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Abstract

Introduction. The ongoing full-scale war in Ukraine, which began in February 2022, has caused
extraordinary losses of both physical infrastructure and human capital and continues to have a negative
impact on the mental health of Ukrainians, both military personnel and civilians, in various fields.

Aim. To identify the substantive psychological features and psychological correlates of the psycho-
emotional climate in different types of Ukrainian educational institutions, as well as the psycho-emotional
state of participants in the educational process since the beginning of the full-scale invasion of Ukraine.
Materials and methods. The study covers different types of educational institutions: higher education
institutions and general secondary education institutions located in different regions of Ukraine. Different
categories of participants in the educational process took part in the study, which encompassed different
forms of education and reflected the wide geography of the respondents’ stay. On the basis of recognized
international methods for assessing the educational climate («EDSCLS», «CSCI»), a questionnaire of
30 closed and open questions was developed and adapted to the purpose of the study to assess changes in
the institutional psycho-emotional climate (IPEC) and personal psycho-emotional state (PPES). The sample
of participants in the educational process included n = 1035 people. Empirical data were collected from
09/5/2024 to 10/5/2024 through Google Forms and processed in SPSS using standard statistical criteria.
Results. Significant associations with IPEC were found: participants in the educational process (R = .19;
p < .001), change of educational institution after the full-scale invasion (R = .07; p = .024) and gender
differentiation (R =.11; p <.001). Reliable links with PPES were recorded: participants in the educational process
(R =.25; p <.001), gender differentiation (R =.29; p <.001), type of educational institution (R =.17; p <.001),
the region of location of the educational institution (R =.23; p <.001) and the location of the participants in the
educational process (R =.12; p <.001). The most negative assessments of IPEC and the deterioration of PPES
were observed in women participants in the educational process, teachers and administration of educational
institutions, while students demonstrated higher resilience. Participants in the educational process who went
abroad, participants with a family form of education, and those who studied/worked in educational institutions
located in Kharkiv and Chernihiv regions during the full-scale invasion also fell into the risk zone.

Conclusions. Under martial law, anxiety, emotional exhaustion, conflict, professional burnout, and
aggression have increased in Ukrainian educational institutions of various types. The identified
psychological correlates became the basis for the development of a multifactorial model of negative
impacts on the institutional climate and personal psycho-emotional state.

Keywords: stress, anxiety, warfare, higher education institution, general secondary education
institution, educational process, forced migrants, internally displaced persons

INTRODUCTION in the educational process have become especially relevant

in the context of armed conflicts and humanitarian crises.

The institutional psycho-emotional climate (IPEC) The world scientific literature has shown that war, forced

and personal psycho-emotional state (PPES) of participants  resettlement, and prolonged stress significantly worsen the
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IPEC of educational institutions and increase the risks of
burnout, anxiety, and depression among teachers, students,
and parents [1].

IPEC in the modern scientific literature is defined
as a set of emotional, communicative, and socio-
psychological characteristics of the environment of
an educational institution that affect the well-being,
motivation, and effectiveness of all its participants [2].
In contrast to the general term «school -climatey,
which encompasses the academic, organizational and
cultural aspects of the environment in an educational
institution [3, 4, 5], IPEC focuses on the emotional
tone of interactions, the level of support and security,
the atmosphere of trust and acceptance [6]. Studies
conducted in Europe and the United States [7, 8] offered
comprehensive methods for assessing both the general
school climate and its psycho-emotional component, but
their adaptation to the Ukrainian context during the war
has not yet been implemented.

In addition, the topic of IPEC and PPES has
received special importance in studies on armed
conflicts. In crisis conditions, IPEC acquires the status of
a protective factor that can either increase the negative
impact of stressful events or become a resource for
adaptation and overcoming traumatic experiences [9, 10].
Thus, the IPEC study allows not only to assess subjective
comfort in an educational institution, but also to identify
critical points for the organization of psychological
support. Research by M. Sharifian et al. (2022) showed
that Syrian teachers experience trauma, burnout, and
anxiety during war, but the development of a high level of
resilience can mitigate these negative consequences [11].
Recent Israeli research confirms the relevance of the
topic: adolescents and students experienced significant
psycho-emotional distress, stress reactions, and PTSD
after the terrorist attacks of October 7, 2023 [1, 12].
In addition, a study of students in a frontline context
using the example of the West Bank of the Jordan River
demonstrates the deep psychological experience of
students and the use of maladaptive coping strategies
during the armed conflict [13]. These modern studies
represent a relevant model of adaptation in wartime,
which actualizes the need for the integration of IPEC and
PPES in the context of the study of Ukrainian educational
institutions. In turn, S. Khobbi et al. (2024), in a study of
Ukrainian preschool teachers during the war, confirmed
that it is institutional conditions and emotional support
that determine the level of burnout and maintaining
professional motivation [14].

At the same time, in the global scientific dimension,
there is a lack of systematic and holistic empirical
data that would simultaneously reflect the dynamics of
IPEC and PPES of all categories of participants in the
educational process during hostilities. Most of these
studies revealed the changes in PPES during the war
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of any one category of participants in the educational
process, without taking into account changes in IPEC.
This study carried out a comprehensive analysis of
the features of both IPEC and PPES of all categories
of participants in the educational process in Ukrainian
educational institutions during the full-scale invasion,
in particular, identified key factors that negatively affect
these indicators, as well as revealed changes in the
perception of IPEC by different categories of participants
in the educational process. The novelty of the study lies in
the construction of a multifactorial model that integrates
institutional and personal risk factors, and its social
value is determined by the possibility of practical use of
the results for the development of targeted programs of
psychological support in the conditions of war and post-
war restoration of the educational system.

AIM

The aim of this study is to identify the essential
psychological features and psychological correlates of the
psycho-emotional climate in different types of Ukrainian
educational institutions and the psycho-emotional state of
participants in the educational process after the beginning
of the full-scale invasion in Ukraine.

Hypothesis: before the study, a generalized
hypothesis was put forward, which contained a null
hypothesis about the absence of correlations of the studied
variables and an alternative hypothesis about the presence
of a correlation between the studied variables. Since the
study is correlational, the division into dependent and
independent variables was not carried out.

H,: the variables under study will have no

correlative relationships with IPEC/PPES;

H,: the variables under study will have correlative
relationships with IPEC/PPES.

MATERIALS AND METHODS

Methodology. The author’s toolkit was modified
from the content of two international school climate
questionnaires — «ED School Climate Surveys» by the
U. S. Department of Education [15] and «Comprehensive
School Climate Inventory» by National School Climate
Center [8]. This approach ensured the constructive
consistency of specific variables with the international
domains of security, relations, learning environment and
conflict, as well as increased the external validity of the
findings.

Participants. The sample of the study consisted of
participants in the educational process n = 1035 people,
who represented five categories: a) teachers (25-60 years
old), b) administrative staff of educational institutions
(25-60 years old); c) students (15-19 years old); d) their
parents/guardians (35-55 years old); e) school psychologists
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and social educators (25-55 years old). Each category
was represented by an equal number of respondents
M,y . ¢ o= 207 people; 20.00%). The age of students is
limited to the adolescent and youth category (15-19 years)
to ensure greater relevance of data in this subgroup. The
sample included both internally displaced persons and
forced migrants, which reflected the diverse experience of
the educational community during martial law. The general
descriptive frequency characteristics of the age of the
entire population of respondents are as follows: M = 36.15;
SD = £12.09; Me = 38.16. In addition, in order to clarify
the correlations between IPEC and PPES, the respondents
were representatives of different types of educational
institutions: secondary education institutions (high school),
vocational education, professional pre-higher education,
and higher education (1st-2nd years).

Variables. The studied variables were: institutional
psycho-emotional climate of the educational institution;
personal psycho-emotional state of participants in the
educational process; participants in the educational
process by category; gender differentiation; type of
educational institution in Ukraine in which the respondent
studied/worked in 2022-2024; form of learning (face-to-
face, hybrid/blended, remote, home-schooling); region
of Ukraine in which the educational institution in which
the respondent studied/worked in 2022-2024 is located
(all regions of Ukraine and the city of Kyiv); change of
educational institution after a full-scale invasion; physical
location of participants in the educational process.

Procedures and tools. The author’s adapted
methodology contained five thematic blocks. The first
block was aimed at collecting socio-demographic
information of respondents (by categories of participants
in the educational process, age, gender, place of residence,
type of educational institution in Ukraine during the
full-scale invasion, region of its location). indicators:
respondents assessed PPES before and after the start of
the war, as well as the level of IPEC in their Ukrainian
educational institution on a five-point Likert scale
(from 1 — «significantly worsened» to 5 — «significantly
improved»), which made it possible to identify both
individual fluctuations and general trends in the sample.
In addition, the block included questions about stress
factors, anxiety, emotional exhaustion, conflict, and
aggressive behavior in IPEC. In the block related to
conflicts, respondents determined the frequency of their
occurrence, typical situations and parties to conflicts, as
well as assessed the most common causes and ways to
resolve them. The final part of the questionnaire contained
open-ended questions in which respondents could describe
their own vision of the reasons for the tense IPEC and
suggest ways to improve it. Also, open-ended questions
allowed respondents to provide their own comments and
reflections, which, after content analysis, supplemented
the quantitative data. To determine the reliability of the
instrument, the Cronbach coefficient (o) was calculated,
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which showed a high level of internal consistency
(o = .894), which indicates the suitability of the collected
empirical data for statistical analysis.

Organization of the study. In August 2024, the
concept of theoretical-empirical research was developed
and a general strategy for data collection and analysis was
defined. A generalized hypothesis was formulated, which
had to be proved or refuted during the study. The chosen
research strategy was of a descriptive nature with elements
of a comparative analysis of key parameters, which made it
possible to assess the influence of the studied variables on the
IPEC and PPES of all participants in the educational process.
Questionnaire was approved by the scientific council of the
Institute for Resilience and Empowerment (RISE) at Florida
State University (USA). The data was collected through
an online survey (Google Forms) between September
5 and October 5, 2024. The study was coordinated with
the administrations of Ukrainian educational institutions
where the data was collected. Before the start of the survey,
respondents were informed about its purpose, guarantees
of anonymity and voluntary participation, which ensured
compliance with ethical standards and reliable empirical data.

Statistical analysis. Statistical analysis was performed
using SPSS Statistics software. Raw data obtained
using Google Forms were prepared and structured into
empirical data matrices using MS Excel. Figures and
visual representations of the data were created using
MS Word. Applied statistical tests included a Pearson
coefficient (R) to study correlations between variables and
a Sankey diagram to demonstrate relationships between
systems. Statistical significance was It is defined at the P
range <.010 and P <.001.

RESULTS

The generalized hypothesis of the study assumed
that the deterioration of IPEC/PPES during the war is due
to a complex of variables, including: C,_, G, Ty FL, o0
R,, CH_, M,_.. The following are the results of the study

for each of these variables.

Association with the Category of Participants in
the Educational Process (CPEP). Correlation analysis
showed that C,_, has a statistically significant relationship
with both IPEC (R = .19; p < .001) and PPES (R = .25;
p < .001). The most vulnerable were teachers (average
IPEC score — 2.9; 86.54% reported worsening PPES) and
administration (IPEC — 2.94; 70.37% worsening PPES).
At the same time, the greatest resilience was demonstrated
by students (51.17% noted changes in the direction of

deterioration).

In addition, a statistically significant correlation
was found between the C,_, and their understanding of
the main cause of intense IPEC in Ukrainian educational
institutions, R = .2, p = < .001. Thus, psychologists and

social pedagogues of educational institutions are the
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only category that explains the tense IPEC by «the lack
of knowledge of participants in the educational process
about non-conflict communication and ways to maintain
mental health» (37.11%), the rest of the categories noted
«insufficient public attention to the need to maintain
a healthy IPEC» as the main reason for the tense IPEC,
and this is how 44.44% of representatives of the health
administration answered; 44.23% of teachers; 42.75% of
students; 40.52% of parents/guardians (Fig. 1).

The most common answers regarding the negative
psycho-emotional phenomena that teachers faced after
the start of the full-scale invasion (several options could

be chosen): 1) anxiety, fear, emotional exhaustion (55%;
M = 1.94; SD = 1.31); 2) irritability, increased aggression
(49%; M = 1.36; SD = .93); 3) uncertainty of the future,
fear of the unknown, lack of clear plans for the future
(22%; M = 1.56; SD = .99).

Among the main stressors, teachers most named:
1) technical problems, in particular lack of electricity /
communication / imperfect software, etc. (50%; M = 1.36;
SD = .93); 2) change in learning conditions, in particular
the transition to online learning / blackouts / sirens (23%);
M = 1.22; SD = .64); 3) personal level of stress resistance
and age «crises» (13%; M =1.19; SD = .51).
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Figure 1. Change of PPES depending on the CPEP.
Source: authors’ own research

Association  with  Gender differentiation of
participants in the educational process (GPEP). The
analysis showed that gender correlates with both IPEC (R =
.11; p <.001) and PPES (R = .29; p < .001). Women rated
IPEC worse after the start of the full-scale invasion (M =
3.24) compared to men (M = 3.44). In addition, 68.19%
of women reported worsening (moderate to significant) of
PPES, while among men, this proportion was only 38.46%.

Association with the Type of FEducational
Institution (TEI). The correlation between T, and IPEC
was not statistically significant (R = .02; p = .575). At
the same time, T, turned out to be an important correlate
with respect to PPES (R = .17; p < .001): the largest
deterioration was noted by participants in the educational
process of universities (65.6% reported deterioration and
significant deterioration), as well as high school students
of secondary schools (64.31%). Students of vocational
education institutions and colleges were less vulnerable —
55.29% and 53.88% of respondents, respectively (Fig. 2).

pp)- The
and the institutional psycho-

Association with the Form of Learning (FL

correlation between FL
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emotional climate (IPEC) was statistically insignificant
(R = .03; p = .288). For the personal psycho-emotional
state (PPES), the association was weak (R = .05; p =
.097); however, the home-schooling was associated
with the greatest risks: 91.67% of respondents reported
deterioration in PPES (moderate or significant). Remote
online learning, by contrast, proved to be less traumatic
due to the preservation of regular online interaction on
the one hand, and the absence of the need for physical
presence in the educational institution on the other

(Fig. 3).

Association with the Region of Location of the
Educational Institution (REI). The overall correlation
between R and IPEC was not statistically significant
(R = .05; p = .134). However, a stronger relationship
was found for PPES (R = .23; p < .001): the worst
indicators were observed in the Kharkiv region (where
84.62% of participants in the educational process
reported deterioration or significant deterioration) and the
Chernihiv region (66.98%), as well as in the Kyiv region
(63.8%) and Lviv region (61.9%).
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Figure 3. Change of PPES depending on the FLPEP.
Source: authors’ own research

Association with the Change of Educational
Institution (CHEI). A statistically significant relationship
was found between CH, after the start of the full-scale
invasion and the assessment of the previous IPEC (R =.07;
p = .024). Respondents who left Ukrainian educational
institutions and continued their studies/teaching abroad
gave the lowest IPEC scores (M = 2.94). For PPES, this
change was also significant (R = .08; p = .008): 70.84%
of participants in the educational process who combine
Ukrainian and foreign studies reported a deterioration in
PPES (moderate to significant).
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Connection of the Place of Residence of
Participants in the Educational Process (MPEP).
The correlation between the IPEP and IPEC was not
significant (R = .00; p = .964). At the same time,
a statistically significant relationship was found for
PPES (R = .12; p < .001): the largest deterioration of
the condition was evidenced by respondents who went
abroad (70.26% experienced deterioration and significant
deterioration), slightly less — internally displaced persons
(67.38%). The smallest negative changes are characteristic
of those who remained at the place of residence (54.42%).
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Based on the results of the study, a multifactorial

model of risk factors affecting the assessment of IPEC and
PPES has been formed (Table 1).

Thus, the results obtained demonstrate a consistent
picture of the relationship between the characteristics of
the participants in the educational process, the contextual
conditions of educational activities and the indicators of
IPEC and PPES. The deterioration of IPEC is primarily

associated with C,,, G, whereas CH, from the beginning
of the full-scale invasion, turned out to be an additional,
albeit weak, predictor. For the PPES, the closest indicators
were Cp., Gopp Tpp Ryp M, At the same time, the FL,
as a whole did not show a statistically significant association
with PPES, although individual subgroups (home-schooling)
showed worse performance, which rather indicates

a potential subgroup effect and requires further verification.

Table 1
Multivariate Model of Variables that Can Be Attributed to the Risk Zone of IPEC and PPES
No. Scale Variables R Risk Area
s/p Scale Variables p Risk Zone
1 C 19 | < 001 Teachers: average score of the IPEC level on a five-point scale — 2.9 (M);
PEP ’ ’ Administration of the EI. M = 2.94.
2 Soep 11 [ <.001 [Women: M = 3.24
3 IPEC T, .02 | .575 |No statistically significant correlation was found
4 InStsmit}llzI_lal FL,., .03 | .288 |No statistically significant correlation was found
5 eﬁl(})/tional R, .05 | .134 |No statistically significant correlation was found
climate Students (and their parents/guardians) who are forced to leave their studies in
6 CH,, .07 [ .024 [a Ukrainian institution and switch to studying abroad: the worst assessment of IPEC
in the Ukrainian EI: M = 2.94
7 M., 0 .964 |No statistically significant correlation was found
Teachers: 86.54% experienced a deterioration in (moderate and significant) PPES;
1 Cop 25 | <.001 |Administration: 70.37% experienced a deterioration in (moderate to significant)
PPES
2 Soep 29 [ <.001 [ Women: 68.19% experienced worsening (moderate to significant) PPES
Participants in the educational process of universities: 65.6% experienced
3 T 17 | < 001 2 deterioration of (moderate and significant) PPES; .
PPES Bl ’ Participant.s in .the educational process of high school: 64.31% experienced
Personal a deterloratlop in (modei)rate and. significant) P.PES. . _
4 psycho- FL,., 05| 097 []jggse-schoolmg. 91.67% experienced a deterioration in (moderate to significant)
emotional Kharkiv region: 84.62% of participants in the educational process who worked/
state . X . . . . ; b
5 R, .23 | <.001 |studied in educational institutions in the region experienced a deterioration of
(moderate and significant) PPES
Students (and their parents/guardians) who are forced to combine distance learning
6 CH, .08 [ .008 [ata Ukrainian institution with studying abroad: 70.84% experienced a deterioration
in (moderate to significant) PPES
7 M, 12 | < 001 1; ggcsed migrants: 70.26% experienced a deterioration in (moderate to significant)

Source: the authors’ own development.

DISCUSSION

Role differences and occupational risks. The
most vulnerable to the deterioration of PPES were
teachers and administration of educational institutions,
which corresponds to data on burnout, depression and
anxiety among academic staff in the war, as well as to
the role of institutional support programs [16, 17, 18].
The need for teacher support is confirmed by the data of
Powell et al. (2025), which showed the effectiveness of
a virtual psycho-social support program for Ukrainian
teachers [19]. A study by R. Shvay et al. (2025)
found that the psychological well-being of educators
depends on adaptive coping strategies and tolerance of
uncertainty [20], which is consistent with our results.
Although in our sample, students showed relatively higher
resilience compared to staff, external work shows a high
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prevalence of PTSD/depression/anxiety among students
and adolescents [21, 18, 22]. In addition, Israeli studies
have found that teachers and students are among the most
vulnerable groups in the military context [1, 12]. The
vulnerability of students is further confirmed by the results
of M. Korda et al. (2025), which prove that psycho-
emotional exhaustion directly correlates with a decrease
in academic performance, which emphasizes the need
to integrate psychological support into the educational
process [23]. The discrepancies can be explained by the
difference in metrics (in our case, changes in IPEC/PPES;
in external studies, the actual prevalence of symptoms),
timeframes, and the structure of subgroups. Thus, the
vulnerability of the student category requires further
study, especially in comparison with other categories of
participants in the educational process.
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Gender vulnerability. The results obtained on
the worst indicators of IPEC and PPES among female
respondents are in line with other modern studies
showing increased gender vulnerability in the field of
education. The data obtained confirm the conclusions
of N. Tsybuliak et al., as well as I. Popovych et al., that
Ukrainian female teachers suffer more from burnout
during the war than male teachers [16, 24]. In addition,
the data on poorer indicators of IPEC and PPES among
women are in line with modern international studies
conducted in other countries: psycho-emotional factors
(stress, anxiety, depression) have a clear relationship with
educational indicators in women [25]. Similar trends have
been recorded among female students even in the absence
of armed conflict: according to S. Cen (2025), a positive
mental state in female students does not always translate
into academic achievement, which indicates a deeper
impact of hidden emotional barriers [26].

Geographical context and types of educational
institutions.  Significant interregional differences in
PPES (the highest proportions of «worsened/significantly
deteriorated» in the Kharkiv and Chernihiv regions;
also increased values in Kyiv City/the Kyiv region and
Lviv City/the Lviv region) indicate that the intensity
of military impact and the socio-economic context are
critical moderators of psycho-emotional state. At the
same time, relatively better indicators in the Dnipro
region (a higher share of «no change») may indicate local
compensatory mechanisms (for example, organizational
support, developed security protocols, mutual assistance
networks). With regard to the variable T, the highest
risks fall on universities and high schools, where the
rates of vocational trajectory and uncertainty of the
future are highest; this aligns with the «Teaching and
Learning» (CSCI) and «Academic Support/Requirements»
(EDSCLS) domains [8, 15]. These results are also
confirmed by international studies in armed conflict
zones, in particular in the Sierra Leone [9, 10], where the
educational environment of the high school turns out to be
sensitive to security and social threats.

Migration and contrast effect. The data on IPEC
and PPES indicate two controversial observations:
1) participants in the educational process who changed
educational institutions after the start of the war
retrospectively rate IPEC most poorly; 2) participants in
the educational process who combine Ukrainian distance
learning with foreign learning abroad have the worst
PPES indicators among other groups. On the one hand,
this can be explained by a combination of the contrast
effect (the presence of a new, better experience reinforces
criticism of previous conditions) and selective frankness
(anonymity plus «distancing» from the institution reduces
socially desirable responding). On the other hand, this
negative experience of an unfavorable IPEC could be
one of the reasons for both moving abroad and changing
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the institution of study/work. The second important
observation related to the migration of participants in
the educational process: regarding PPES, migration/
displacement is associated with poorer indicators, which
align with the perception of sensitivity to the loss of
social ties and the accumulation of adaptation stressors.
The data obtained are confirmed by the research of
V. Plokhikh et al. (2024) on the psycho-emotional state
of forced Ukrainian migrants abroad, as a result of which
they found a high level of severity of negative emotions
and personal anxiety in respondents-forced migrants [27].
In addition, 1. Popovych et al., 2023 concluded that all
internally displaced university teachers studied need
psychological support [24]. Similar patterns have been
recorded in Israeli studies [28], which allows us to talk
about the universality of the phenomenon of migratory
vulnerability.

Form of learning: general lack of effect and
subgroup risk. Although the overall correlation between
FL,., and PPES did not reach statistical significance,
individual subgroups (home-schooling) showed the
highest proportion of «significant deterioration». In IPEC
terminology, this may reflect a deficit in social support
and a narrowing of interaction networks, which makes
isolation formats potentially risky. The findings are
consistent with those reported by A. Calear et al. (2022),
who demonstrated that parents who engaged in family
learning during the COVID-19 pandemic experienced
significant psychological distress, impaired social
and work functions, and decreased well-being [29].
B. Hygen (2024) discovered that parents’ satisfaction with
the educational process in crisis conditions directly affects
the general psycho-emotional climate of the family [30].
At the same time, the remote learning format (provided
that regular interaction through online platforms was
maintained) in our data appeared to be less traumatic,
which can be explained by the preservation of structured
contacts and training routines, despite the lack of physical
presence in locations that are sometimes dangerous and
exposed to shelling. A similar effect has been confirmed
in American studies of the COVID-19 period [31, 32],
where distance learning under conditions of regular
communication contributed to a decrease in anxiety
levels and was found to be a critical factor for the psycho-
emotional well-being of families, primarily parents.

Practical implications. The results allow us to
identify several areas of targeted interventions. First,
support for teachers and administration should be provided
through stress resistance programs, burnout prevention and
regular supervision. Such considerations are consistent
with the findings of T. Frazier et al. (2025), which showed
that the implementation of social-emotional and ethical
learning programs had a positive impact on the IPEC of
Ukrainian educational institutions even in wartime [33].
Educational processes belong to the «high-risk zone» in
the context of psycho-emotional well-being, especially in
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the setting of armed conflicts. It is advisable to implement
gender-oriented mental health support programs for all
categories of participants in the educational process.
Secondly, it is recommended that educational institutions
introduce transparent conflict management protocols [34].
Thirdly, targeted interventions are needed in the regions
with the worst performance (Kharkiv, Chernihiv),
while in relatively more stable regions (Dnipro), more
«softy support formats may work. The fourth direction
concerns the subgroup of the family form of education:
the creation of additional social contacts for participants
in the educational process in such conditions (mentoring
programs, online groups, integration of elements of
social-emotional learning). Finally, for forced migrants
and internally displaced persons, it is worth developing
integration and reintegration programs that support parent-
child systems and create «bridges» between Ukrainian and
foreign institutions.

Limitations of the study. Firstly, the use of self-
reporting data and the mono-method can increase the risks
of methodological variance. Secondly, the study reflects the
state only within one period (05.09-05.10.2024) and does
not take into account the dynamics. Thirdly, the analysis
of subgroups (in particular, the family form of education)
has limited statistical representativeness. Fourthly, the lack
of high-quality interviews limits the depth of understanding
of respondents’ experience, and the use of online surveys
could lead to the underrepresentation of the most vulnerable
groups that did not have technical access.

Directions for further research. Longitudinal
panels with multi-wave IPEC/PPES measurements;
multi-method designs combining quantitative surveys,
qualitative analysis, and administrative data; as well
as experimental testing of interventions (conflict
management, well-being programs for educators, socio-
emotional learning for students) with impact assessment
are also appropriate. Cross-national comparisons with
countries that have experienced prolonged military
conflicts (Israel, Syria) are also an important direction,
which will allow for better interpretation of the results
obtained in a broader context.

CONCLUSIONS

It has been empirically confirmed that the
institutional psycho-emotional climate and the personal
psycho-emotional state of participants in the educational
process show psychological correlations with the socio-
demographic and organizational dimensions expressed
during martial law. The most vulnerable groups are
teachers and administration, while students have
demonstrated relatively higher resilience. In addition,
women and forced migrants represent particularly
vulnerable groups among participants in the educational
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process. The type of educational institution also correlates
with PPES. It has been found that participants in the
educational process of universities and high schools are
the most vulnerable groups. Respondents who changed
educational institutions during the full-scale invasion
rated the IPEC at their previous institution lower, which
may be due to both the effect of contrast and the selective
frankness of respondents. It has also been established that
the location of the educational institution and the form
of learning (especially home-schooling) act as additional
predictors of the deterioration of PPES and are likely risk
factors. The worst impact on PPES is the form of study/
work when it is necessary to combine home-schooling in
Ukraine with full-time study/work abroad.

The results obtained not only highlight the specifics
of the Ukrainian educational climate and the state of all
participants in the educational process during martial law,
but also expand scientific understanding of the impact
of armed conflicts on education more broadly, opening
up prospects for further longitudinal and cross-national
research.
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Pe3rome

MCUXOEMOLIMHUIA KNIMAT | CTAH YYACHWUKIB OCBITHbOIO NMPOLIECY B YMOBAX KPU3U B YKPAIHI
AHHa PomaHoBa', Mapis B. Bpatko?, lltogmuna 1. Cym6aeBa®

"YHiBepcuTeT wraty ®Gnopuaa, M. Tannaxacci, CLUA
2KWiBCbKMIA CTONWYHWIA YHIBEPCUTET iMeHi Bopuca MpiHueHka, M. Kui, YkpaiHa
YHiBepcuteT KPOK, m. KuiB, YkpaiHa

Beryn. TpuBatroua noBHoMaclTabHa BifiHa B YkpaiHi, sika nodasacs y jitotoMy 2022 poky, CIpUYMHMIIA Hai3BUYaiHI
BTpaTHU AK ¢i3uyHOl iHQPACTPyKTypH, TakK i JIOACHKOrO KamiTaly, a TaKOXX HeraTUBHO BIJIMBA€ HAa MeHTaJIbHe
3[,0pOB’sl yKpaiHLiB, K BiHCbKOBUX, TaK i [UBIIbHUX, y pi3HUX chepax.

[linp. BU3HAYUTH CYTTEBI ICUXOJIOTIYHI 0COBJIHUBOCTI Ta NCUXOJIOTIYHI KOPEJIATH NCUXOEMOLIITHOr0 KJIiMaTy B pi3HUX
THUIAX YKPAlHCbKUX HAaBYA/IbHUX 3aKJ/a/iB, @ TAKOX [ICUX0EMOLIMHUI CTaH yYaCHUKIB OCBITHBOTO IpoLecy micjad no-
YaTKy ITOBHOMACIITaGHOT0 BTOPrHEHHS B YKpaiHy.

Marepiasiu Ta MeTogM. [loCi>KeHHSM OXOIJIEHO pi3Hi TN 3aKJaJiB OCBITU: 3aKJiail BUILOI OCBITH U 3aKJIaAu
3arajibHOI CepeAHbOI OCBITH, pO3TallOBaHiI B pi3HUX perioHax YkpaiHu. Pi3Hi kaTeropii y4acHUKIB OCBITHbBOTO
Npolecy B3sJM y4acTb Yy JOC/i/KEeHHI, 1[0 0Xonu/o pisHi ¢opMH HaBYaHHS Ta Bi0OGpa3u/Io LIMPOKY reorpadiro
nepebyBaHHs pecnoHJeHTiB. Ha ocHOBi BM3HaHMX MDXHAPOJHHUX METOJUK OIiHIOBAaHHA OCBITHBOTO KJiMaTy
(«EDSCLS», «CSCI») 6ysno po3po6JyieHO U afanmTOBAaHO [0 METHU MAOCTi[KEHHs ONUTYBaJbHUK i3 30 3aKpUTHX
i BiIKpUTHUX 3alMUTaHb AJS OLiHKK 3MiH iHcTUTyLilHOro ncuxoemonidHoro kiimaty (IIIEK) Ta oco6ucrticHoro
ncuxoeMoniHoro crany (OIIEC). BubGipka y4yacHUKIB OCBiTHbOTO mponecy o6efHana n = 1035 oci6. Emnipuyni
ZaHi 3i6paHo 3 5.09.2024 no 5.10.2024 4epe3 Google Forms Ta 06po6sieHo B SPSS i3 3acTocyBaHHSIM CTaHAAPTHUX
CTaTUCTUYHUX KPUTEPIiB.

Pe3ynbraTH. 3’sicoBaHo focToBipHi 3B’s13kH 3 I[IEK: yyacHukH ocBiTHBOrO nponecy (R =.19; p <.001), 3miHa 3akynazgy
ocBiTH micis moBHoMacuTabHoro BroprueHHs (R = .07; p = .024) Ta 3a crareBuUM AudepeHnioBanHaM (R = .11;
p < .001). 3adikcoBaHo goctoBipHi 3B’s13ku 3 OIIEC: yyacHukHU ocBiTHBOTO mpouecy (R = .25; p < .001), crateBe
AudepennioBaHHsa (R = .29; p < .001), Tun 3aksiazgy oceitu (R = .17; p < .001), perioH po3TaulyBaHHS 3aKJaAy
ocBiTu (R = .23; p < .001) Ta micue nepebyBaHHs y4acHUKIB ocBiTHboro mporecy (R = .12; p < .001). Hai6iapm
HeraTtuBHi onjiHku II1IEK Ta noripmenHnsa OIIEC cnocTepiranuce y *KiHOK-y4acHULb OCBITHbOTO IIPOLLECY, IearoriB Ta
aAMiHicTpauii 3akJafiB OCBITH, TOA] K 3,00yBadi OCBITH NPOJEMOHCTPYBAJIU BUILY PE3UIBEHTHICTD. Y 30Hy PU3HKY
TaKOXX NOTPANMIN yYaCHUKH OCBITHBOTO MPOIIeCy, AKi BUiXaJM 3aKOP/OH, Y9IaCHUKH i3 ciMelHOI0 $OpMOI0 HaBYaHHS
Ta Ti, XTO MiJ 4ac NMOBHOMACIITaGHOro BTOPTHEHHs HaBYa/IMCs/MpaloBaJyd B 3aK/JaZaX OCBITH, pO3TallOBAaHUX
y XapkiBCcbKOMy Ta YepHIiriBCbKOMY perioHax.

BHCHOBKH. B yMOBax BOEHHOTO CTaHy B YKpalHCbKHMX 3aK/afaX OCBiTH Pi3HOTO THIY MOCHIHIMCA TPUBOXKHICTB,
eMoIliliHe BUCHaXXeHHs1, KOHQJIIKTHICTb, TpodeciiiHe BUTOpaHHs Ta arpecis. BUusaBJieHi NcUX0JI0TiYHI KOpEeIATH CTalH
OCHOBOIO PO3POOKH MYJIBTUPAKTOPHOI MOJesi HEraTUBHUX BIUIMBIB Ha iHCTUTYI[iHHUN KJiMaT Ta 0COOGUCTiICHUH
MCUXOEMOLIMHUI CTaH.

Kamwouoei cioea: crpec, TPUBOXKHICTh, KOHQJIIKT, 3aK/IaJ, BUILOI OCBiTH, 3aKJIaj, 3arajbHOI cepeJHbOI OCBIiTH,
OCBITHiH npounec, BUMyLIeHi MirpaHTH, BHYTPIilIHbO NepeMinieHi 0co6u
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