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Ka(bez[pn NPaKkTUKK  aHTJIMChKOT  MOBHM  BONHMHCBKOTO — HAlllOHATBHOTO
yHiBepcHUTeTy iMeHi Jleci Ykpainku.

2. MaBmok Anna BopuciBHa (koopounamop xougepenyii) — KaHauAaT
(UIONIOTTYHUX HAyK, JOUEHT Kadeapu MPaKTUKKU aHIIiMCbKOi MOBU BOJIMHCBEKOTrO
HAIIOHAJILHOTO YHIBepCUTETY iMeHi Jleci Ykpainku.

3. Yroub Jlapuca MuxkonaiBHa (koopounamop Kongepenyii) — crapiimi
na0opaHT Kadeapu MpakTUKW AHIJIHACHKOI MOBH BOJMHCBKOro HalliOHaJIBHOTO
YHIBepcUTeTy iMeHi Jlecl YkpaiHku.

IIpioputeTrn repMaHchbkoi Ta poMaHCbKOI (isosorii: 30ipHUK MaTepiaiB
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Bonuncekuit HanioHanmsHUH yHIBepcuTeT iMeHi Jleci Ykpainku, 2025. 228 c.

V 361pui marepianiB XIX MixkHapoaHoi HaykoBoi koH(pepeniii «IIpiopureTn
repMaHchbKoi i poMaHcbKkoi dinonoriiy ineni npogecopa €ezenii I opomsp BMIlLICHO
BUCTYIIM Ta TE€3W yYACHHKIB, SIKI OKPECIIOIOTH MPOOJIEMH 1 y3arajlbHEHHsSI HAYKOBUX
JOCATHEHb y Tally3sfX TPaMaTHYHOI Ta JIEKCHYHOI CEMAaHTHUKH, JUCKYPCO3HABCTBA,
KaHaJI03HABYMX CTY/1M, KOTHITUBHOI, KOMYHIKaTUBHOT Ta KOHTPACTUBHOT JIIHI'BICTHKH,
JHTBOKYJBTYPOJIOTii,  JIHTBOMPAarMaTUYHOTO  BHBYEHHS  MOBHUX  OJMHHIIb,
JIiTGpElTypOSHaBCTBa METOJMYHUX  AaCTMeKTIB  BUKIAJAaHHA 1HO3EMHHX  MOB,
Ml)KKyJ'IBTypHOl KOMyHlKaI_Ill HOBITHIX TCHJICHITIH neKCHKorpaq)u anKnaz[Hm Ta
KOPITYyCHO1 ~ JIHTBICTUKH, COIIIOJIHTBICTUKHA, TEKCTOJIOTIl, Teopii 1 MpaKTHKH
nepeKsiaay, TepMIHO3HABCTBA.
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kurrant “His victory was Well-deserved”, “They secured an easy victory” cBim4ath mpo
nparMaTHIHUH MAX1T 10 1IOTO MOHATTS, 03 000B’SI3K0BOT MOpaIbHOT IHOUHH [6, . 6].

KopnycHuii aHamiz JeMOHCTpYye pi3HE TeMaTHYHE OTOYEHHS JiekceM. B ykpaiHChKii
MOBI nepemoea 4acTo CylmpOBOKYETHCS CIIOBAMH O0pomb0Oa, wecms, JHcepmaa, 805, 600004,
TOJII SIK aHTJTIChKa VICtory 3’siBisieThest opyd 13 strategy, advantage, competition, prize [2].

Oxkpemy yBary BapTo NMpHALIMTA MeTadOpUIHIA pernpe3eHTarlii. B ykpaiHCbKiii MOBI
IIepeEMOra 4acTo YOCOOIIOEThCS: «nepemoa YCMIXHYIAACA HaMy, «nepemo2a Nputiuiia Kpisb
cnvosuy [4, c. 34]. B aHrmiiicekii MOBI JOMiHYIOTh MeTa(Opu KOHTPOJIIO M IMIJIKOPEHHS:
“Victory over adversity”, “Snatch victory from the jaws of defeat” 3, c. 176-178].

BaximBuM € 1 KyJIbTypHO-ICTOPUYHMI KOHTEKCT. B yKpaiHCBbKOMY CYCHiJIbCTBI,
0cO0JIMBO B yMOBax BiiHU, KOHIIETIT IEPEMOTH € HE JIUIIIE MMOJIITUYHUM, a i cakpaibHUM. BiH
TICHO TIOB’S3aHUN 3 HAIIOHAIBHOIO TaM ATTIO, TMOABUTaMU TIPEIKiB, OOpoTHOOIO 3a
HE3AJICKHICTh. B aHTIIOMOBHOMY CBITI, /e HApaTUBU MEPEMOTH YacCTO 30CEPEIKYIOThCS Ha
CIIOPTHBHHX, IOJMITUYHUX a00 EKOHOMIYHHX TIOJISAX, €W KOHIICTIT MEHII EeMOIIIMHO
3a0apBJIeHUH 1 MEHII KOJIEKTUBHO CITPSIMOBAHHM.

TakyuM 4YMHOM, KOHIIENT «IIEPEMOra» B YKPAiHCHbKIM Ta aHINIIHCBKIA MOBax Mae
COUTbHY SPOBY CEMAHTUKY — 3100yTTS TepeBaru, OJHAK BIAPIZHAETHCS KYJIBTYPHUM
HATIOBHEHHSM, MIParMaTUKOIO Ta acOIliaTUBHUM TojieM. B ykpalHChKiii KyJIbTypl epeMora €
aKTOM KOJICKTUBHOTO T€pOi3My 1 MOPAJIbHOI BUIIIOCTI, @ B aHITIUCHKIN — JOCSTHEHHSM, SIKE
OLIIHIOETHCS TIEPEBAKHO 3 TOUKH 30pY €(DeKTUBHOCTI i pe3yNbTaTy.
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BRITAIN’S MEDICAL HUMANITARIANISM IN UKRAINE:
LESSONS FOR PROFESSIONAL TRAINING

The full-scale war in Ukraine has become a test of international solidarity and a
challenge to the ethical and professional foundations of healthcare systems. Among the many
international responses, Britain’s medical humanitarian involvement is notable for its dual
strategy: delivering emergency care while simultaneously building capacity through training.
Though they are often viewed as part of humanitarian aid, these efforts also offer wider
pedagogical approaches for medical education. This paper explores how Britain’s response
implements humanitarian awareness, ethical sensitivity, and interprofessional competence
into the training of future healthcare professionals.

The British approach combined logistical support, such as trauma kits and mobile
hospitals, with professional engagement. NHS personnel and volunteers from UK-Med
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contributed to both immediate care and longer-term professional development by offering
trauma training, psychological first aid, and telemedicine support to Ukrainian clinicians [4].
These actions went beyond crisis relief; they demonstrated a model of applied humanitarian
professionalism that can be usefully adapted in educational settings.

In many medical curricula, humanitarian competencies are still treated as optional.
Clinical knowledge and procedural skills dominate, while the ability to navigate ethical
dilemmas, provide care in unstable environments, or communicate across cultural boundaries
is often sidelined. Yet healthcare challenges arising from conflict, displacement, and global
health emergencies increasingly demand these broader capabilities. Adaptability, ethical
judgment, emotional resilience, and cultural literacy — skills clearly demonstrated in the
British response — should be recognized as core components of contemporary medical
education [3].

Rethinking pedagogy, British educators pay specific attention to humanitarian
engagements as a powerful tool for training doctors and healthcare professionals. They
engage students to confront urgent ethical questions, introduce observation of professional
conduct under pressure, and reflect on the social responsibilities of healthcare work. Methods
such as simulation-based learning, case study discussions, and reflective writing can help
bring these experiences into the classroom. Bleakley [1] describes this kind of learning as
cultivating “ethical imagination” — a quality essential for understanding human suffering
beyond its clinical dimensions.

This vision of incorporating humanitarian aspects into education corresponds to Paulo
Freire’s idea of learning as a morally engaged, liberating process. Freire stated that education
should cultivate learners’ ability to question, reflect, and act in socially responsible ways [2].
Thus, humanitarian questions should not be an extracurricular concern but be trained as a
professional commitment. Britain’s model, based on partnership, embodies this approach by
putting priorities on mutual respect, shared knowledge, and sustained collaboration.

The British universities underline the importance of interprofessional teamwork.
Medical teams should include doctors, nurses, mental health professionals, and logistical staff
who work collaboratively in high-stress conditions. Integrating this model into education,
through interdisciplinary training modules and crisis-based simulations, can help students
build the communication, decision-making, and leadership skills needed in complex settings.

More broadly, Britain’s engagement prompts a reconsideration of what medical
education should include. As future practitioners increasingly face global health challenges
shaped by political, ethical, and social forces, curricula must reflect this reality. Topics such
as the ethics of post-conflict care, the politics of aid distribution, and the structural
dimensions of crisis response help students understand healthcare within wider systems of
power and responsibility. These are not theoretical discussions — they shape the real-world
decisions that professionals must make under pressure.

Training models have been developing all the time as emergencies become more
frequent and multifaceted. Organizations like UK-Med already provide frameworks for
preparing clinicians to operate in crisis zones, emphasizing not only medical competence, but
also emotional readiness and intercultural awareness. These frameworks should inform
national curricula and accreditation standards, ensuring that humanitarian competencies are
built into the foundation of professional preparation.

In this light, Britain’s medical response to the war in Ukraine becomes more than an
example of effective intervention — it stands as a model for educating ethically grounded,
socially responsive professionals. By engaging with this case pedagogically, educators can
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help shape a new generation of healthcare workers who are not only clinically proficient, but
also prepared to meet the moral and emotional demands of practice in a world increasingly
defined by crisis and displacement.
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Izop BO3HAK,
HY «JIbBIBCHKA TTOMITEXHIKAY

JEKOHCTPYKIIA TA PEKOHCTPYKIIA IPABOBUX HOPM Y
IOPUINYHOMY IIEPEKJIAI

KOpuanunuii mepexnan 3aiimMae OcOOMMBE MiCLIE B CHUCTEMI HEXYHOXHIX BHUIIB
nepeKiagy, IO 3YMOBICHO 3HAYEHHSM IOPUIUYHOrO Tepekinany ans QopMmyBaHHA i
(YHKIIIOHYBaHHSI TIPaBOBOi CUCTEMHU Ta PEryJIOBaHHS CYCHUIbHUX BIJHOCHH PI3HOTO POJY.
Kpim Toro rnobanizauiiiHi npouecu Ta pizHi BUIM MIKXKOPAOHHHUX B3a€MOJIIN CIPUUMHSIOTH
MOCTiIHE 3pOCTaHHs O0CATIB IOPUAMYHOI JOKYMEHTAIlli, KOTpa mijyirae nepekiany. Yepes
1€ MPOOJIEMH IOPUANYHOTO MEPEKIIaay 3aiMalOTh BaXKIMBE MICIIe B CY4aCHHX YKPaiHCHKHUX
MIEPEKIIaI0O3HABUMX JOCTIDKeHHAX. OHAK BapTO 3a3HAYMTH, IO PO3BIIKH 3 IOTO BUIY
MepeKyagy 37eOUThIIOro 30Cepe/PKeHHI Ha BHUBUEHHI MHUTaHb aJeKBaTHOI mepeaayl
FOPUIMYHOT TEPMIHOJIOT 1T, TT03asK caMe TEPMIHOJIOTIS € TIEF0 O3HAKOIO IOPUMYHOI MOBH, SIKa
BUKJIMKAa€e HaWOUIbITy yBary sk (axiBlliB, TaK 1 «IEPECiYHUX» YYACHHKIB MPABOBIAHOCHH.
HaTomicTp y ramy3i IOpUAMYHOTO MEePEeKIaay 3HAYHO MEHIIY YBary MPHIUISIOTh TUTAHHSIM
NepeKyIalallbKuX CTpaTeriii Ha CHHTAKCUYHOMY PiBHI, 30KpeMa CTpaterii JeKOHCTPYKIIi Ta
PEKOHCTPYKIIii IPaBOBUX HOPM, SIKy MOXKHA 3aCTOCOBYBATH TIiJI 4ac MEpEKiIaay iHO3EMHOTO
3aKOHOJABCTBA, 30KpeMa akTiB €Bponeiicbkoro Coro3y, A0roBopiB, NpPOLECyaTbHUX
JOKYMEHTIB ToIi0. A nepexnaj akTiB €C MaTuMme Bce OUIbINe 3HaUEHHS B YKpaiHi, a TOMY
3HAYHE TEOPETHKO-TIPAKTUYHE 3HAYCHHS TOBHHHI MAaTH JIOCTIDKCHHS 3 TPOOJIeMaTHUKU
IOPUMYHOTO TIEPEKIIay.

[TuTaHHS MOMJIMBOCTH 3aCTOCYBaHHS THX YW IHIIUX IEPEKIaJallbKUX CTpaTerid y
IOPUIMYHOMY TIepeKiazi (K 1 B Oyab-IKOMY IHIIIOMY BHJI TMEpEKiIaay) MoB’s3aHe 3 LUIAMU
nepekyiazaya, mo CBOEI0 YEPror BHMAarae po3yMiHHS €KBIBAJICHTHOCTH, SIKOI IEpeKiaaad
TIOBHHEH JIOCATHYTH.

VY cydacHOMY TNepeKIiaJI03HaBCTBI HaWJaCTIllle aneltoloTh 10 Teopii popmanmbHOI Ta
¢byHKIIOHATBHOT (MMHAMIUHOI) ekBiBaeHTHocTH FOmkmHa Haiimu, xomm ¥meTscst Tpo
BU3HAUEHHS JOCATHEHHSI BIMOBIIHOCTH MK OpHUTIHAIBHUM TEKCTOM 1 TEPeKIIaioM.
3acTocyBaHHS TOJIOKEHb IIi€i Teopii MO0 CIeliadi30BaHUX BHUIIB TMEPEKIaTy BUMAarae
0COOJIMBOI yBard, a/pKe CIeIiali3oBaHui NEepeKIag He TPYHTYEThCS Ha MepeAadi 1HTeHIIH
aBTOpa, a Ha mepemayi iHdopmaiii MaTepialbHOTO XapakTepy, KOTpa, SK TPaBHIIO,
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