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HOACHIOBAJIBHA 3AITUCKA

Pobouya nHaByanbHa mnporpama 3 JIUCHUIUIIHU ,IlpakTuyHa mnenarorika” €
HOpPMAaTUBHUM JIoKyMeHTOM KwuiBcbkoro yHiBepcutery imeHi bopuca ['pinuenka,
KWW po3po0sieHO Kadeaporo aHTIiiChKO1 (iI0JIOTIi Ta MepeKyiay 3 BUKOPUCTAHHIM
eKCIIEpUMEHTAIBHUX MaTepialliB cuibHOTO NpoekTy bpurancekoi Pagu B Ykpaiui Ta
MinictepcTBa OcBITH 1 Hayku Ykpainu «llIkinbHMI BUUTENh HOBOT'O MOKOJIIHHS
BIJIMOBIIHO /10 HABYAJILHOTO TUIAHY JIJIs CiemiasibHOCTeH “Dinmosoris’”.

Pobouy HaByasibHy mporpamy YKIaIe€HO 3TiJHO 3 BHUMOTaMU KpPEIUTHO-
MOJYJIBHOI CUCTEMHU oprasizauii HaBuaHHs. [Iporpama BH3Hauae oOcCATW 3HaHb, SKi
MOBUHEH OMNaHyBaTH OaKaJaBp BIIMOBIAHO JO BHMOT OCBITHBO-KBadi(iKaliiHOT
XapaKTepUCTUKH, aJrOPUTM BHUBYEHHS HABYAJIBHOIO Marepiany AUCIUILIIHU
,IIpakTuna nenarorika. [llkinpHa mpakTrka”, HEOOXiIHE METOANYHE 3a0€3MEeUCHHS],
CKJIAJI0B1 Ta TEXHOJIOT1I0 OLIIHIOBAHHS HABYAJIbHUX JIOCATHEHb CTYJICHTIB.

,IIpaktuuHa mnenarorika. IlkinbHa mnpakTHKa” € CKJIaJ0BOI0 YaCTUHOIO
JUCIUILTIH [CHXOJIOr0-NearorivauX IHUKIY HOPMAaTHBHOTO OJOKy. Ii BUBYEHHS
nependayae po3B'A3aHHS HUZKU 3A60AHbL  MeOpemuyHoi ma npaKkmuyHoi
npogeciitnoi niocomoeku (haxieuie euuioi kKeanighikauyii, 30KpeMa: HAOYTTS
CUCTEMaTUYHHUX 3HAHb MPO TMCUXOJOTIUHI Ta AUJAKTUYHI YMHHUKM HaBYaHHS Ta
BUBYEHHS 1HO3EMHOi MOBH; O3HAMOMJIEHHS 13 HaNpsMKaMU PO3BUTKY HaBYaIbHOI
aBTOHOMII YYHIB; YCBIJJOMJICHHSI IPUHLMITIB KOMYHIKATUBHOT'O HABUYAHHS 1HO3EMHHX
MOB; MpaKTUYHE OBOJIOJIHHS MpUIlOMaMu HaBYaHHA MOBHOrO Marepiainy 3
BUKOPUCTAaHHSM CYYaCHMX HaBUYaJIbHUX MaTepiajiB, PO3BUTOK TOTOBHOCTI CTYACHTIB
KepyBaTH HaBUAJIBHOIO NIsUIbHICTIO Y4HIB Ha ypoul. Kypc «lIpaktuuna menarorika.
HIkinbHAa MpakTUKa» PO3POOJICHUM BIAMOBIIHO /10 KOMIETEHTHICHOTO CTYJEHTO-
LEHTPOBAHOIO MiIX01Y A0 HaBYAHHS.

Meta kypcy — 3a0e3MeUYuTH 3/1aTHICTh 1 TOTOBHICTHb CTYJEHTIB 3I1MCHIOBATH
NeJaroriyHy AiSUIbHICTh Ha YpOIll 1HO3€MHOI MOBH BIJMOBIAHO O KOMYHIKATUBHOTO
CTYJICHTO-IIEHTPOBAHOTO Miaxony. BaximuBuM € 3a0e3neueHHs 3B’S3KIB  MIK
TEOPETUYHUMH 3aHHSMHU KIIIOUOBUX TEOPETUYHHUX IOJIOKEHb Ta 3[ATHICTIO CTY/ICHTIB
MOMIYaTH Ta aHANI3yBaTH IX NPAKTUYHE 3aCTOCYBaHHS HA YPOKaX 1HO3EMHOI MOBH Y
IIKOJI1 T YHIBEPCUTETI.

3aBaHHs KypCy:

> MIAHECTH PIBEHb MIATOTOBKU CTYIEHTIB 3 MPAKTUYHOI MENaroriku, 110
Ma€ CHPUATH HAYKOBOMY PO3YMIHHIO TEOPETUYHUX OCHOB MPOILIECIB HABYAHHS Ta
BHUBUYEHHS MOB Ta iX MPAaKTUYHOI'O 3aCTOCYBAHHS;

> 3a0€3MeUYnTH CUCTEMHE PO3YMIHHS MCHUXOJIOTYHUX OCHOB BUBYEHHS Ta
HAaBYaHHS 1HO3€MHOI MOBH;

> MPOAHaJI3yBAaTH 3aKOHOMIPHOCTI MPOLIECY OBOJIOAIHHS MOBOIO;

> PO3IJISIHYTH IIJISIXU PO3BUTKY HABYAJIBHOI aBTOHOMII YUHS;

> O3HAaHOMHUTH CTYACHTIB 13 MPUHIUIAMHU KOMYHIKATUBHOTO HaBYaHHS
IHO3EMHHUX MOB;

> PO3IJIIHYTHM Cy4acHl MIIXOAM JO HaBYaHHS IIKOJSPIB MOBHOTO

MaTepiaJIy Ta 3aKJIaCTH OCHOBHU IIPAKTHUYHOTO BOJIOI[iHHS[ HpHﬁOMaMH 1 MCTOJaMH
HaBYaHHS 1HIIOMOBHOI JIEKCHKH 1 I'paMaTHUKH,
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> O3HAaHOMHUTH CTYJEHTIB 13 cHoco0aMu KEpyBaHHS HaBYaJbHOIO
JISUTBHICTIO Y4YHIB Yy Kiacl Ta 3a0e3eneuuTd 37aTHICTh CTYACHTIB aHali3yBaTu
MPUYMHHU 1 HACTIAKYA HABYAJbHUX 1M YUHIB.

VY mpoueci BUBYEHHS KypCy BaXKJIHMBO 30CEPEIUTH yBary Ha MPaKTUYHOMY
3aCTOCYBaHHI HA0YTUX TEOPETUYHHUX 3HAHb Ta HA PEIIEKTUBHOMY aHali31 BIACHOIO
JOCBIY CTY/ACHTIB y BUBUYEHHI 1HO3eMHUX MOB. [IpakTnuni 3anattd 3 «[IpakTuuHoi
nenaroriku. [IIkiIbHOT MPaKTHUKUY MPOBOJATHCS aHTIIHCHKOI0 MOBOIO BIIMOBIAHO 10
MPUHIIUIIB KOMYHIKATUBHOTO CTYIEHTO-IIEHTPOBAHOI'O HABYAHHS 1 MAIOTh CIIYT'YBaTH
3pa3KoM oOpraHizallli BUBYEHHS 1HO3€MHHUX MOB. BaXJIMBHUM CKIQJHUKOM KypCy €
0e3BiIpUBHA LIKUIbHA MPAKTUKA, SIKa CKIAJAETHCS 3 KEPOBAHOTO CIIOCTEPPEIKEHHS 32
poOOTOI0 BYUTENIB Ta YYHIB Ha YpOKax aHIJIIACHKOT MOBHU y HIIKOJI Ta MPaKTUYHUX
ayJIUTOPHUX 3aHATTIX B YHIBEPUTETI, IPUCBAYCHUX JI€TATIbHOMY aHAJI3y MOOAYEHOT0
y LIKOJII.

[lig yac mpakTUYHUX 3aHATh Ta WIKUIBHOI O€3BIIPUBHOI MPAKTUKHU CTYACHTH
Ha0yBalOTh YMIHHSI TA HABUYKH:

e pedriekCyBaTH HaJ BIACHUM BUBYEHHSIM MOBH;

® 330X0YYyBaTH NMPUPOIHE ONAHYBAHHS 1HO3EMHOIO MOBOIO Ha JIOAATOK JIO0 ii
CBIZJOMOI'O BUBUEHHS;

® JaBaTU pEKOMEHJAallli Yy4yHSM MO0 IUIAaHyBaHHS, Opradizamii Ta
KOHTPOJIIO BJIACHOT'O HABYAHHS,

® BH3HAYATH PUCH PI3HMX MIAXOAIB 1 METOJIB y HaBYAJbHUX Marepianax i
3aBJIaHHSX;

e o0upaTH BIANOBIAHI CTpaTerii Ta BUAW MJISTIBHOCTI JJII HaBYaHHS
IpaMaTUKH 1 JIEKCUKU Yy KOHTEKCTI;

® aHaNi3yBaTH POOOTY Ha YpOIll IIOJ0 Opraxizaiii, crmoco6iB B3aeMO/Iii
YUYHIB, MOBH KJIACHOTO BXKUTKY, BUKOPUCTaHHS 3aC001B HABYAHHS,

® BHUKOPUCTOBYBAaTM MOBY KJACHOTO BXHUTKY BIAMOBIIHO JO0 BIKYy Ta
HaBYAJIbHUX MOTPEO yUHIB;

e pediekcyBaTH HaJl BJIACHUM HABYaHHSAM y TIpOLECi BHUBYEHHS
«[Ipaktrnunoi negaroriky. LLIKUTbHOT IPAKTUKW aHTIIIHCHKOIO MOBOIO.

Kypc po3paxoBanuit Ha 225 HaBYaJbHUX T'OJAWH, 3 HUX ayJUTOPHI 3aHATTS
ckinanaoTh 110 roauH (mMpakTUYHI 3aHATTS 3 TPAKTAYHOI Menaroriku — 72
rOJAWHM, 13 HUX 36 TOAUH y NIepuIoMy cemecTpi 1 36 roOAUHU y APYTOMY CeMeCTpi;
MPAaKTUYHI 3aHATTSA 13 WIKIJIbHOT ONpakTUKU — 38 roauH, 13 HuUX 20 ToAuH Yy
nepuomy cemMecTpi 1 18 roaguHu y Ipyromy ceMecTpi), KEpoBaHE CIIOCTEPEKEHHS
y paMKax MIKIJIbHOI MPAaKTUKU — 36 roauH (13 HUX 18 rouH y nepuomy ceMecTpi
1 18 roauH y npyromy cemecTpi), caMocTiiiHa poboTa cTyaeHTIB — 40 roauHu.
[Torounuii KOHTpoOJb — 9 roauH (i3 HUX KOHTPOJIb HAaBYAJIbHUX JOCATHEHb 3
MPAKTUYHOI MEJAaroriku — 8 rojJuH, 13 MKIJbHOI MpakTUku — 1 roauna). Buam
M1CYMKOBOTO KOHTPOJIIO: 3UMOBHUI CEMECTpP — 3aJlIK, BECHIHUN CEMECTP — €K3aMeH 3
MPAKTUYHOI MMEJaroriKy, 3aiK 31 INKUIBHOI MPAKTUKH.

© 2016 O.0.Mocxkaienb



6

CTPYKTYPA IIPOI'PAMU HABYAJIbHOI JUCLUILJITHU

I. OIIUC NPEAMETA HABYAJBHOI JUCLUILJITHA

Hanpsm,
CreniajJbHICTh,
Kype OCBIiTHbO- XapakrepucTuKa
KBaJiQikaniiHui HABYAJIbHOI JUCHHUILIIHU
piBeHb

Kinekicts kpenutis ECTS:
7,5 kpedumis, 13 HUX
IIpakTyHa neaarorika:
5 kpeoumis

IIkinTbHA IPAKTHKA:

2,5 kpeoumu

3MICTOB1 MOJYJIi:
2 mooyni

3arajgpHUH 00CAT
TUCLUILIIHHA:
225 200uHn, 13 HUX

IIpakTuyHa negarorika:
150 200un

IIkinTbHA IPAKTHKA:
75 200un

I'any3b 3HaHb:
I'ymanimapui nayku

IIn¢gp Ta HazBa
HATIPSIMY:
6.020303 Dinonocia
(aneniticoka)

OcBiTHBO-
KBaJi(pikaminHui
piBeHb
"oakanaep"

HopmartusHa

Pixk nmigroroBku: 2.
Cemectpu: 3, 4.
IIpakTH4HI 3aHATTA:
110 200umn, i3 Hux

[IpakTuysi 3aHATTSA 13
MPaKTUYHOI MeJaroriku - 72
200UHU,

[IpakTuysi 3aHATTSA 13

HIKIJTbHOT MPAKTUKU — 38 200un

KepoBane cnocrepe:keHHs Yy
PaMKax WKUIBHOI NPAKTHKH
- 36 2ooun

Camocriiina pooora:
40 2o0un

IToTOYHHMI KOHTPOJIb
9 2o0un, 13 HUX
IIpakTH4yHa mexarorika:
8 eooun

IIkinTbHA IPAKTHKA:

1 2o0una

IHincymkoBHit KOHTPOJIb:
[IpakTnyHa nenarorika:
sanix — I cemecmp
exszamen — I cemecmp,

30 2o0un
HIkinbHa MpaKTUKA:
sanix — Il cemecmp

W ZU10 U.U.IVIOCKAJICIb
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II. TEMATUYHUM IIJIAH HABYAJBHOI JUCHUIIJITHA

IMPAKTUYHA IIEJAT'OI'TKA
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3micToBuii MoayJas 1
Po3yminns yuHiB Ta npouecy y4iHHs.
1.0 | Berym: [Ilpaktimuna mnemarorika. IlkimbHa mpakTHKa: 4 2 *

3aBJaHHS Ta CTPYKTypa Kypcy. L[IHHOCTI Ta mepekoHaHHs
I0JI0 YYIHHS Ta HABYAHHSI.

1.1. | IIcuxoJiOriYHi YHHHMKM Y BUBYEHHI aHIJIilicbKOl 12 6 *
MOBH: MOTHUBaIlsl, apeKTUBH1 ()aKTOPU BUBUYEHHS MOBH,
TUIN YYHIB, CTWJI1 YYIHHS Ta MHOXUHHUM 1HTEJIEKT,
KOTHITUBHI (DAKTOpY BUBUYEHHS MOBH, KOTHITUBHI CTUI,
TakcoHoMisl biiyma, HaBuanpH1 cTpaTerii, BIKOB1
0CO0JINBOCT] BUBYEHHS] MOBH.

1.2 | OBoJsioAiHHA iHO3eMHOI0 MOBOIO: OCOOJINBOCTI 10 6 2
BHUBUYEHHS Ta OBOJIOJIHHS MOBOO, ()aKTOPU OBOJIOIIHHS
MOBOIO, T1IIOTE3H I[0I0 OBOJIOIIHHS MOBOIO, MEXaHI3MH
OBOJIOJIIHHS IHO3€MHOI0 MOBOIO, TIOHSATTS «IHTEPMOBa»
(interlanguage), cnocoOu CTUMYITFOBAHHS OBOJIOIIHHS
MOBOIO B KJIacl.

1.3 | Po3BUTOK HaBYAJIbHOI ABTOHOMil YYHS: TOHSTTS 10 6 2
HaBYaJIbHOI aBTOHOMIi, YMOBHM pO3BUTKY HaBYaJIbHOI
aBTOHOMIi,  NPUHUMIM  HABYAJBbHOI  AaBTOHOMIi,

HaBYaJIbHA aBTOHOMIS B ayIUTOPHII poOOTi, HaBYaJIbHA
aBTOHOMISl B M03aayAUTOPHIM poOOTi, «EBponenchKUii
Mosnuuii [loptdens», Teopii HaBYaIBHOT aBTOHOMII,
MICUXOJIOTIUHI (DAaKTOpU HaBYAJIbHOI AaBTOHOMII, PIBHI
HABYaJIbHOT ABTOHOMII.

Pazom 36 20 4
60

3micToBHMI MOaYJIb 2
IliaroroBka 10 BunTeII0BAaHHA 1

2.1. | IlpyHOMNM KOMYHIKATMBHOI'0 HABYAHHSA: ICTOPUYHMIA 8 5 *
OIJISJT METOJIIB Ta MiAXOMIB A0 HaBYAHHS IHO3EMHUX MOB,
OCHOBHI pucu KOMYHIKaTUBHOI'O HaBYaHHS,
KOMYHIKaTMBHA KOMIIETEHTHICTb, 3arajlbHO€BPOIEHCHKI
Pekomenpalii 3 MOBHOI OCBITM Ta iX POJb yHaBYaHHI
TaBUBYEHHI MOB, XapaKTEpPUCTUKU KOMYHIKATUBHOTO
3aBJIaHHA, CTBOPEHHS YMOB VIS

© 2016 O.0.Mocxkaienb
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KOMYHIKaTUBHOTOHABYAaHHSI ~ BKJAacl, XapaKTEpUCTUKU
KOMYHIKaTUBHO-CIIPSIMOBAaHUX MaTepiaiiB TanpuioMiB
HaBYaHHS.

2.2 | HapyaHHsl iHIIOMOBHOI I'PaMaTHUKM: MICLIE€ I'PaMaTUKU 10 5 2
Yy KOMYHIKaTUBHOMY HaBYaHHI 1HO3€MHOI MOBU, BUMOTH
IIKUIbHOI ~ OpOrpaMM  LIOJ0  PIBHA  I'paMaTUYHOL
KOMIIETEHTHOCTI ~ y4YHIB, TIAXOAW O  HaBYaHHSA
rpaMaTuky, Kputepii BHOOpPY, OIIIHKM Ta ajanTtamii
HaBYaJIIbHUX MaTepialiB 3 TpaMaTHKHU, CHOCOOU 1HTerparii
IrpaMaTUKd B KOMYHIKaTHBHO-OPIEHTOBAaHE HaBYaHHS,
rpaMaTdka B aBTEHTMYHOMY MOBJIEHHI, cTparerii
BHUBYEHHS I'PaMaTUKU.

2.3 | HaByaHHsl iHIIOMOBHOI JIEKCMKM: BHUMOTH IIKUIBHOT 10 5 *
MPOrpaMH I10J0 HaBYaHHS JIEKCUKH, POJIb PIIHOI MOBH y
BUBYCHHI I1HIIOMOBHOI JIGKCUKH, JIHIBICTHYHI OCHOBHU
HaBYaHHS JICKCUKH, JIEKCHYHO-CIIPSIMOBAHI Martepiaian
VIIKUIBHUX — MIpyYHUKax, crnocodu  (GopmyBaHHs
JEeKCUYHUX HABUYOK, CTparTerii  3amam’sITOBYBaHHS
JIEKCUKHU, JIEKCUKO-IpaMaTUYH1 MOBHI SIBULIA, JIEKCUYHUM
MiIXiA 10 OBOJIOAIHHS MOBOIO, €JIEKTPOHHI 3aco0u
HABYaHHS JIEKCUKHU.

2.4 | Opranizanis HaBYaJbHOI JiAVIBHOCTI B  KJaci: 8 5 2
BapiaHTH pO3TAllyBaHHS YYHIB Ha YpOLl, IOCSTHEHHS
B3a€EMOPO3YMIHHSI MDK BYHTEIEM Ta Yy4YHSIMH, MOBa
KJIACHOTO BJXKUTKY, Oprasizalisi CTYyJIE€HTOLIECHTPOBAHOIO
HAaBYaHHS, BYMTENIb SK IOCEpPEIHUK, OpraHizauiiHi
aCIeKTH YPOKY.

Pasom 36 20 4
60
Icout 30

TEMATHUYHUH IIVIAH IKIJIBHOI IPAKTUKH

=
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E Bl 29 F2a
/1 £ & o 5| ok
8 23| E =
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3micToBuii MoayJb 1
Po3yminns yuHiB Ta npouecy y4iHHS.
1.1. | IIcuxoJiOriYHi YHHHMKM Y BUBYEHHI aHIJIiliCbKOI MOBH: 6 4 *
MOTHBALisl, aeKTUBHI (AaKTOPU BUBUEHHS MOBH, TUIIM YYHIB,
CTHJI1 YYIHHS Ta MHOKUHHUM 1HTEIEKT, KOTHITUBHI ()aKTOPH
BHBYECHHSI MOBH, KOTHITHUBHI CTHJI1, TAKCOHOMIsS biiyma,

© 2016 O.0.Mocxkaienb
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HaBYaJIbHI CTpATerii, BIKOB1 0COOJIMBOCTI BUBYEHHS MOBH.

1.2 | OBosoginHs iHO3€eMHOI0 MOBOIO: OCOOIMBOCTI BUBUCHHS Ta 6 6 *
OBOJIOJIIHHS MOBOIO, (DAaKTOPH OBOJIOIHHS MOBOIO, TIIOTE3U
100 OBOJIOJIHHS MOBOIO, MEXaHI3MH OBOJIOIIHHS 1HO3EMHOIO
MOBOIO, TIOHATTA «IHTEpMOBa» (Interlanguage), criocodu
CTUMYJTIOBAHHSI OBOJIOJIIHHS MOBOIO B KJIACl.

1.3 | Po3BUTOK HaBYaJbHOI ABTOHOMIil  y4YHSl:  IOHSTTS 8 8 *
HAaBYAJIbHOI ~ aBTOHOMII, ~yMOBHM PO3BUTKY HaBYaJIbHOI
aBTOHOMIi, TPUHIMIK HABYAIBHOI aBTOHOMIi, HaBYaJIbHA
aBTOHOMISI B ayaUTOpPHIM poOOTI, HaBYaJIbHA ABTOHOMIS B
M03aayAUTOPHIN pobori, «EBpONEHCHKHI MoBHui
[Toptdens», Teopii HaBUaTBLHOI aBTOHOMIi, TICHUXOJOTTUHI
(hakTOpW HAaBYALHOT ABTOHOMI1, pIBH1 HABYAJIbHOI aBTOHOMII.

Pazom 38 20 18 *

3micToBHMI MOaYJIb 2
IliaroroBka 10 BunTe II0BAaHHA 1

2.1. | IlpyHOMNM KOMYHIKATHBHOIO0 HABYAHHS: ICTOPUYHUI OrJIsiA 8 4 *
METOJIB Ta ITIAXOJIB JO HaBYaHHS IHO3EMHUX MOB, OCHOBHI
pucu KOMYHIKaTUBHOTO HaBYaHHS, KOMYHIKaTHBHA
KOMIIETEHTHICTh, 3aralbHOEBPOIEHChKI PekoMenaarii 3 MOBHOT
OCBITH Ta iX pOJIb YHaBUYaHHI TABUBYEHHI MOB, XapaKT€PUCTHKU

KOMYHIKaTUBHOTO  3aBJIaHHS,  CTBOPEHHS  YMOB A
KOMYHIKaTUBHOTOHABYAHHSI BKJIACI, XapaKTePUCTUKU
KOMYHIKaTUBHO-CIIPSIMOBaHUX MarepiaiiB TarpuiioMis
HaBYaHHS.

2.2 | HaByaHHs IHIIOMOBHOI TIpaMaTMKH: wMmicie rpamatuku y | 10 4 *

KOMYHIKaTUBHOMY HaBYaHH1 1HO3€MHO1 MOBH, BUMOTH HIKUIbHOT
porpaMu IIOJI0 PIBHS TpaMaTUYHOI KOMIIETEHTHOCTI YYHIB,
MIAXOAM 10 HaBYaHHS TpaMaTHKH, KpUTepli BUOOpY, OLIHKU Ta
ajanTanii HaBYaJbHUX MaTepialiB 3 TIpaMaTUKH, crocodu
IHTerpailii rpaMaTHKy B KOMYHIKaTUBHO-OPIEHTOBAHE HaBYaHHS,
rpaMaTMka B aBTEHTUYHOMY MOBJIEHHI, CTpaTerii BHUBYEHHS
IPaMaTUKH.

2.3 | HaByaHHs iHIIOMOBHOI JIEKCMKM: BHUMOTM ImKUIbHOI | 10 6 *
mporpaMy II0JI0 HABYaHHS JIEKCUKH, POJb PIIHOI MOBU Yy
BUBYCHHI IHIIOMOBHOI JIEKCHUKH, JIIHIBICTHYHI OCHOBHM HaBYaHHS
JIEKCUKH,  JIGKCUYHO-CIIPSMOBAHI ~ Marepiajii  yHIKUIbHUX
MIPYYHUKAX, CHOcoOM (QOpMYBaHHS JIEKCUYHMX HaBUYOK,
cTparerii 3amam’SITOBYBaHHSA JIEKCHKH, JIEKCUKO-IpaMaTH4HI
MOBHI SIBHINQ, JIEKCHYHHN MIAXiJ 10 OBOJIOJIHHS MOBOIO,
€JICKTPOHHI 3ac00M HaBYaHHS JICKCHUKH.

2.4 | Opranizanis HaBYaJIbHOI JiSJILHOCTI B KJaci: BapiaHTH 8 4 1
po3TanTyBaHHsl yYHIB Ha YpPOIIl, TOCATHEHHS B3a€EMOPO3yMIHHS
MDK BUUTEJIEM Ta YYHSIMHU, MOBa KJIIACHOTO BXKMTKY, OpraHi3alis
CTYJACHTOLIEHTPOBAHOTO HABYaHHS, BYMTENb SIK IOCEPEIHUK,
oprasizailiiiHi aClleKTH YpOKY.

Pazom 37 18 18 1
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III. ITPOI'PAMA

3Imicmosuit mooynw 1
Po3yminna yunie ma npovecy y4inus.

Hpakruune 3ansartsa 1 (1.0.1)
Introduction to the ELT Methodology course. Aims and structure of the course.

Ocnoeni nonammsa memu:. Definition of ELT Methodology. The aims and the
structure of the course.Key terminology in the course (ELT methodology, objective,
workshop, learning outcome, awareness rising, assessment, case-study, portfolio,
microteaching, task-based learning, course map, school-based experience, student as
an observer, studentas a teacher-assistant, student as a teacher). Course map. Modules
and units of the course. Structure of the school-based experience. Assessment in the
course.

Ipakruune 3auarts 2 (1.0.2)

The Teacher and the Learner
Ochoeni nonammsa memu: Beliefs about learning and teaching. Teacher roles in the
classroom (teacher as a manager, an organizer, an observer, an assessor, a tutor, a
facilitator, a participant, a guide), learner roles in the classroom. Teaching metaphors.
Learning metaphors.

Pobora no miarorosui marepiaJjis 1is npogeciitnoro noprdoio 1
New Generation School Teacher Project: aims, structure, procedure, expected
outcomes (2 rox).

Hpakruune 3ansartsa 3 (1.1.1)
Psychological Factors in LanguageL.earning. Motivation.
Ocnoeni nonsammsa memu: intrinsic/extrinsic motivation, human needs, motivational
strategies in the classroom. Maslow’s hierarchy of human needs. Extrinsic/intrinsic
motivation. Teacher’s role in developing students’ intrinsic motivation for languages
learning.

IpakTuune 3auarts 4 (1.1.2)
Psychological Factors in LanguageLearning. Affective Factors.
Ocnoeni nonammsa memu: affect, inhibition, self-esteem, risk-taking. Sourses of
situational anxiety. Performance anxiety types. Performance anxiety symptoms.
Ways to reduce performance anxiety.

IIpakTuuHe 3aHATTA i3 WIKLIbHOI npakTuku 1 (1.1.3)
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Psychological Factors in Languagel.earning. Learner types.
Ocnoeni nonsammsa memu: an intuitive learner, a formal learner, an informal learner,
an imaginative learner, an active learner, a deliberate learner, a self-aware learner.

IpakTuyne 3anartsa S (1.1.4)
Psychological Factors in LanguageLearning. Learning styles and Multipple
intelligences.
Ocnoeni nonammsa memu: Visual-spatial, bodily-kinesthetic, interpersonal,
intrapersonal, linguistic, logical-mathematical intelligences. Visual, auditory,
kinesthetic learners.

IIpakTuuHe 3aHATTH i3 WIKLIbHOI npakTuku 2 (1.1.5)
Psychological Factors in LanguageLearning. Cognitive Factors in language
learning.

Ocnoeni nonammsa memu: transfer, interference, overgeneralization, inductive and

deductive reasoning, memory and memorisation..

Ipakruyne 3auartsa 6 (1.1.6)

Psychological Factors in LanguageL.earning. Bloom’s Taxonomy
Ocnoeni nonammsa memu: Low order thinking skills (LOTs), High order thinking
skills (HOTs); remembering, understanding, applying, analyzing, evaluating,
creating.

Hpakruune 3ausartsa 7 (1.1.7)
Psychological Factors in LanguageLearning. Learning strategies.
Ocnoeni nonammsa memu: surfice approach (reproductive learning), deepapproach
(comprehension learning).

Ipakruune 3auartsa 8 (1.1.8)
Psychological Factors in Languagel.earning. Age and language learning:
Ocnoeni nonammsa memu: zone of proximal development, the critical period
hypothesis, implicit vs explicit learning.

IIpakTuuHe 3aHATTA i3 WIKLIbHOI npakTuku 3 (1.1.9)
Psychological Factors in Languagel.earning. Age and language learning:
Ocnoeni nomammsa memu: zone of proximal development, the critical period

hypothesis, implicit vs explicit learning.

Pobora no migrorosui marepiaJjis s npogeciiinoro noprdosio 2
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CTBOpeHHSI KOMIIOHEHTIB TnpodeciiiHoro mnopTdoiaio Ha OCHOBI MaTepialis,
ornpaiboBaHuX BIpoaoBxk [IpakTnunux 3ansate 3-8 ta llIkinbHOT npakTuku 1-3

Ipakruyne 3ansartsa 9 (1.2.1)

Second Language Acquisition. The acquisition-learning distinction
Ocnoeni nonammsa memu: the notion of first language acquisition in contrast with
SLA, the notions of SLA and second language learning (SLL), features of SLA and
SLL, differences and similarities between SLA and SLL.

Ipakruune 3anusartsa 10 (1.2.2)
Second Language Acquisition. The factors in SLA..

Ocnoeni nonammsa memu: internal factors, external factors, affective factors.

Ipakruyne 3anuarrsa 11 (1.2.3)
Second Language Acquisition. Hypotheses about SLA
Ochoeni nonammsa memu: the natural order hypothesis, the Monitor hypothesis, the

input hypothesis.

IIpakTuuHe 3aHATTH i3 WIKLIbHOI NpakTuku 4 (1.2.4)
Second Language Acquisition. Hypotheses about SLA
Ochoeni nonammsa memu: the natural order hypothesis, the Monitor hypothesis, the

input hypothesis, the Affective Filter hypothesis.

IpakTuyne 3anusartsa 12 (1.2.5)
Second Language Acquisition. SLA mechanisms.

Ocnoeni nonammsa memu: Input, intake, output.

IIpakTuyHe 3aHATTH i3 WIKLIbHOI NpakTuKH S (1.2.6)
Second Language Acquisition. Interlanguage
Ocnoeni nonammsa memu: The general understanding of interlanguage. The
implication of interlanguage for SLA

Ipakruune 3anusarrsa 13 (1.2.7)
Second Language Acquisition. Ways of encouraging SLA in the classroom
Ocnoeni nonammsa memu: task-based learning.

IIpakTuyHe 3aHATTH i3 WKLIbHOI NpakTuKH 6 (1.2.8)
Second Language Acquisition. Ways of encouraging SLA in the classroom
Ocnoeni nonammsa memu: exposure/guided exposure, noticing, authentic

materials, extensive reading and listening, project work, task-based learning.
© 2016 O.0.Mockaneup
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Pob6oTa mo miaroroBui marepiaJuis 1js npodeciiinoro noprgosiio 3
CTBOpeHHSI KOMIIOHEHTIB TmpodeciiiHoro mnopTdoiio Ha OCHOBI MaTepialis,
ornpanboBaHuX BIpooBxk [IpakTnunux 3ansate 9-13 ta llkineHo1 npakTiku 4-6

IpakTuyne 3anusarrsa 14 (1.3.1)
Developing Learner Autonomy. Notion of learner autonomy
Ocnoeni nonammsa memu: Conditions for developing learner autonomy, Principles
of autonomy: social interaction, learner involvement, learner reflection, target
language use.

IIpakTuuHe 3aHATTA i3 WIKLIbHOI npakTuku 7 (1.3.2)
Developing Learner Autonomy. Autonomy in the classroom
Ocnoeni nonammsa memu: Group-oriented approaches to developing autonomy: pair
work, group work, project work.

IpakTuyne 3anusarrsa 15 (1.3.3)
Developing Learner Autonomy. Autonomy beyond the classroom
Ocnoeni nonammsa memu: self-access, CALL, distance learning, tandem
learning, studying abroad, out of class learning, self-instruction.

IpakTuyne 3ausartsa 16 (1.3.4)
Developing Learner Autonomy. European Language Portfolio
Ocnoeni nonammsa memu: structure, functions, implementation of European
Language Portfolio.

Ipakruune 3ausartsa 17 (1.3.5)
Developing Learner Autonomy. Theories of learner autonomy.
Ocnoeni nonammsa memu: learner autonomy and learner-centredness, learner
autonomy and individualization, learner autonomy and self-instruction, learner
autonomy and self-directed learning.

IIpakTuuHe 3aHATTA i3 WIKLIbHOI npakTuKu 8 (1.3.6)

Developing Learner Autonomy. Psychological factors of learner autonomy
Ocnoeni nonammsa memu: learning strategies and self-regulation, individual
differences (age, aptitude, cognitive style, academic performance, individualism),
motivation.

IpakTuyne 3anusartsa 18 (1.3.7)
Developing Learner Autonomy. Levels of autonomy
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Ocnoeni nonammsa memu: responsibility, self-awareness, decision making
(determining the objectives, defining content, selecting methods and techniques,
assessing progress).

IIpakTuyHe 3aHATTH i3 WIKLIbHOI npakTuKu 9 (1.3.8)
Developing Learner Autonomy. Elements of learner autonomy.
Ocnoeni nonammsa memu: responsibility, self-awareness.

Pob6oTa mo miarorosui marepiauais ajst npodeciiinoro noprgoJio 4
CTBOpeHHSI KOMIIOHEHTIB TnpodeciiiHoro mnopTdoiaio Ha OCHOBI MaTepialis,
ornpanboBaHuX BIpoaoBxk [IpakTnunux 3ansate 14-18 ta kinbHOT npakTuku 7-9

TERM 2
3micmosuit mooyn 2.
Iliocomoexa 0o euumenrosanus.

IpakTuyne 3anusarrsa 19 (2.1.1)
Principles of Communicative Language Learning. A brief outline and critique of
methods and approaches in ELT.
Ocnoeni nonammsa memu: Grammar Translation, Direct, Audio-Lingual, Silent
Way, Total Physical Response, Suggestopedia, Intensive, Counselling.

Ipakruune 3anuarts 20 (2.1.2)
Principles of Communicative Language Learning. The main principles and
features of CLT.

Ocnoeni nonammsa memu: Views on language and language learning, The roles of
teachers and learners.

IpakTuyne 3anuartsa 21 (2.1.3)
Principles of Communicative Language Learning. Communicative language
competences. The Common European Framework of Reference and its role in
language learning and teaching
Ocnoeni nonammsa memu: linguistic, sociolinguistic, pragmatic competence.

IIpakTuuHe 3aHATTA i3 WKLIbHOI npakTuku 10 (2.1.4)
Principles of Communicative Language Learning. Implications of CLT for
classroom practice.
Ocnoeni nonammsa memu: creating conditions for communication in the classroom

IIpakTuyne 3auarts 22 (2.1.5)
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Principles of Communicative Language Learning. Characteristics of a
communicative task:
Ocnoeni nonammsa memu: communicative purpose, information/opinion gap,
communicative situation, learners’ choice of language, authenticity of materials,
degree of teacher’s control.

IIpakTuuHe 3aHATTH i3 WIKLIbHOI npakTuku 11 (2.1.6)
Principles of Communicative Language Learning. Features of CLT in materials
and classroom procedures
Ocnoeni nonammasa memu: teacher’s roles in the classroom; teacher as a manager, an
organizer, an observer, an assessor, a tutor, a facilitator, a participant, a guide.
1. Beliefs about learning and teaching.

Pob6oTa mo miarorosui marepiaJuais aist npodgeciiinoro noprgoJio 5
CTBOpeHHSI KOMIIOHEHTIB TmpodeciiiHoro mnoprTdonio Ha OCHOBI MaTepialis,
ornpanboBaHuX BIpooBxk [IpakTnunux 3ansate 19-22 ta kinbHoi npaktuku 10-11

IpakTuyne 3auarts 23 (2.2.1)
Teaching Grammar in Context. The place of grammar in CLT
Ocnoeni nonammsa memu: Types of context.

IIpakTuyne 3auarts 24 (2.2.2)
Teaching Grammar in Context. Prescriptive and descriptive grammars
Ocnoeni nonammsa memu: The differences between grammar in writing and in
speaking, School curriculum requirements for teaching grammar.

IIpakTuyne 3auarrs 25 (2.2.3)
Teaching Grammar in Context. Different approaches to teaching grammar
Ocnoeni nonammsa memu: inductive, deductive, lexical approach. The importance of
talking about grammar.

IIpakTuyne 3aHarTs 26 (2.2.4)
Teaching Grammar in Context. Criteria for evaluating, selecting and adapting
grammar tasks and activities.
Ocnoeni nonammsa memu: grammar tasks, grammar-directed activities.

IIpakTuyHe 3aHATTH i3 WIKLIbHOI npakTuku 12 (2.2.5)
Teaching Grammar in Context. Ways of integrating grammar into a
communicative context.
OcnoeéHi nonammsa memu: communicative context.

© 2016 O.0.Mocxkaienb



16

IpakTuyne 3auarts 27 (2.2.6)
Teaching Grammar in Context. Grammar in authentic language
Ocnoeni nonammsa memu: Reference and pedagogic grammars, Critical overview of
grammar reference sources, Contrast between grammar in L1 and in English.

IIpakTuuHe 3aHATTH i3 WIKLIbHOI npakTuku 13 (2.2.7)
Teaching Grammar in Context. Strategies for learning grammar
Ocnoeni nonammsa memu: relating knowledge needs to learning goals, applying
Higher Order Thinking skills, providing input, cognitive and compensation strategies

Pob6oTa mo miarorosui marepiaJuis aist npodgeciiinoro noprgoJio 6
CTBOpeHHSI KOMIIOHEHTIB TnpodeciiiHoro mnopTdoiio Ha OCHOBI MaTepialis,
omnpanboBaHuX BIpoaoBxk [IpakTnunux 3ansate 23-27 ta kinbHoi npaktuku 12-13

IIpakTuyne 3anuarts 28 (2.3.1)
Teaching Vocabulary in Context. School curriculum requirements for teaching
vocabulary
Ocnoeni nonamms memu: The role of L1 in vocabulary teaching and learning

IIpakTuyne 3auarts 29 (2.3.2)
Teaching Vocabulary in Context. Lexical relationships and their importance in
teaching and learning.
Ocnoeni nonammsa memu: synonymy, antonymy, cognates and false cognates,
collocations, chunks, prefixes, suffixes and roots

IpakTuyne 3anusartsa 30 (2.3.3)
Teaching Vocabulary in Context. Treatment of vocabulary in coursebooks.
Ocnoeni nonammasa memu: Criteria for evaluation, selection and adaptation of lexical
tasks/activities, Techniques for presenting vocabulary.

IIpakTuyHe 3aHATTH i3 WIKLIbHOI npakTuku 14 (2.3.4)

Teaching Vocabulary in Context. Vocabulary guessing and storage strategies
Ocnoeni nonammsa memu: Vocabulary learning strategies: differentiating between
active and passive vocabulary, mnemonics and ‘hooks’, visual and auditory support,
group learning techniques (e.g. quizzes, games, crosswords).

IpakTuyne 3auartsa 31 (2.3.5)
Teaching Vocabulary in Context. The Lexical Approach and its relevance to
vocabulary work in the classroom:
Ocnoeni nonammsa memu: the importance of noticing, the value of repeating tasks.

IIpakTuyHe 3aHATTH i3 WIKLIbHOI npakTuku 15 (2.3.6)
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Teaching Vocabulary in Context. Vocabulary on the borderline with grammar
Ocnoeni nonammsa memu: phrasal and prepositional verbs, prepositions in
conjunction with certain adjectives.

IpakTuyne 3anusarts 32 (2.3.7)
Teaching Vocabulary in Context. Electronic media in vocabulary learning
Ocnogni nonammsa memu: Electronic media.

IIpakTuyHe 3aHATTH i3 WIKLIbHOI npakTuKu 16 (2.3.8)
Teaching Vocabulary in Context. Electronic media in vocabulary learning
Ocnoeni nonammsa memu: Electronic media

Pob6oTa mo miarorosui martepiaJuais nist npodeciiitnoro noprgoJio 7
CTBOpeHHSI KOMIIOHEHTIB TmpodeciiiHoro mnopTdoiio Ha OCHOBI MaTepialis,
omnpanboBaHuX BIpo 0Bk [IpakTnunux 3ansate 28-32 ta llkinbHoi npakTuku 14-16

IpakTuyne 3auartsa 33 (2.4.1)
Classroom Management. Classroom layouts for different purposes
Ochoeni nonammsa memu: classroom layout.

IIpakTuyne 3auarts 34 (2.4.2)
Classroom Management. Establishing and maintaining rapport
Ocnoeni nonammsa memu: Classroom dynamics. Modes of interaction.

IpakTuyne 3auarrts 35 (2.4.3)
Classroom Management. Classroom language
Ocnoeni nonammsa memu: teacher talking time and student talking time, input,
appropriate use of L1 and L2), giving feedback.

IIpakTuuHe 3aHATTH i3 WIKLIbHOI npakTuku 17 (2.4.4)
Classroom Management. Managing a learner-centred classroom
Ocnoeni nonammsa memu: learner-centred classroom

IIpakTuyne 3auarts 36 (2.4.5)
Classroom Management. Key teacher interventions
Ocnoeni nonammsa memu: asserting authority, questioning, eliciting, being
supportive.

IIpakTuyHi 3aHATTA i3 WIKiNbHOI npakTuku 18,19 (2.4.6,7)
Classroom Management. Lesson organisation.
Ocnoeni nonammsa memu: starting a lesson, using the board, time and place,
handouts, coursebooks.
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Pob6oTa mo miarorosui marepiauais aist npodgeciiinoro noprdgoJio 8
CTBOpeHHSI KOMIIOHEHTIB TpodeciiiHoro mnopTdosio Ha OCHOBI MaTepiajis,
ornpanboBaHuX BIpoaoBxk [IpakTuunux 3ansate 33-36 ta HlkinbHoi npaktuku 17-18

HNPUKJIAINA 3ABJAAHD IUISI KEPOBAHOI'O CITOCTEPEXEHHSA Y
PAMKAX HIKIJIBHOI MIPAKTUKH

KepoBane cnocrepe:kenns 1

Task Focus: Teacher Roles

Observe a class and monitor the teacher throughout the lesson. Tick (v') the box if
you can observe these teacher roles. Make notes if appropriate.

Role v What does the teacher do?

Manager

Organiser

Partner

Assessor

Motivator

Facilitator

Tutor

Observer

Guide

Language expert

Observation summary: What have you learnt from this observation?

KepoBane cniocrepe:xeHns 2

Task Focus: Learner or teacher-centred Classroom?

Observe the lesson and complete the chart. Put a tick (v').You may tick both columns
in some cases.

In the English classroom, who teacher learners

chooses the topic?

selects activities?

prepares teaching materials?
prepares activities/tasks?
talks more?

asks questions?
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answers questions?

explains the rules?

corrects mistakes?

assesses learners’ achievements?
checks homework?

gives insructions?

makes pairs and groups?

Observation summary: What have you learnt from this observation?

KepoBane cniocrepe:xenns 3

Task Focus: Learner Types

Make sure you know the learners’ names. Observe the learners and complete the
table with their names. Be ready to talk about your findings in the next class.

Name Behaviour

takes the initiative, volunteers to answer questions, and asks questions of his/her own

avoids answering the questions, or answers if called on by name, does not participate in
class activities actively

takes active part in pair work and group work

is not afraid of making mistakes

is reluctant to speak

catches on quickly and follows explanations relatively easily

often gets confused and frequently seeks clarification from peers

Observation summary: What have you learnt from this observation?

KepoBane cnocrepe:xxenns 4

Task Focus: Motivational Strategies

Observe a class and monitor the teacher throughout the lesson. Tick (v') the box if
you can observe these motivational strategies. Make notes if appropriate.

Motivational strategies v | Notes

The teacher
shares his/her own personal interest in L2 with learners

shows learners that he/she cares about their progress

pays attention and listens to each learner

creates a pleasant and supportive atmosphere in the
classroom

gives learners responsibility by using small-group
activities

makes learning more stimulating and enjoyable by
breaking the monotony of classroom events and using a
variety of learning tasks

makes tasks challenging

adjusts the difficulty level of tasks to the learners' abilities
and uses both demanding tasks and manageable ones
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adapts task content to the learners' natural interests

gives equal attention to both stronger and weaker learners

selects tasks which require learners’ active participation

explains the purpose and usefulness of a task

draws his/her learners' attention to their strengths and
abilities

promotes cooperation and competition if appropriate

provides learners with positive feedback (reacts to any
positive contributions from his/her learners)

offers rewards to encourage learning

uses grades in a motivating manner, reducing as much as
possible their demotivating impact.

Observation summary: What have you learnt from this observation?

KepoBane cnocrepe:xeHHs S

Task Focus: Catering for Different Learning Styles

Observe how the teacher caters for different learning styles during several
lessons.Tick (v) the instances that you observe. Make notes if appropriate.

Learning Techniques the teacher uses v Notes
Styles
Visual Charts, graphs, diagrams, and flow charts

Flashcards

Pictures and graphics

Maps

Silent reading

Written instructions

Videos

Other (please specify)

Auditory Discussion, dialogue, debate

Memorisation techniques

Reading aloud

Listening to recordings

Communication in pairs and groups

Other (please specify)

Kinesthetic Games

Role plays

Body language/gestures

Mime
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Drama

Memorising while moving

Other (please specify)

Observation summary: What have you learnt from this observation? To what extent
did the observed techniques seem to help learners to learn?

KepoBaHne cnocrepeskeHHs1 6

Task Focus: Opportunities for SLA

Observe a lesson to detect opportunities for SLA provided by the teacher. Tick (V)
‘Yes’ or ‘No’. Then summarise your observations.

Opportunities for SLA Yes | No Evidence

The teacher creates contexts for communication.

The teacher makes use of a variety of tasks and activities for
engaging the learners in natural communication.

The teacher exposes the class to authentic material (material
not designed for language teaching purposes, €.g. a newspaper
article, a song).

The teacher helps the learners to be aware of their errors in
spoken English.

The teacher ensures comprehensible input during a lesson.

The teacher creates an environment in which L2 is mostly
spoken.

The teacher works with the learners’ emerging language during
a lesson.

Observation summary What have you learnt from this observation?

KepoBane cnocrepe:xenns 7
Task Focus: SLA Boosting Activities

Observe several lessons to detect ways of encouraging SLA in the language
classroom.

Tick (v) the activities you have observed in class. Then summarise your
observations.

Activity v

Listening to an English song / poem / story etc.

Reading/Writing an e-mail

Communicating with a native speaker
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Reviewing a peer’s essay

Interacting with other learners in a group activity

Playing a language game

Watching an English film

Taking part in a role play

Working in pairs or small groups to discuss a problem

Working on a project

Creating visual support for presenting concepts

Guessing the meaning of new words and expressions

Brainstorming ideas

Planning and performing sketches

Other acquisition oriented activities

Observation summary What have you learnt from this observation? In what ways
do these activities boost acquisition?

KepoBane cnocrepe:xenns 8

Task Focus: Learner in Focus

Observe a class and monitor one of the learners throughout the lesson. Tick (v') the
box if you can observe these characteristics. You will have to talk to that learner after
the class in order to deal with some of the statements. Make notes if appropriate.

The learner v Notes

feels good about learning English

listens attentively

asks questions

volunteers to answer

enjoys pair and group work

learns from the teacher’s corrections of
mistakes

1s not afraid to ask for clarification about the
teacher’s instructions

sees homework as an important part of learning

Observation summary What have you learnt from this observation?

KepoBane cnocrepe:xenns 9
Task Focus: Teacher in Focus
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Observe a class and monitor the teacher throughout the lesson. Tick (v') the box if
you can observe these teacher actions. You will need to observe three or more lessons
of the same teacher in order to complete this task. Provide evidence.

The teacher v Evidence

splits learners into pairs and small groups

teaches learners to use aids to learning such as
dictionaries and grammar books

involves learners in decision making about
learning, e.g. how to form groups

offers learners choices, e.g. for homework tasks

encourages peer-assessment and self-assessment

encourages learners to study  beyond the
classroom, e.g. using online materials

imforms learners about Internet resources for
learning English

encourages learners to reflect on their own
learning

Observation summary What have you learnt from this observation?

Keposane cnocrepe:xenns 10
Task Focus: Features of CLT

Observe a class and tick (v') features of CLT you notice. Provide evidence of at least
three CLT features.

Feature v" | Evidence

language as a means of communication

teaching grammar and vocabulary in a meaningful context

prioritising meaning over form

focus on developing skills

task-based learning

focus on social and cultural issues as well as linguistic competence

balance between accuracy and fluency
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errors treated as learning steps

the roles of a teacher

e monitor

e facilitator

e communication partner

the roles of a learner

e communication partner

e active user of English

Observation summary What have you learnt from this observation?

KepoBane cnocrepe:xenns 11
Task Focus: Characteristics of a Communicative Task

Observe one of the activities in class and tick (v') the features of a communicative
task that you notice. Provide evidence.

Characteristics of a Communicative Task v Evidence

Communicative purpose made clear

Information/opinion gap created

Communicative situation (resembling that in real life)

Spontaneous use of English by the learners

Authenticity of materials and of any related task

Clear evidence of task completion

Observation summary Is the activity you have observed really communicative? If
so, give evidence to support your opinion. If not, suggest ways to make it more
communicative.

KepoBane cniocrepexenns 12

Task Focus: Aspects of Teaching Grammar

Observe several lessons and tick (V) the box if you can observe these teacher’s
actions. Provide evidence.

Aspects of teaching grammar \ Evidence

Grammar is mostly presented in isolation
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Grammar is mostly presented in a communicative context

The teacher uses inductive approach to teaching grammar (from
examples to rules)

The teacher uses deductive approach to teaching grammar (from
rules to examples)

The teacher encourages talk about grammar

The teacher gives special attention to particular grammar
problems of Ukrainian speakers

The teacher ignores grammar problems of Ukrainian speakers

The teacher drills grammar patterns intensively

Observation summary How does a teacher integrate grammar into communicative
context? How does a teacher check whether new grammar has been learnt? What are
the most important things about teaching grammar that you anticipate using in your

future work?

KepoBane cnocrepe:xenns 13
Task Focus: Possible vocabulary difficulties

Observe a lesson, preferably one that incorporates a text (spoken or written).

e Before the lesson, ask the teacher for the text, anticipate the words that might be
difficult for the learners. Make notes in the chart below.
e Find out which words or phrases the teacher considers difficult for learners. Make

corresponding notes.

e During the lesson observe the learners working with the text. Complete the chart

with the words the learners consider difficult.

The words that MIGHT BE difficult for the learners

from student’s point of view | from the teacher’s point of
(to be filled in before the view
class) (to be filled in before the class)

The words that ARE
difficult for the learners
(to be filled in while
observing the lesson)

e After the lesson, ask the learners what words were difficult for them.

e Why do you think these words were difficult for the learners? What techniques
did the teacher use to overcome the vocabulary difficulties?
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Keposane cnocrepe:xxenns 14

Task Focus: Techniques for presenting vocabulary

Observe several lessons and tick (v') the techniques the teacher uses for presenting
vocabulary. Make notes if appropriate.

Technique ") Notes

translation

a contextualised example

a cline (a scale of language items that goes
from one extreme to another, e.g. from

positive to negative, from weak to strong)

realia (real things that are brought to class and

used as a resource)

a synonym/antonym

giving a definition

visuals (photos, diagrams and drawings,

flashcards)

showing how the words are built

miming or acting out

a demonstration

other (please, specify)

Observation summary What have you learnt from this observation? In particular,
what do you need to remember when teaching vocabulary?

KepoBane cnocrepe:xxenns 15
Task Focus: Seating Arrangements for Interaction
e Prepare a seating plan for a class you are observing (see the sample below).
The plan will depend on the seating arrangements in the classoom.
e Observe interaction in the classroom and draw an arrow in the seating plan for
every interaction.

Observation summary
Analyse the interaction patterns and make notes on:

the level of learner involvement
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the effectiveness of the seating arrangements for
developing communication skills

KepoBane cnocrepe:xenns 16
Task Focus: Interaction*

Observe a lesson and make notes on the different kinds of interaction that take place

in the classroom.

PATTERN OF INTERACTION

NUMBER OF TIMES

Teacher < -- > whole class

Teacher < -- > individual learner

Learner < -- > learner

Learners working in groups

Learner < -- > whole class

Observation summary

What have you learnt from this observation?

Was there a variety of interaction patterns in the lesson?
Was there any time when you felt the mode of interaction was inappropriate? If so,
when and why? What would you replace it with?

Keposane cnocrepe:xxenns 17
Task Focus: Using the Board*

See how the teacher uses the board and add comments.

Your Notes

1. Was the board
Was the layout clear? (Did
disorganised?)

visible for all?
it appear overcrowded/

2. Was the board used to highlight the new language effectively?

3. For what purposes did the teacher use the board?

4. What did the learners write down from the board?

5. In your opinion, was the board used too much, too little or just

right? Give your reasons.
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Observation summary What have you learnt from this observation?

Keposane cnocrepe:xenns 18

Task Focus: Teacher Talk*

Observe the following characteristics of the teacher’s talk in the classroom. Put a tick
(v) in the corresponding box. Make notes of specific examples.

4 Examples

Amount of Teacher Talking Time

Speed of speech

Use of voice, e.g. varying the volume,
intonation, etc.

The level of language

Creating opportunities for learners to talk

Use of L2/L1

Clarity of instructions

Checking understanding

Observation summary What have you learnt from this observation for your own
future teaching?

Keposane cnocrepe:xenns 19
Task Focus: Aspects of Classroom Management*

In this observation, consider the following aspects of classroom management and add
comments and responses.

Aspects of Classroom Management Comments and
Responses

1. The teacher maintained eye contact with learners. Why is
this important?

2. The teacher changed position. For what purposes?

3. The teacher organised learners’ cooperation. How did
she/he do it?

4. The teacher rearranged the seating from time to time. For
what purposes?

5. The instructions were clear. How do you know?

6. The teacher checked that the learners had understood the
instruction using ICQs (Instruction Checking Questions).
Why is this important?

7. Aids were clearly visible to all the learners.

8. The teacher’s voice was clearly audible at all times.

9. The learners could hear each other well.

10. The teacher was aware of learners’ learning difficulties.
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How did she/he respond to them?

11. What did the learners take away from the lesson? Why
is this important?

12. What did the teacher do during pair and group work?
Why do you think she/he behaved in this way?

Observation summary What have you learnt from this observation?
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IV. HABYAJIBHO-METOJINYHA KAPTA JUCHUIIJITHA

Pazom: 225 rop.: mpaktiusi 3aHaTTs — 110 roa. (72 mpakTrdHa meaarorika, 38 ToJ MKUTbHA TPAKTHKA), KEPOBAaHE CIIOCTEPEKEHHS YPaMKaX MIKUTBHOT MPAKTHKA — 36
roJ1., camocTiiiHa po6oTa — 40 T01., TOTOYHHI KOHTPOJIb — 9 101 (8 TO1 MPaKTHYHA Me/Iarorika, 1ro1 MKUThHA MPAKTHKA) TiACYMKOBHI KOHTPOIh (ek3ameH) — 30 roj,

Moymi 3micToBuii MOIyIb 1 3MicToBHi MOTYITB 2
Tema

Po3yminns yuHiB Ta npouecy y4iHHs. IlinroroBka 10 BuuTer0OBaHHSA 1.

Kinekicts 100 100
OauiB 3a
MOJTYJTh

I[Mpakriyni 1-18 19-36

3aQHATTS 3

IIPaKTUYHOL
remaroriku, Ne

I[Mpakriyni 1-10 11-19

3aHATTS 13

MIKUIEHOL

MIPaKTUKH, No
Camocriiina 1-4 5-8
pobora , Ne
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Tevm
TIPAKTHIHUX
3aHAThH 3
IIPaKTUYHOL
Iearoriku

1. Ilpaktiuna nearorika. [1IkinbHA MpakTHKA: 3aBJAHHS Ta CTPYKTYpa
Kypcy. 2. LIiHHOCTI Ta mepeKoHaHHSI 010 YIiHHSI Ta HABYAHHSI.
IlcuxosioriyHi YMHHMKHM y BHBYEHHi aHIJilicbkoi MoBM: 3.
MortuBanis. 4. AdexkrtuBHi (akropu BuBYeHHS MOBH. 5. Crmii
y4iHHS Ta MHOXWHHUH iHTenekr. 6. Takconomis bayma. 7.
HapuanbHi cTparterii. 8. BikoBi 0cOOIMBOCTI BUBYEHHS MOBH.
OBostoiHHA iHO3eMHOI0 MOBOIO: 9. OCOOIMBOCTI BHBYEHHS Ta
oBoJioiHHS MoBoto. 10. dakTopu oOBONOMIHHS MOBOIO. 11.
l'imoTe3u moa0 OBOJIOMIHHA MOBOIO. 12. MexaHi3MH OBOJIOIHHS
iHO3eMHOIO MOBOIO. 13. CrocoOM CTUMYITIOBAaHHS OBOJIOJIHHS
MOBOIO B KJIaci.

Po3Butoxk HaBuajabHOi aBTOHOMII YyuHsa: 14. [Ilonsarra
HaBYaJbHOI aBTOHOMIi, YMOBH PO3BUTKY HAaBUAIbHOI aBTOHOMIi,
MPUHIINIA HaBYalIbHOI aBTOHOMIi. 15. HaBuanmpHa aBTOHOMIS B
mo3aayauTopHii  poOori.  16.  «EBpomelicbkuit  MoBHMIA
[Moprdensy». 17. Teopii HaBuanpHOi aBTOHOMII. 18. PiBHI
HaBYAJIbHOT aBTOHOMII.

OniHIOBaHHS:

BinsinyBanus-1 6an

PoGora B ayauropii — 10 6anis
[TucemoBa poboTta- 5 6aniB

(1+10+5)*10 *k = max 30 anis

IpuHuunu  KOMYHIKAaTMBHOro  HaBuyaHHsi:  19.
licropuynmii Ornsa METOAIB Ta MIAXOJIB O HaBYAHHS
iHo3eMHUX MOB. 20. OCHOBHI pPHCH KOMYHIKaTHBHOTO

HaByanHsi. 21. KowmyHIkaTuBHa  KOMIIETEHTHICTB,
3aranpHO€EBpOIIeHiChKI Pexomenallii 3 MOBHOT OCBITH Ta
iXx pomp yHaBYaHHI Ta  BHBYEHHI MOB. 22.
XapaKkTepuCTUKU KOMYHIKaTHBHOTO 3aBJaHHA,
CTBOPEHHSI YMOB JUISI KOMYHIKAaTHBHOTO HaBYaHHS
BKJIACI.

Hapuanus inmomoBHOI rpamatuku: 23. Micue

rpaMaTHKH y KOMYHIKaTHBHOMY HaBYaHHI IHO3EMHOT
MOBH. BUMOTH WIKUTBHOI TpoTpamMH IIOAO PIBHS
rpaMaTU4HO1 KOMIIETEHTHOCTI YUHIB. 24.
[IpeckpuntuBHa Ta JECKpPUNTHBHA TrpamaTuka. 25.
[Tigxoau 1o HaB4YaHHS TpamaTHku. 26. Kpurepii Bubopy,

OI[IHKK Ta ajanTaiii HaBYAIBHUX MaTepialiB 3
rpamatuku. 27. ['pamaTuka B aBTEeHTUYHOMY MOBJICHHI.
HaBuannsa immomoBHOI Jexkcuku: 28. IlIkinbHOT

MpOTpaMH II0JI0 HABUAHHS JIEKCUKH, POJIb PITHOT MOBH Y
BUBYCHHI IHIIOMOBHOT JieKCHKU. 29. JIiHTBicTHYHI
OCHOBHM HaB4aHHs JieKcukd. 30. JIeKCHYHO-CIIpsIMOBaHi
MaTepiaiu VOIKUTBHUX — TiApyYHHKAX, criocoOun
dbopMmyBaHHS JIeKCHYHUX HaBUYOK. 31. JlekcHuHwmii
MiAXiJ O OBOJOJIHHS MOBOI. 32. EnekTpoHHi 3aco0u
HABYAHHS JICKCUKU.
Opranizaniss HaB4YaJbHOI AiSVIBHOCTI B KJjaci: 33.
BapiaHTH PO3TAlIyBaHHS YYHIB HA ypoIli. 34. TOCATHEHHS
B3a€EMOPO3YMIHHS MDK BYHTEJEM Ta Yy4HSMHU. 35. MoBa
KJIACHOTO BXKUTKY, 36. BUNUTEINb K IOCEPETHUK.
OuintoBanss: BinBigyBanus-1 6ax; PoboTa B ayauropii —
10 6aniB; [TucekmoBa poboTa- 5 GariB
(1+10+5)*10 *k = max 30 banis
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Temn IlcuxosioriyHi YMHHUKM y BHUBYeHHi aHrJilicbkoi moBu: 1. | [IpHHIMNIU KOMYHIKATHBHOTO HABYAHHS
IpakTH4HUX | Tunu y4HiB. 2. KornitueHi (aktopu BHBYeHHS MOBH. 3. Bikosi | 11. Ponb KOMyHIKaTMBHOrO HaBYaHHS y BMUBYEHHI MOB.
SaHATH 13 0COOJIMBOCTI BUBUEHHSI MOBH. XapaKkTepUCTUKU KOMYHIKaTHBHO-CIPSIMOBaHUX
IIKUTBHOL OBoJioainHs iH03eMHOI0 MOBOIO: 4 ['iMOTEe3M MO0 OBOJIOIIHHSA | MaTepiaiB Ta NPUHAOMIB HABYAHHS.
TpaKTHia MoBoto. 5 TlomsTrs «iHTepmoBa» (interlanguage). 6. Croco6u | HaByaHHA iHIIOMOBHOI rPAaMAaTHKU:
CTUMYJIIOBAaHHS OBOJIOIIHHS MOBOIO B KJIACI. 12. CnocoOu iHTerpamii rpaMaTHKH B KOMYHIKaTHBHO-
Po3BUTOK HABYAJILHOI ABTOHOMII YUHSH: opientoBane HaBuaHHs, 13. Crparerii BUBYEHHS
7. HaByanbHa aBTOHOMIsl B ayIuTOpHiH poOoTi. 8. Ilcuxonoriydi | rpaMaTuky.
¢dakTopn HaB4anbHOi aBTOHOMIl. 9. CxnamHukun HaByanbHOI | HaBYaHHS iHIIOMOBHOI JIEKCHKU:
aBToHOMII. 10. CKJIaIHUKH HaBYAITBHOT aBTOHOMIT 2. 14. Crparerii 3armam’iTOByBaHHS JeKCUKH. 15. JIekcuko-
rpamMaTuyHi MOBHI sBuma. 16. EnexTponHi 3acobu
HaBYaHHS JIEKCUKHU BKJIACI.
Opranizaunisi HAaBYaJIbHOI JiSVIBHOCTI B KJIACI:
17 Opranizaiis CTYACHTOIIEHTPOBAHOTO HaBYaHHS. 18
Opranizaniiini  acnektn  ypokyl. 19. Opranizamiiini
aCIeKTH ypOKy 2.
OriHIOBaHHS:
OmiHIOBaHHS: BinBimyBanus-1 0an
BinsinyBanus-1 6an PoGoTa B ayauropii — 10 6anis
Po6oTa B ayauropii — 10 6aniB [TucemoBa poboTta- 5 6aniB
[TucemoBa poboTta- 5 6aniB
(1+10+5)*10 *k = max106anie (1+10+5)*9*k=max10 6anie
3mict 1.0O3naifomnenHsa 3 martepianamu npoekty «llkinbHuii BuMTENnH
CaMOCTIHOI | HoBOTO MokoiHHY». (He OIiHIOETHCS).
pobora 2. CTBOpeHHS KOMIIOHEHTIB npodeciitHoro noprdoutio CTBOpEeHHSI KOMIOHEHTIB MpodeciitHoro mopTdoItio

(3 po6oT*20 H6aiB)
60 daJtiB

(4 po6oTu*1S HauiB)
60 daJtiB

© 2016 O.0.Mockanersb



33

Bum VYcHe onuTyBaHHS Ha 3aHATTI; MUCHMOBI POOOTH 32 TEMATHKOIO YcHe onuTyBaHHS HA 3aHATTI; MMCHMOBI POOOTH 3a
HOTOYHOIO 3aHATh. TEMAaTHUKOIO 3aHATh.
KOHTPOITIO
Piunmii (100+100) / 2 *KoedirtieHT cemectpoBoro pertuary 0,6
SUTUHT . . .
p MaxkcuMaJibHa KibKicTh 0aJiB: 60
[TincymkoBuii Ex3amen
KOHTpOJIb (40 6ajiB)
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V. CAMOCTIVMHA POBOTA POBOTA CTYJIEHTIB

Y KOXHOMY 3MICTOBOMY MOAYJi CTYIACHTH CTBOPIOIOTH KOMIIOHEHTHU
npodeciitHoro moptdoiiio Ha OCHOBI omnpaiboBanux TeM (3M 1 — 3 komnonenTu, 3M
— 4 xommoHeHTH TOpTQOIio). B pamMkax BH3HAUEHUX TEM CTYACHTH METOJIOM
BUILHOTO BHOOpPY OOMpalOTh 1 YTOYHIOIOTH 00’€KT aHamizy. Pesynbrar pobotu
0OrOBOPIOETHCS MMiJT Yac 1HAUBIAYaTbHOT KOHCYJbTAIII] 3 BUKIIAJa4eM.

Ilepeaik Tem ayst caMOCTiiiHOI podoTH

3micToBuii MmoxyJas 1
Item 1
Write a personal account (between 250 and 300 words) of your own language
learning experience addressing motivation, self-esteem, learning styles, learner
strategies, interlanguage development stages; how much of your English knowledge
has been learnt and how much acquired (20% of total for the module).

Assessment criteria Weighting
Task fulfilment (number of words, deadline met) 5

Evidence of the ability to reflect on the learning experience 10
Coherence of writing 5

Total 20

Item 2

Compile a profile for a specified group of learners you observed at school (see the
table below) and give a set of recommendations (maximum 300 words) aimed at
developing learner autonomy. Refer to relevant theories.

Group profile

Age

L1

Cultural
background

Level of English

Learning styles

Learning needs

Assessment criteria Weighting

Task fulfilment (number of words, learners’ profile included, |5
deadline met)

Evidence of the ability to make practical recommendations for | 15
developing autonomy in learners with reference to relevant theories

Total 20
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Item 3
Write a reflective account (maximum 300 words) of 3 to 5 most important learning
points across units 1.1 — 1.3, including lesson observation. Explain why they are
important and how they are relevant to you as a future teacher and to your future
learners (20% of total for the module).

Assessment criteria Weighting
Task fulfilment (number of key points, number of words, deadline | 5

met)

Evidence of relevant reflection 15

Total 20

3micToBuii MOTYJIb 2
Item 1
Put together four activities for teaching grammar in a communicative context to a
specified group of learners.

Procedure:

e select activities using the following criteria: learners’ needs, learners’ age, level of
English, learning styles, school curriculum requirements

e accompany each activity with a purpose, clear instructions and the description of
the procedure

e teach one of the activities in your methodology class with your peers playing the
role of your target group of learners.

Assessment criteria Weighting
Task fulfilment (deadline met, number of activities) 5
Relevance of the activities to the target group 5

Evidence of understanding different kinds of grammar activities and | 5
their application in the classroom

Total 15

Item 2
Put together four activities for teaching vocabulary in a communicative context to a
specified group of learners.

Procedure:

e select activities using the following criteria: learners’ needs, learners’ age, level of
English, learning styles, school curriculum requirements

e accompany each activity with a purpose, clear instructions and the description of
the procedure
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e teach one of the activities in your methodology class with your peers playing the

role of your target group of learners.

Assessment criteria Weighting
Task fulfilment (deadline met, number of activities) 5
Relevance of the activities to the target group 5
Evidence of understanding different kinds of vocabulary activities | 5

and the principles underlying them

Total 15

Item 3

Supplement your personal learning account (Module 1, Assignment 2) with a
reflection (200-250 words) on the methods and approaches you have been exposed to

and their impact on you as a learner.

Focus on the following aspects:

e views of language

e focus of teaching

roles of a learner and a teacher
the language of instruction
attitude to mistakes

typical activities

strengths and weaknesses

Assessment criteria Weighting
Task fulfilment (relevance, number of words, deadline met) 5

Evidence of understanding of CLT principles and how these are put | 10

into practice in the classroom

Total 15

Item 4

Analyse a lesson observed during school practice focusing on organisation, modes of

participation/interaction, classroom language, classroom resources.

Procedure:
e observe a lesson and do the observation tasks

e write an account of the lesson based on your observation of the organisation,
modes of participation/interaction, and instruction-giving skills; state which of
these aspects contributed to the effectiveness of the lesson and why; identify the
most important factors that you personally will need to attend to when managing

your own classroom in the future.
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Assessment criteria Weighting

Task fulfilment (relevance, number of words, deadline met) 5

Evidence of understanding of the principles of classroom | 10
management and how these are put into practice in the classroom

Total 15

_ Ta0mmr 6.1
KAPTA CAMOCTIMHOI POBOTH CTYJAEHTA

3MmicToBHMIi MOYJIb Ta TeMH Kypcy | AkaaeMidyHMii KOHTpPoab | baau Tepmin
BHKOHAHHS

3micToBuii Mmoaysb 1
Po3yminns yuHiB Ta npouecy y4iHHS.

CrBOpeHHs KOMIIOHEHTIB | [HauBinyanbHa (20*3) | Ciuenb
npodeciiiHoro mopTdoIio KOHCYJIbTAII1s 60 2017

3micToBuii MOLYyIb 2
IliaroroBka qoBuuTeIOBAaHHA 1

CrBOpeHHs KOMIIOHEHTIB | [HauBinyanbHa (15*4) | TpaBenb
npodeciiiHoro mopTdoIio KOHCYJIbTAI1s 60 2017
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VI. CUCTEMA IIOTOYHOI'O TA IIIACYMKOBOI'O KOHTPOJIIO
3HAHDb

HaBuanbHi nocsrHeHHst OakanaBpa 13 aucuumuiind «[IpakTuyHa mnenarorika.
[IkinbHA MpPaKTHKa» OLIHIOIOTHCS 32 MOAYJIBHO-PEUTHHTOBOIO CUCTEMOIO, B OCHOBY
AKOI TMOKJIAJEHO MPUHLMUIT MOOMEepaniiHoi 3BITHOCTI, 000B’A3KOBOCTI MOIYJIHHOTO
KOHTPOJII0, HAKOTIMYYBaJIbHOT CUCTEMH OLIIHIOBaHHS PIBHS 3HAHb, YMIHb Ta HABUYOK;
PO3IIMPEHHS KUIBKOCTI miicyMkoBux 0amniB 1o 100.

KoHTposb  yCHIIIHOCTI CTYAEHTIB 3 ypaxyBaHHSIM IOTOYHOTO 1 MiJICYMKOBOIO
OLIIHIOBAHHS 3IMCHIOETHCS BIAMOBIIHO /0 HaBUAIbHO-MeTOAu4HOI Kaptu (mm. IV), ne
3a3HA4Y€HO BUAU U TEpMIHU KOHTpoit0. CHCTeMy PEUTHHIOBUX OaiiB IJIsi PI3HUX BUIIIB
KOHTPOJIIO Ta MOPSIOK iX TEpeBelCHHA Yy HallOHATbHY (4-0ajbHYy) Ta €BPONEHCHKY
(ECTS) mkany nomano y Tabu. 7.1, Tabiu. 7.2.

Tabonuusa 7.1

Po3paxyHok pedTHHroBux OajiB 3a BHIAMH NOTOYHOI0 Ta MiJICYMKOBOI0O
KOHTPOJIIO

IIT Cemectp

Ne Bun nisabHocTi KinnkicTs KinnkicTs Bcenworo
0aJiB 3a OIMHHUID JJI5
OIUHUIII0 PO3PAXyHKY

1 | BigBigyBaHHS NpakTUYHUX 3aHATH 13 1 18 18
MPAKTUYHOI MeIarOT1KN

2 | YcHa po0OoTa Ha MPaKTUYHOMY 3aHATTI 3 10 18 180

3 | BukoHanHs  nHMCbMOBOiI  poOOTH  3a 5 18 90
MaTepiajlaMy MTPaKTUYHOIO 3aHATTSI

4
MaxkcumajibHA KUIBKICTH 0aJ1iB 308

5 | BigBigyBaHHS MpakTUYHUX 3aHATH 13 1 10 10
HIKIJTbHOT MPAKTUKHU

6 | Yuach B OOrOBOpEHHI Ha MPAKTHUYHUX 10 10 100
3aHATTSIX 13 IIKUIBHOT TPAKTUKU

7 | BukoHaHHsT ~ NHUCbMOBOiI  poOOTH  3a 5 10 50
MaTepiajlaMy HIKIJIbHOT MPAKTUKHU

8
MaxkcumajibHA KUIBKICTH 0aJ1iB 160

O | BukoHanHs 3aBJaHb IiJl 4yac KEPOBAHOTO 10 9 90
CIIOCTEPEKEHHS Y IIKOJII

10
MaxkcumaJibHA KUIBKICTH 0aJ1iB 920
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7 | CTBOpEHHSI KOMIIOHEHTIB OpT(}oIio 20 3 60
CymapHa KUIBKICTB 0aJ1iB 60

8 | CemecTpOBHIi pedTHHT k=0.07

9 | MakcumasiibHa  CcyMapHa  KUIbKIiCTh 558
0aJjiiB

10 | MakcumaJjibHa KiJIbKIiCTH 0aJ1iB 32 (308+160+90)*£0.07+60 =100
cemecTp

3aqik
IV Cemectp
Ne Bun gissabHoOCTI KinbkicTh KinbkicTh Bceboro
0aJiB 3a OMHHUID JJI5
OJMHUII0 PO3PAXYHKY

1 | BigBigyBaHHs NpakTUYHUX 3aHATH 13 1 18 18
MPAKTUYHOI MeIarOT1K1

2 | YcuHa po0OoTa Ha MPaKTUYHOMY 3aHATTI 3 10 18 180

3 | BukoHanHs  nHUCbMOBOiI  poOOTH  3a 5 18 90
MaTepiajlaMy MTPaKTUYHOIO 3aHATTSI

4
MaxkcumajibHA KUIBKICTH 0aJ1iB 308

5 | BigBigyBaHHA MNpakTUYHUX 3aHATH 13 1 9 9
HIKIJTbHOT MPAKTUKHU

6 | Yuacbh B OOrOBOpEHHI Ha MPAKTHUYHUX 10 9 90
3aHATTSIX 13 IKUIBHOI TPAKTUKU

7 | BukoHaHHs ~ NHUCbMOBOiI  poOOTH  3a 5 9 45
MaTepiajlaMy HIKIJIbHOT MPAaKTHKU

8
MaxkcumajibHA KUIBKICTH 0aJ1iB 144

9 | BukoHaHHs 3aBJaHb IiJl 4yac KEPOBAHOTO 10 9 90
CIIOCTEPEKEHHS Y IIKOJII

10
MaxkcumaJibHA KUIBKICTH 0aJ1iB 920

11 | CTBOpeHHS KOMIIOHEHTIB OPT(}OIIio 15 4 60
CymapHa KUIBKICTB 0aJ1iB 60

12 | CemecTpoBHii peHTHHT k=0.07

13 | MakcumMasibHa  cyMapHa  KUIBKiCTh 542
0aJjiB

14 | MakcumaJjibHa KiJIbKIiCTB 0aJ1iB 3a (308+160+90)*£0.07+60 =100

ceMecTp
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‘ ‘ 3aJ1ik 3 MIKIIbHOI IPAKTHKH ‘

[TincymkoBuit kouTpoJb (Ex3amen)

Ne Bua gisabHocTi KiapkicTh 0aaiB

1 Pianuit pediTiHr (100+100) / 2 *KoedirtienT cemectpoBoro pertunry 0,6

2 MaxkcumajbHa KijbKicTh 0agiB: 60

3 [TincyMKOBHIT KOHTPOJTH Ex3amen (40 6aJiB)
Pazom 100

VY mporeci OIiHIOBaHHS HaBYAIBHUX JIOCATHEHb OaKajaBpiB 3aCTOCOBYIOTHCS Taki
METO/IH:

» Memoou ycHo20 KOHmpOAl0: IHIUBiAyaldbHE OINWTYBaHHSA, (POHTAIBHE
OIMTYBaHHS, €K3aMCH.

» Memoou nucemooz0 Koumponr: peQIeKCHBHE NHCHMO /  aHali3
HaBUYAJILHOT'O TIpOIleCy/ aHall3 HaBYAJIbHUX MatepialiB / 3BIT / peB’t0 / MOAYJbHE
MTUCHMOBE TECTYBAaHHS; MiJICYMKOBE MTUCBEMOBE TECTYBaHHS.

» Memoou Komn’tomepHozo KOHmMPOJIt0: TECTOBI MIPOTPaMHU.

» Memoou camoKOHmMpOnio: YMIHHS CaMOCTIHHO OIIIHIOBaTH CBOi 3HAHHS,
camMoaHali3.

Tabonuis 7.2

IHopsinok nepeBeleHHs PEMTHHIOBUX MMOKA3HUKIB YCIIITHOCTI

PeliTunrosa Ouinka 3a 3HaYeHH OLiHKH
OIlliHKA CT00AJILHOIO IIIKAJIOI0
A 90-100 BinMiHHO — BiAMIHHUHN piBE€Hb 3HaHb (YMIHb)
0aJiB y Mexax 000B’SI3KOBOTO MaTepiany 3,
MOJIMBUMH, HE3HAYHUMU HEJ0JIKaMHU
B 82-89 Jyxe no6pe — n0CcTaTHbO BUCOKUI PiBEHB
0aJiB 3HaHb (YMiHB) Y Mekax 000B’SI3KOBOTO
MaTepiaity 06e3 CyTTEBUX IpyOHX MOMUIIOK
C 75-81 Jlobpe — B oMy n00puii piBeHb 3HaHb
0aJiB (YMiHB) 3 HE3HAYHOIO KIJIBKICTIO TIOMUJIOK
D 69-74 3a10BIIbHO — TMOCEpeIHIN PIBEHb 3HAHD
0aJiB (YMiHB) 13 3HAYHOIO KIJTBKICTIO HEJIOMIKIB,
JOCTAaTHIN U1 ITOJAJIbIIOro HaB4aHHsg ado
npodeciifHoi qisIbHOCTI
E 60-68 JlocTaTHRO — MIHIMAJIBHO MOKJIMBUH
0aJiiB JOMYCTUMUI piBeHb 3HaHb (YMIHb)
FX 35-59 HesanoBiibHO 3 MOKIIMBICTIO IOBTOPHOTO
0aJjiB CKJIaJJaHHsI — HE3aJ0BIILHUN PIBEHb 3HAHB, 3
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MO’KJIMBICTIO IOBTOPHOTO MEPECKIIAAAHHS 32
YMOBH HaJIEXKHOTO CAMOCTIHHOTO

JOONPALIOBaHHS
F 1-34 He3anoBinbHO 3 000B’SI3KOBUM ITOBTOPHUM
0aJiB BUBYEHHSM KypCy — JOCUTH HU3BKUU PIBEHB

3HaHb (YMIHb), 1110 BUMArae mOBTOPHOTO
BUBYEHHSI TUCHUTUIIHU

3aranpHi KpUTEpil OLIHIOBAHHA YCHIIIHOCTI CTYAEHTIB, SIKI OTpUMAald 3a
4-0aIbHOIO IIKAJIOK0 OIIHKH «BIIMIHHOY», «J00pe», «3aI0BUILHO», «HE3a0BLILHOY,

noxano y Ta6:m. 7.3.

Taomung 7.3

3arajbHi KpuTepil OiHIOBAHHA HABYAJbLHUX JOCATHEHb CTY/IEHTIB

Oninka

Kpurepii oninioBanHs

«BiAMIHHO»

CTaBUThCA 3a TOBHE OBOJOJIHHSA MpodeciiiHo-neaaroriyHuMu
KOMIIETEHTHOCTSIMH B 33JJaHOMY OOC$31, BMIHHS BUIbHO BUKOHYBAaTH
MpaKTUYHI 3aBJaHHsA, IepeadayeHl HaBYAIbHOIO MPOrpaMolo; 3a
3HAaHHS OCHOBHOI Ta JOJATKOBOI JIITEpaTypH; 3a BUSB KPEaTUBHOCTI
Yy PO3YMIiHHI 1 TBOPYOMY BUKOPHCTaHHI HA0yTUX KOMIIETEHTHOCTEH.

«100pe»

CTaBUThCS 3a TIOBHE OBOJIOJIHHS CTYJIEHTOM MpodeciiHO-
MeJaroriYHUMHU KOMIIETEHTHOCTSAMH B 3aJaHOMY 00Cs31, yCIHIITHE
BUKOHAHHS MPAaKTUYHUX 3aBJaHb, 3aCBOEHHS OCHOBHOI Ta
JI0JIATKOBOI JIITEpaTypH, 3AaTHICTh 0 CAMOCTIMHOTO TIOTIOBHEHHS Ta
OHOBJICHHSl 3HaHb y BHMAJKY, KOJU y BIANOBIAI CTyAE€HTa HasBHI
HE3HAYH1 TOMUJIKH.

«3a/10BIJILHO»

CTaBUTHLCS 32 JIEMOHCTpAIIif0 OBOJIOIIHHSA BH3HAYECHUMU
npodeciiHO-TIeJaTOTIYHUMHA ~ KOMIIETEHTHOCTSIMH B 00cC#3l1,
JOCTaTHROMY JJIS TOJAJBIIOr0 HaBYaHHA 1 MailOyTHBOI ¢axoBoi
JISUTBHOCTI, MOBEPXOBY OOI3HAHICTH 3 OCHOBHOIO 1 JOJATKOBOIO
JiTepaTyporo, TmepeadauyeHOI0 HABUYAJbHOIO MPOTrpPamMor0; MOKIIUBI
CYTTEBl TIOMUJIKA y BHUKOHAHHI MPAaKTHYHHX 3aBJaHb y BHUMAJKY,
KOJIM CTYJICHT CIIPOMOKHUHN YCYHYTH iX 13 JIOTIOMOTOIO0 BUKJIaaya.

«He3a0BIJILHO»

BHUCTABJISIETBCSL CTYJICHTOBI, BIAMOBIAL SKOTO TiJ Yac BIATBOPECHHS
OCHOBHOT'O MPOIrpaMOBOro Marepiaidy IOBEpXOBa, (pparMeHTapHa,
[0 3yMOBJIOETHCS TMOYATKOBUMHU YSBICHHAMH TPO TPEAMET
BUBYeHHs. CTaBUTHCS CTYIACHTOBI, SIKHA HECIPOMOXHUH 10
HaBYaHHS Y1 BUKOHAHHS (axoBOi IisSIbHOCTI Micis 3akiHueHHs BH3
0€3 MOBTOPHOTO HAaBYAHHS 3a TPOTPAMOI0 BiJIMOBIIHOI TUCITUTIIIHU.
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KinbkicTe 6ai1iB 32 poOOTY Ha MPAKTUYHUX 3AHATTAX, M1/ YA€ MIKUIbHOT IPAKTUKH
Ta BUKOHAHHSI CAMOCTIHHOT poOOTH 3aJI€KUTh BiJl JOTPUMAaHHS TaKUX BUMOT
CBO€YACHICTh BUKOHAHHS HAaBYaJIbHUX 3aB/aHb;
IMOBHUM 00CAT X BUKOHAHHS;
SIKICTh BUKOHAHHS HaBYaJIbHUX 3aB/aHb;
CaMOCTIMHICTh BUKOHAHHS,
TBOPYHUH MIX1] Y BAKOHAHHI 3aBaHb;
HIIATUBHICTh Y HABYAIBHIN TISUIBHOCTI.

DN N NI NI N
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VII. METOU HABYAHHA

1. Memoou opzanizayii ma 30ilicHeHHA HABUATbHO-NI3ZHABANbHOT OiAIbHOCMI

1) 3a nxepesiom ingopmanii:

*Cnosecni.  TPaKTU4YHI  3aHATTA 13  3aCTOCYBaHHSM  KOMII'FOTEPHHUX
iHpopmaniitnux TtexHonorid (PowerPoint-ipeseHTanisi), MOSCHEHHS, pPO3MOBIb,
Oecina, mpoOJIEMHO-TIONIYKOBI 3aB/IaHHS.

* Haouni: criocTepeXeHHs, UTIOCTpaIlisi, 1eMOHCTpaIlis.

e/ Ipaxmuyni: yKkilaJaHHs KOHCIIEKTIB ()parMeHTIB ypoKiB, micro-teaching.

2)3a Jorikoww mepexadi i cnpuMaHHS HABYaJbHOI iH{popMamii:
IHAYKTUBHI, I€AYKTUBHI, aHATITUYH1, CHHTETUYHI.

3)3a crynmeHeM CcaMOCTiIHHOCTI MHUCJIEHHS: PENPOIYKTUBHI, TIOIIYKOBI,
JOCTAHUIIBKI.

4) 3a cTyneHeM KepyBaHHSI HABYAJIBbHOIO iSVIBHICTIO: i KEPIBHUIITBOM
BUKJIa/la4a; po0oTa B rpymnax i3 3aJydyeHHSIM B3a€EMOKOHTPOJIO Ta CAMOKOHTPOJIIO,
caMOCTI{Ha po0O0Ta CTYJEHTIB 3 KHUTOIO.

II. Memoou cmumynweanus inmepecy 00 HAGUAHHA | MOMUGAUIT
HABUAIbHO-NI3HABANLHOL OIATbLHOCHI:

MeToau CTUMYJIIOBAHHSI iHTepecy /[0 HABYAHHS: HaBYajbHI JHUCKYCII;
CTBOPEHHS CHUTYaIlil Mi3HaBaAJIbHOT HOBU3HU;, BUKOPUCTAHHS MPOOIEMHO-TIONYKOBUX
3aBjaHb, pedeKcis.

VIII. METOAUYHE 3ABE3ITEYEHHA KYPCY

v/ OIOpPHi KOHCIIEKTH MPAKTUYHUX 3aHSTh;

v/ PO3IaTKOBI MaTepialiv 3 MPAKTHYHNX 3aHSATH

v’ mpe3enTartii PowerPoint 10 MpaKTHYHUX 3aHATH;

v/ HaBYAJIbHI MOCIOHHUKHY (IPYKOBaHMH Ta €JIEKTPOHHHUI BapiaHTH);

v’ poboua HaBYajbHA MPOrpaMa;

v/ 30ipKa TECTOBMX i KOHTPOJBHMX 3aBAaHb IS TEMATUYHOro (MOIYJILHOIO)
OLIIHIOBaHHS HABYAJIbHUX JIOCSITHEHD CTY/ICHTIB;

v/ 3ac00HM MiJICYMKOBOTO KOHTPOJIO (KOMIUIEKT TNPAaKTHYHHX 3aBIaHb IS
M1JCYMKOBOTO KOHTPOJIIO).



IX. IUTAHHSA 10 EK3AMEHY

Suggest grammar/vocabulary activities based on (Exercise Number) from
school textbook (Book name, Target Class/age group), Lesson Number, Page
number). Explain how these activities can contribute to developing of the target age
group communicative competence. Suggest teacher roles and classroom management
techniques suitable for this lesson part. Provide objectives and detailed instructions

for each activity.
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JTOJATOK

Opranizauia ayautopHoi poooru 3 «IIpakruunoi negaroriku. llkinbHol npakTUKN»
MiJl Yac MpoBeleHHS MOBTOPHOI0 KypCy

[Tnan poGoTH 3 HABUATIBLHOT MUCIUILIIHA
(dbopma KOHTPOIIO - €K3aMEH)

Ne mapu Temu Kypcy AxaneMiyHui KinbkicTh
KOHTPOJIb 0aniB

3micToBuii MoayJb 1
Po3yminns yuHiB Ta npouecy y4iHHs.

Iapa 1 Ilcuxosioriyni YMHHUKH y BHBYeHHI | [IpakTuuHe 3aHATTS 16
aHrJifcbKol MOBH: MOTHBAILI,
apexTuBH1 (aKTOpU BHUBYEHHS MOBH,
TANKA ~ Y4YHIB, CTWJIl  YYiHHS  Ta
MHOKHUHHUHN IHTEJIEKT, KOTHITHBHI
(dakTOpu BHBYCHHS MOBH, KOTHITHBHI
CTWJI, TakcoHoMmiss biyma, HaBuaibHi
cTparerii, BIKOBI 0COOJIMBOCTI BUBUCHHS
MOBH.

[Tapa 2 OBoJjioginHa  iHO3eMHOW  MOBOIO: | IIpakTiuHe 3aHATTA 16
0COOJIMBOCTI BHBYEHHS Ta OBOJIOJIHHS
MOBOI0, (aKTOpU OBOJIOAIHHS MOBOIO,
rinoTe3d IIOJ0 OBOJIOAIHHS MOBOIO,
MEXaHI3MH  OBOJIOJIHHSA  1HO3EMHOIO
MOBOIO, MTOHSATTS «IHTEPMOBay
(interlanguage), cnocoOu cTUMYIIOBaHHS
OBOJIOIIHHS MOBOIO B KJIacl.

ITapa 3 Po3BuTOoK  HaBYaJdbHOI  aBTOHOMII | IIpaxTHuHe 3aHATTA 16
YUHSI: TIOHATTS HABYAIBHOI aBTOHOMII,
YMOBH PO3BUTKY HABUYaJIbHOI aBTOHOMII,
MIPUHLUAA HABYAJIbHO1 ABTOHOMII,
HaBYaJbHa aBTOHOMIiA B ayJIUTOPHIN
po6OTi, HaBYaJIbHA  aBTOHOMIS B
M033aayAUTOPHINA poOOTI, «ECBPOTIEHCHKHIT
MosgHnuii [loprdensy, Teopii HaBYAIBHOT

aBTOHOMIi,  IICHUXOJOTTYHI  (haKTOpHu
HaBYaJIbHOI aBTOHOMIi, pIBHI HaBYAJIbHOI
aBTOHOMII.

3micToBHMI MOaYJIb 2
IIiaroroBka 10 BunTEII0BAaHHA 1

[Tapa 4 Mpunuunu KOMYHIKATUBHOrO | [IpaKTH4He 3aHATTS 16
HABYAHHS: ICTOPUYHUNA OTJISII METOIIB
Ta MIOXOJIB [0 HABYaHHS I1HO3EMHUX
MOB, OCHOBHI PHCH KOMYHIKaTUBHOTO
HaBYaHHS, KOMYHIKaTHBHA
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KOMIIETEHTHICTh, 3arajbHOEBPONEHCHKI
PekoMeHpalii 3 MOBHOi OCBiTM Ta iX
poJib  yHAaBYAaHHI TaBHUBYCHHI  MOB,
XapaKTEePUCTUKHU KOMYHIKaTUBHOTO
3aB/JlaHHsA,  CTBOPEHHS  YMOB  JJs
KOMYHIKaTUBHOTOHaBYAHHSI BKJIAaCI,
XapaKTEePUCTUKHU KOMYHIKaTUBHO-
CHpPSMOBAHUX MaTepiajiB TarnpuiloMiB
HaBYaHHS.

[Tapa 5 HaBuyanHsa iHmomoBHOI rpamMaTukm: | IIpakTnune 3anarrs 16
MICII€ TPAMATUKH y KOMYHIKaTUBHOMY
HaBYaHHI 1HO3EMHOI MOBH, BHMOTH
IIKUIBHOT ~ IporpaMu  IIOAO0  PIBHS
rpaMaTU4HOi KOMIIETEHTHOCTI  Y4YHIB,
MIAXOAM 1O HaBYaHHSA TIpaMaTUKH,
KpuTepii BUOOpY, OLIHKM Ta ajanTarii
HAaBYAJIbHUX MarepiajiB 3 TIpamMaTHKH,
cocobu  IHTerpamii rpamMaTMkd B
KOMYHIKaTUBHO-OPIEHTOBAHE HaBYaHHS,
rpaMaTuka B aBTEHTHYHOMY MOBJICHHI,
CTpaterii BUBYEHHSI TpaMaTHKH.

[Tapa 6 HaBuannsa  iHmomMoBHOI  Jekcuku: | llpakTuune 3aHATTS 16
BHUMOTH INKUIBHOI MPOTpaMH  IIOJIO
HaBYaHHSI JICKCUKH, POJIb PITHOT MOBH y

BUBYCHHI IHITOMOBHOT JICKCUKH,
JIHTBICTHYHI OCHOBHM HAaBYaHHS JEKCUKHU,
JIEKCUYHO-CIPSIMOBaH1 Marepiaau

VIIKUIBHUX — MIAPYYHHKAX,  CIIOCOOU
dbopmMyBaHHS  JIGKCHYHHX  HABHYOK,
cTpaTerii 3amam’SATOBYBaHHS JIEKCHKH,
JIEKCUKO-TpaMaTU4YHl ~ MOBHI  SIBUIIA,
JIEKCUYHUHA  IiaXig [I0  OBOJIOJIHHS
MOBOIO, EJICKTPOHHI 3aCO0M HaBYaHHS
JICKCHKH,

[Tapa 7 Opranizaunis HaBYAJIbHOI AisIbHOCTI B | [IpakTH4He 3aHATTSA 16
KJIaci: BaplaHTH PO3TalllyBaHHS YYHIB Ha
ypoll, JIOCATHEHHS B3a€EMOPO3YMIHHS
MDK BUMTEJIEM Ta y4YHSIMH, MOBa
KJIACHOTO BIKUTKY, oprasizarfis
CTYJAEHTOLIEHTPOBAHOTO HaBYaHHS,
BUUTENb K IOCEPEIHUK, OpraHizalliiHi
aCIeKTH YPOKY.

Po3paxyHok peiliTHHroBHX 0aJiB 3 KoeinicHTOM
2 kypc ((popMa KOHTPOJIIO — eK3aMeH)

Kinpkicts | KiabKicTh Bceboro
No Buna pisabHOCTI 0aJiB 32 | OAMHHUIB /10
OJMHHUIIO | PO3PAXYHKY

n/n
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BingBinyBaHHS IpaKTUYHUX 3aHSIThH 1 7 7
BuxoHaHHs 3aBJaHb 3 CaMOCTIItHOT poOoTH 5 7 35
(IoMaIIHBOT0 3aB/IaHH)

Po6oTa Ha NpaKTHYHOMY 3aHSTTI 10 7 70

MakcuMasbHa KiJIbKicTh 0aJiB - 102
KoedinieHT po3paxyHky pedTHHroBuX 0ajiB cranoButhb 60/ 144= 0,59

Ex3amen — 40 0ajiB
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