospects of the above research. The survey results showed that community
education sector in Ireland is a very flexible walylearning in modern society. It can be suitalie f
everyone who needs not only new knowledge andsskilofessional development, life experience, Isd a
rehabilitation, socialization, communication, cotige consciousness and community support. In tieent
economic climate it is imperative that adults, jatarly those most marginalized, are able to abtai
appropriate, accessible and professional commutitication opportunities that meet their persorwadias
civic and economic needs. Community education, linitea forms, makes a valuable contribution to
individuals, families and communities in Irelandpecially the role that it plays in supporting theeds of
disadvantaged groups of people. Community educaiam effective, value-for-money educational sevi
that has many beneficial outcomes for the learlrdern society has a particular need for this tgpe
educational provision.
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CeiTHuk O.U. XapakTepucTiHKa pernoHaAJILHOr0 o0pazopanns B Upiaananu.

AHHoOTanusi. [J1aBHasi Liesib ATOW CTAaThM 3aKIIOYACTCsl B OIpPEACICHHH CYTH, MECTa M POJHM PErHOHAIBLHOTO
oOpazoBanusi B cucTeMe oOpa3oBaHuWs B3pocibix B HWpmanackoit Pecmybnumke. Jlama oOrmmast XapakTepuCTHKA
pEerroHaNbHOrO 00pa3oBaHMs. B craThe paccMaTpHBAIOTCS Pa3HOOOpa3HbIC ONMPEICICHHUS] ITOrO MOHSATHS. ABTOPOM
MPE/CTABICHBI Pa3IMuHble CHOCOOBI U (POPMBI PErMOHAILHOTO 00pa30BaHMs, KOTOPbIE MOTYT TOBJIUSTH HA CUCTEMY
oOpazoBanust B3pocibix B Mpnanauu. Pasnudubie Mosesin 00pa3oBaTesibHOrO COOOIIECcTBa TAKIKE OTMEUYEHbI. B craTthe
MPOAHATU3UPOBAHBl PE3YJIbTaThl PETHOHAIBLHOTO O00pa30BaHHMsS W HA3BaHbl OCHOBHBIE XapaKTEPUCTHUKU CEKTOpa
pervonaibpHOro obpaszosanust B Mpnanguu. Kpome 3T0ro0, aBTOp HMCCIeIyeT BOIPOCH], KOTOpbIE TPeOYIOT pelleHus B
cucTeMe 00pa3oBaHus B3pOCHbIX B VpnaHIuy HA MyTH K MEPEX0Ay B HHPOPMAILOHHOE OOIIECTBO U OOIIECTBO 3HAHUIA.

Knrouegvie cnosa. Obpaszosanue 63pocivix, pecuoHAIbHOE 00pA306anue, pecUOHANIbHOe PA36UMue, COYUANbHbIC
HYJICObL, HeOopMabHOe 00pazoeanue, KOOPOUHAMOPLI PECUOHANLHO20 00PA30BAHUSL, PEUOHANLHOE UCKYCCMEO.



