Rudnik J.V.
Content and Language Integrated Learning methodolog at Finland's schools: organizational
discourse

Abstract: The article gives an overview of Finngtucational system and describes such prominei\aahents as
the results of Program for International Studenéessment that Finland's students have showed hecEhe place of
foreign languages learning is considered via eduralt system of Finland that is now seen as a majarnational
leader in education. The article also states tlgirements to the foreign language teachers of grginschool and
secondary school in Finland and the main featufelesr training at Education’s Faculties. The detidescribes the
Finnish foreign language learning system and oe&rsi an idea of Content and Language Integratednlresar
methodology as one of the most popular methodolwigsecent times in the system of Finland's forelgnguage
learning in terms of currency of interdisciplinaagproach. Content and Language Integrated Leamathodology in
Finland is analyzed as an umbrella term, comprisingh notions and approaches as immersion educéiiorgual
education etc., that are used in order to impleragpiurilingual approach to education. The overvi#wontent and
Language Integrated Learning methodology meanhegptocess of appearing and the main ways of Cbh#mguage
Integrated Learning methodology's implementationthe defined country are described in this artitl@also focuses
on the implications and uses of Content and Languiatggrated Learning methodology in Finland's sthioThe aim
and tools of this process are examined. The urgandypopularity of this method are proved. The tpasiexperience
of implementation of Content and Language Integrdtearning methodology in Finland is analyzed dsialsle one
for optimization and quality improvement for highjualified specialists in Ukraine.
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Introduction. In the 2% century, in the contexbf globalization and internationalization, economic
technological and cultural changes such things agircuous learning, student’s mobility and learning
languages gain more importance than it was beftwmeknow at least one foreign language becomes the
urgent need of time, although globalization demakmswing more foreign languages. Knowing another
language helps a person to be competitive at a laloket, to enrich personal life and to expandrtmge
of professional opportunities. That is why differenethodologies of foreign language teaching aiagoe
tested and borrowed across the world. One of thet mapular methodologies of recent years that iiske
origin and associates with language immersion dtutan Canada is Content Language Integrated
Learning (CLIL). CLIL methodology was applied in &p, Germany, Sweden, Finland, Czech Republic,
Austria and other countries.

Ukraine integration to the European educationalesysand international relations caused the growed
of new specialists’ generation training. The newndads to the current teacher require necessigkminto
the consideration experience and achievements hafr atorld’s countries. The last few years Finland's
educational system is in the focus of internatica#éntion, it is caused by the great results oinish
students who showed excellent results in the Pnodoa International Student Assessment (PISA). @esi
Finland was the only European countries that jom list of leaders. Finland's experience is vakdbt
optimization and quality improvement for highly djiad specialists in Ukraine.

Analysis of recent achievements and publicationsCLIL is examined in different countries by such
researches as Coyle Do, Hood Philip, Marsh Davaltdd-Puffer, C., Fernandez Fontecha A., Gierliriger
Graaff R., Koopman G., Anikina Y., Westhoff G., kigto P. The development of CLIL methodology, its
implementment and tools in the foreign countries r@searched by David Lasagabaster, Yolanda Ruiz de
Zarobe (Spain), Dieter Wolff, Stephan Breidbach Britta Viebrock (German), Movchan Larysa (Sweden),
Kari Nieminen (Finland).

The objective of the article.The main objective of the article is to provideaaganizational discourse and
case study of CLIL implications in Finland. On tiasis of the objective the following tasks are
distinguished: 1) to give a definition of CLIL; 2p consider the aim and tools of CLIL methodology
realization in Finland's school; 3) to discover #pecial peculiarities of Finland's future foreigmguage
teacher training in terms of CLIL.

The statement of the fundamentaimaterial. Changing the language of instruction en educatisystems,
or teaching children through an additional langusge historical global phenomenon that is oftediract
result of social, political and economic strategations. This means that there are different papder
implementing another foreign language in the edoocat process from a form of repressive actionh® t
goal of achieving social unity. The European laun€iCLIL (Content and Language Integrated Learning)
during 1994 was both political and educational. pbktical impulse was explained as a vision thabitity
across the European Union required higher levellamfjuage competence in designated languages. The
educational impulse was influenced by the bilingogiatives such as in Canada [5].



There is a range of definitions of CLIL. One of hadescribes CLIL as a dual-focused educational
approach in which an additional language is usedhi® learning and teaching of content and langutie
the objective of promoting both content and languamstery to pre-defined levels (Maljers, Marsh [ff¥o
Genesee, Frigols-Martin, Mehisto, 2010) [3]. Theeotexplains: CLIL advocates assimilating the anade
content of nonlinguistic subjects via a foreigndaage, which simultaneously promotes the acquisitib
content knowledge and the use of the target largulagnvolves a methodological style that encoesag
teachers and students to use the language as aofne@mmunication, thus promoting language andexnt
development in the process [1]. In addition CLILseen as a continuum or an "umbrella term" fothalbe
approaches in which some form of specific and avédéanguage support is offered to higher education
students in order to facilitate their learning foé tontent through that language.

If to follow the third definition made by Mehist&rigols and Marsh we can deal with 40 terms that ar
used to refer to this area: Content-based InstmdCBI), Integration of Content and Language (eahi&
language, ICL), English-focused Content Teachingntént-support ELT, Dual-focused Language
Instruction and twenty-five more, that could bedfon special site: http://www.content-english.org/.

The Finnish education system consists of:

- one year of voluntary pre-primary education;

- nine years of primary education (comprehensive @gho

 upper secondary education, comprising general ¢idncand vocational education and training

(vocational qualifications and further and spestadjualifications);

- higher education, provided by universities and tsalgnics.

Comprehensive school in Finland includes a six-ymamary school and a three-year lower secondary
school. Before starting their compulsory schoolinpst children have attended pre-school for one.yea
Then they begin their primary education at the @fggeven years old (one year later than most inidlized
countries) and finish it at the age of sixteenraftme years of schooling. Finnish Ministry of Edtion
states that one distinctive characteristic of tieniBh comprehensive school is the number of laggua
studied. In principle, all pupils study two langeageside their mother tongue, and also have ttienopf
one elective. In the six-year primary school, tkeravhelming majority of students choose Englistihesr
first language. Next is Finnish meant for non-natpeakers of Finnish. The third most popular laggus
German and the fourth is Swedish. In the three-i@aer secondary school the order of foreign laggsa
chosen is the following: English, Swedish, Gernfarench, Finnish. In the upper secondary school evher
there are more choices for optional languagesptter of popularity is the following: English, Svisld,
German, French, Spanish, Finnish and ltalian. TBe language program of Finnish basic school cbeld
described in the following way (see Tablel):

TableNe 1 Finnish basic school's language program

Compulsory/optional language Starts at the latest st popular language
Al compulsory % grade English
A2 optional % grade German
Bl compulsory 7 grade Swedish
B2 optional g grade German

Both the compulsory and optional languages shoeldstodied until the end of basic education and
continued in secondary education. In practice, lpiggimetimes drop an optional language before rideoé
studying. Some schools provide early language ilegy€LIL or immersion [2].

There are two official languages in Finland: Filngsd Swedish. Because they are rare languages,ishe
a need for Finns to acquire other languages. Rinlaais among the first European countries to impleme
CLIL that is why it is referred to as the birth ety of CLIL. In Finland, official CLIL teaching lgain in
1991. The most common foreign language in Finnith_@lasses is English and the methods of CLIL
teaching in basic education and in upper secorstdrgol education are varied. As mentioned, the atnoiu
language as well as the subject matters taughieiriareign language can differ but the curriculun€alL
education follows the national core curricula oflend. Although CLIL education is voluntary in Fanid,
most schools have entrance examinations for applginhese classes [10].

In Finland, CLIL has not been fixed by any narrawegplicit definitions till now. It has been integted in
a board sense, to cover the use of foreign langumtgEaching ranging from very short units or sahsal
courses, or varying degrees of the curricula. Themo preference for having language teachersiiegc
content or subject teachers using a foreign largiratheir teaching [4].

English has been taught in the Finnish schoolfi@snpst common foreign language since the statteof
comprehensive school in the early 1970’s. In maggédx schools in Finland, students have a choic¢hair
first foreign language, but probably due to Engliging the lingua franca in the world nowadayss ithe



favourite choice of almost all students. In the im0 decades, English has also become the medfum o
teaching in some schools or classes in the puldiostream education. This became possible aftbaage

in school legislation in 1991, when was allowedthaplanguage besides the students’ mother tor@be t
the teaching language if it is found meaningfulClolL education, a foreign language is used asrbdium

of teaching. Different Finnish schools offer CLIdweation at least in Swedish, English, German, iRoss
French, and Spanish. Most often, however, the darédnguage of instruction is English, and mosermoft
both the teacher and students speak English azigricor second language [7]. In this article Clidlused

in the sense of third explication — as an umbradlan. It is caused by the fact that there are dshioo
Finland that call their CLIL education immersionuedtion, bilingual education, English-emphasized
education or English stream. The term immersiorF{imish kielikyply) is a form of CLIL education dns
normally limited to referring to teaching studefitsm the majority language through the languagé¢hef
minority population in that country. It commonlyfees to teaching Finnish-speaking children in Swidi
The term bilingual education (in Finnish kaksikmeh opetus) often refers to education that is cotedu
according to similar principles as immersion, theé tanguage used for teaching is other than theniyjn
language of the country, in Finland most often E&iglimmersion or bilingual education is usuallgrstd in
Grade 1 (if not earlier in day care and Kindergaytavhereas English stream or English emphasized
education may be offered as separate and isolatedses in the lower or upper secondary school, for
example in home economics, physical education, @rtsciences etc.

There are also variations in the amount of Englisled during one lesson. Some CLIL programs
recommend for a teacher to use only English dusimglesson and Finnish in another, or a bilingeather
uses only English with bilingual classes and anoteacher teaches other lessons for those students
Finnish. In other programs, the mother tongue @auaded 0-75% of the lesson time. Entry requiremniatas
CLIL education in different Finnish schools varpdasome schools accept all applicants or have ecifsp
guidelines. In some elementary schools, childrentested for their language readiness skills imiBmin
order to chart their preparedness for learninggsish websites and personal contact with schoolsoasce
of information). Some schools and programs alsoctaitdren’s English skills but not all even if tishildren
would be taught in English in half or the majomtiythe subjects.

Many subjects have been used for CLIL in Finlamoinf sports classes to chemistry lessons. CLIL ekass
are based on the Finnish curriculum with foreigmglaage providing the main tool for teaching, leagréand
thinking.

Initial teacher education is the responsibilityuniversities. There are 8-10 teacher educationrtfepats
across the country Universities that use the Natidbore Curriculum standards to build their teacher
training programs. Since 1974, all teachers aleattls are university educated. All have mastegégrdes
that take from five to seven years depending onstiigect area specialty. Most class teachers (pyima
school teachers) take a five year program and laaixersity with a Masters in Education. Subjeeicteers
leave after six or seven years with a Masters ig ar science. It is very difficult to be accepiatb a
teacher education program in Finland. There arenfare applicants than vacancies. According to iaffian
the National Board of Education, “Finnish teachars the best and the brightest because universitees
able to choose the very best to high standardsatof.& In addition to grades in upper secondaryosttand
scores on the matriculation exam, universities bgventrance exams. Those accepted are at thd tbpio
class, leave university with a masters degree la@ad apply to the municipality of their choice foteacher
position. While pay is not high — comparable toidl cervant’s pay for compulsory school teachens a
above that for upper secondary school teachere pdi differential throughout the country is relaly flat
and, therefore, not a major disincentive for engethe teaching profession. There are far moreidates
than teaching positions in the big cities in FinlaWost new teachers go out into the countrysidittaach
for three years or more before trying again to @jgtosition in an urban school. This means thatigh
gualified teachers are teaching in all of Finlarsthools [8].

The training of teachers for basic education atlegal-6 is offered at universities™ Faculties ofiéadion
as it was already mentioned in previous passageleSts in class teacher education (grades 1-6dit ba
education) take a second-cycle degree (Masterieéggvith a major in Education. Class teacher atiloic
consists of basic, subject and advanced studiedunation, including 60 credits of pedagogical itsidor
teachers; multidisciplinary studies in the subjaatgyht in basic education; and the completioreathing
practice. Completing an extensive course (at |6@stredits) in a minor subject will qualify to téathis
subject as a subject teacher in basic educaticmdégr 1-9). Grades 7-9 of basic education are taught
expressly by subject teachers.

The training for secondary school teacher requinesqualification of a subject teacher that is eosd-
cycle degree (Master's degree) requiring a mininefnl20 credits (300 credit when counting in the



Bachelor's degree). Students major in the subjeot Geveral) they intend to teach and completeré@its

of pedagogical studies at universities' Facultie€ducation. Those holding a second-cycle degrab wi
sufficient studies in the subject intended to beghd (1 or several) can complete 60 credits of isepa
pedagogical studies for teachers either in a Bacoit Education or a Teacher Education Unit at a
Polytechnic. The secondary school teacher trainjoglifies for teaching in basic education (grad®),1-
general upper secondary education, as well asefaching general subjects in vocational instituted a
liberal adult education institutions. Vocationabgct teachers, depending on the institution argjest,
must have 1) an appropriate second-cycle degrean Zppropriate polytechnic degree or 3) the highes
gualification in their own field. In addition to enof the above three, they must have at least yeaces'
work experience in the field and at least 60 ceeditpedagogical studies. [9].

Suvikyky ry (Finnish Association of CLIL and Immeys Education) was founded in 2005. It acts as a
network for schools, daycare centers, teacherstrat professionals in the field of bilingual anthiersion
education. The mission of the organization is teettep teaching in bilingual and immersion settirzgsl
also to further more widely the interests of albgé involved, in particular teachers. Membershighi®
organization can be granted to all bilingual amtjleage immersion institutions in Finland, or toctéag or
administrative staff in these institutions (i.engaehensive schools, upper-secondary schools, igadens
and daycare centers). If to compare with Ukraine,h&ve some special courses for teachers orgabized
British Council that helps them to adapt new mettogly, approaches and helps with resources.

Conclusion. Content and Language Integrated Learning one ofrtbst widely used term in the field of
language education. It is a dual-focused methogolbgt presupposes a language as a medium in teachi
and learning of non-language content. The usagbtisfmethodology varies from one country to anather
The term Content and Language Integrated Learsingéd in Finnish context as an umbrella termrtieat
include such notions as immersion education, hilaiggeducation, English-emphasized education origmg|
stream in order to implement a plurilingual apptosx education. The fact that Finland was one effitst
world countries to implement the CLIL methodologyoi the process of foreign language teaching gives
possibility to discover all the positive and negatexperience of CLIL implications and to use sahthem
in practice of Ukraine. The variations and the ant@f foreign language via the CLIL methodology eeg
on the type of the program. Many subjects have hesad for CLIL in Finland, from sports classes to
chemistry lessons that are based on the Finnisttolum with foreign language providing the maimoltfor
teaching, learning and thinking. The most intergsfior Ukraine’s CLIL methodology implementing into
the process of foreign language teaching and legrpractice could be Finnish teacher training progy
and their amount. Because due to the requirementhet applicants to enter such programs there is an
opportunity to choose the best applicants to thatmcies.
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Pyanuxk FO.B. MeToa KOHTEKCTHO-I3bIKOBOTO MHTErPUPOBAHHOrO0 OO0y4YeHHs B IIKkojJdax @OUHIAHAUU:
OpraHM3alMOHHBII JUCKYPC
Annotanmsg. B gaHHOW cTaThe paccMaTpuBaeTcs cucTeMa oOpaszoBaHuss B DUHISHANM, TTPOaHATH3UPOBAHBI
TOCTIDKEHUS! QUHCKAX CTYAEHTOB B KOHTEKCTE MX y4acTus B [IporpaMme 1o MeKIyHapOIHOMY OIICHWBAHHIO. Takxke B
CTaThe MPOAHAIM3UPOBAaHA CHCTEMAa N3YUEHHSI HHOCTPAHHBIX SA3BIKOB BIIEJIOM B 00pa3zoBaTenbHO cucteMe OUHISTHINH,
KOTOpasi CYMTACTCS OTHOW M3 JIMAMPYIOMINX CTPAaH CPEIN MEXIyHApOAHBIX JUICPOB B chepe oOpasoBaHms. B cTatee
paccMaTpUBAIOTCSI COBPEMEHHBIC TPEOOBAaHMS K YYUTEISIM HHOCTPAHHOTO SI3bIKA HAYAJNBHON INKOJNBI M YYHTEISIM
MHOCTPAHHOTO sI3bIKa cpelHed WKojiabl B DUHISHANM, a TaKKe OCHOBHBIE XapaKTEPUCTHUKUM HMX MOJArOTOBKU Ha
00pa3oBaTeNbHBIX (DaKyIbTEeTax YHUBEPCUTETOB CTpaHbl. CUcTeMa 00y4YeHUS HHOCTPAHHBIM si3bIKaM B DUHISHIUY, U
OCHOBHBIC TIOJIOKECHUSI METOIUKH MPEIMETHO-UHTEIPUPOBAHHOTO OOYUYCHHUS MPECTABICHBI KaK HanOoJee MOMyISIpHbIC
METOJIMKH TOCJICAHUX JICT B CBS3H C IIMPOKHM HCIIOJIH30BAHAEM MEXKIUCIUIUIMHAPHOTO MOIX0/a B CHCTEME O0YUYCHUS
HWHOCTPAHHOTO si3bIka B OuHisiHANKM. MeToMKa MPeIMETHO-SI36IKOBOIO HHTETPUPOBAHHOTO 00yueHUs B DUHISHIUN
OTIpeNIeNsIeTCsl B CTaThe, KaK <«BOHTUKOBBIN» TEPMUH, KOTOPHIH OOBEIMHSAET TaKWe MOHATHS, MOIXOABI U METOIBI, KaK
HMMepCHOHHOe oOydeHue, OWIMHTBaIbHOE OOyYeHWE W T.O., KOTOpPBIE HCHOIB3YIOTCA C IEIbI0 peaan3alun
MHOTOSI3BIYHOTO TOIXona B oOydeHMH. B craThe TakKe ONHMCAaHBI MPUOPHUTETHOCTE METOAWKH TPEAMETHO-
HHTETPUPOBAHHOTO OOYYEHHs, OCHOBHBIE IYTH pPEaTH3alliHd METOTVKH MpPEIMETHO-HHTETPHPOBAHHOTO OOydYeHHS B
BBIIICYTTOMSHYTOH cTpane. OCcoOBIi aKIeHT CAeTaH Ha MPOIeCcC peaan3alii METOAUKH MPEIMETHO-HHTETPUPOBAHHOTO
obyuenns B mkomax OumnsHoumu. B craThe packphITHI IENb W CPEICTBAa peanu3aldd, a Takke O0OO0CHOBaHBI
aKTyaJbHOCTh METOJAWKHU MPEIMETHO-MHTCTPUPOBAHHOIO OOyYeHUs. B craThe cHCTEMaTH3MPOBaH MO3UTHUBHBIA OIBIT
HCTOJIB30BaHUS. MCETOJHMKH MPEIMETHO-UHTEIPUPOBAHHOTO 00yueHus B DuHIsHANM Kak 0co00 3(PPEKTHBHOTO B
KOHTEKCTE ONTUMU3ALINY, TOBBIIIEHHUS KaueCTBa MOATOTOBKU CIEIMAIMCTOB B IPYTUX CTPaHaX.

KiroueBble cnoBa: MpPeIMETHO-A3BIKOBOC HHTETPHPOBAHHOE 0OyueHHe, oOpasoBaTenbHas cuctema OUHISHIWY,
BHEJIPCHHE, YYUTEIIb HAYAIbHOM IIKOJIBI, YIUTEINb CPEIHEH IIKOJIBI, TPO(PECCHOHANBHAS MTOATOTOBKA.



