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Abstract. The article is devoted to the problem of psychological support of the first-year students, who had been internally displaced
from their native regions because of hostilities and military actions. There is presented a concept of complex psychological adapta-
tion of first-year students to the university life. Generalization of the theories of the adaptability of adolescents and the concepts of
their adaptation to the new conditions of life allowed finding some ways of this problem solving. The results of an empirical study of
the individual-psychological qualities of first-year students are presented, the features of their social interaction and academic moti-
vation are described. The article may be of interest to the practical-psychologists, counsellors, psychotherapists and educators.
Keywords: adaptation, first-year students, internally displaced people, adaptive resources, adaptive capacity, educational pro-

cess.

Main text introduction. Social processes that take place
in the Ukrainian society have led to the emergence of a
significant number of internally displaced people. These
people were forced to leave their homes and start a new
life because of hostilities in their native settlements. The
specifics and duration of the period of adaptation and
habituation to the new conditions of life depends on nu-
merous factors such as individual psychological peculiari-
ties of the person, his/her adaptive resources, specifics of
the functioning of the emotional and volitional sphere,
integration into social and professional activities, age, sex
etc. The adaptation period may be particularly traumatic
for adolescents whose displacing from the native places
of living coincides with entering higher educational estab-
lishments and beginning of student life. Therefore, the
purposeful and organized work of various specialists
(psychologists, pedagogues and tutors) is needed. Such a
work is able to improve the integration of such adoles-
cents into the students’ community and to eliminate the
negative manifestations associated with forced relocation.

A preliminary analysis of literature has shown that
there were numerous attempts of scientific interpretation
of the process of adaptation of adolescents to the studying
at higher educational establishments. So F. Berezin,
V. Gritsenko, J. Kleyberg, P. Kuznetsov etc. talk about
the complex structure of the process of adaptation of
individuals to the new conditions of life and to the new
activities. The beginning of the studying at the higher
education establishments is traditionally associated with
the transition to a new system of social interaction. The
freshmen face with a change in the traditional way of
living that automatically triggers processes of adaptation.
In turn, these processes are associated with solving a wide
range of problems. One of the central social-
psychological problems of the process of adaptation is the
mastery of a new social role — the role of a student [1].
V. Shlaina determines the adaptation of the students as a
process of bringing the basic parameters of their social
and personal characteristics to correspondence with a
state of dynamic equilibrium with the new requirements
of the environment of the higher educational institution as
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an external factor in relation to the student [7]. T. Chikina
suggests that the adaptation of students is a complex pro-
cess of psychological restructuring of personality. This
process includes the changes in the various individual
characteristics of people and in changing the style of
interaction between them, as well as different ratios of
changes in the various stages of the adaptation process
[6]. From the other side, C. Ricafort, J. Rivera and
B. Battad argue that the adaptation of first-year students is
related to overcoming the difficulties of joining a new
social environment, establishing intra-group relations,
adapting to new forms of educational activity and getting
used to the new way of living in general [10]. The period
of adaptation to the studying is also a serious stress factor
for young people. The results of the researches suggest
that at this time numerous mental disorders, such as de-
pression, social exclusion, ADHD etc. arise or become
aggravated [8]. That is why first-year students need spe-
cial psychological assistance. To provide them with this
assistance the counsellor should be aware of the stages of
the adaptation to the studying.

F. Berezovin distinguishes four stages of adaptation of
the freshmen to the new way of living, to their academic
group and to the new social-cultural environment [1].

1. Initial stage. The individuals are aware of the need
of acting in a new social environment, but they are not yet
ready to accept and recognize a new system of values of
an educational institution. Therefore, they try to adhere to
the usual system of values.

2. Stage of tolerance. There is a mutual tolerance to
traditional patterns of behaviour and value system be-
tween the individuals, the group and the new environ-
ment.

3. Accommodation. Takes place the adoption and
recognition of a system of values in the new environment
by the individual. Furthermore, the individuals start to
recognize the new socio-cultural environment of the val-
ues of the group that had been unfamiliar for them earlier.

4. Assimilation. The combination of the value system
of the individual (group) and the environment takes place
in this stage.
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Consequently, the process of adaptation to university
studying is a complex system of transformations that
occurs with a person in accordance with changes in living
conditions. The beginning of students life is associated
with numerous social changes; replacement of existing
installations and stereotypes; stressful situations. For
some students, this can lead to a substitute for a real sense
of adolescence by such actions as the freedom to attend
classes, unsystematic performance of homework, etc. All
this can eventually be transformed into a negative attitude
to studying, educational institution and the social func-
tioning in general.

Such critical manifestations can be particularly acute in
the life of adolescents and young people who not only
changed their social status by entering the higher educa-
tional establishment but also were also forced to leave
their homes due to military actions taking place in the
region and have to get used to new activities in absolutely
new living conditions. It is oblivious that all these people
who left their homes, their native land, relatives and
friends (close society) need psychological help in adapt-
ing to new living conditions [8].

Researches and practical psychologists focus on the
need of the individual approach to the adaptation of inter-
nally displaced people, their active social adaptation and
re-socialization, as well as the need to provide them with
qualified psychological assistance [9]. Actually in this
context may be outlined several functions of psychologcal
assistance to the settlers. According to V. Smal and
O. Pozniak, the psychological work with internally dis-
placed people first of all serves as an intermediary be-
tween cultures and helps both society and migrants [4].
On the other hand, G. Lazos states that the question of
tolerant attitude towards internal migrants is relevant for
today's Ukraine, that is why the study of the experience of
specialists who have been working with the problems of
migrants for a long time shows that in addition to psycho-
logical support, their assistance assumes assimilation in
new cultural conditions and adaptation to unusual living
conditions [3].

G. Lazos distinguishes the following main functions of
a psychologist who provides psychological assistance to
internally displaced persons: 1) psychological adaptation
(processing of heavy stress states; helping in perceiving
change and returning to life; helping to assimilate and
integrate the experience gained and create new life pro-
spects); 2) social adaptation (assistance to migrants in
adapting to a new environment / relocation). So, to pro-
vide complex assistance to internally displaced people
and to improve their psychological well-being psycholo-
gist should take ino consideration both these factors [3].

Adaptation of internally displaced freshman students to
studying should take place as an active creative adapta-
tion of students to the conditions of higher education.
This process should include the development of the skills
and abilities of students in the organization of mental
activities, recognition of the chosen profession, rational
timing of the labour, rest and everyday life. Furthermore,
they have to create their own work aimed at regular pro-
fessional self-education and developing the meaningful
traits and skills.

The purpose of the study was to summarize the practi-
cal experience of adapting first-year students to studying
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at universities with the indication of specific techniques
and technologies for working with students who are inter-
nally displaced.

Materials and Methods. Thus, we can state the neces-
sity of multidimensional work on the adaptation of inter-
nally displaced to studying at higher educational estab-
lishments. That was the aim of our research and further
practical work with this category of respondents. The
research was conducted at Kyiv College of Light Indus-
try. The general number of freshmen involved into the
research was 173 and 11% of them were internally dis-
placed. So we had a possibility to analyse the differences
in psychological adaptation to the studying within two
samples. The age of respondents was 15-19 years (M=16
years); 68% of them were female and 32%were male.

Our work included three basic lines. The first line was
devoted to psychological diagnostics. Within this part of
work we used such psychological methods as Individual-
ly-Typological Questionnaire [5], Academic Motivation
Scale was used [2], a modification of a questionnaire for
identifying a social position within a group, a psychologi-
cal interview, etc. The second line of work included a
number of group activities and trainings aimed at psycho-
logical integration of the students and optimization of the
process of their adaptation to studying. The third line was
devoted to the individual counselling with the students
who appealed for psychological assistance.

The results of the diagnostics were reported to each
student individually, and in a generalized form, they were
given to the tutors of the academic groups. Interaction
with tutors is a separate important stage in the work of the
psychologist, aimed at adapting the freshmen. For the
productive activities of grouping together and organizing
extracurricular activities of the first-year students, the
tutors should be informed about the individual peculiari-
ties, features and qualities of the students from their
groups. This allows tutors to integrate everyone into the
student's life of the university as efficiently as possible.

Results. According to the results of psychological di-
agnostics of students, using the Individually-Typological
Questionnaire [5], it was found that 79% of students be-
longing to the category of internally displaced have a high
level of aggressiveness and 83% have a high level of
sensitivity and emotionality. This may be connected with
the desire of self-affirmation, activity and autonomy
combined with emotional instability, vulnerability and
tendency to depressive reactions to failure. According to
other scales the statistically significant coincidence were
not found. Besides, within the psychological interview we
received the data about the general feeling of psycho-
emotional well-being of students, their self-esteem, the
desire of social activities, interest in academic activities,
etc. The results of the interviews were compared with the
results of an individual-typological survey. As we have
seen, there was a strong direct correlation between anxie-
ty and law self-esteem as well as between anxiety and the
quest for academic activities (high academic motivation).
It means, that academic achievements help anxious stu-
dents to improve their self-esteem. On the other hand,
high self-esteem correlates with extraversion. So we may
say, that social activitbes and communication with others
allows person to feel more self-confident. In general,
psychological well-being is connected with extraversion
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and spontaneity. So the respondents who have high indi-
cators in these two scales usually overcome the process of
psychological adaptation to studying much faster and
easier then the others. The distribution of the results of the
study of intra-group interaction corresponds to the normal
distribution curve, that is, 27% of these students have a
high social status in their academic groups; the status of
20% is low and 53% have social status, which can be
described as average. This tendency is observed also in
the analysis of the results of all the studied freshmen.

The statistical processing of the data was carried out
with the help the Spirman's ranking correlation coeffi-
cient. In order to avoid illogical or casual interactions,
only correlations with a significance of <0.01 (that is, the
most powerful) were analysed. So we should dwell on
each of the 5 indicators listed in the table. Psychoemo-
tional well-being has positive correlations with extraver-
sion (r = 0.4; p<0.001) and spontaneity (r = 0.24;
p<0.001). Low self-esteem has a positive correlation with
anxiety (r = 0.23; p<0.001) and emotion (r = 0.16; p
<0.01) and negative correlation with aggressiveness (r = -
0.21; p<0.001). On the other hand, high self-esteem corre-
lates positively with extraversion (r = 0.27; p <0.001) and
rigidity (r = 0.25; p<0.001). Quest for social activities has
positive correlations with extroversion (r = 0.23; p<0.001)
and sensitivity (r = 0.19; p<0.01) and negative correla-
tions with introversion (r = -0.22; p<0.01). Quest for
academic activities has a positive correlation with anxiety
(r = 0.21; p<0.01) and a negative correlation with emo-
tiveness (r = -0.31; p <0.001). The long-term observation
of group dynamics in the academic groups made it possi-
ble to state that the vast majority of internally displaced
students tried to take administrative positions in academic
groups in the early stages of interpersonal interaction (to
become a senior, a head of seniority etc.). This indicates
that they have such common features as purposefulness
and aspiration for leadership.

However, having succeeded in getting those adminis-
trative positions quite easy, more than half of respondents
(60%) lost their interest in public activities and stopped
showing the necessary initiative. As a result, by the end of
academic year, they were all displaced from their posi-
tions. On the other hand, the last 40% of respondents have
shown the ability to perform administrative and organiza-
tional activities, but they have achieved success not only
at the level of the academic group but were also included
in the social activities of the educational institution: they
entered the students’ council and the students’ trade un-
ion, began to participate in the volunteer and charitable
activities.

At the third stage of psychological diagnostics took
place a definition of the structure and level of academic
motivation of freshmen. The research was conducted in
February-March, when the students had already complet-
ed the first session, faced the first difficulties and met the
rating system of appointment of the scholarship, which
became an additional frustration factor for them. Accord-
ing to current legislation, internally displaced students
may not participate in the rating race and, in the case of
positive completion of the exam session, will receive a
social scholarship under any conditions. From our point
of view, this is a fundamental factor that influences their
academic motivation.

As a diagnostic tool, Academic Motivation Scale was
used [2]. With its help, the following tendency was ob-
served: for all students from the category of internally-
displaced a high and very high level of external motiva-
tion is characteristic. The reason of such results may be
connected with the fact that they consider studying to be a
way to prevent any problems. In addition, the academic
achievements of such students were analysed. All of them
showed medium and high levels of studying. 20% of them
even were included in the general scholarship rating,
which included 45% of the most successful students of
their specialty.

Generally, analysing the results of the diagnostics of
adaptation of first-year students, particularly of those who
were internally displaced, we are able to make a conclu-
sion that they are quite ambitious, geared towards achiev-
ing leadership positions, open to social activities. All of
this may be treated as a substitute factor that compensates
the loss of the habitual circle of social interaction.

Within the second part of adaptation work, there were
held the group training sessions with the freshmen. The
aim of the training was to familiarize students with each
other and to involve them into group activity. The criteria
of effectiveness there was a degree of cohesion of aca-
demic groups and the feeling of psycho-emotional com-
fort in learning situations. In addition, there was held a
series of lessons with elements of the training aimed at
the development of students' skills in self-organization
and constructive learning ability.

Internally displaced students were quite actively in-
volved in training work and tried to get as much attention
as possible from a psychologist. Having established a
working contact with a psychologist and feeling the trust
in him, they began to be visit personal consultations. The
following statistics are interesting: among the first-year
students during the academic year, 19% of the individuals
came to the psychologist for individual consultation. On
the other hand, the number of internally displaced stu-
dents who realized the need of psychological help and
applied for it was 70%. It means, that despite external
stability and normal adaptation to learning and students’
life, they are experiencing critical period that they cannot
cope on without the help of the specialist.

The main reasons of applying of freshmen to a psy-
chologist are the following: a feeling of meaninglessness
of life and a depressive mood; problems in relationships
with group mates; conflicts with beloved partners; diffi-
culties in dealing with representatives of the opposite sex;
unwillingness to learn and difficulties in mastering the
academic material; individual fears and anxieties; the
desire for self-understanding and self-examination; a
desire to attract attention and be heard etc.

The main work of the psychologist was connected with
emotional support and facilitation of students, elimination
of the intensity of neurotic manifestations, development
of interpersonal skills and looking for personal resources.
In general, the process of adaptation of freshmen can be
considered successful. During the school year and upon
its completion, not a single student was dismissed due to
debt training, or conflicts with group mates; the vast ma-
jority of students were integrated into extra-curricular
activities and various types of social activity.

Discussion. Actual questions of modern Ukrainian
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psychology, is a theoretical understanding and empirical
study of the adaptation of internally displaced students to
study at universities.

Adaptation to training is a complex process of assimi-
lating the norms and rules of an educational institution,
establishing friendly relations with group mates and con-
structive relationships with teachers; development of
strategies of educational activities and extra-curriculum
activities.

Within the framework of our diagnostics of the adapta-
tion of the first year students of one of the Kyiv colleges
to the training, it was discovered that those freshmen that
belong to the category of internally displaced demonstrate
in general normal indicators of inclusion into the educa-
tional process and students’ life. On the other hand, they
require in a much greater degree than other students an
immediate attention and psychological assistance.

The main task of a psychologist was to create safe
conditions for interaction with such students; help them to
release their emotions and to remove psycho-emotional
stress, to find the meaning of being and to formulate long-
term goals, to establish friendly relations with peers etc.
To achieve the goals of the counselling we used some
techniques and methods of cognitive-behavioural therapy,
existential psychotherapy and art-therapy.

Individual work with a psychologist allows students to
overcome the stress connected with changes in living
conditions and the usual social interaction and to remove
the psycho-emotional stress associated with the impossi-
bility of long-term planning (due to the uncertainty of
future living conditions).

The results of the studies conducted at the end of the
academic year showed that the indicators of adaptation to
the studying of internally displaced students were within
the limits of the norm. And there could be indicated a

sufficient level of their psycho-emotional well-being. In
this work the main role was played by the psychological
impact: individual and group counselling and trainings
with elements of psychotherapy.

The main difficulties of psychological work with this
category of students were connected with their compara-
tively high level of personal and situational anxiety, the
distrust to the outside world, the desire to take a closed
position in communication and some specific features of
PTSD. To overcome these difficulties, we organized a
process of providing continuous psychological assistance.
After all, only regular, continuous interaction with a psy-
chologist in relatively safe conditions can help to remove
emotional stress, reduce anxiety and organize productive,
purposeful work. Thus, in the course of work aimed at
adaption of internally displaced students to college, there
were held: 1) complex diagnostics of general personal
characteristics and psychological state of these students;
2) the study of their past and previous living conditions;
3) regular, continuous psychological support; 4) series of
training and group sessions; 5) diagnostics of the process
of their adaptation to training and to other new forms of
activities.

Our experience can be useful for professionals who
provide psychological assistance to individuals who face
the need to adapt to multiple changes in their everyday
lives, and also for psychologists, who work in the sphere
of higher education.

The prospect of further activities in this direction may
be in developing a clear and structured algorithm of
providing counselling and psychotherapeutic assistance to
such students. This will facilitate the work of practical
psychologists and other professionals who are involved in
the process of with the socio-psychological adaptation of
the freshmen to the conditions of students’ life.
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