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Chapter 11

CONGENIALITY IN THE HERMENEUTICAL
SENSE OF ART EDUCATION

Olga Oleksyuk”
Pedagogical Sciences at the University of Boris Grinchento,
Kiev. Uloraine

ABSTRACT

The arhcle 15 devoted fo the theoretical substanhation provisions of congemality m onental and
pedagogical aspects. The content of congemiality 15 analvzed as a donunant to another person. The
facibtzhon mechanizms of congeniality manifestation are defined m the educational process of

higher education.

Kevwords: congeniality, art education, understanding. mterpretation, a work of art

INTRODUCTION

The term “congemality” is defined in a modem domestic and foreign scientific iterature as an
1deal inroduction of ons persenality in another. According to K Fodgers. to be congenial
means to be very close to another person within the means of thinkmg and endowment and
thas 15 a hard work of the soul! The congemality issue actualization in the pedagogical science
and practice, first of all, means fto open the spiniual potential of understanding as the
guarantee of mono-acting of educational process subjects in a complicated, discrepant current
of cultural transformations. The concepfual and professionally onented problem statement
opens. some mnovative tesowrces of a congemality phenomencn and the necessify of its
mplementation mnto the hman consciences structure

In general we have based on the scientific hentage of domestic and foreign scientists in
our search for theoretical and methodological foundations of the sohing the problem of
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82 Olen Oleksyuk

mclusion the phenomenon of congemality m the context of hermeneutical inderstanding of
the work of art and the professional trammng of a fuhure music teacher. First of all, they are the
representatives of the aesthehc hermeneutics (F. Ast V. Diltey, L. Mikeshyna, F

Shleermaber and others), humanistic psychology (K. Fodgers, A. Maslow). art conficism (V.
Medushevskry, E. Nezaikinskiy and others), art pedagomcs (T. Reisekind P Telcharova, A.
Sheherbakova and others). Bakhtin®s approach has become the culturological key to the study
of congemiality issue in the professional traming of a music teacher.

Inmovative pedagogical systems are aware of the fact that there are two oncoming
processes which constifute the educafion in the culture and social medmm. The first one 15 the
mdividual ascending to general expenence and knowledge as the human being 15 not the one
from birth who he 15 supposed to be. The second one 15 the subjectivity of general expenence
and knowledge m wmique single forms of “I” and self-comsciousness. Thus, “general”
character of “T" and mdependent meanmg of “live™ subjectivity are identified beyond general
forms. It gives an opportumty to identify the hetmenentical sense of education (3).

In this regard the demand for generality 15 realized in the art education as the abality to
distance from some personal needs and raise above omeself, above one’s nature through the
understanding the cultural reabia. Every objectivization reflected m the text mterpretation
appears to be as something special. 1mmitable. and distant from the cultural context by virtue
of subjective immmtability of the act of its creation. So, the text understanding emisages the
mterpreter’ s congeniality, his elevation to the level of the author and the culture reaha.

THE AIM AND THE TASKS OF THE ARTICLE

The objective of the article i1s to charactenize the phenomenon of congemality in the context
of hermeneutical senses of art education.
To achieve the objective we should solve the following tasks:

- to jushfy the theoretical 1ssues of congemality as the background for understanding the
work of art;

- to reveal the content of pedagogical congemality as the dominant to another person;
- to single out facilitation mechanisms of congemality mamfestation in the high school
education.

THE MATIN CONTENT STATEMENT

The concept of congeniality 15 investigated through few aspects in scientific literature. In the
aesthetic hermeneutics (F. Ast, V. Dultey. F. Shleermaher and others) they claim the idea of
congeniality as “the realm of individuality™ m the process of understanding. At the same time
the human history 15 deemed to be the wmuty of objective spmnt (general expenence) and the
mdividual strength (the subjectivism of general expenience). “The genms work, —V. Diltey
says, — represents general ideas, spintual hife. and the ideals of the contemporaneity ™ (11). V.
Diltey claims dwrectly that “personal gemus fums into technique and the techmigque develops
with the development of histonical consciences™ (11). V. Daltey was aware of the fact that the
Life element umtes everything and that beyond every objectivization there 15 “the life secret™
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Congeniality in the hermensutical sense of art educaiion B3

which can be presented only in the form of the range of mdividual mntegnties. H 1t was
possible to present the comnection of general and individual as the paradigm of
mdividualization which is realized through the act of understanding. the interpretation of the
work of art would be the condifion for the msight to “the hife secret™ (11).

On the one hand V. Diltey completes the understanding of subjectivization and sharpens
the moment of the psychological issue; but on the other hand the essence iself loses ifs
ontological meanmg Furthermore, m order to achieve the essence one meeds to possess
certain ability, so the interpreted object 15 set out of the boundary of the human expenence
and happens to be m the sitwation of the other world. At once emerges the question of the
comrelation of the essence to the reality, the question of the necessity of this correlation. Every
objectivization. reflected in the mterpretation, tums out to be something special, umique, and
distant from the whele cultural context under the subjective mumutabality of the act of 1is
creation. Herewith wunderstanding the text envisages the imferprefer's comgeniality, his
comuing up to the author’s level.

The orngmality of the creative act the ongmal wsage of the lamguage, which F.
Shlexmaher defined as the vanant of the gemius interpreiation are essental for the
mterpretation. Investigating the genms 1ssue as the premuse of modem music educaton, V.
Medushevskiy points out: “No one, no genus can forge by means of printed character afflatus
chains as it 15 divine. It bives again in actors if the latter are looking for it. The live afflatus 15
identical in all its manifestations. At the same time 1t takes mte consideration the witality of
epocl, people, a unigue audience atmosphere (which 1t forms) and thousands of other
circumstances, the actor even doesn’t guess. and, first of all its spimtual potental ™ (2).

The idea of diglogism of inierpretafion lies in the conception that the object of
mterpretation 15 not just another person’s life perception, but the moment of spintual hustory
charactenstically chjectnized m the work of art. The mterpreter’s consciousness addressing
to the work of art has to act i order to fum the charactennzation mto the real essence 1 the
personality structure. This causes the necessity to analyze congemality m the pedagogical
aspect of the 1ssue.

The dialegue interpretation of the psychological mechamsms of congemaality 15 prepared
by M Bakhtin's 1deas (1} about the understanding any comsciences mteraction as their
dialogue. As the assumption of a new psychological theory in M. Bakhtin's words, to live
means to take part in the dialogue, that 1s to ask. to listen to, to respond. to and so on. The
mdividual takes part in the dialogue as the whole unity and by means of all us life — with the
help of eves, lips_ hands, soul, spint. body, deeds.

According to M. Bakhtin (1), the text of the work of art can be understood as the
commumecation product {the consciousness dialegue) and any commumcation with the world
of culture becomes “questiommng and cenversation.” Thus any philosophical or literanure text
can be considered dialogical The mmusical text can be thought to be dialogical too. E.
Nazaikinskil (4) states that almost all classical cntenia. accordimg to which the language
dialegues are charactenzed by, are applied to musical dialogues. Analvzing the worked out
parts of mmsical work, the author deals wiath the ways and charactensics of the dialogue of
the musical theme. its procedure charactenistics.

In our conception empathy and co-creativity are a mandatory condition of congemial
understanding of the mmsical work. The empathy plays a prominent role in the process
because the transfer of the domunant to “the different one™ and identification with the latter
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are the push to the mterpretation. In case of work with the musical text “the different one™ is
the author, his style. lymcal protagomist.

The dialogism of consciences, an ability to hive with the protagomsts’ empathy — all these
emphatical processes are closely connected with co-creativity, which 15 achieved by the
positive surplus and multlaver of images. The franscendental dialogue between the composer
and the one., who comprehends the work, occurs m the “surplus wision™ The role of the
musical language and nmisical thinkmg of different histonical epochs 15 quute important m the
dialogue.

The mam psychological mechanism which supports a general modus of music
comprehension dunng the dialogical commmmication of independent consciences of the
composer — the performer — the listener is “the mechamsm of emotional resonance™ (L.
Bochkaniov). the essence of which 15 mn 1ts emotional idengfication. So empathy and co-
creativity become a necessary condition for understanding piece of music in the music and
pedagogical process. Mentioned above scheme reflects the prnncipal of value exchanging m
the process of which the effect of congemality appears through the feedback realization.

The aforementioned essence of the inferaction creates in art education a tense power field
of spnfual uvmty where the accord of the tradibonal “dyad thinkimg™ 15 observed.
Nevertheless, “the dyad thinking™ denying in favor of a nonlinear approach 15 2 constant
search for unity. the leading 1ssue of which is the necessity of commumity on the premuse of
almusm_ the necessity of atiraction to the Supenior reality. the ability fo transfer the dominant
beyond the boundary of a personal “I" to the life of Another person.

E Rodger created and implemented with a great number of audience the condibons
where The Other reveals important for him challenges and finds out the way to solve them.
The creation of mumal understanding (facibtating one, according to K PRodger's
termunology) envisages:

- the teacher’s congrience — honesty, the vividness of expenienced feelings;

- absolute posifive attitude to The Other, that lets him feel any spontaneous feelings —
agitation, insult, mdignation, fear. bravery. love, pnde;

- emphatic understanding — accurate perception of feelings. personal senses expenenced
by The Other, and ransmission of the perceived understanding to him Another dominance —
a donunant to another personality (A Ukhtomskiy) — directs the teacher towards the student,
mn favor The Other without losing personal “T" (8).

The valuable mnteraction of art, the educator and the student in the teaching process 1s a
leadng prncipal of a creabve commumication m the art education The specific task and the
content of the researched process predeternine the functioning of the two dialogue forms m it
— “putside™ and “inside.” which cooperate dialectically m the real ife. For instance, on the
one hand the “mmer” dialogue as the form of commumcation of the music teacher wath
himself can exist parallel with “outside.”™ On the other hand these forms of the dialogue even
merge into one common spinfual-energetic cwrent giving both sides of the teaching process
more emotional and moral power. value- and sense-based colouring.

The tendencies of the modem art education witmess that to understand the essence and
meaning of the dialogue, it 15 Important not only to reveal its general content and functional
direction from the pomt of view “the theory about it™ but also to lock at it from “mside” the
researched process, to comprehend from the point of view of the subject’s interachon — the
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teacher and the student The dialogue facilitates a very important task solving; 1t helps a
music teacher to understand that any udgment about the life and professional phenomena,
challenges are the result of his personality efforts. his soul. an active penefration into the
essence of the phenomena. As T. Reysenkind (7) says, 1t 1s in the situation of the dialogue that
art as the bearer of the Truth, Good. Beauty provides the harmonious unity of general and
professional tramung of the future teacher of arts.

Thus. the dialogue facilitaion m the art pedagogic 15 the prowviding of the mtegral
understandmyg the world m its polyphony, antithetical condinon and mfimity. Bemng on the
way of common understanding the world of art values, the teacher and the student create the
energetic field of art culture.

A future specialist should possess the ability to empathy, which. according to K. Fodgers
(8}, exists only on the condiion of the comnmmicative element and congruence (the ability to
be in the context of personal feelings and the ability to express them frankly). Paying
aftention to the peculiar role of teacher's congruence, K Rodger (8) underhines that if
someone doesn’t understand the mmmer world of student or he doesn’t ke the student or his
behavior, it is more constructive to remain real than pseudo-emphatic. The author emphasizes
the role of the person’s awareness of lus own real and acinal feelmgs with their
expressiveness m the behavior in the teaching process. In our opimon, one of the most
sigmificant spmitual peculiarities of a teacher— frankness due to which teaching congemality 1s
possible — becomes apparent.

Dhalogue relations mn the teaching process give the opporfumty to overcome stmctly fixed
roles of the ““teacher” and the “student’ and to fulfill the walue-content equality of its
participants. Such a situation can’t occur under the condition of the monosubjective way of
giving matenal. beyond the understanding between interlocutors or listeners. M. Bakhtin (1)
stated in this regard that durmg the explanation there 1s one conscience, one subject, dunng
understandmg there are two consciemces; it 15 mmpossible to apply dialogue athiude for the
object, understanding 15 always dialogical in a certain way. Also, we rely on the dialogue
because it 15 the only form of athtude towards the mdividual - the one with his freedom
Preserving.

The value of the dialogue mn the context of the facilitation 15 that a teaching dialogue does
not linut the interlocuter freedom to choose valoes and it mehides an inconscient acceptance
of the personal conceptional pomt of view. The students should be free to chooese from the
offered existential-humanistic 1deas or reject them preserving their own value- and sensed-
based posifion

The pnncipal mportance of recognition the subjectivity of "The Other” in the teaching
process 15 based om the fact that this is an obligatory condition of the teacher’s self-
actualization In tlus sense the dialogue leads not only to personality cognition but also to
self-cogmition. Self-cognition m its tum stipulates the student’s ability for personal reflection
and dialogue. Furthetmore, it provides acceptance and manifestation of one’s mdependence;
acceptance “The Other” iIm such a way be 1s; mot only rabonal but also emohonal
comprehension of another personality.

In ow copimon inpospection (nner contemplation) 15 rather effective practical
mechamism of facilitahon which can cause the revealing of most important existentialisms
(spimmalify, feedom, responsibility, choice} Hereby, the deeper the human emerges mio
mfrospection. the wider one can observe the world as the whole, the more nmiversal his
conception of the world becomes.
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86 Olga Oleksyuk

Bemg based on the analysis and the synthesis of the mwodem psychological and
pedagogcal researches dedicated to the problem of pedagogical facilitation, we can draw to
the conclusion that there is a certan deviation from the traditional understanding the essence
of this term. As a mule_ 1t 15 considered as a quabity charactenstic of a teacher. At the same
time, refermng to the history of the term ongin lets us assume that m 1ts premise facilitation 1s
the process of the teacher and the student cooperation according to certain characteristics.

The psychological reference book edited by A Petmovskiy (6) the term “social
facilitation” 15 under the mvestigation A. Petrovsky 1dentifies the process of another mmage m
the comscience of the mdividual as the reflected subjectvity. considers i1t fo be the 1deal
propounding of one personality in another, one bemng i another. Refleching in other people.
the personality becomes the bearer of the active beginning which is favorable to views
changing, new motivation forming. and not earlier existing feelings expenence. Thus, the
personality reveals to other people as a significant source of new essences. The subjectivity
reflected phenomenology encloses the three relative groups of phenomena: inter individual
influence, an 1deal another and persomified “T" (9). Thus, congemality in the process of the
mteraction between the teacher and the student 15 revealed by means of direct and mdiwrect
mtenndividual mfluence. concepts and personalization. Takmmg info considerabion the
aforesaid. we can frame the hypothesis that the mechanism of the reflected subjectivity 1s the
basis for congemality as an 1deal introduction of one personality in another.

CONCLUSION

Recapiulatng the results of the theoretical amalysis of congemabity phenomenon in the
context of hermeneutical senses of art education. the following significant charactenstics of it
can be revealed:

= it charactenzes the unity of objective spirit (general expenience) and the strengths of
the personality (subjectivity of general expenience]);
= 1f reflects the subjective point of view of the teacher and the student m the nmisical-

pedagogical process;
it provides the comprehension of a work of art;
it is based on the usage of the mechanisms of pedagogical facilitation.
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