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Problem statement. Think tanks, or 
«factories of ideas», are important in shap-
ing educational policy by developing rec-
ommendations, supporting reforms, and 
promoting ideas oriented toward market val-
ues and competitiveness. In modern Ukraine 
these global trends must be adapted to the 
national context, considering challenges 
such as war, the need for accessible educa-
tion, limited funding, and differences in de-
velopment priorities. 

With the ongoing war 
and the active restructuring of 
the educational system, Ukrain-
ian society requires reforms 
that enhance the quality of 
education, reflecting national 
interests, social equality, and 
accessibility. A new strategy 
must be created for supporting 
the development of inde-
pendent Ukrainian think tanks 
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by incorporating international experience, and 
adapting to the Ukrainian context, especially 
considering the challenges of wartime condi-
tions and post-war rebuilding. 

Analysis of current research. The is-
sue of think tanks has been thoroughly rep-
resented in foreign scholars` research how-
ever it is only at the beginning of studying 
within Ukrainian academic discourse. Re-
searchers such as I. Petrenko, O. Kobylyev, 
J.-A. Nikorovych, N. Rzhevska, N. Krishna, 
among others, have studied the history and 
development of think tanks. 

Problems concerning the activities of 
think tanks have been described in works by 
A. Valyukh, V. Zhelanova, E. Kurilov, V. Kry-
zhanovska, O. Serbin, J. A. Nikorovych, T. Yaro-
shenko, E. Akman, A. Denham, M. Garnett, 
F. Keskin, O. Kulac, R. Niblett, R. Sabatini, 
D. Stone, and K. Weaver, among others. 

The think tanks` classification has 
been studied by O. Maievska, K. Weaver, 
P. Dixon, J. G. McGann, and others.   

The think tanks` activities in the field 
of educational policy have been researched 
by I. Matovich, P. Srivastava, V. Mendes, 
V.-M. Peroni,  D. Stone,  M. R. Ramírez,  
E.-J. Díez-Gutiérrez, E. Cermeño, and others. 

J. G. McGann had been conducted the 
ranking of think tanks. 

Aim of the Article:  to review the role 
of think tanks in educational policy. 

Methodology and research methods. 
This research methodology is based on key 
positions of the systems approach, which 
allows for examining certain phenomena as 
a whole, integrating various interacting 
components. The axiological approach is 
essential to this research, as educational pol-
icy at the state level and within specific uni-
versities, reflects the values of society and 
the corporate values of particular educa-
tional institutions. The environmental ap-
proach allows to consider real societal con-
ditions on macro, meso, and micro levels to 

enable think tanks` activities in the educa-
tional policy field.  

This study employs various scientific 
research methods, such as definitional 
analysis for defining key concepts; con-
densing scientific sources to determine the 
essence of think tank activities in educa-
tional policy; comparative analysis to iden-
tify features of specific think tanks and find 
commonalities and differences in their ac-
tivities; and classification to group different 
types of think tanks. 

Main content. 
The etymology of the term «think 

tanks» is linked to the times of World War II 
in the United States. The first «think tanks» 
were secure locations (tanks) shielded from 
eavesdropping, where military strategies 
were developed. 

Today, the most widely accepted is 
Kent Weaver`s definition, formulated in the 
late 1980s (Weaver, 1989) and further elabo-
rated in the 1990s. In the updated version of 
his initial definition, think tanks are de-
scribed as «non-governmental, non-profit 
research organizations with substantial or-
ganizational autonomy from the government 
and from social interests, such as corpora-
tions, interest groups, and political parties» 
(McGann and Weaver) (Pautz, 2011). 

There are many classifications of think 
tanks. McGann categorizes them into: 

1. Independent think tanks, which op-
erate autonomously without reliance on any 
particular interest group or donor. 

2. Semi-independent think tanks, 
which are not state-controlled but are influ-
enced by interest groups or donors, who 
provide most of the funding. 

3. Governmental think tanks that are 
officially part of government structures. 

4. Quasi-governmental think tanks, 
funded exclusively through government 
grants but not officially part of the gov-
ernment. 
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5. University-affiliate think tanks, which 
are research centers within universities. 

6. Party-affiliated think tanks, which 
are officially associated with political parties. 

7. Corporate think tanks, which con-
duct research on political issues and are 
connected with corporations or operate on a 
commercial basis (McGann, 2017). 

In addition, think tanks are sometimes 
grouped by their primary areas of analysis, 
such as defense and national security, do-
mestic economic policy, international eco-
nomics, social policy, environmental policy, 
global health, education, water security, in-
ternational development, science and tech-
nology, energy and resource policy, trans-
parency and governance, and food security 
(Guides at Penn Libraries, 2024).  

In their activities think tanks fulfill 
these functions: 

• mediation between government and 
the public, promoting mutual understanding 
and cooperation; 

• analysis of current trends, problems, 
and threats, providing solutions for future 
action; 

• transforming ideas, trends, and is-
sues into specific recommendations and re-
ports with actionable steps; 

• provision informed perspectives in 
political debates; 

• creating platforms for constructive 
exchanges between political and socio-
economic actors (Zhelanova & Kryzha-
novska, 2024). 

Therefore we focus on think tanks that 
work specifically in educational policy in 
this article. 

These think tanks have a significant 
impact on shaping market-oriented reforms 
and promoting privatization in global educa-
tion systems. 

They influence educational policy 
globally through mechanisms. It could be 
seen through activities such as promoting 

ideologies, mobilizing resources, and form-
ing networks that facilitate policy transfer. 
Think tanks often present educational issues 
in ways that align with broader economic 
goals, like competitiveness and adaptation to 
global market demands (Matovich & 
Srivastava, 2023). 

There are many ways think tanks use to 
advocate their ideas. We studied some of them. 

Think tanks use academic research, 
media engagement, and policy advocacy to 
disseminate their ideas, often framing their 
proposals as evidence-based solutions to 
educational challenges (Lingard, 2016). 

Moreover, the spread of think tanks 
has led to a significant shift in the discourse 
of educational policy, emphasizing market 
principles and diminishing the role of public 
education (Mendes & Peroni, 2020).  

For effective advocacy of their work, 
think tanks act as information hubs, connect-
ing policymakers with research and exper-
tise, which promotes the dissemination of 
innovative policy ideas (Stone, 2000).  

Also, they often engage in hybrid gov-
ernance models, collaborating with private 
entities to influence educational policy (Jar-
quín-Ramírez, Díez-Gutiérrez & Palomo-
Cermeño, 2024). 

Another way for advocacy is the emer-
gence of platforms like Think 20, which high-
lights how think tanks can mobilize ideas and 
influence discussions on global educational 
policy. Their ability to shape discourses 
around education allows them to act as 
knowledge mobilizers, legitimizing certain 
policy approaches among world leaders (Ma-
tovich & Srivastava, 2023). 

Typically, the activities of think tanks 
in the field of educational policy are viewed 
in the following dimensions: 

• advocacy for neoliberal (market-
oriented) educational policy. Think tanks 
such as Diálogo Interamericano and FAES 
promote neoliberal(market-oriented) educa-
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tional reforms, emphasizing privatization 
and market-based solutions (Jarquín-
Ramírez, Díez-Gutiérrez & Palomo-
Cermeño, 2024); 

• influence on policy formation. 
Think tanks have significantly impacted na-
tional education reforms, such as the Com-
mon core state standards, by mobilizing elite 
political and philanthropic resources in the 
United States.  (Savage, 2016) Additionally, 
the Centre for independent studies in Austra-
lia exemplifies how think tanks can advocate 
for reducing public spending on education 
(Lingard, 2016); 

• facilitating collaboration and gener-
ating solutions. Think tanks like EDULOG 
in Portugal create networks that connect aca-
demia, business, and government, fostering 
knowledge creation and political decision-
making. They serve as intermediaries, pro-
moting cooperation between various stake-
holders to address educational challenges 
effectively (Viseu & Carvalho, 2018). 

Although think tanks often advocate 
for specific programs, their role in promot-
ing dialogue and collaboration among vari-
ous stakeholders can also lead to a more 
comprehensive educational policy. This dual 
role highlights the complexity of their im-
pact on the academic landscape. 

Think tanks significantly shape educa-
tional policy across different regions, using 
various methodologies and ideological 
frameworks. These organisations often act as 
intermediaries between academia, govern-
ment, and the private sector, influencing pol-
icy through research and advocacy. Below 
are key think tanks that conduct research in 
educational policy. 

The think tank Inter-American Dia-
logue focuses on educational reform in Latin 
America. Primarily, it promotes neolib-
eral(market-oriented) policies that increase 
private sector involvement in education and 
uses a hybrid governance model in its advo-

cacy to influence government policy (Jar-
quín-Ramírez, Díez-Gutiérrez & Palomo-
Cermeño, 2024).  

One of the latest education-related 
analyses by the center is A Comprehensive 
Model for Satellite Connectivity for Educa-
tional Purposes: HISPASAT’s E-learning 
Solution(Tejada, 2024), aimed at promoting 
digital transformation and the use of quality 
content in schools with limited internet ac-
cess. In this report, the think tank assessed 
HISPASAT’s e-learning solution. HIS-
PASAT is an e-learning model focused on 
connecting schools in remote areas to pro-
vide access to the Internet and quality digital 
content that supports the development of 
both teachers and students. This program 
consists of three key elements: (1) digital 
infrastructure, (2) a comprehensive teacher 
support strategy, and (3) a real-time data col-
lection and monitoring system. Inter-
American Dialogue study and evaluates 
HISPASAT as a comprehensive model for 
addressing connectivity issues for students 
and teachers in remote schools across Latin 
America (Tejada, 2024). 

The Australian think tank, Centre for 
independent studies in Australia, advocates 
for conservative education policies, empha-
sizing market-based solutions and reduced 
government spending on education. The cen-
ter is well-known for its influential report, 
School Funding on a Budget, which criti-
cizes public schooling  (Lingard, 2016).  

The latest published analytical papers 
on education are Using Curriculum-Based 
Measurement for Primary School Maths 
Screening (Lembke, Singell, Donofrio, & 
Martin, 2024) and Learning Lessons: The 
Future of Small-Group Tutoring (Jha, 2024). 

Researchers study universal screening 
as an essential component of the Multi-
Tiered Support System (MTSS) for mathe-
matics in Using Curriculum-Based Meas-
urement for Primary School Maths Screen-
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ing. The screening aims to identify the risk 
of developing math learning difficulties 
among primary school students. The study 
describes Curriculum-Based Measurement, 
as an effective tool for math screening due to 
its brief assessments that serve as indicators 
for achieving long-term goals (Lembke, 
Singell, Donofrio, & Martin, 2024).  

The study Learning Lessons: The Fu-
ture of Small-Group Tutoring describes the 
state of education in the post-COVID era 
and identifies small-group tutoring as a po-
tential way to address learning loss. The 
Australian government  has funded  the tu-
toring; however, it was found that the pro-
gress of students with small-group tutoring 
showed no significant difference compared 
to those without it (Jha, 2024). 

Brookings Institution, an American 
think tank,  has a long history of research in 
education policy. The center supports innova-
tive educational reforms through a collabora-
tive environment among scholars and pro-
vides critical insights into the evolving land-
scape of education policy (Kumar, 2000).  

One of the latest research papers by the 
think tank in education policy is A Constitu-
tional Amendment to Change Higher Educa-
tion Governance in Nevada. This study out-
lines a proposed constitutional amendment 
that would allow the state legislature to exer-
cise direct oversight of the Board of Regents, 
including budget audits. The amendment 
aims to address persistent governance issues 
in the higher education system, such as inef-
ficiencies, frequent staff turnover, and scan-
dals involving unethical behavior by some 
regents. This change would enable the legis-
lature to better align higher education with 
the state’s economic and workforce needs 
(Damore, Saladino, & Brown, 2024). 

The National Institute for Educational 
Policy Research (NIER) is a Japanese think 
tank that supports educational reforms. This 
center conducts research in the field of edu-

cation at various levels: elementary and sec-
ondary school, high school, and higher edu-
cation. NIER is involved in research and 
policy formation aimed at improving the 
quality and accessibility of education. Re-
cent research topics addressed by the center 
included the following: developing quality 
education during the transition from early 
childhood to elementary school; researching 
systematic and effective restoration and use 
of partially damaged school buildings; and 
studying effective ways to utilize the Na-
tional Student Survey (NIER, 2023). 

There is also an analytical center fo-
cused on educational policy analysis  in 
Ukraine. It is called the Borys Grinchanko 
Kyiv MetropolitanUniversity’s analytical 
center, «OsvitAnalityka» The latest research 
from this center was titled «Education Dur-
ing the War: Experience of Ukrainian 
Schools» (Linnik, Bozhynskyi, Hrynevych,  
Kryzhanovska, Nikolaiev, & Rii, 2024). 

This analytical report was dedicated 
to the findings of a study on the adaptation 
process of Ukrainian schools to working 
under martial law conditions since 2022. It 
outlined the main challenges schools faced 
and the solutions implemented to organize 
the educational process (Linnik, Bozhyn-
skyi, Hrynevych,  Kryzhanovska, Niko-
laiev, & Rii, 2024). 

The «Think Tanks and Civil Societies 
Program» (TTCSP) at the Lauder Institute of 
the University of Pennsylvania has conducted 
research on the roles of various «political in-
stitutions» specifically think tanks, which 
study policy decisions in multiple fields 
worldwide. Known as a «think tank for think 
tanks» TTCSP explores the evolution of the 
role and nature of organizations engaged in 
public policy research (McGann, 2021). 

The program developed and later im-
plemented a pilot project called the 
«Global Index of Think Tanks» in 2006. 
This initiative was designed to identify and 
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recognize think tanks across major fields 
of public policy research in every region of 
the world. As of 2021 (the project's latest 
edition), the program has provided techni-
cal assistance in 85 countries. The program 
aims to establish lasting institutional and 
governmental partnerships by engaging 
and mobilizing think tanks that have dem-
onstrated the ability to produce high-

quality policy research and influence both 
public and elite opinions and actions for 
the public good (McGann, 2021). 

We analyzed the latest available top 
10 think tanks worldwide that focus on 
educational policy based on data presented 
in the reports and information publicly 
available in the University of Pennsyl-
vania's library (see table 1). 

 
Table 1.  

TOP-10 think tanks in educational policy 

Rate Name of the think tank Country 

1 National Institute for Educational Policy Research  Japan 

2 Urban Institute United States 

3 Brookings Institution United States 

4 RAND Corporation United States 

5 Center for Education Policy, SRI International United States 

6 Mathematica Policy Research (MPR) United States 

7 Center for Social and Economic Strategies (CESES) Czech Republic 

8 Cato Institute United States 

9 Center for Education Policy Research (CEPR)  United States 

10 Center for Education Policy Analysis (CEPA) United States 

 
Based on this ranking, a trend in the 

development of such centers in the United 
States is evident. Of the 10 centers repre-
sented, 8 are based in the U.S., 1 in Asia, and 
1 in Europe (Guides at Penn Libraries, 2024) 

Conclusions and future research 
perspectives. Think tanks engage in diverse 
areas of educational policy research, includ-
ing general education, digital education, 
education in wartime, national education 
standards, and inclusion. They often facili-
tate the implementation of neoliberal (mar-
ket-oriented) reforms in educational policy, 

promoting privatization, competitiveness, 
and neoliberal (market-oriented) approaches. 
In some cases, these reforms aim to support 
the private sector, particularly through re-
source mobilization and network building. 

Furthermore, this ranking analysis 
shows that the most influential think tanks 
in educational policy are predominantly 
located in the U.S., underscoring the coun-
try’s leadership in shaping the global edu-
cational discourse. 

For Ukraine, examining how interna-
tional think tanks influence national educa-
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tional reforms remains relevant, especially in 
terms of supporting specific ideologies or 
reforms. Studying this influence could offer 
practical tools for adapting international rec-
ommendations to the Ukrainian context and 
advancing the Euro-integration process. 

 
Література 

Желанова В., Крижановська В. 
Трансформація діяльності університет-
ських аналітичних центрів у контексті 
викликів сьогодення. Педагогічна освіта: 
Теорія і практика. Психологія. Педагогіка. 
2024. № 40(2). С. 13–18. DOI: https://doi.org/ 
10.28925/2311-2409.2023.402. 

Ліннік О., Божинський В., Грине-
вич Л., Крижановська В., Ніколаєв Є., 
Рій Г. Освіта під час війни: досвід 
українських шкіл. Аналітичний звіт. 
Київ : ГО «Куншт», Аналітичний центр 
«ОсвітАналітика» Університету Грін-
ченка, 2024. 128 с. 

Damore D. F., Saladino C. J., Brown W. 
E., Jr. A constitutional amendment to change 
higher education governance in Nevada. 
Brookings. 2024. URL: https://www.brookings.edu/ 
articles/a-constitutional-amendment-to-change-
higher-education-governance-in-nevada 

Guides: Public policy research think tanks: 
Top think tanks by area of research. Research 
Guides – Guides Home – Guides  at  Penn      
Libraries. URL: https://guides.library.upenn.edu/ 
c.php?g=1035991&p=7509990. 

Jarquín-Ramírez M. R., Díez-Gutié-
rrez E. J., Palomo-Cermeño E. Élites, think 
tanks y su influencia en las políticas educativas: 
el caso de Diálogo Interamericano. Revista in-
ternacional de educación y análisis social 
crítico  mañé, ferrer & swartz. 2024. Vol. 2, 
no. 1. P. 1–45. DOI: https://doi.org/10.51896/ 
easc.v2i1.536. 

Jha T. Learning Lessons: The future 
of small-group tutoring. 2024. URL: 
https://www.cis.org.au/publication/learning-
lessons-the-future-of-small-group-tutoring/ 

Kumar D. D. A study of education policy 
research at the Brookings Institution. Higher 
education policy.  2000.  Vol. 13,  no. 3.             
P. 303–317. DOI: https://doi.org/10.1016/ 
S0952-8733(00)00003-9. 

Lembke E. S., Singell E. L., Don-
ofrio G. L., Martin M.  Using curriculum-
based measurement for primary school 
maths screening. The Centre for Independent 
Studies, August 15, 2024. URL: 
https://www.cis.org.au/publication/using-
curriculum-based-measurement-for-primary-
school-maths-screening/ 

Lingard B.  Think tanks, ‘policy ex-
perts’ and ‘ideas for’ education policy mak-
ing in Australia. Australian Educational Re-
searcher. 2016. No. 43(1). С. 15–33. DOI: 
https://doi.org/10.1007/S13384-015-0193-0. 

Matovich I., Srivastava P. The G20 and 
the Think 20 as new global education policy 
actors? Discursive analysis of roles and policy 
ideas. Journal of international cooperation in 
education. 2023. Vol. 25, no. 1. P. 4–20. DOI: 
https://doi.org/10.1108/jice-07-2022-0017. 

Mendes V. D. R., Peroni V. M. V. 
Estado, mercado e formas de privatização: a 
influência dos think tanks na política educa-
cional brasileira. Revista espaço pedagógico. 
2020. Vol. 27, no. 1. P. 65–88. DOI: 
https://doi.org/10.5335/rep.v27i1.10575. 

McGann J. Global Go To Think Tank 
Index Report. Think tanks and civil societies 
program, International relation program. 
University of Pennsylvania, 2017. 

McGann J. 2020 Global Go To Think 
Tank Index Report / Think tanks and civil 
societies program, International relation 
program, University of Pennsylvania. 2021. 

NIER. Research in connection with pol-
icy issues. 2023. URL: https://www.nier.go.jp/ 
English/research/2023/2023projects.pdf. 

Pautz H. Revisiting the think-tank 
phenomenon. Public Policy and Administra-
tion. 2011. No. 26(4). P. 419–435. DOI: 
https://doi.org/10.1177/0952076710378328. 



 

Освіта та педагогічна наука № 3 (187), 2024 10 

Savage G. C. Think tanks, education 
and elite policy actors. Australian Educa-
tional Researcher. 2016. No. 43(1). P. 35–
53. DOI: https://doi.org/10.1007/S13384-
015-0185-0. 

Stone D. Non-Governmental policy 
transfer: the strategies of independent policy 
institutes. Governance. 2000. Vol. 13, no. 1. 
P. 45–70. DOI: https://doi.org/10.1111/0952-
1895.00123. 

Tejada A. H. A comprehensive model 
for satellite connectivity for educational pur-
poses: HISPASAT's e-learning solution – The 
Dialogue. 2024. URL: https://www.thedialogue.org/ 
analysis/satellite-connectivity-for-
educational-purposes-hispasats-e-learning-
solution/ 

Viseu S., Carvalho L. M. Think tanks, 
policy networks and education governance: The 
rising of new intra-national spaces of policy in 
Portugal. Education Policy Analysis Archives. 
2018. No. 26. Art. no. 108. DOI: https://doi.org/ 
10.14507/EPAA.26.3664. 

 
References 

Zhelanova, V., & Kryzhanovska, V. 
(2024). Transformatsiia diialnosti univer-
sytetskykh analitychnykh tsentriv u kontek-
sti vyklykiv sohodennia [Transformation of 
the activities of university analytical centers 
in the context of today's challenges]. Peda-
hohichna osvita: Teoriia i praktyka. Psyk-
holohiia. Pedahohika – Pedagogical Educa-
tion: Theory and Practice. Psychology. Peda-
gogy, 2(40), 13–18. DOI: https://doi.org/ 
10.28925/2311-2409.2023.402 [in Ukrainian]. 

Linnik, O., Bozhynskyi, V., Hry-
nevych, L., Kryzhanovska, V., Niko-
laiev, Ye., & Rii, H. (2024). Osvita pid chas 
viiny: dosvid ukrainskykh shkil. Analitych-
nyi zvit [Education during war: the Ukrain-
ian schools̓ experience. Analytical report]. 
Kyiv: Kunsht NGO, OsvitAnalytics Think 
Tank of Grinchenko University [in Ukrainian]. 

Damore, D. F., Saladino, C. J., & 
Brown, Jr, W. E. (2024). A constitutional 
amendment to change higher education gov-
ernance in Nevada. Brookings. Retrieved from 
https://www.brookings.edu/articles/a-
constitutional-amendment-to-change-higher-
education-governance-in-nevada/ [in English]. 

Guides at Penn Libraries. (2024). 
Guides: Public policy research think tanks: 
Top think tanks by area of research. Re-
search Guides – Guides Home – Guides at 
Penn Libraries. Retrieved from 
https://guides.library.upenn.edu/c.php?g=10
35991&amp;p=7509990 [in English]. 

Jarquín-Ramírez, M. R., Díez-Gutié-
rrez, E. J., & Palomo-Cermeño, E. (2024). 
Élites, think tanks y su influencia en las políti-
cas educativas: El caso de Diálogo Interameri-
cano. Revista internacional de educación y 
análisis social crítico mañé, ferrer & swartz, 
2(1), 1–45. DOI: https://doi.org/10.51896/ 
easc.v2i1.536 [en Español]. 

Jha, T. (2024). Learning Lessons. The 
future of small-group tutoring. Retrieved from 
https://www.cis.org.au/publication/learning-
lessons-the-future-of-small-group-tutoring/ [in 
English]. 

Kumar, D. D. (2000). A study of edu-
cation policy research at the Brookings Insti-
tution. Higher Education Policy, 13(3), 303–
317. DOI: https://doi.org/10.1016/S0952-
8733(00)00003-9 [in English]. 

Lembke, E. S., Singell, E. L., Don-
ofrio, G. L., & Martin, M.  (2024). Using cur-
riculum-based measurement for primary school 
maths screening. The Centre for Independent 
Studies, August 15. Retrieved from 
https://www.cis.org.au/publication/using-
curriculum-based-measurement-for-primary-
school-maths-screening/ [in English]. 

Lingard, B. (2016). Think Tanks, 
‘policy experts’ and ‘ideas for’ education 
policy making in Australia. Australian Edu-
cational Researcher, 43(1), 15–33. DOI: 



 

                                                Освіта та педагогічна наука № 3 (187), 2024 11 

https://doi.org/10.1007/S13384-015-0193-0 
[in English]. 

Matovich, I., & Srivastava, P. (2023). 
The G20 and the Think 20 as new global 
education policy actors? Discursive analysis 
of roles and policy ideas. Journal of Interna-
tional Cooperation in Education, 25(1), 4–
20. DOI: https://doi.org/10.1108/jice-07-
2022-0017 [in English]. 

Mendes, V. D. R., & Peroni, V. M. V. 
(2020). Estado, mercado e formas de privatiza-
ção: A influência dos think tanks na política 
educacional brasileira. Revista espaço 
pedagógico, 27(1), 65–88. DOI: https://doi.org/ 
10.5335/rep.v27i1.10575 [en Español]. 

McGann, J. (2017). Global Go To 
Think Tank Index Report. Think tanks and 
civil societies program, International relation 
program. University of Pennsylvania / Di-
rector J. G. McGann.  [in English]. 

McGann, J. (2021). 2020 Global Go 
To Think Tank Index Report. Think tanks 
and civil societies program, International 
relation program. University of Pennsyl-
vania / Director J. G. McGann.  [in English]. 

NIER. (2023). Research in connection 
with policy issues. Retrieved from 
https://www.nier.go.jp/English/research/202
3/2023projects.pdf [in English]. 

Pautz, H. (2011). Revisiting the think-
tank phenomenon. Public Policy and Admini-
stration, 26(4), 419–435. DOI: https://doi.org/ 
10.1177/0952076710378328 [in English]. 

Savage, G. C. (2016). Think tanks, 
education and elite policy actors. Australian 
Educational Researcher, 43(1), 35–53. DOI: 
https://doi.org/10.1007/S13384-015-0185-0 
[in English]. 

Stone, D. (2000). Non-Governmental 
policy transfer: The strategies of independ-
ent policy institutes. Governance, 13(1), 45–
70. DOI: https://doi.org/10.1111/0952-
1895.00123 [in English]. 

Tejada, A. H. (2024). A comprehensive 
model for satellite connectivity for educational 

purposes: HISPASAT's e-learning solution. 
The Dialogue. The Dialogue. Retrieved from 
https://www.thedialogue.org/analysis/satellite-
connectivity-for-educational-purposes-
hispasats-e-learning-solution/ [in English]. 

Viseu, S., & Carvalho, Luís, M. (2018). 
Think tanks, policy networks and education 
governance: The rising of new intra-national 
spaces of policy in Portugal. Education Policy 
Analysis Archives, 26, 108. DOI: https://doi.org/ 
10.14507/EPAA.26.3664 [in English]. 

 
*** 

.Zhelanova V., Kryzhanovska V. Ac-
tivity of Analytical Centers in the Field of 
Educational Policy 

The article substantiates the relevance 
and expediency of the activities of analytical 
centers in the field of educational policy in 
modern society. The research methodology, 
based on the principles of systemic, axiological, 
and environmental approaches, is presented, 
along with the research methods employed. A 
contemporary interpretation of the phenomenon 
of analytical centers is provided. 

Various classifications of analytical cen-
ters in the field of educational policy (inde-
pendent and autonomous, semi-autono-mous, 
governmental, quasi-governmental, university-
based, party-affiliated, and corporate) are out-
lined, and their functions are revealed. 

The dimensions of analytical centers' ac-
tivities in educational policy are analyzed, in-
cluding advocating for market-oriented educa-
tional policies, influencing the formulation of 
educational policy, fostering collaboration, and 
generating solutions. The activities of specific 
analytical centers are highlighted: the Inter-
American Dialogue, focused on educational 
reform in Latin America; the Centre for Inde-
pendent Studies in Australia, promoting con-
servative educational policies with an emphasis 
on market solutions and reduced public spend-
ing on education; the Japanese National Insti-
tute for Educational Policy Research (NIER), 
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supporting educational reforms; and the 
Ukrainian analytical center of Borys Grin-
chenko Kyiv Metropolitan University, «Educa-
tionAnalytics», focusing on the adaptation of 
schools under martial law conditions. 

The article also presents a ranking of 
the Top 10 analytical centers in the field of 
educational policy. 

Keywords: analytical center, educa-
tional policy, types of analytical centers, di-
mensions of analytical centers' activities, 
Top analytical centers in educational policy. 

 
Желанова В. В., Крижановська В. В. 

Діяльність аналітичних центрів в сфері 
освітньої політики 

У статті доведено актуальність й 
доцільність діяльності аналітичних 
центрів у галузі освітньої політики у су-
часному суспільстві. Подано методологію 
дослідження, що базується на ідеях сис-
темного, аксіологічного й середовищного 
підходів; розкрито методи дослідження.  
Представлено сучасне тлумачення фено-
мену аналітичного центру. Наведено різні 
класифікації аналітичних центрів у галузі 
освітньої політики (самостійні та 
незалежні, напівзалежні, державні, 
квазідержавні, університетські, партійні 
та корпоративні) та розкрито їх функції.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Проаналізовано виміри діяльності 
аналітичних центрів в галузі освітньої полі-
тики, а саме: адвокація ринково-орієнтова-
ної освітньої політики; вплив на форму-
вання освітньої політики; формування та 
підтримка співпраці, продукування рішень. 
Презентовано діяльність аналітичного 
центру Міжамериканський діалог, що 
зосереджується на освітній реформі в 
Латинській Америці; австралійського 
аналітичного центру, Centre for Independent 
Studies in Australia, що виступає за консер-
вативну освітню політику та наголошує на 
ринкових рішеннях та зменшенні дер-
жавних витрат на освіту; японського 
аналітичного центру, National Institute for 
Educational Policy Research (NIER), що надає 
підтримку освітнім реформам та ін;  
український аналітичний центр Київського 
столичного університету Грінченка 
«ОсвітАналітика», що акцентується на 
дослідженні адаптації шкіл  в умовах 
воєнного стану.  

Представлено ТОП-10 аналітичних 
центрів в галузі освітньої політики. 

Ключові слова: аналітичний центр, 
освітня політика, типи аналітичних 
центрів, виміри діяльності аналітичних 
центрів, ТОП аналітичних центрів у 
галузі освітньої політики. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


