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PRE-SERVICE TEACHING PRACTICE:
NEW CHALLENGES AND SOLUTIONS

Practical experience is a cornerstone of effective teacher preparation, as it bridges the gap
between theory and real-world application in the classroom. The effectiveness of teacher training
programs is crucial to ensuring that future educators are well-prepared to meet the challenges of
modern classrooms. However, a gap ofien exists between the theoretical knowledge acquired in
university and the real-world challenges faced by would be teachers at schools.

The aim of the article: The aim of this article is to presenta and analyze common issues
faced by graduates from the «English Language and Literaturey» program during their school
practice throughout three academic years, starting in autumn 2022. The study identifies the main
challenges faced by these graduates during their school visits and explores the areas in which
their professional preparation can be enhanced.

Methodology: The research was conducted using a mixed-methods approach, combining
qualitative and quantitative data. An anonymous survey with selected and constructed responses
was administered fto three cohorts of students in their final year of bachelor’s program throughout
2022-2025 to assess their assessment of pedagogical practice. In total, 124 students participated
in the research.

Scientific novelty: The novelty of this research lies in its examination of main challenges of
teaching practice at school in the time of full-scale military actions as viewed by student-teachers.
The study identifies key factors that affect the satisfaction with the teaching experience thus
enabling the transition from teacher training to actual classroom practice.

Conclusions: The study concludes that after three years of studying and doing field
practice in the context of permanent stress students have managed to adjust to the current
situation and switch their focus from extermal factors of providing teaching practice to the process
of doing the practice itself viewing lesson preparation and presentation as the main challenge and
the main sourse of satisfaction with teaching practice.

Keywords: English language teaching, pre-service teacher training, field practice,
classroom management, satisfaction level.

Statement of the problem in general terms and its connection with important scientific or practical
tasks. Field practice in pre-service teacher training has always been one of the most important and challenging
aspects of professional preparation of would-be teachers [13]. For years, researchers and supervisors have been
looking for the most efficient ways to prepare students for the encounter with the world of the mass education
system and, when the teacher students have entered the classrooms, to support them in their first steps in
teaching in the ever-changing teaching context.

The years of COVID-19 pandemic and war in Ukraine have neither stopped the process of educating
school-age children nor terminated the training of young educators. Nevertheless, traditional procedures of
preparation for and running the field practice for would-be teachers have been affected by new challenges. The
purpose of this article is to discuss the recent issues the English Language and Literature student-teachers from
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Borys Grinchenko Kyiv Metropolitan University face during their school practice, and to trace the changes in
their attitudes to obstacles faced in the process of field practice.

Analysis of recent research and publications. Until student-teachers are placed in real classrooms,
university-based English Language Teaching (ELT) methodology sessions are assumed to prepare them at least
for the first two stages of the four-stage cycle of competence development according to the Continuing
Professional Development Framework [5]: awareness and engagement. These stages are designed to ensure that
prospective teachers have understood the basics of the professional practice, such as learners/learning, lesson
plans, classroom management, and the evaluation and assessment of learning as set out in The Profile of a Newly
Qualified Teacher of English [6].

In addition, the Standard of Secondary School Teachers in Ukraine specifies other fundamental
competences, including pedagogical partnership and emotional-ethical competence [1]. However, one important
aspect of teacher training that is not always overtly considered in the ‘language’ of these official documents, and
yet the absence of which would make professional engagement ineffective, is the personality of the teacher.
These include personal qualities such as self-awareness and interpersonal skills as well as autonomy, criticality,
and a sensitivity to the context in which practice is situated [10]. Such skills may be categorized under the
designation of soft, transferable skills, and they are essential for adjusting to the complicated nature of the
classroom.

The third level: engaging in practice-based approaches, is the third aspect of competence development. In
college settings, the joint preparation of lessons, team teaching, and observation of their peers in action are
mechanisms that bridge the gap between theory and classroom practice. It is only in school-based field practice
that student teachers begin to have their first hand experience of planning and teaching real lessons. This stage is
considered to be crucial by all teacher education systems [12].

Context dependence is especially important at this stage. This «the-all-important aspect of teachingy
includes taking into account functional tasks, selecting tasks and activities, and being adaptable within the real
world, whether including moods, or aspects of the situation such as disturbances caused by external agents, such
as frequent air raid alerts or power outages. Reviewing the action plan can help to show whether the context has
been properly considered.

Self-reflection is closely associated with autonomy as it relates to students’ ability to make decisions and
assume responsibility for them. This aspect of professional identity is developed through practice reflection and
through participation in different pedagogical courses, especially during the third semester. In addition to
building knowledge, student-teachers are to critically examine their decision makers and responsibility in the
educational setting [4].

Interpersonal skills, essential for collaborative work, receive special emphasis in teacher training. Regular
teamwork and co-teaching opportunities (both with peers and with students in junior academic years) foster these
skills [9]. Through such collaboration, future teachers gain awareness of how their actions affect classroom
participants. As research consistently shows, positive emotional environments significantly support language
acquisition [7]. Therefore, teacher education programs train student-teachers to promote group cohesion, manage
activities effectively, and provide constructive feedback.

Another cornerstone of the competency of the teacher is critical thinking. Student-teachers need to
develop this characteristic themselves before they can develop it in their students. Nowhere is this idea more
obvious than in lesson or session planning: in the careful consideration of one activity following another. As
researchers in the field of education posit, higher levels of learning should be developed and promoted more as
the learners go through the lesson, capping, and eventually engaging them in analysis, synthesis, evaluation, or
creation [2].

Reflection, which is an integral part of critical thinking, is one of the essential elements of pre-service
teacher preparation. It allows student-teachers to evaluate the development of their competences and areas to
become stronger. As Dewey [8] and those who followed him have argued, reflective practice is necessary for
professional development.

The competences and personal characteristics outlined above can all be developed through four stages:
awareness, engagement, integration, and refinement [5]. The first and the second are predominantly covered by
university-based training, and the third by field practice at school.

To fully support student-teachers in reaching the final stage of competence development-refinement-
teacher education programs must ensure continuity between theoretical preparation and school-based experience.
This requires deliberate scaffolding that encourages students to revisit, reassess, and fine-tune their pedagogical
decisions in light of practical feedback and evolving classroom dynamics. The refinement stage involves
deepening subject knowledge, honing classroom management strategies, and developing the ability to respond
flexibly to diverse learning needs. It also includes the cultivation of a professional mindset — marked by
resilience, openness to feedback, and a commitment to lifelong learning [12]. By embedding structured
opportunities for sustained reflection, collaboration with experienced mentors, and engagement with real-world
challenges, teacher training programs can foster the emergence of adaptive professionals capable of navigating
complex educational environments with both competence and confidence.

Coverage of the procedure of theoretical, methodological and/or experimental research, indicating
the research methods.. To meet the objectives of this study, a combination of qualitative and quantitative
research methods was employed. An anonymous student survey aimed at exploring learners’ perceptions of the
field practice was administered to three cohorts of students undertaking teaching practice over three academic
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years, with one cohort per year. The survey investigated students’ views on the effectiveness of their hands-on
experience, focusing on their reflective analysis of the level of satisfaction with the experience and the main
challenges faced in the process.

The aim of this article is to presenta and analyze common issues faced by graduates from the «English
Language and Literature» program during their school practice throughout three academic years, starting in
autumn 2022. The study identifies the main challenges faced by these graduates during their school visits and
explores the areas in which their professional preparation can be enhanced.

Presentation of the main research material. At Borys Grinchenko Kyiv Metropolitan University, pre-
service English teacher training is structured according to the guidelines outlined in the Core Curriculum,
developed by participants of the New Generation School Teacher (NGST) project [15; 16]. This project, which
was implemented by the British Council Ukraine and the Ministry of Education of Ukraine from 2013 to 2019,
laid the foundation for a practice-oriented approach to English Language Teaching (ELT) education. The NGST
project's main ideas were integrated into the curriculum for students majoring in English Language and
Literature, with ELT serving as a mandatory component of their training.

The main principles of the NGST project implemented at BGKU are as follows:

"Practice-Oriented ELT Course: The ELT course is designed to be hands-on, where theoretical aspects
of teaching are presented through practical tasks during workshops.

=Learner-Centered Approach: Workshops at the university are modeled to resemble learner-centered
communicative English lessons, which are subsequently applied in schools.

sLanguage Immersion: English is used as the language of instruction in the workshops, allowing
students to practice communication in English and preparing them to teach the language in the classroom.

=Continuous Field Practice: Field practice is an integral part of the ELT course and occurs throughout
the entire three-year period of study.

Field practice is designed to build progressively, with Semesters I1I-VI focusing on observation and peer
teaching, while the final year emphasizes independent teaching with reduced supervision. When the curriculum
was first implemented at BGKU, Year 2 and Year 3 students had practice days once every two weeks, while
Year 4 students participated in school visits once a week. These visits allowed them to observe classes, interact
with schoolchildren, engage in school-related activities, and consult with mentors.

However, the COVID-19 pandemic revealed that many of these activities could be effectively conducted
online. Virtual platforms such as Zoom and Google Meet enabled lesson observations, lesson planning
discussions, and even teaching sessions to be held remotely. The use of digital tools for managing lesson plans
and documents saved significant time for both students and mentors. Nevertheless, there was resistance from
some educators to virtual observation, particularly when students were not directly involved in teaching. As a
result, school-based field practice was limited to the final two semesters, while field practice for Year 2 and Year
3 students was conducted using university-based resources.

Despite this, the technical competencies gained during the pandemic proved crucial in maintaining
continuity in education, particularly during the outbreak of military action in Ukraine in 2022. These skills
enabled university classes to resume online, even when students were scattered across different countries.
However, resuming school-based field practice posed challenges as schools adapted to the new circumstances.
For the 2021/22 academic year, students were allowed to present individual and group lessons as part of their
field practice, with many students also engaging in private tutoring or teaching at language schools, which
helped them continue their professional development under the given conditions.

In the following academic year (2022/23), Year 4 students conducted their teaching practice online for
safety reasons, with supervision provided by teachers from partner schools in Kyiv. The 2023/24 academic year
saw the majority of Kyiv schools adopting a blended teaching model, with classes delivered either online or
offline depending on factors such as shelter capacity and students' location.

Here is an overview of how the teaching practice was organized during these challenging years:

Table 1
Format and Location of Teaching Practice in 2022-2025
Academic Format Teaching Practice Sites
Year
2022/23 Online Kyiv schools NeNe9, 240; schools at the students. place of residence or work
(15 schools all over Ukraine).
2023/24 Blended Kyiv schools NeNe9, 98, 107, 183, 216, 240
2024/25 Offline Kyiv schools NeNe107, 183, 216, 225, 240, Lyceum «MriyDiy»

This progression illustrates the increasing return to in-person teaching practice following the disruptions
caused by the COVID-19 pandemic and the ongoing war. The blended and online formats allowed for continuity
of training but required significant adaptation by both students and mentors. By 2024/25, the shift back to offline
practice indicates improved stability and institutional readiness for full-scale pedagogical engagement. These
changes underscore the importance of flexibility and digital competency in contemporary teacher education.
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Despite these adjustments, challenges related to field practice in real school conditions arise regularly,
causing student-teachers’ frustration and diminishing the effectiveness of the hands-on experience.

To assess the changing challenges of field practice, a survey with close- and open-ended questions was
administered to Year 4 students in 2022/23, 2023/24 and 2024/25 academic years. The tasks of the survey
included:

1.To evaluate the students' level of satisfaction with the pedagogical practice.

2.To identify the main difficulties students face during their practice (methodological, psychological,
organizational, etc.).

3.To outline potential ways to improve the preparation of future English language teachers for field
practice and future careers in teaching.

Since the survey was not mandatory and anonymous, the percentage of the research participants varied
from 66% to 76% of the total number of students on the course. The total number of students doing the ELT
course in a particular academic year, and the percentage of those who participated in the survey, is shown in
Table 2.

Table 2
Number and percentage of survey participants per year
Academic year 2022/23 2023/24 2024/25
Total number of Year 4 students doing ELT 55 74 44
Number of survey participants 42 53 29
Percentage of students doing ELT who participated in 76% 72% 66%
survey

The question about the level of satisfaction with the teaching practice, where the participants had to assess
their experience by the scale from 1 to 5 (1-totally dissatisfied; 5 perfectly satisfied) yielded the results,
presented in Table 3.

Table 3
Level of satisfaction with the teaching practice
Year 2022/23 2023/24 2024/25
Average score 4.69 3.74 4.34
(out of 5 points)

According to the obtained results, the 2023/24 academic year presented the student-teachers with the most
challenging and the least satisfying school-based experience. To identify the sources of frustration, open-ended
questions of the survey were analyzed.

According to the students’ constructed responses, the most burning problems of the 2022/23 academic
year were caused by the toll of war time challenges (31%), classroom management and lack of learners’
motivation (31%), lesson planning (21%), use of English in class (7%) and students’ own time management
(7%). As the students stated in their responses, «Because of constant shelling and blackout, it was quite difficult
to conduct these classes. Many lessons were interrupted and everything had to be done againy. When discussing
their in-class experience, student-teachers admitted to the state of disorientation, common for them and their
learners, as «sometimes there were students who didn’t want to participate and it was difficult to deal with them
since I didn’t know the exact reason for their reluctance to study». Thus it was proved again that building up
resilience and ability to adjust both the mindset and lesson plan to the current context was among the key tasks
of pre-service teacher training.

In 2023/24 academic year, when the majority of students were provided with places to do off-line
teaching practice in state and private secondary schools in Kyiv, the necessity to re-adjust to in-person work and
commuting between home, university and school proved to be the major challenge. More than every fourth
student (26%) pointed out this issue as the main obstacle to fully enjoying their teaching experience. As some of
them mentioned, «the distance between the school and home», «changing my pjs to official clothes» were more
challenging that stress or inconveniences, caused by air alerts and power or internet outings, which were pointed
out as the most burning issues by 4% of the survey participants. Other issues, listed by the survey participands in
this academic year were traditional lesson planning (24%) and in-person classroom management (13%). A new
issue, which had not beed mentioned in the previous year at all and which accumulated quite a significant
number of voices, was interaction with school teachers and school administration (19%). Though when
answering the question about the level of satisfaction with the interaction with their school mentor, the majority
of respondents provided a positive answer (49% perfectly satisfied, 33% rather satisfied), some students
complained about the «/ack of support from school mentors» and «lots of misunderstanding between school
teachers and students». The results, mentioned above, prompted the conclusion about the necessity to lay more
emphasis on training would-be teachers’ skills for decision making and taking the responsibility for their
decisions (including routine everyday choices), and working more closely with interpersonal sckills and ability
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to collaborate with collegues with different level of professional experience, balancing between the respect for
the person’s achievements and ability to act according to student’s own judgement.

The third survey was administered in 2024/25 academic year, when teaching practice was conducted on
school premises only. This year, the student-teachers level of satisfaction increased by 0.6 points out of
5 compared to the previous year; the aspects of teaching practice listed as most stressful were focused on
classroom management issues (45%) and lesson planning (28%). Personal time management and commuting
remained to be challenging for 14% of participants, while the most burning issues of two preceding academic
years (problems caused by the military actions and misunderstandings with school staff) were mentioned by 3%
of participants only. As participants’ comments reveal, their attention switched back to what was going on in
their classroom and how they as teachers could affect it irrelevantly of the current situation: «The most difficult
aspect of my school practice was classroom management, especially dealing with students who were easily
distracted and unmotivatedy. «Finding balance between being friendly and maintaining authority was
challenging». «Coming up with an interesting and engaging task for freer practice was difficulty. «It was
difficult to make lesson plans and hope there won'’t be any air alerts». Thus, fundamental competences of
pedagogical partnership and emotional-ethical competences come to the forefront again, highlighting the shift in
student-teachers’ professional focus from external disruptions to the key components of teaching: planning and
delivering learner-centered lessons.

The summary of student teachers’ dominant challenges in school practice throughout three years of full-
scale invasion is presented in Table 4.

Table 4
Dominant challenges faced by student teachers durin school practice
Year 2022/23 2023/24 2024/25

Challenge

Toll of war time 31% 4% 3%
Classroom management 31% 13% 45%
Lesson planning 21% 24% 28%
Personal time management - 26% 14%

Conclusions and prospects for further research. The shift toward a practice-oriented learner-centered
approach in pre-service English language teacher training at Borys Grinchenko Kyiv Metropolitan University
has proved to be effective for improving the alignment of theoretical and practical knowledge. Nourishing
learners’ autonomy and flexibility, and paying close attention to hands-on experience contributed to the stability
of the learning process under most challenging circumstances. However, there still remains a noticeable
mismatch between the theoretical training and the ever changing real-world demands of pedagogical work in
schools. The challenges faced by students, ranging from methodological difficulties to organizational issues,
highlight the need for further refinement of the curriculum to better prepare future educators for the complexities
of teaching in diverse classroom environments. Moreover, the evolving circumstances of the past few years,
including the impact of military conflict and shifting school operations, have underscored the importance of
adaptability in teacher training programs. The ability to continue teaching in online and blended formats has
proven to be a crucial skill for both students and faculty. However, the challenges faced during these times have
also exposed gaps in the preparedness of students, particularly in the areas of psychological readiness, stress
resilience, and communication skills. These gaps, if not addressed, could hinder the successful transition of
graduates from the academic environment to the realities of teaching in schools. Consequently, future updates to
the teacher training program must place a stronger emphasis on fostering these key competencies alongside
academic knowledge and pedagogical skills.

One limitation of this study is that it focuses primarily on the experiences of students from one university,
and the findings may not be fully representative of the broader cohort of teacher preparation programs across
Ukraine. Additionally, the data was gathered through self-reported surveys, which may be subject to biases and
may not reflect the full range of challenges faced by students in practice.

Future research could explore the impact of specific curriculum changes and support mechanisms on the
preparedness of graduates from different universities, providing a more comprehensive understanding of
effective teacher training practices.
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IIKIJTBHA IIPAKTUKA MAVIBYTHIX YUWTEJIIB:
HOBI BUKJIMKU TA PIIIIEHHSI

IIpakmuynuii 00c6i0 € O0CHOBOK epekmuHoi nNi02OMOKU GUUMENI8, OCKIIbKU GIH
oonomazae 3an0GHUMU PO3PUE MIJC MeEOopPIcio ma peanvHuUM 3AcmMOCY8AHHAM 3HAHbL Y KAACI.
Egexmusnicme npoepam nidecomosxku euumenié € eupiuianvHorw 01 moeo, uob mardymHi
nedazoeu 6ynu 00bpe nid2omosiieHi 00 BUPIULeHHS BUKIUKIB CYYACHO20 HABYANBHO20 NPOYeEC).
OO0HaK 4acmo GUHUKAE PO3PUS MIJC MeOPeMUYHUMU 3HAHHAMU, 3000yMuMu 8 YHigepcumeni, ma
DpeanvHUMU GUKTIUKAMY, 3 AKUMU CIMYOEHM-NPAKMUKAHM CMUKAEMbCSL 6 WKOJIL.

Memoio uiei cmammi € npesenmayis | ananiz Munogux nNpobrem, 3 SAKUMU CIUKATUC
cmyOeHmu yemeepmozo Kypcy cneyianvHocmi « Aneniiicoeka Moga i iimepamypay nio yac wKinbHol
NPAKMuUKY 6Npo00BIHC MPbOX HABUATbHUX POKIE posnouunarouu 3 oceni 2022 poky. Jlocniodicenus
BU3HAYAE OCHOBHI NPobIeMU, AKI GUHUKATU ) CMYOeHMI8 Ni0 Yac WKiIbHOI NPAKMUKU | OKpecnioe
HAanpsmMu NOKpauyerst npoghecitinoi nid2omosku MaubymHne020 64umers.

Memooonocia: Jlocniodxcenns npogoounocs 3a O00NOMO20I0 3MIULAHO20 NiOX00Y, WO
noeOHye sKicHi ma KinvkicHi dawni. Bnpooosoc 2022-2025 poxie mpvom Koeopmam cmyoeHmis
MPONOHYBANOCA 8IONOGICMU HA 3aKpumi ma GIOKpumi 3aNUMAaHHs GHOHIMHO20 ONUMYBAHHS 3
Memoio 8UBHAUeHH s iX OYIHKU 81ACHO20 00C8I0Y nedazociyHoi npakmuxu. 3a2anom, y 00CnioHceHHi
83U yuacms 124 cmyoenmu uemeepmozo Kypcy pi3Hux poKie Hag4aHHs.

Haykoea noeuszna: Hoguszna yb020 00CNiONCEHHs NOJSi2AE 8 AHANI3I OCHOBHUX GUKIUKIG
WKITbHOI MpaKmuKy 3 no3uyii cmyoewmié y KOHMeKCmi GOcHHo20 cmaHy. Y oOocniodcenni
BU3HAYEHO KNIOYO0BI YUHHUKU, U0 8NIUBAIOMb HA 3A0080JIeHICIb NeOa202iYHOI0 NPAKMUKOI, MUM
camum cnpusioyu nepexody 8i0 nid2omosKu guumens 00 peailbHOI pobomu 8 Kaci.

Bucnoeku: Y oocniosicenni 3pobneno 6uCHOGOK, w0 NiCIs MPbOX POKIG HAGYAHHA Md
NPOXO0JICeHH Nedazo2iuHol NpaKmuku 6 YMO08ax MNOCMIUHO20 cmpecy CMmyOeHmu 3moenu
aoanmyeamucsi 00 NOMOYHOI cumyayii ma 3micmumu QOoKyc 3 306HIUHIX 0OCMAGUH OpeaHizayii
NpaKkmuKy Ha cam npoyec ii 30ilUCHeHHS, po32NA0aroyu Ni020MOGKY mda NPOGeOeHHs YPOKi8 K
OCHOBHUU BUKTIUK | BOOHOUAC SIK 20TI08HE 0dicepeno 3a0080NIeHHS BI0 Nedazo2iuHol npaKmuKiu.

Knwwuoei cnosea: wnasuanws aueniticoekoi Mo6u, nioeomoska Maubymuix euumenis,
neodazoeiuHa NPaKmuKa, YNpagniHHa pooomoro 8 Kidci, pigeHb 3a00801eHOCHII.
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