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Abstract: In today’s world, the use of information and communication technologies 
(ICTs) has become much more relevant because of the COVID-19 pandemic. The 
consequences of quarantine restrictions have sharpened the problems connected 
with the education and upbringing of preschoolers with special educational needs 
(SEN), who needed to establish an effective intercommunion of parents with special-
ists through ICT. The authors’ aim was to clarify the theoretical basis of the research 
problem and to determine the ethical aspects of the ICT usage in communication 
with parents of preschoolers with SEN. Based on the methods of analysis, synthesis 
and generalization, the authors presented a theoretical review of the feasibility of 
ICT in the process of working with preschoolers, outlined the specifics for children 
with SEN, and established the role of ICT in cooperation of teachers with parents 
of preschoolers in preschool educational institutions (PEI). Empirical material was 
collected using the method of written survey (questionnaire) of parents. The research 
group consisted of parents of preschoolers with SEN (n=124) from four PEIs in 
Ukraine. The results testified to the existing problems and difficulties that parents 
face in the process of communication through ICT. The key and additional ethical 
aspects of the use of ICT in communication between teachers and parents are identi-
fied, which not only raises knowledge about information content, but also produces 
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a friendly attitude between all participants, aimed at compliance with socio-ethical 
norms of behaviour, respect and mutual trust.

Keywords: information and communication technologies (ICT), preschool children 
with special educational needs, parents of preschoolers with special educational 
needs, communication, ethical aspects of communication, distance learning.

INTRODUCTION

According to the amended Law of Ukraine “On Education” (2017), inclusive educa-
tion is defined as a system of educational services guaranteed by the state, based 
on the principles of non-discrimination, consideration of human diversity, effective 
involvement and inclusion of all participants of the educational process. (Zakon 
Ukrainy “Pro Osvitu”, 2017: 13). 
Salamanca Declaration and Framework for Action on the Education of Persons with 
Special Educational Needs (hereinafter referred to as SEN) state that the education 
of children with SEN is a common task of parents and professionals (Salamanska 
deklaratsiia ta ramky dii shchodo osvity osib z osoblyvymy osvitnimy potrebamy, 
1994). Families and parents can be improved by providing the necessary information 
through ICT. Both parents and professionals (teachers, educators, psychologists) may 
need support and encouragement in terms of learning to co-work as equal partners.
According to the Ministry of Education and Science of Ukraine in 2020/2021 pre-
schoolers with SEN were provided with 4369 special groups organised in 1630 
preschool educational institutions, where 61668 children get a preschool education 
and 3796 inclusive groups organised in 2242 institutions where 6849 children are 
educated. All inclusive resource centres (IRCs) are digitalized, the information and 
educational system of the AS “IRC” and the website are functioning to provide 
convenient access to services, which is especially relevant in the modern realities of 
quarantine. There was created a mobile application on IOS and Android platforms, 
which improve access to services, the quality of children’s and adults’ life with dis-
abilities, promote effective communication in society (https://mon.gov.ua/ua/osvita/
inklyuzivne-navchannya/statistichni-dani).
Informatization of the education sector in Ukraine has certain achievements. ICT 
(information and communication technologies) are increasingly used to improve the 
organization of the educational process. The COVID-19 pandemic has changed the 
perception of education and the format of its provision. Categories of children with 
SEN were particularly vulnerable. Therefore, it is important to develop parents’ 
digital competence and competence of safe behaviour on the Internet, establishing 
trusting and open communication with teachers and professionals on the Internet. 
Following ethical requirements in the communication of teachers with parents in the 
virtual space will help to establish partnerships, stabilize the parents’ emotional state, 
get adequate feedback, increase the effectiveness of assistance.
The purpose of the article is to find out the theoretical basis of the research prob-
lem and to determine the ethical aspects of the use of ICT in intercommunion with 
parents of preschoolers with special educational needs. The structure of the study 
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design provides a justification for the ICT expediency in the process of working with 
preschoolers, review of the specificity of work with children with SEN regarding the 
use of ICT as a means of intercommunion between teachers and parents of preschool 
students; description of methodological tools and research results; analysis of the sur-
vey conducted among parents and the necessity to take into account ethical aspects 
in the process of intercommunion of teachers with parents with the help of ICT.

1. THEORETICAL BACKGROUND

1.1. Benefits of ICT usage in the work with preschoolers
Various aspects of the ICT usage in the preschool educational process are studied in 
many fields of science (by pedagogues, psychologists, physicians, etc.). Explicating 
information and communication technologies as a set of technical means and meth-
ods of information data transformation to gain new knowledge, abilities and skills 
(Arnott, Grogan, & Duncan, 2016; Chaudron, Di Gioia, Gemo et al., 2017; Masoumi, 
2021), scientists consider it necessary to use them in a dosed and content-based way 
in working with preschool children. The role of ICT in the preschool educational 
organization process lies in the fact that:

• there is an optimization of the process of development, education and pre-
schoolers’ upbringing, which contributes to the implementation of all edu-
cational tasks, for example, – the formation of children’s health competence 
(Andriushchenko, Lokhvytska, Rudenko et al., 2021); development of chil-
dren’s creative skills in play activities (Arnott, Grogan, & Duncan, 2016) etc.; 

• children can communicate freely and comfortably with their peers (emotionally, 
verbally, symbolically) (Chaudron, Di Gioia, Gemo et al., 2017; Rahiem, 2021);

• thanks to the vivid clarity of ICT, children’s attention is activated, their need 
for emotionally rich information is met, which affects the development of all 
cognitive mental processes and the formation of personality in general (Ma-
soumi, 2021);

• a diverse and high-quality developmental play/digital environment is created, 
which is favourable for the personal growth of the child, which “would provide 
the child a full security and educational values” (Pulak, 2018: 221).

At the same time, as L. Crescenzi-Lanna and M. Grané-Oró (2016) assert, the ICT 
usage in preschool education should not become an end in itself. The psychological 
characteristics of a preschool child are primarily determined in situations of interac-
tion with adults (parents and teachers) and depend on their psychological and peda-
gogical influence, which determine his/her mental development (Crescenzi-Lanna 
& Grané-Oró, 2016). The use of ICT in the work with preschoolers ensures their 
integration into society, activates the process of an individual’s cognition of the world 
around, promotes the mastery of technical skills when working with gadgets. Howev-
er, “choosing the most appropriate educational ones for children is difficult and prob-
lematic for both teachers and educators” (Papadakis & Kalogiannakis, 2017: 256). 
A successful use of ICT in the educational process of preschool education depends 
on the state of ICT competence formation of teachers, who act as intermediaries be-
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tween the demands of parents and society’s demands for the growth of the younger 
generation (Veličković & Stošić, 2016). This imposes on the teacher compliance with 
a number of requirements:

• awareness of ways to use ICT in preschool education to improve its quality 
(Roszak & Kołodziejczak, 2017); 

• providing positive motivation for the use of ICT in professional activities and 
the desire for their own professional self-development through ICT (Kara 
& Cagiltay, 2017);

• awareness of the many-sided spectrum of ICT and the knowledge forma-
tion about modern information and communication technologies (Otterborn, 
Schӧnborn, & Hultén, 2019);

• mastering modern information and communication technologies, gaining 
experience in the ICT usage with all subjects of preschool education (children 
and parents) (L. Chen, T.-L. Chen, Lin, & Liu, 2018).

The success of ICT will largely depend on the readiness of preschoolers’ parents, 
their ability to use the Internet to enrich their knowledge and skills on the upbring-
ing and development of preschoolers, self-education, focus on partnership with 
teachers and other professionals (Nordkvelle & Olson, 2005). Thus, the ICT usage 
in preschool education involves the implementation of the educational process with 
preschoolers and the establishment of effective communication and partnership with 
their parents. Thanks to various means of ICT, teachers of preschool educational 
institutions are able to diversify the forms of support for the educational process, 
improve the quality of cooperation with parents to improve the development, educa-
tion and training of their children.

1.2. Peculiarities of ICT usage in work with children with special 
educational needs
The issue of support for inclusive education is relevant in today’s environment. 
Ukrainian scientists Skrypnyk, Martynchuk, Klopota et al. (2020) considered the 
peculiarities of supporting children with special educational needs in educational 
institutions, the importance of interaction between teachers, parents and specialists.
Analysis of research on the creation of an inclusive environment in preschool edu-
cation shows that the ICT usage expands opportunities for socialization of children 
with SEN, improves the quality of education and is a means of supporting inclusive 
education (Geta, Zaika, Kovalenko et al., 2018; Epitropova, Petrov, Stoyanov et al., 
2019). Thus, Zaika and Chernov (2018) investigated the peculiarities of the use of 
information and communication technologies in preschool education in the educa-
tion and upbringing of children with special educational needs from the standpoint 
of compensating for physical disabilities with the help of the latest tools. The authors 
emphasize the importance of ICT in overcoming communication barriers (if dis-
ability is related to sensory and perceptual disorders); optimization of the process of 
learning and education (for disorders of the autism spectrum it is more comfortable 
for the child to communicate with an adult through technical means); organization 
of distance learning (possibility to teach distantly and educate a child, if for various 
reasons he/she cannot attend preschool); clarity in the presentation of educational 
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material (illustration of the material with the help of a video series, interactive white-
board), etc. (Zaika & Chernov, 2018: 63). 
Scholars studied possibilities of using ICT in work with preschoolers within an 
inclusive group. The advantages of using this technology in inclusive education 
are outlined, the types are characterized, the criteria for selection of high-quality 
multimedia resources are determined. Scientists pay attention to software develop-
ment taking into account the individual interests, abilities, strong and weak sides of 
a child with SEN (Epitropova, Petrov, Stoyanov et al., 2019). The use of ICT helps to 
meet the specific needs of children with different abilities. Teachers and parents are 
attracted primarily by the flexibility in their use, their functionality, the ability to be 
creative in the education and upbringing of children with SEN, to interest children, 
to help them be successful. In the conditions of quarantine restrictions we identify 
such key principles of distance learning of children with SEN as: the principle of 
interactivity; differentiation; individual approach; flexibility. Among the features 
of distance learning and education of this category of children is the transition from 
a direct model of learning to coaching; synchronous and asynchronous learning; use 
of available visual material; interactive activities; sustainability of education; creating 
a safe environment and taking into account the health of the child with SEN (Bondar-
enko, 2018: 41). Communication with parents of preschoolers with special educational 
needs through ICT is especially important. The success of the child’s integration into 
the educational process, adaptation and socialization in the peer group will largely 
depend on parents. For such parents, ICTs become a means of communication with 
an educator, practical psychologist, social worker, and other specialists, who provide 
comprehensive socio-pedagogical and socio-psychological support to the family, 
minimizing difficulties in learning, development and care of a child with disabilities. 
Therefore, while using ICT in the process of education and training of preschoolers 
with special educational needs, it is important to take into account the age of the 
child, his/her psycho-physiological capabilities, interests and abilities. The situation 
of the use of ICT during the inclusive process in the PEI should include an adult as 
a mediator between the child and the technical means. In terms of distance learning, 
parents should become partners of teachers, other professionals to act effectively in 
the best interests of the child.

1.3. ICT as a means of intercommunion with teachers and preschoolers’ 
parents
The use of ICT helps to expand the boundaries of intercommunion with teachers and 
parents raising a child with disabilities, allows the latter to be active participants in 
the educational process. 
Having analyzed scientific sources on the research topic, it was found that the ICT 
usage in cooperation with teachers and students’ families allows a wide range of in-
formation space; combining individual and group forms of work, building individual 
educational trajectories; creating shared network content; establishing distant forms 
of communication of subjects of educational interaction; forming ICT competence 
as one of the essential competences (Nordkvelle & Olson, 2005; Papadakis & Kalo-
giannakis, 2017; Pulak, 2018). As Y. Nordkvelle & J. Olson (2005) consider, due to 
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organized effective communication, the relationship between the participants of the 
educational process is established, which helps to carry out psychological education 
of parents and the sequence of their educational tasks, jointly determine the time for 
distance education of preschoolers (directly via Skype, watching video presentations) 
(Nordkvelle & Olson, 2005). Establishing close intercommunion with teachers and 
parents contributes to the choice of appropriate programs or the creation of special 
ones for the development of the child at home (Crescenzi-Lanna & Grané-Oró, 2016). 
In the course of interaction between these subjects of the educational process by ad-
vising parents as customers of educational services, their education is carried out on 
the feasibility of using different ICTs with children at home (Pulak, 2018).
Noteworthy is the question: how to improve the communication process using ICT as 
a tool? This research perspective was actively studied by scientists in the context of 
training teachers for professional activities (Boiko, Morze, & Varchenko-Trotsenko, 
2020; Marcial, 2017). In particular, the importance of following the ethical principles 
of interpersonal communication in the ICT usage was emphasized. Researcher Mar-
cial (2017) identified such principles as integrity, awareness of the consequences of 
joint actions, conscious attitude to the task performance, appropriate use (in accord-
ance with the rules and regulations) of the computer for games and activities on the 
Internet, trying to “minimize the effects of the digital divide by providing access to 
digital materials”, etc. (Marcial, 2017: 100). Boiko, Morze, and Varchenko-Trotsenko 
set out criteria for the effectiveness of communication and cooperation between 
teachers and students with classmates during distance learning (Boiko, Morze, 
& Varchenko-Trotsenko, 2020). It is proved that the ethics of interaction in the online 
format performs a whole system of functions: transfer by carriers of norms and re-
quirements to communication partners, perception of the environment, education and 
socialization of communication participants, formation of their moral consciousness 
(ibid). In addition, communication and cooperation in distance learning is a complex 
multifunctional phenomenon that involves taking into account the personal factors 
of its participants. The results of this study form the basis for outlining the idea of 
research: to determine the ethical aspects of the use of ICT communication with 
parents of preschoolers with special educational needs.
In general, on the basis of the theoretical study of the scientific source base of the 
initiated research, we can make the following generalizations:

• the use of ICT in the activities of preschool education contributes to ensuring 
the quality of the educational process;

• ICTs are actively implemented for the purpose of education, upbringing and 
development of preschool children with special educational needs;

• requires the increase of ICT competence formation in teachers to use ICT 
between all subjects, in particular, as a means of communication with parents 
of students, which contributes to the establishment of partnerships;

• the issue of defining ethical aspects of ICT involvement in communication 
between teachers and parents is urgent, which not only replenishes knowledge 
about information content, but also produces a friendly attitude, following 
moral values and adherence to socio-ethical domains of behaviour.
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2. RESEARCH METHODS

The following theoretical methods were used to conduct the study: analysis, syn-
thesis, generalization, comparison, as well as empirical methods: questionnaires, 
graphical methods of compilation and data processing. 
Collected empirical data was based on the results of a survey of parents whose 
children have SEN and attend preschool educational institution (“Child Develop-
ment Center «I + family»”) (Kyiv), “Swallow”, “Satellite”, “Dolphin” (Cherkasy), 
“Lyubavonka” (Pereyaslav) Ukraine) during the pandemic September 2020 – April 
2021. The survey involved parents of children with special educational needs (n=124), 
of whom 83.9% (n=104) – are women and 16.1% (n=20) are men. This suggests that 
in most cases, the child’s upbringing is carried out by the mother.
A questionnaire containing 12 questions of different types (open, closed, optional, 
statements, etc.) was developed for the survey. The questionnaire was made using 
Google Forms. The questions of the questionnaire were aimed at identifying the 
peculiarities of communication between parents of children with special educational 
needs and finding out the problems and difficulties they face in the process of ICT 
usage. Parents were interviewed by completing online questionnaires. The content 
of the questions is given in the results of the investigation. 

3. RESEARCH RESULTS

3.1. Analysis of the survey results of parents of children with SEN
According to the results of the survey of parents of children with special educational 
needs, it was found that parents have different problems in education, development 
and care: medical (rehabilitation), psychological, pedagogical, legal, social and ma-
terial. Raising a child with disability certainly affects the life of the family. Thus, 
despite the fact that 87.1% of respondents (n=102) are under the age of 40, 41.9% 
(n=52) of them do not work and have to take care of a child. Accordingly, it affects 
the financial soundness of the family, among the existing problems, the majority of 
respondents 67.7% (n=84) mentioned the lack of finances to maintain a sufficient 
standard of living, the lack of normal living conditions 22.6% (n=28).
Financial problems are increased by problems of emotional burnout, psychological 
and physical nature. In particular, 32.3% (n=40) indicated a lack of childcare efforts; 
52% (n=64) – for feelings of inadequate support, assistance, lack of a specialist; 
41.9% (n=52) of the surveyed parents asserted that there was no one to leave the child 
with (Figure 1).
The majority of parents – 58.1% (n=72) often experience stress, tension due to health 
problems of the child. A significant number – 80.6% (n=100) need specialist advice, 
socio-pedagogical and psychological support. Ethical issues of interaction with 
preschool children, strengthening attachment with the child, calm and effective 
communication, formation of spiritual and moral qualities are important for parents.
Parents constantly need additional information on the care, upbringing and educa-
tion of the child. It was found out that almost half of the surveyed parents were not 
satisfied with the level of their own knowledge on child care and upbringing – 45.2% 
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(n=56). Only 12.9% of those were satisfied (n=16). According to the results of the 
survey, most parents raising a child with special educational needs are concerned 
about the following issues: further education of the child – 96.8% (n=120); specific 
content and volume of state social assistance, benefits, and payments – 67.7% (n=84). 
However, it does not diminish the importance of conducting correction classes with 
the child at home. This was evidenced by 41.9% (n=52) of respondents (see Figure 2).

Lack of funds to maintain sufficient life
level

Lack of normal living conditions

Impossible to find a specialist to the child

Lack of strength to care for the child

There is no one to leave the child with

67,7 %   

22,6 %   

52 %   

32,3 %   

41,9 %   

F i g u r e 1. Respondents’ answers to the question:  
“What problematic issues (problems) are currently relevant for you?”

An issue of furter child's education

Of pedagogical character (correction
education at home)

Of psychological character (interpersonal
relationships, etc.)

Content of social help, existing benefits
for children

96,8 %   

41,9 %   

38,7 %   

67,7 %   

F i g u r e 2. Respondents’ answers to the question:  
“What kind of information do you lack and would like to get?”

A significant number of respondents – 38.7% (n=48) indicated the urgency of is-
sues of interpersonal relationships in the family, interaction with the child. Issues 
of interpersonal relationships become especially important, taking into account 
the fact that outside the educational institution parents communicate mainly with 
relatives – 87.1% (n=108) and with child’s friends on the playground, who also have 
SEN – 22.6% (n=28).
To the question: “What do you think is the most difficult in organizing a child’s life?” 
respondents answered: “Lack of support from society”, “Unethical comments and 
recommendations from relatives and friends, neighbours”, “Social adaptation and 
maximum self-care”, “Organization of communication between children and peers”, 
“Lack of knowledge on how to develop a child psychologically and physically; how 
to communicate effectively with specialists, teachers”, “Everything is difficult”.
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In general, almost half of the surveyed parents – 45.2% (n=56) are assisted in the up-
bringing and development of the child by other family members. However, it should 
be noted that parents are generally informed about the structures that can provide 
such assistance. Among the mentioned preschool education institutions, social ser-
vice institutions (centres of social services), public organizations. The majority of 
respondents – 67.7% (n=84) know about the functioning of private correctional and 
developmental psychological centres.
However, unfortunately, respondents do not appreciate the quality of social services, 
including counselling on psychological and ethical issues, in the centres of social 
services. Only 38.7% (n=48) assess the work of these institutions as “satisfactory”; 
the majority – 54.8% (n=68) consider it to be “unsatisfactory”. Especially parents 
feel the necessity for specialist advice on the child’s condition and behaviour during 
quarantine. Estimates of services provided by the public sector are slightly higher. 
Thus, to the question: “What is your assessment of the activities of non-governmental 
(public) organizations that work with children with disabilities?” we received the fol-
lowing answers: “satisfactory” – 48.3% (n=60); “Difficult to answer” – 45.2% (n=56); 
“Unsatisfactory” – 6.5% (n=8).
To the question: “What help (information) would you like to get within the preschool 
institution that your child is currently attending?” parents answered: “Information 
about developmental classes at home with the child in quarantine”, “How to organ-
ize free time for the child”, “Tips for correctional work and communication with the 
child”, “How to teach a child independence (dress, eat, etc.)”, “Correctional classes 
with a child at home, at least online”, “Psychological nature, entry into society, the 
content of social assistance”. Parents were concerned about the uncertainty of the 
situation with quarantine restrictions, emphasizing that due to the lack of regular 
classes with children, they lost previously acquired skills.
It was found out that respondents get information on child care and development 
mainly from the following sources: “advice from other parents raising children with 
SEN” – 77.4% (n=96); “Consultations of specialists in special institutions (polyclin-
ics, PEI, etc.)” – 74.2% (n=92); “Special literature on development and education” – 
45.2% (n=56). Among the most acceptable and effective ways to obtain the necessary 
information, respondents noted the following: “Online consultation”, “Consultations 
and joint training programs”, “Internet resource”, “Mobile communication, online 
communication (social networks, messengers, Skype, closed groups on Facebook)”, 
“E-mail or Viber, meetings in the format of conferences-lectures”, “E-mail”, “Cor-
respondence on the Internet, conversation on a smartphone”.
It was found out that in preschool institutions, the parents, whose pupils were in-
volved in the survey, the communication process involves a different range of activi-
ties aimed at providing socio-pedagogical support, various types of assistance and 
support in general. Thus, all respondents could name the main forms of effective 
communication with parents using ICT, in particular: the official website of the 
educational institution on the Internet; page in social networks; conducting thematic 
online parent meetings, consultations, webinars using materials developed in Mi-
crosoft PowerPoint; an open day and an excursion to the institution in the form of 
a promotional video on the official website and social media pages of the institution; 
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distance lessons with children via Skype, etc. Parents paid attention not only to the 
content aspect of the interaction, but also noted the importance of a friendly attitude 
on the part of teachers and specialists, understanding of the situation, tact. Among the 
problems and difficulties that parents have in the process of communication through 
ICT were: fear of a breach of confidentiality, lack of sufficient training to use ICT, 
the need to spend a lot of time participating in activities, classes for children, forced 
teacher’s long absence (illness, etc.) to which the child gets accustomed; inaccessibil-
ity of the Internet and modern digital devices, etc.
Thus, in the context of ICT development and quarantine restrictions, there is an 
urgent need for active use of information and communication technologies in an 
inclusive educational environment in general and communication with parents of 
children with special educational needs in particular. For its successful implementa-
tion, it is important to determine the ethical aspects of communication with parents 
of children with SEN.

3.2. Peculiarities of ethical aspects of ICT usage in intercommunion 
of teachers and parents 
The analysis of the survey results demonstrated that parents of children with special 
educational needs often deny online learning, do not believe in the child’s capabili-
ties, do not possess sufficient knowledge of ICT, give up and do not want to study 
more. In quarantine, all these states get worse, that’s why the parents’ support, 
establishing effective communication with them is necessary. The success of in-
teraction with parents will depend on both the information quality and educational 
environment and the ability to communicate in cyberspace. There are common ethi-
cal requirements that are important for all participants of the process. There are the 
following components: the culture of presenting information; culture of perception 
and use of information; culture of using new information technologies.
When thinking about network etiquette, it is important to remember that on the Inter-
net, the spiritual and moral, including ethical, rules of behaviour in communication 
with parents raising children with SEN are the same as in real life. Politeness, tact, 
kindness, respect, tolerance and other spiritual and moral qualities of a person should 
be manifested in the Internet space.
To ensure effective intercommunion with parents in the network in compliance with 
ethical standards, one should think about how to organize communication with them 
in the best way. It can be done through various forms, namely: video conferencing, 
forum, chat, blog, e-questionnaire, online lecture, webinar, online training, online 
marathon, etc.
In particular, using the chat, parents can get information that they are interested in, 
or take part in the discussion. It gives opportunities to learn from the others’ mis-
takes, to observe, to comment. For parents of children with SEN, it is recommended 
to use the forum more actively. It’s a kind of communication on the Internet, which 
involves creating topics for discussion by parents, the ability to view all the replies, 
moderating the discussion process. At the same time, it is not advisable to choose 
a single form of online communication. They can be used partly or all depending on 
the goal, stated by the teacher. For example: groups in Viber (Telegram, WhatsApp) 
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with text chat promote fast communication with parents. A closed group on Face-
book is valuable for this category of parents, it can be found in search results, but the 
content is available only to group members. In such a group, participants feel more 
protected, so they are free to express their opinions, more open to communication. 
Online training sessions and online marathons can be especially interesting for par-
ents. In particular, online marathon – a series of webinars / video lectures and tasks 
using various platforms and social networks; is competitive in nature, limited in time.
At the stage of preparation for any online lesson, it is important to analyse the pos-
sibilities of different platforms and services that should be used by the teacher. Their 
choice will depend on the technical abilities and goals of the online lesson, the level 
of parents’ technical training (McDevitt, 2021).
Effective communication on the Internet with parents of children with SEN is facili-
tated by the ability to ask open-ended questions. It will shape their ability to adapt 
easily, develop mobility and independence. It is advisable to ask open-ended ques-
tions: at the beginning of a lesson or conversation; to move on to another topic of 
conversation; to encourage reflection; when it is necessary to find out the requests 
and interests of group members. In the context of the presented study, emphasis was 
placed on open-ended questions that make parents think, analyse their actions, and 
contribute to the appearance of new interesting ideas for interaction with the child 
with SEN. Such questions will allow parents to speak freely about their feelings, anx-
ieties and fears, which undoubtedly occur when caring for a child with a disability.
Basic questions are recommended to be displayed on the screen, one can highlight 
keywords. At the same time, it is not always advisable to use open-ended questions 
within a limited time. They can also “scare” parents who are not used to online 
communication. In addition, communication with parents shouldn’t turn into their 
interrogation or unreasonable questioning.
It is important to conduct systematic parents’ online surveys. The need for the survey 
arises in the following cases: collection of expectations; collecting feedback; evalua-
tion of educational material. Virtual boards will be useful for surveys and other types 
of work. It is a network social resource designed to organize joint work to create 
and edit images and documents, real-time communication. The virtual board allows 
to visualize the material, it is a direct carrier of educational information, allows to 
work in real time with several parents, provides interaction of a teacher with group 
members and allows to get quick feedback (Proshkin, 2017).
Developing recommendations for establishing effective communication with parents 
of children with SEN, it is important for parents to maintain a stable emotional state. 
Only in a calm state will they be able to support the child adequately. In addition, 
parents should be ready to act as members of an online team, to become partners of 
teachers in the process of child’s education and upbringing.
To establish a partnership between the teacher and the child’s parents with SEN, it 
is necessary to encourage parents, explain the importance of classes with the child 
online; offer a dosed number of tasks for each day with mandatory feedback; make 
a questionnaire for parents about the difficulties they faced during quarantine, and 
work on it as a team; record a learning monologue for the child and send it to the 
parents (it will help them to organize a learning environment for the child, motivate 
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them to perform tasks responsibly); to build reliable relations with parents gradually 
on the basis of benevolence, to develop their trust and at the same time independence.
As a rule, it is advisable to provide parents regularly with information which their 
child has learned, what he/she has succeeded, and what still necessary to be worked 
on. This information will help you understand how to help your child to become more 
successful in the group. It is necessary to take photos of successful completion of the 
task, to send support and encouragement messages to parents. Detail is important 
for parents of children with SEN. So, just sending an e-mail or other emoticon is 
not enough. Phrases such as “everything is fine” tend to lead to misunderstandings, 
inaccuracies and difficulties. At the same time, it is important to remember that it is 
not advisable to wait for parents to ask specialists for advice. It is recommended to 
provide information to parents even in the absence of a request, reminding them at 
every opportunity of the importance of maintaining mutual communication on the 
basis of network etiquette.
According to the results of this work, the following key and additional ethical as-
pects in the intercommunion of teachers with parents of preschoolers with SEN are 
outlined. Key ethical aspects include: 

• follow integrity, be aware of the consequences of joint actions, treat the perfor-
mance of tasks in good faith, use in accordance with the rules and regulations 
a computer for games and activities on the Internet, “minimize the effects of 
the digital device by providing access to digital materials”, etc. (Marcial, 2017: 
100);

• not to disclose information provided about a child with SEN by other parents, 
to observe confidentiality, not to publish information from private letters with-
out the consent of their senders;

• take into account the individual characteristics of parents; stages of their 
emotional experiences, from the time when they learned about the problems 
of child development; understand and adequately respond to possible aggres-
sive manifestations;

• defend their own point of view on the upbringing, development and care of 
a child with SEN, but do not offend others if their opinion, position differs; 
always preserve one’s own dignity and respect the dignity of the interlocutor; 
not to focus on inaccurate or unfortunate questions of other parents about the 
child with SEN; not to get annoyed if the interlocutor does not understand the 
explanation; avoid incorrect remarks, comments.

• Additional ethical aspects include:
• use correct terminology, avoid complex concepts, professional slang;
• in the process of communication to value their time and the time of interlocu-

tors; strictly follow the topic of discussion in the group; use special chats only 
for professionally oriented communication, do not write messages that do not 
relate to issues of education, development and care of a child with SEN;

• if the group members are interested in a special (narrow) topic related to the 
rehabilitation of a child with SEN, it is better to create a separate community.
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CONCLUSIONS AND FURTHER RESEARCH PERSPECTIVES

Based on the theoretical analysis of the research problem and the results of empirical 
research, it was found that it is important to establish reliable and close relationships 
with parents in order to involve preschoolers with SEN in the educational process 
using ICT effectively. This issue became topical during the COVID-19 pandemic. 
The use of ICT in cooperation with teachers and other professionals with preschool-
ers’ parents requires mandatory adherence to the culture of presenting information, 
perception and use of information, the use of new information technologies. Key and 
additional ethical aspects of ICT usage in intercommunion with parents of preschool-
ers with SEN are highlighted, including: observance of confidentiality, integrity, 
awareness of consequences of joint actions, use of proper terminology, considera-
tion of parents’ individual features, observance of certain time limits in the process 
of interaction; preserving one’s own dignity and the dignity of the interlocutor, 
maintaining a stable emotional state of parents. The most effective forms of online 
communication with parents were groups in Viber (Telegram, WhatsApp), a closed 
group on Facebook, online training sessions and online marathons. It is established 
that the use of open-ended questions in the process of interaction encourages parents 
to think, develops mobility and independence, allows them to speak freely about 
feelings and anxieties.
Further study requires the problem of training professionals to establish effective 
communication with parents of preschoolers with SEN within a changing environ-
ment, the algorithm of providing socio-psychological support to parents using ICT 
in distance education.
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