MIHICTEPCTBO OCBITH I HAYKH YKPATHA
KHUIBChKU YHIBEPCUTET IMEHI BOPUCA I'PTHUEHKA

HNEJATOTTYHAM IHCTUTYT

AIJIOBA THOBEMHA MOBA

METOJWYHI PEKOMEHIALIT
3 BABYEHHS JTUCHUTLITHA
«JIIJIOBA THO3EMHA MOBA (AHTJITIICBKA)»

JIJIA CTYJIEHTIB 3A0YHOI ®OPMU HABUAHHS
CIIEIJAJIBHOCTEM «TOIIKIJIBHA OCBITA»
TA <IIOYATKOBA OCBITA»

OCBITHBO-KBAJII®IKAIIMHUNA PIBEHb «CHEIIAJIICT>»

KUIB — 2014



PexomenmoBano a0 apyky Buenoro pamoro [legarorianoro iHCTUTYTY
KuiBcrkoro yniBepcutery iMeHi bopuca I'pinuenka

(ITpomokon Ne 6i0 2014)

Yknaoau:

Komapua H.B., kauauaar negarorivHux HaykK, JOIEHT Kadeapu iHO3EMHHUX MOB 1 METOIHK 1X
HaBuaHHs [legarorignoro inctutyty KuiBchbkoro yHiBepcuteTy iMeHi bopuca ['pinueHka

Peuenzenmu.

Byrpiii A. C., xamauzat ¢inoNoOriyHUX HayK, HOUEHT KadeIpu aHrmiicbkol Qimomorii
I'ymanitaproro iHctuTyTy KuiBchbkoro yHiBepcuteTy iMeHi bopuca I'pinuenka

KonoBasenko T. C., xkaHIuaaT nejaroriyHuxX Hayk, JOLEHT Kadeapu aHrmidcekoi ¢imomorii ta
METOJWKH BHUKJIAJAaHHS METTOMONBCHKOTO MEePKaBHOTO IMEJAroriqvHOr0 YHIBEPCHTETY IMEHI
borgana XMenpHUIIEKOTO

Komapuna H. B. MeTonndyai pexkoMeHAaIlii 3 BUBYCHHSAM IUCIUILIIHU «/[iToBa 1HO3eMHa MOBa
(anrmiliceka)» AJsl CTYACHTIB 3a04HOT opmu HaBuaHHs cremiaibHocTedd 7.01010101 RBomrkinbHa
ocsita» Ta <«IlouatkoBa oceita» 7.0101020loceitHR0-KBamidikamitinoro pisas «CreriamicT» /
Komrapua H.B. —K.: KuiB. yu-T im. bopuca I'pinuenka, 2014. — 94.

MeroaudHi peKOMEHaIii peai3yloTh KOHIICTINIO IMATOTOBKM BYMTENS MOIMIKIIHHOI Ta
MOYATKOBOI JJAHOK OCBITH. BUKOpHCTaHHS TaHUX METOAMYHUX PEKOMEHAIH /IS CTYJICHTIB 3a09HOI
dhopMy HaBYaHHsS IIEJArOriYHHMX CIIEI[iaJIbHOCTEH 3 METOH OBOJOMITH MPAKTUYHHM KypCOM
JTUCIIUILTIHU «][iT0Ba iHO3eMHa MOBa» € HEOOXITHMM i eEeKTHUBHHUM, 3Ba)KalOUd Ha CAMOCTIHHICTB
CTYJICHTIB Y Mi>KCECiHHUI mepio/.

JIJIs CTYISHTIB MearorivHuX CHemiaabHOCTEH.



3MICT
. JTOSICHIOBAJIBHA BATIMCKA ... .o vneetven ittt teneee sansee sansee sanseesanseesansnesrnsnerrnnnees

. Po3nis I. MoB/ieHHEBUI MaTepiaJ:
* IIpodeciiino-nenaroriuia niAroroBKa cneuiaJicTiB JOMKIiJILHOI Ta

MOYATKOBOT JIAHOK OCBITH ... .ttt ttt it it et tes et eteaans e eesaeenneaaneesneens 3
*  OcHOBH JiJIOBOr0 T2 HAYKOBOI'0 (pAXOBOT'0 MOBJIEHHSI Y CYYACHOMY
100 5 1 13

. Poznin I1. JIekcnko-rpaMaTHyHuii MaTepias:

Jlekcuko-rpaMaTHYHi BIPABHU 32 CTYNEHEM CKIATHOCTI........vvvvvininninennnnnns 32
* KontpoabHapoGorta Ne 1., 35
*  KOHTPOIBHA POGOTA N 2... ...ttt it e e e 42
*  KOHTPOIBHA POGOTA N 3... ...ttt it e e 43
* KoHTpoabHA po0oTa Ne 4. ..o 49
*  KoHTPOBHA POOOTA N O. ... 51
*  KOHTPOIBHA POOOTA N B......oniniiiii e 53
*  KOHTPOIBHA POOOTA NC 7. .. it e e 58
*  KoHTPOBHA POOOTA N 8. ... 60
e KoHTPoBHA POOOTA N Q... . 61
*  KoHTpoabHA Po00oTa Ne 10.......cooiiiiiiiiii e 62
e KoHTpoabHa potoTa Ne 11.. .. ..o e 63

4.CrnrcoK PEKOMEHAOBAHOT JIHTEPATYPH . ... vvn v erenaneennieneieennienseeenenensenen.09
Eo T (1171 €21 3 71



MOSACHIOBAJIBHA 3AITUCKA

Metoauunai  peKOMeHHalli 3 BHBUYEHHSM IUCHHILTIHU <«JliToBa iHO3eMHA MOBa
(amrmiiiceka)» po3pobiieHi s CTYIACHTIB 3a0uHOi (OpPMH HaBYaHHS CIIEHiaTbHOCTEH
7.01010101 HomkineHa ocBita» Ta  «louatkoBa ocsita» 7.01010201 ocBitHBO-
kBamidikariinHoro piBHsa «CremiamicT».

[Mpaktnynmii Kypc aucuuiuiiak «J/lioBa iHO3eMHa MoBa (aHIUIIHCBKA)» €
HEOOXI1THOIO CKJIaJIOBOIO BUBUYCHHS aHTJIINMCHKOI MOBH 1 J1a€ MOYKJIMBICTh CTYJICHTaM 3a09HO1
GopMHu OBOJIOAITH MEXaHI3MOM MIKMOBHOI JiJOBOi KOMYHIKamii (yCHOi Ta MHCBEMOBOI),
Ha0yTH HABUYOK Ta BMIHb 3 aKICHTYBaHHSAIM Ha cdepi MalOyTHBOI MeaaroriyHoi
npodeciiHOT isTEHOCTI.

[IpakTruHuii Kypc JUCIUILIIHYU «/[iJToBa IHO3eMHA MOBa» pO3paxOBaHUM Ha CTY/ICHTIB
(OKP «CrneuianicT») 3a04H0i (pOpMH HaBUaHHS 1 € 3aBEpPUIATBHUM y MEXaxX BHUBYCHHS
qucturiiag «lIpakTHuHUN Kypc aHTIChKOi MoBH». [lepenbavae BUKOpUCTaHHS HAOYTHUX
MiJ] Yac BUBYCHHS MOIMEPEIHIX HABUATHHUX MUCIMIUIIH 3HAaHb, YMiHb Ta HaBUYOK JUIS iX
MOJJANTBIIIOTO YAOCKOHAJICHHS Ta PO3BUTKY.

MetonuyHi  peKOMEHJaIlii 3 BUBYCHHSM ITUCIUIUTIHUM «JlioBa iHO3eMHa MOBa
(aHrmilicpka)» CTaBIATH 3a METY CHOPUATH MPAKTUYHOMY OINMAHYBAHHIO CTYACHTAMHU
nenarorivHux cremiagbHocTel («louatkoBa ocBiTa», <«JlOmIKiTbHA OCBITa») CHUCTEMHU
aHTIIChKOI MOBM Ta HOpPMaTWBHOI 0a3W 11 (yHKIIOHYBaHHS B KOMYHIKaTHBHO-
MOBJICHHEBUX CUTYaIlisiX y cdepi iXxHb0oi MaitlOyTHROT podeciitHOT NisIBHOCTI.

B ocHOByY 3MicTy METOAMYHHX PEKOMEHJAIlN MOKJIAAeH] MPUHIUINA CUCTEMHOCTI,
HACTYIHOCT1, KOMYHIKaTUBHOI Ta MpodeciiHoi CIpsIMOBAHOCTI HaBYAHHS, IHTEPAKTUBHOCTI,
1HTerparii Ta MOBJIEHHEBO-PO3YMOBO1 aKTUBHOCTI. [lepenbayaeThcsi pO3BUTOK y CTYJEHTIB
MEeAaroriyHuX —CIeliadbHOCTEH HABHYOK CAMOCTIHHOI poOOTHM mTig Yac BUKOHAHHS
NPaKTHYHKUX 3aBJaHb (YUTAHHS, MEPEKJIah Ta TMepeKka3 TEeKCTy, JEKCHYHI Ta TpaMaTHYHi
BITPABH, TMCbMOBHIA MEPEKJIaI, IMiATOTOBKA MMOBIIOMIICHB TOIIO) i KOHTPOJIBHUX POOIT.

MeTtoandHi peKOMeHTallli CKIamaloThCs 3 IBOX po3aiiiB. [lepmmii po3ais MiCTUTh
Mmarepiasu KOMYHIKaTHBHOTO CHpPSMYBaHHA, sKi INependayaroTh IMPaKTHYHE BXKUBAHHS
JIJIOBO1 aHTIMCHKOI MOBH B CYY4acHOMY CBITI Ta ()OpMyBaHHSI MOBJICHHEBUX HaBHYOK 1
BMiHb 3 IpobJeM npodeciitHo-Tie1aroriyHoi miAroToBKyU. Jpyruit po3 i yKOMIUIEKTOBAaHHMA
rpaMaTHYHUM MaTepialioM, SIKHH OXOILTIOE B TOBHOMY 00CS31 KypC MPaKTUYHOI TPaMMaTHKH
aHIJTIMCbKOI MOBHM 1 BIpPaBH, MPE3EHTOBAHI 3a CTYNEHEM CKJIAJHOCTi. 3amporoOHOBaHHMA
CITUCOK JIITEpaTypH JOMOMOXKE CTYJCHTaM MeAaroriyHuX CIemialbHOCTeH OpIEHTYBAaTHCS B
OCBITHBOMY MPOCTOPi [iJIOBOi AHTIINWCHKOI MOBH. Y JOJaTKaxX IMPEICTaBICHI 3pa3Ku
HaIMCaHHs Ta OQOpPMJICHHS CTaTeH, O CIUATHME MOJANBIINIH CaMOOCBITIB IMEIaroriYHUX
CHEIiaTbHOCTEH.

MertoauuHi peKoMeHJaIli JAOMOMOXKYTh CTyJAE€HTaM 3a04Hoi (opmMu HaBYaHHS
BUPILIUTH OCHOBHI 3aBJIaHHs TUCIMILIIHK «/[iT0Ba iHO3eMHa MOBa (aHTJIiChKa)>»:

* HaBYUTHU MalOyTHHOTO (haxiBISI OPIEHTYBATHUCS Yy CyYacHOMY iHGOpMaIliiHOMY
MOTOII1 3 METOIO YIOCKOHAJICHHS IHIIOMOBHUX YMIHb 1 HABUYOK;

*  YIOCKOHATIOBAaTH KOMYHIKaTHBHI YMIHHS ¥ HaBHYKH BOJIOJIHHS AHTJIHCBHKOIO
MOBOIO TIpH CIIUJIKYBaHHI Ha MpogeciiiHO-Tie1aroriydi TeMH;

* pO3BHBATH YMIiHHS aJICKBATHO TIOBOJMTHUCS B PI3HHX J>KUTTEBHX CHUTYaIlisX
JIOBOTO CIUIKYBaHHS;

*  YKJIAJaTH JOKYMEHTAIIIIO JJIOBOTO Ta HAyKOBOTO XapaKTepy;,

*  3aCTOCOBYBATH 3HAHHS MPAKTHYHOI I'PAMATUKU aHTIIIHCHKOT MOBU Ha MPAKTHIL;

e pedepyBarn (YCHO Ta TMHCHMOBO) OpHUTIHAABHI TEKCTH IMEAarorigHoOro
CTIpSIMyBaHHS,



* 3MIHCHIOBATH aJeKBAaTHUM TepeKia] 3 aHTJIHChKOI MOBM Ha YKpaiHChKy Ta
HaBIIAKM OKPEMHUX PEUCHb Ta TEKCTIB, IO BIJIMOBIJAIOTh TEMATHUIIl Ta PIBHIO CKJIATHOCTI
Kypcy;

* TOTyBaTH MaOyTHBOTO TEAarora 10 HayKOBOi MisUTBHOCTI, TTPOIOBXKEHHS OCBITH.
PART |. SPEAKING MATERIAL
Professional and Pedagogical Training of Pre-schband Primary School Teachers

Common Tasks to the Texts 1 — 9:
1) Read, translate and retell texts.
2) Point out professional specific tarinology.
3) Write down the Vocabulary list of ky words.
4) Write down 10 (four types) questianto the texts.
5) Give short summaries (10 or 15 semices) of texts.
6) Be ready for discussing problems pfofessional approach.

Text 1. Educational science and Changing Times df¢ Modern World

Today the development of teacher education ingiitgtin Europe is responding to very
different social, political and educational pregsufrom times past. Schooling is much
altered and improved, children and young peoplehary different beliefs about how they
should be taught and so have their parents.

Society has higher expectations than ever for éisalts of schooling, so does the world
of commerce and industry. Each pursues its confcgraver rising standards of developed
aptitudes and skills with a vigour driven by ecomgnpolitical, technological and social
necessity honed and sharpened by the shifts irbakence of the political and economic
power of recent decades.

These concerns and circumstances create new aglinot only for schools and
teachers but also for teacher educators. Nowad&sang as an independent country in the
way of integrating in Europe and cooperating withny European countries in the sphere of
education and teacher training put the same questmv best to educate teachers in
changing times?

Ways and conditions of the knowledge of future heass cause a situation that the
actualization of objective knowledge, in other word turning it into a living knowledge
becomes necessary social value only when there msathanical transfer of information in
the human mind and its transformation in persondlrmeaningful knowledge.

This is important for two reasons. First , the gsxof building information may occur
only in the field of personal knowledge. Secone, theative activity of the individual most
fully realized on a formation of personal and megfil knowledge. Any knowledge
synthesizing empirical and a theoretical componant] their unity makes its overall
structure.

Principles and Criteria for selection of trainingntent perform theoretical principles in
the process of learning. However, such a formasdacing problems feeding technologies
and learning. The problem of the mechanisms aaddstds of education theory as a
science is relevant and insufficiently developed.

The modern specialist must have a much higher siieeand practical training than its
predecessors. Consequently, the level and deptleonfent learning in general, and
pedagogy in particular, should be viewed as a dynagstem that is constantly developing.
"Determination of the volume, the level and deptthe content of the educational process,
as well as the entire education system , startiogy fa particular source , the current state
and supplemented with new content science thaticlesé.

Such theorists curriculum as Y. Babanskii, S. V§kgt L. Zorina, W. Krajewski, W.
Lednev, J. Lerner and others developed princiglasdpply to the selection of the material
of pedagogy as an academic subject.



(Biggs James. Teaching for desired learning outriandbook of Educational Ideas and
Practices. — London-New York: General Editor Noetvstle, 2007. — 357 p. — P.251-252.

Text 2. Pedagogy as a Science and the Problem ofu€dting Teachers
in the Modern World

Analysis of pedagogy as a science and study of siligiect, conducted by some
researchers - scientists (E. Byelozertsev , W.&wski , A. Orlov) shows that the main
difficulty to explain the content of pedagogy aschool subject are determined by a specific
set of factors. Among them, the opposition relatfop pedagogy with other sciences of
man and his education, lack of educational thesryleveloped, the complexity of the
interaction between educational theory and teacpiagtice, lack of methodological culture
of teachers and researchers, the study aims uimtgrealucational courses in universities,
lack of high school textbook on the theory of pestag

The problem of educating teachers in the moderndwegeds to improve the practice of
training and education places. There are new desnandscience teaching. In this regard,
the scientific community formed two basic positions

The first one emphasizes the development and ingpnewt of science teaching can take
place within the existing concepts and techniquethout changing the fundamental
structure of science itself. The second is diaroallyi opposite, indicating that pedagogy
meets the needs of the training practice and emuncahould be associated with dramatic
changes throughout its structure, changes in lzasicepts, the inclusion of innovative tools
and methods.

Traditionally, most scientists followed the firsbipt of view according which the
revolutionary change in the world influence on siseence. All features are characterized by
the formation of the content of pedagogy as an e subject. Pedagogy examines the
educational process and on this basis, the systeates its educational activities.

An important area, in which curriculum theoristsrias the problem of structuring the
educational material. This problem is related tacsptual and terminological analysis of
teaching material. Logical aspects of economy im@nmeent of teaching pedagogy is
responsible primarily because the ability of thaibas a reservoir for transferring a body of
knowledge that people should learn is limited. Thgical analysis and regulation of
educational material should present the processfamimational knowledge, which students
will learn.

This trend is formed through the understanding @ardeption of pedagogical knowledge
and skills determined humanistic orientations. Blgstem of pedagogical knowledge and
skills gives the experience of teaching and prodesd activities in the Pedagogy as
Science, and forms the pedagogical foundationsisfgrofession determine the content of
general training, which is reflected in educatiorsthndards, curricula and training
programs.

New Studies in Philosophy of Education, theorytdrg and methodology of pedagogy,
theory and practice of the operation and developrmeaducational institutions is extremely
actualized problem ways of presenting scientifiowledge in courses teaching disciplines.
(Biggs James. Teaching for desired learning outriandbook of Educational Ideas and
Practices. — London-New York: General Editor Noetvistle, 2007. — 357 p. — P.253-254.)

Text 3. Pedagogy as a Discipline within the Educatnal Science
Learning academic discipline "Pedagogy” within tRelucational Science is very
important for students of pedagogical institutioms.the professional and pedagogical
training of future teachers Pedagogy as an acadsuobfect occupies a special place. It
plays a special role in the integration of pedagalgknowledge, which is also represented in
educational psychology, methods, manufacturing tmes Theoretical generality of this
science is the foundation for creating a specialfgmsional outlook and helps future
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teachers to perform under educational qualificatibe characteristic functions and in
making educated professional decisions.

The name of the course indicates its focus - twigeotheoretical and practical training
for independent educational activities. In the seuit is covered next questions: the
scientific and pedagogical knowledge as a theakefand methodological foundation for
practice teachers, education as the interactiohuofan, concrete historical and national
components of culture in the process of identitymfation, education as the basis of the
general culture of the individual, training as amgoing and integral process of personal
development, the integrity of the educational psscen educational institutions, the
interaction of school, families, institutions ofdiiional education in parenting, relationship
learning pedagogy and practice of education, edutand training.

The course pedagogy as fundamental place in thatieoal and educational training
plays an integrative role in the formation of figueachers, it is the baseline for a students'
perception of the cycle of humanitarian and soeimnomic disciplines, special items and
expert methods, laying the foundations of educatiortegration.

In the current socio-cultural conditions substdiytieevised course content pedagogy:
enhanced humanistic aspects are coordinated tleedistiplinary communication. The
mastery course units involves consideration ofglecesses of native and foreign student
teachers, the general foundations of pedagogy,ctitcdaproblems, theory of education,
principles of teaching process, tasks, forms anthoas of teacher.

"Introduction to the Teaching Profession" is a kofdntroduction to the Pedagogy. The
professional directing course is designed to ptetbeninitial training of future specialists in
teaching profession and training system, the tyesducational institutions in which they
will work to encourage professional and personaktigoment and self-education of future
teachers, to help students to adapt the learnimgeps in higher taking part in an
independent, educational, scientific, social at#@si provides initial training for the
teaching practice. In the study of the courseduf®s on the study of the following issues:
the identity of the student as an object and stilgeeducation, teacher identity as a subject
of self-education, educational- correctional ingi@ns as objects of educational activities.
(Biggs James. Teaching for desired learning outrhandbook of Educational Ideas and
Practices. — London-New York: General Editor Noetvstle, 2007. — 357 p. — P.257-258.)

Text 4. Teaching English to the Pre-School Children and
Children in a Primary School

The problem how to teach a foreign language tospr®ol children and the children
of a primary school has not been solved eitherhia tountry or abroad, though some
methodologists and teachers have shown an interésand there are some books, papers
and theses dealing with this problem. For instasocen after World War 1l the Modern
Language Association in the USA, with Theodore Arde at the head, a campaign for the
teaching of foreign languages in primary schoolgabe A broad experiment was organized
in elementary schools throughout the country. Is wlane to prove that it is necessary to
begin the teaching of a foreign language in th&t fgrade and even in the kindergarten if
good results are to be achieved. Otherwise the gerugeneration will not master foreign
languages.

In the former Soviet Union the interest for teachipoung children a foreign
language was aroused soon after the first schoils avhumber of subjects taught in a
foreign language were opened in Moscow, i.e. in095Experience has proved that the
earlier the children begin to learn a language, libter they master it. Besides, some
teachers volunteered to instruct children a fordegymguage in pre-school children. The
experience and the result they have achieved a@ided in many articles.

It is necessary to distinguish between teaching-sph®ol children in the
kindergarten and teaching children in the primaigdgs in the elementary school, as there
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are some psychological age characteristics whichldhbe taken into account. Here some
of them:

A child of 5 or 6 easily learns words and senterafes foreign language and associates
them directly with the things, actions, etc. Hertsaa sentence as a sense unit without any
strain as easily as he learns isolated words. ldewsniers the same difficulty in learning the
sentenceMy name is Mike, | like this black cahd so on, and words cat, a bearetc.
Moreover, it is easier for a child to learn a sangethan isolated words.

Sometimes a child does not notice that he usesidbnglords in a sentence said in
Ukrainian: A zapas shall show youEnglish words live side by side witkrdinian
words and the child uses those words which firste&®o his mind.

This phenomenon does not occur in the elementduyodcThe children of a primary
school are more careful in their speech. They utereEnglish or Ukrainian sentences.
Their Ukrainian speech habits are much stable. Tyt learn a sentence only as a sense
unit, but as a model, a stereotype to be useduitdibg up other sentences by analogy.

The imitative ability of pre-school children is test than that of school-children.
They experience fewer difficulties in the assimdatof English pronunciation. They like to
repeat sounds, words, and sentences. They tryotmpnce in imitation of the teacher, and
they usually succeed in imitating. Teaching promatian to school children is also based on
their imitative abilities though some explanatioayrbe given. Thus, the teacher may not
only show his pupils how to pronounce, but exptaitthe childrenst how to produce this or
that sound. For examplplace the tongue a little bit back, while producirgar»

The natural activity of a child 5 — 6 is a play. Hees in a world of various games.
Moreover, if the child helps grown-ups in doinga@m, watering plants, etc. He is playing
because he pretends to be a grown-up. In teachiagenglish language to pre-school
children the teacher must take this factor intoscderation and suggest different games to
them. Playing is the best motivation for childrenwtork at assimilating the language.

A child of 7 — 9 likes playing very much as welleHtan and must work hard,
however in overcoming the difficulties he encoustdde is taught to do many ways of
activities: to read, to write in the mother tongoeynt, make various things of paper, etc. In
teaching him English it is appeared the new kinfdaativities as well. Various exercises
should performed alongside.

(Hedge T., Whitney N. Power Pedagogy and Practifedia Hedge, Norman Witney. —
Oxford University Press, 2001. — 398 p.)

Text 5. Pedagogy and Teacher’'s Work
«Theory » and «Practice»The theme otheoryandpracticeis a recurrent one in
pedagogical discourse. The relation between themwg practice is mostly seen as
problematic, in that there is a lack of correspogebetween what is thought of as«
theory » and « practice » respectively.

For example a «gap» between theory and practioften talked about in connection

to different problems such as:

1. The so-called practice chock refers to the gap éetvwhat is learnt in teacher
education and practice of teaching.

2. The difficulties in spreading research resultshds not been easy to encourage
teachers to adopt research results. Teachers sedrma tunwilling to use the
results from the research.

3. The implementation of reforms. During implementatreforms are twisted and
distorted usually in ways that counteract the itbers of the reform.

4. The gap between thinking and acting. Even teaclvens,think in accordance
with research results and «theorget in similar ways to most other teachers.

The formulation of the four problems includes certgerspectives as well as pre-

suppositions. Firstly, it seems as if what is mdayntpractice, i.e. (= [ai] = abbreviation
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which means “in other words or that is to say”) teachers and their work, that is the
problem rather than «theory».

Secondly, the gaps are formulated from above -omtb bottom perspective. It
seems to be more than perspective of those whorg@rel administrative the educational
system on a central level than of those runninghis perspective means that the gaps are
formulated as gaps betweeértentionsandreality. Theory is connected to intentions and
plans while practice is connected to «reality».

Thirdly, this way of referring to the gap betweéedry and practice presupposes a
relation where practice is seen @¥lied theory Practice is also seen as subordinated to
theory, which somehow seems to be closer to whatiés

The four problems are described within the fieldkpédagogy». Here it is used the
term pedagogy as a designation of a field of kndg#ein a quite wide sense. This
knowledge is not only built up of pedagogical reshabut also knowledge within the
contexts of university courses, teacher educasiongol development and evaluation as well
as school reforms and implementation. Thus pedagsgknowledge is developed within
university departments, teacher education depaitsres well as within central education
authorities. There are also a "grey zone” of peopho make their living as authors and
consultants and who base their writings and saymgy a pedagogical knowledge base.
There is a large number of different «pedagogieshthere are also a lot of conceptions (as
well as misconceptions) about what pedagogy ighaitis part of the field’s surroundings.

Teachers’ work. Teachers are expected to transmit knowledge asasethorally
form the pupils and promote the development of@as@nd cultural belonging. Teachers’
work is formed between the aims in these respextstee conditions for this. Teachers plan
and form, establish and manage a practice wherests take part in different activities.
The tasks of education give a direction to teachveosk — student development is supposed
to lead somewhere. Teachers’ work is in this wagntonal. Thus there is a normative
aspect to teachers’ work, the practice they orgaarml lead can be evaluated in relation to
educational aims.

But teachers’ work is alsora@sponsedo the conditions under which they work, and
there are different kinds of conditions. Some ctads are not very school-specific, such as
unemployment, immigration, racism and ICN (inforfraat communication technology),
although these more general social changes afteoe sschools more than others. Other
conditions are more school-specific, such as raled regulations, resources, kinds of
teachers, curriculum and syllabuses, systems &@sasent and evaluation.

Teachers’ work is formed between their ambitiond iswentions on the one side and
conditions on the other. The intentional / normatvmension is didactic dimension

Within the pedagogical field of knowledge the temsbetween the intentional and
conditional dimensions is mirrored as a contradicti

Let's consider one more phenomenonpdsting, i.e. when the teacher helps the
pupil to overcome an obstacle he/ she cannot owercby herself. From the teacher’s
perspective, piloting holds the attention of as ynpmpils as possible and makes it possible
to help more pupils. From a constructive learningotetical point of view, this has been
interpreted as teachers preventing pupils fronrmiegr The teacher should wait for the pupil
to discover the answer or help out by finding «dtiga bridges».

Carlgren Ingrid. Pedagogy and teachers’ work / limg€arlgren. — Nordisk Pedagogisk,
Vol. 19, P. 223 — 234. — Oslo, 1999. — ISSN 098056.

Text 6. Pre-School Teacher's Work
Your role as an early childhood teacher will beyv&milar to that of a guide. A guide

leads others down new paths. A guide walks besiderson on a journey, not in front. A
guide also keeps others safe from harm.



As an early childhood teacher, you will be challeshgo find new experiences to share
with children. Guide children, do not lead themdanove in a direction that interests the
child. As a guide, allow the child to choose tHearning and playing style while making
safety your number one concern!

Give up the notion that a teacher knows everythiBgcome a partner in learning and
encourage children to find their own answers irgst&gproviding the answers for them. By
being a partner, teachers learn with the childrehshare in their experiences.

Early childhood teachers support learning by priogdactivities and materials that
children find engaging. By facilitating learningypplying a developmentally appropriate
environment, interesting materials, and adequate to explore, play, and interact, children
find learning easy and fun!

To nurture is to nourish. Nurturing a child encasges all aspects of development:
social, emotional, cognitive, and physical. In gviteraction, a teacher should nurture
appropriate growth and development.

Teachers must also take care to listen to a chdldiding interpreting words and actions.
Listening carefully helps teachers determine ad&hiheeds and aids in furthering the child's
development. Teachers communicate with many pe¢ipleughout the day: parents,
children, support staff, the general public, andnimistrators. Early childhood teachers
must be prepared to communicate with all of thesepfe. You should feel comfortable
opening up, asking questions, seeking advice, hadrg your experiences.

Paperwork, lesson planning, preparing materials tardenvironment, and negotiating
require teachers to have strong management skildanaging a classroom requires
organizational skills, attention to detail, and ecotment. There are many balls in the air
and it is your job is to keep them up and moving!

Teaching is full of many responsibilities, rolesdachallenges. Like most worthwhile
endeavors, it brings both challenges and rewaks.flexible and you will more readily
enjoy the rewards of teaching young children.

Teachers play an important role in fostering theliectual and social development of
children during their formative years. The eduaatioat teachers impart plays a key role in
determining the future prospects of their studewtkether in preschools or high schools or
in private or public schools, teachers providettdads and the environment for their students
to develop into responsible adults.

Kindergarten teachers are tasked with giving stted@ngreat start in education and
helping them build a strong foundation for learnitfigyou're thinking about becoming a
kindergarten teacher, you'll need to ensure tharg@repared to take on the myriad duties
such a task entails. There's no single recipe whaiks for every child, and kindergarten
teachers need to be prepared to manage behaviomatement different strategies to help
children begin their educational careers on thietrigot.

Kindergarten is the first introduction many childrget to formal education, and a
primary duty of kindergarten teachers is to ensoiat children are ready to start first grade.
Basic tasks include teaching reading skills, sushledters and vowel sounds, teaching
numbers and counting, helping children learn cobmd shapes, and instilling a love of
reading by frequently sharing written stories.

Kindergartners can be unruly and unpredictable, kindergarten teachers must be
prepared to manage a classroom full of unique peatgi®s. Consistency, attentiveness and
explaining rules clearly all play roles in behavinenagement. Teachers should also help
students master basic social skills, such as shactommunicating, resolving conflicts and
apologizing. Some students might need additionid teveloping social skills or learning
to control their own behavior, and teachers shdddorepared to work with students and
their parents to develop behavioral plans.

The teacher's quality influences young children aklidhately determines how well his
job gets done. Teachers should understand mateeidland be able to communicate and
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explain it to children of varying backgrounds. Tle&indergarten only if you are prepared
and committed to the job. What can be a difficoli gan also be very rewarding if you work
hard and positively affect people’s lives.

Teaching kindergarten is an important job, but gaseg too many well-qualified
members of society to any single social sectordesagaping holes in others. Business,
defense, government and other sectors are imppttanmtin addition, different people are
more capable and interested in different areasarkwFor instance, someone who doesn't
get along with children but has a knack for math cantribute to society as an accountant,
ensuring the financial standing of a business, Wwhikimately affects the economy. Since
not everyone is ideal for teaching kindergarterly ahose who can handle the kids, the
lesson plans and the cleaning of bodily fluidsi-ether words, the good and the not so good
-- should consider the job. After all, helping t@loh minds at one of the earliest education
stages is an important job.

(Hedge T., Whitney N. Power Pedagogy and Practifedia Hedge, Norman Witney. —
Oxford University Press, 2001. — 398 p.)

Text 7. Problems of Bringing Children Up

A violent disaster, whether natural or man-made lwss or tragedy within a family can
shake our sense of safety and well-being. Childrerespecially vulnerable because they do
not have the life experience, coping skills or ustinding that adults. The following
strategies may help children and families copénne$ of crisis.

Talk about the event. Encourage family members dscdbe what they saw, heard,
thought and felt. Children need to be reassuretthtiey will be taken care of. Although
there may be a tendency to want to protect childrem emotional pain by “not talking
about it”, this will only make the recovery mordfidult.

Be honest, open and clear. Give children the fact#ords they can understand. Without
facts, a child’s imagination will fill in the detaj which may be more horrifying than the
reality. Telling what will happen next, or is beidgne, will provide a sense of security.

Listen...Children and adults need you to listen ntben they need you to make them
feel better. Be prepared to hear or discuss thee s@etails again and again. This is an
attempt to regain some control by understandingtieat.

Stay together as a family and maintain normal regtias much as possible. If you need
to be away, reassure children you will return, saliddhem when.

Include children in recovery activities. Chores aesponsibility appropriate to their age
and abilities will help them feel less helplesseylare reassured that life continues, a sense
of “normal” may return, and that they are contribgt

Modify your expectations. Give yourself and fammigmbers time and understanding to
grieve and heal. Understand that performance athemrk or school may be temporarily
affected. Set small, realistic goals. Break lamerwhelming jobs into smaller manageable
tasks. Allow others to help.

Let your children know others love and care abbetrit. Connect with family, friends
and neighbors. Encourage them to share their expezriby mailing letters or drawings, or
talking on the phone.

Limit exposure to additional trauma, including neweports. Watching sensational
reports again and again can cause people to raldraumatic experience. Reports of
other disasters and “bad news” can also cause disiress.

Reassure children that it was not their fault. @ieih and adults often wonder if there
was something they did or didn’'t do to cause aims tragedy. Likewise, people may
question if there was something more they couldehdene to prevent it. Guilt may be
expressed in behaviors or emotions that are setfuldive.

Resources for help. Sometimes additional help edeé to deal with trauma or life
changes. Child Guidance Programs in County Headthallments statewide provide family
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support, parenting education and counseling seviC@mmunity Mental Health Centers
and Youth Services agencies offer counseling sesvand support. Talking to a minister,
rabbi or other spiritual leader may also providesfe

(Hedge T., Whitney N. Power Pedagogy and Practifedia Hedge, Norman Witney. —
Oxford University Press, 2001. — 398 p.)

Text 8. Kindergaten and School : Prospects of Calboration

Pre-school education aims to encourage childred hgaveen two and five years old
to learn, play and develop. It should build on lderning that takes place in a child's home
and should also prepare the child for primary s€hoo

All children aged three and four years old areillegyfor a free part-time pre-school
place depending on the date of the child’s birthdagcal authorities have a duty to ensure
that enough places are available for all threefandyear olds whose parents want them to
attend. Children whose birthdays are on or betwletarch and 31 August are eligible for a
place in the autumn term. Children whose birthdagson or between 1 September and 31
December are eligible for a place in the springnteChildren whose birthdays are on or
between 1 January and the last day of Februarglmible for a place in the summer term.
The entitlement starts from the beginning of thbost term immediately following the
child's third birthday and continues until the exidhe school term before they are eligible
to start primary school.

Children are entitled to 475 hours of funded prieest education over the school year.
This usually means that a child is offered fivessmss of education a week, of about two
and a half hours each, throughout the school yéawever different education providers
may offer slightly different patterns of sessiof@hildren do not have to have pre-school
education and as a parent you can decide whetlethyak your child will benefit or not. It
is generally thought that children find it easiergo to primary school and do better when
they get there if they have had pre-school educatiot this may not be the case for all
children. You can discuss these matters with yocallnursery, your local authority or with
other advisory bodies (see under heading Furtliemmation).

Local authorities provide pre-school education le form of nursery classes in
primary schools and nursery schools. However loaathorities have also made
arrangements with private and voluntary centresiéie sure that there are enough places
available to meet the demand. This means that #rere variety of different types of pre-
school providers:

. local authority nursery schools and classes

. nursery classes in independent schools

. child and family centres run by social work depaars
. community childcare centres

. private day nurseries

. college, university or workplace nurseries

. playgroups.

If you are finding it hard to choose a pre-schoavider you may find it helpful to
visit nurseries or playgroups in your area. Phanméke an appointment before visiting so
that staff have time to talk to you and answer yquestions. You could also ask to see the
pre-school centre's most recent inspection repsee (under heading Registration and
inspection of pre-school centres).

Demand for places at some pre-school centres maigheYou should check with the
pre-school centre you have chosen about how td gouo child. You may wish to put your
child's name on the pre-school centre's waitirtgplice they reach their second birthday.

Children at pre-school are encouraged to learnutiiroplay. The staff at any pre-
school centre will arrange activities to help theldren learn and develop. All pre-school
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education providers have to follow the early stajethe Curriculum for Excellence.
Information about the early stage of the Curriculton Excellence can be found at the
Education Scotland website.

Staff at pre-school centres monitor children's peeg. This progress will be discussed
with parents as well as used to plan the next ste@schild's learning. Local authorities
encourage pre-school centres to share informabontachildren's progress with the primary
schools the children are due to move on to at tidkeoé their pre-school education.

If your child has additional needs, you should echthe local authority to discuss
this. Your child will be given priority in the albation of a pre-school place. The child may
also be able to stay on at pre-school after thitr birthday if this would be helpful.

All pre-school education centres must have a comglgrocedure and should make
this information available to parents. Complairtieldd be made to the pre-school provider
in the first place. Depending on the managemenicttre of the pre-school, complaints
should then be taken to the next appropriate bedgh as the pre-school's management
committee or the local authority. For example, pparent wants to complain about a child
and family centre run by the local authority soei@rk department, they could complain to
the local authority if they are not satisfied wilie response from the centre itself.

You may need to access both childcare and pre-teldocation for your child. Some
pre-school centres provide childcare services. iEhidten the case with pre-school centres
run by private or voluntary organisations. You dard out about provision in your area
from your local authority or from the ChildcareLihlelp line or website (see under heading
Further information).

If you use childcare services at a centre whicb al®vides pre-school education to
your child, you will need to pay for the hours diildcare provided on top of the free pre-
school provision. Charges vary from centre to @n#ou may be able to get help with
childcare costs by claiming the childcare eleméntarking tax credit.

(Hedge T., Whitney N. Power Pedagogy and Practifedia Hedge, Norman Witney. —
Oxford University Press, 2001. — 398 p.)

Text 9. Training and Education : What are They?

Training and education - two parallel existing rhtked processes of pedagogical
activity. In practice they can not be separatedeéu, the teacher leads the lesson of natural
history. He brought the children on a trip into theods to get acquainted with trees, pupils
learn the names of trees, learn to recognize theimei form of leaves, bark color, etc. At the
same time, the teacher draws attention to the pedunbature, the diversity of life in the
forest. He, therefore, and teach children, and &gsc No accident that the pedagogy
emerged the concept of "bringing up training" amaising a generation.” The first relates
directly to the learning in the classroom, it i©oWm that the content of each school subject,
methods and organizational forms that are usethidyeacher, educate children. The second
concept is broader. It refers to the educationatess as a whole: the whole system brings
educational activities, the whole educational pssaaf children's educational institutions.

Special role in fostering education plays the conté education. Proper selection of the
content of education is of great importance todbality of training and its impact on the
development of the child. Under the content of edioa in pedagogy understood the
totality of the fundamentals of science, technology, culture, social life, which students
need to master. It is taken from the total wealttlthe cultural heritage of mankind. Of
course, in kindergarten and elementary school, are ot represent the diversity of the
components of educational content, here imposesesgéctions. But even in those subjects
and activities kids that are planned in the prograrhtraining and education, educational
content to be truly educate, must meet certainireoents:

- Knowledge from the beginning of training shoule suich that students do not have to
relearn later. It must be facts generalizing cotsefheoretical ideas. Preschooler and
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primary school student should learn to classify odgects on different grounds, to be able
to compare objects, set simple causal relationstopanswer the question "Why?"

- The content of preschool and primary educati@mukhbe systematic, that the children
formed the first ideas about the general relatigpssbf the phenomena of the world;

- The educational content should be a lot of lolcaal history material: nature, history,
culture, work and crafts of his native land.

In teaching some subjects (for example, languagenhg the passage of this or other
topics in the classroom to the fore may be madieintroduction of certain activities and
exercises for their implementation. For some tinaghing may be in the nature of training,
and can be creative , for example, if studentdasy artistic activities , designing , learn to
express their beliefs, thoughts , views. But alwaith a specific need to see the connection
learning stage a systematic process of cogniticerdise in the performance of actions,
remembering significant, creative activities, skilfaining may be effected by only on the
basis required for this level of knowledge. They drased on the previously formed
cognitive processes and become the basis for fulgaening. This aspect of training is
primarily the consolidation and full application tife knowledge acquired in the learning
process and transforms them into a true treasuie sitident that allows him to use that
knowledge in teaching and other areas of life.

The content of education is characterized by unitihought, evaluation and emotional
sides of cognition. The training must be linked hwthe process of learning emotional
experiences that help students develop their patsorpact on the relevant facts, events,
situations, the characters. This requires the foomaof relationships, evaluation skills to
defend their point of view. Training material ha®anous potential for moral education of
students, if the study of specific educational makelogically clear representation of
knowledge combined with vivid emotional overtonesd aaccompanied by profound
experiences of the students themselves.

Learning content is taken so that the knowledgeskilts taught in unity. Thus creating
conditions for further self-expanding knowledged da expand and improve skills. At the
same skills are always a means of testing the lkeayd that the children learned. Formed in
learning knowledge and skills are the leading mezn®mental development, formation of
his creative thinking, systems of moral norms amtks, outlook , means all-round
development of the child. That knowledge and skdlsa person of any age determine the
content of individual value orientations, rules ardulations dealing with people, relations
to the world, to others, to himself.

Knowledge and skills are the basis on which to bgven interest and aptitude, ability
and individual characteristics. After all, only by way the child learns math or artwork ,
how interested he perceives wildlife or plays wite designer draws or fantasizes , teachers
and educators can determine its inclinations atetests. In further educational activities,
these observations help to build a more effectidividual work with children.

At the same time, learning outcomes are directlyeddent on the quality and level of
parenting, from sformirovannosti their responsipilfor the results of their work, in
particular the results in their studies.

Without education there is no learning. It's venyficult to say which of them it is
primary. In the educational process they existnityl in constant interaction. Education
gives the child a knowledge of the qualities of pleeson, which should be gradually formed
him: about morality , standards of communicatinghwother people, the aesthetic ideal,
scientific knowledge about nature, society, mannfag the basis for its future outlook, etc.
Education helps the child better and better absioisb knowledge due to the fact that he
formed the appropriate attitudes to learning andwkedge itself, on the other hand, it is
purposefully carried out in the pedagogical prodgbssugh various methods and forms of
education, applied teacher and educator .
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(Hedge T., Whitney N. Power Pedagogy and Practi€acia Hedge, Norman Witney. —
Oxford University Press, 2001. — 398 p.)

The Basis of Business and Professional Communicatio
in the Modern World

Tasks for texts 1 — 3: Read and discuss texts. Weitdown the translation of business
specific words, learn them by heart. Be ready for idcussing thr problems of Business
and Professional Commubication in the Modern World

Text 1. Enterprising Type Work Environment

Persons having an Enterprising personality typeridate” this environment. There
are more of them than there are people of othesopatity types. For example, in a business
or legal setting there will be more persons hawang'Enterprising” personality than there
will be people who have an Investigative type.

"Enterprising” people create an "Enterprising” eowment. For example, they
particularly value people who are energetic, arabgj and sociable — who are good at
politics, leading people and selling things or slea

Examples of occupations that have an Enterprisivy@nment are:

Auctioneer Sales Person Travedfg Judge

Recreation Leader City Manager Saslanager Lawyer

Lank President TV Newscaster Gunst Inspector  School Inspector
Camp Director Hotel Manager Real Estate Agent  School Principal

The two work environments that are closest to théeiprising type are Social and
Conventional. The furthest away is the Investigatiype.

Text 2. Conventional Type Work Environment

Persons having a Conventional personality type ‘idata" this environment. There
are more of them than there are people of otheyopatity types. For example, in an office
of a bank or real estate company there will be nmeesons having a "Conventional"
personality than there will be people who have t@sAc type.

"Conventional" people create an "Conventional” emvnent. For example, they
particularly value people who are orderly, and gavdollowing a set plan — good at
working with written records and numbers in a systc, orderly way.

Examples of occupations that have a Conventionat@mment are:

Court Clerk Secretary Bookkeeper
Bank Teller Post Office Clerk  Mail Carrier
Typist Title Examiner Timekeeper

The two work environments that are closest to tlemv@ntional type are Realistic and
Enterprising. The farthest away is the Artisticayp

Text 3. Realistic Type Work Environment

Persons having a Realistic personality type "dotelhthis environment. There are
more of them than there are people of other pelispigpes. For example, at a construction
site there will be more persons having a "Realigbersonality than there will be people
who have a Social or Artistic type.

"Realistic" people create a "Realistic" environmdfdr example, they particularly
value people who are practical and mechanical — @t good at working with tools,
mechanical or electrical drawings, machines, omais.

Examples of occupations that have a Realistic enwiient are:
Farmer Forester Fire Fighter eolDfficer Flight Engineer
Pilot Carpenter lecrician Diesel Mechanic
13



Locomotive Engineer dkWDriver Locksmith
The two work environments that are closest to tlaliRtic type are Conventional and
Investigative. The farthest away is the Social type

Task for text 4: 1) Read the text.
Text 4. Future Prospects

From Ernest's point of view, the interview was gpwery well indeed. Six days
before, he had applied for a jolmfircaru 3asBy 3 npoxanHsM npuiiHATH Ha poboTy) With a
small business company and now one of the directeas interviewing him. The
advertisement had invited applications from ambgi@mo6imiiinuii) young men who would
like to travel abroad if necessary and who wouldmitd working irregular hours. Ernest
had tried very hard not to say anything silly amel director seemed most impressed.

“You say you're not married, Mr Reeves," theeclior said.

"No, sir,” Ernest answered. "I'm getting matrigext June, but I'm sure my future wife
won't have any objection to my keeping irregulanitsd’

"l see from your application form you have wedkas a salesman for two years. Why do
you wish to change your job now?"

"l found the work too dull, sir,” Ernest ansee. 'That's a pleasant change," the director
said. "Most young men these days seem to wanjahsl The first question young men ask
me is whether the job I'm offering carries a pensibhey want to retire before they start!"
"Does the job carry a pension, sir?" Ernest askeabasly.

2) Work in pairs. Ask Ernest questions:

if the interview went well; whether it is a largerspany; how he learnt about the job;
whether Ernest is ambitious; whether he will likettavel abroad; if he will have to work
irregular hours; if he was careful not to say amghsilly; why the director seemed to be
impressed; whether he is married; whether he isggm get married; whether his wife will
object to his keeping irregular hours; what hisves job was; why he wished to change
his job; how long he had worked as a salesmahgijdb carries a pension.

3) Reproduce the interview between Ernest and theompany director. Read the
dialogue and the account of it.

Aunt Mary: Oh dear. It's eight o'clock already. It's time bae getting 168 ready to go...
Will you call a taxi for me, John? My train is leag at nine. | wouldn't like to miss it.

John: Don't worry, Aunt Mary- I'll take you to the statioMy car is outside and it won't

take more than 10 minutes.

Aunt Mary: Well, really, I'm afraid it's too much trouble fgou. | expect you have other
things to do tonight.

John: No, Aunt Mary, it's all right. No trouble at alnyway, I'm free tonight.

Aunt Mary: Oh, thank you, John. It's very sweet of you. Ape gbsolutely sure it's all right

with you?

John: Of course | am. No problem. Have another cupofiiee.

Aunt Mary: Oh, thank you very much. For a man, John, youere{cellent coffee. By the

way, how are things with you and Pam?

John: Oh, fine...

Aunt Mary: You are going to get married soon, | hear.

John: Well... Not quite... We've no definite plans y€t... | think... probably next August. It
depends. Pam's got her examinations to take, yow k®f course, we'll let you know the
minute we fix the date... Oh, really, I'm afraid wrist be going if you don't want to miss
the train.
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Aunt Mary: Oh, yes, John, dear.

* * *

Aunt Mary gave an exclamation of surprigsénen she saw it was already eight o'clock, and
said it was time she thought about leaving. &iedJohn whether he would mind calling a
taxi for her, explaining that her train left at nine and she didn't wantmas it. John
reassurechis aunt and said that he would drive her to taéan - the car was outside the
door and it would only take ten minutes. Aunt Masggsitatedat first. But Johmmanagedo
persuadeher that he had nothing else to do that evenind,that it would be no trouble at
all. She eventualljagreed so John offered her another cup of coffee, wisich gratefully
accepted, commenting that, for a 1 man, he madellert coffee. Thided to the question
that John had been fearing - Aunt Mangisted on knowingvhether he and Pamela had
decided when they would be getting married. Jolumbled(mpomenioriz) something about
the following August, saying that it depended owRam got on with her examinations. He
promisedto let Aunt Mary know the date the minute it wasefl. Then he looked at his
watch andsaidhe was afraid that they really would have to bengof she was to catch the
tram. (From "Functions of English™)

How do you think :
1. What is a career path?
2. What character traits are essential for a m&ntor

Vocabulary
To evolve -po3BuBarucs, po3ropraTucs, €BOIIOLIOHYBATH
Insight into - 1)tpoHUKIMBICTE 2) pO3yMiHHS
Preceding fionepemiii
Explicit - sscawmii, ToKTaHII
Sequence HOCIiIOBHICTh; MOPSI0K
Reassessmentiepeoriinka
To sacrifice -xepTByBaTH, IPUHOCHTHU B KEPTBY
Adolescent imtitok
To explore -BuBYaTH, TOCITIHKyBaTH
Exploration -mocmimkyBaHHs
To match -y3romxy Batu
Tentative {tonepennii, mpoOHMIA
To refine -ynockonanoBatu
Establishment yr: cranoBienus
To lock on to -ryr: 3ynunstu (Bubip) Ha
Occupation 8ua aispHOCTI, Ipodecis
Occupational sipodeciitanit
Capability -31i6HicTh, 061apOBaHICTh, 3aTHICTH
Trial - BupoOyBaHHs
To accomplish BukonyBaTH, TOBOIUTH 0 KIiHILT
Maintenance minrpuMaHHs, 30epeKESHHS
Decline -crian, xkineup
Retirement 8uxia Ha NeHCI1O
Deceleration smenIIeHHs MBUAKOCTI, KUTHKOCTI 000pOTiB
Mentor -HacTaBHUK, BUXOBATEIb
Confidant -mosipena ocoba
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Task for text 5: 1) Read the text.
Text 5. The Stages in a Person's Career

Each person's career goes through stages, andnip@rtant to understand how
careers evolve. One reason is that you can belder your own career and deal with
occasional career crises if and when they occuotldar is because it can improve your own
performance by giving you a better insight into yemployees' behavior. The main stages
of one's career can be summarized as following.

Growth stage
During this stage (from birth to age 14) the perstavelops a self-concept by
identifying with and interacting with other peopeich as family, friends and teachers.
Towards the beginning of this period, role-playisgimportant, and children experiment
with different ways of acting; this helps them torf impressions of how other people react
to different behaviors, and contributes to thewadeping a unique self-concept, or identity.
Towards the end of this stage, the adolescent (lhdhis time has developed some
preliminary ideas of what his or her interests ahilities are) begins some realistic thinking
about alternative occupations.
Exploration stage

During this stage (from 15 to 24) the person satipaxplores various occupational
alternatives, attempting to match these alternativeh what he or she has learned about
them (and about his or her own interests and gsilifrom school, leisure activities, and
part-time work). Some tentative broad occupatiatalices are usually made during the
beginning of this period. This choice is, thenmeli as the person learns more about the
choice and about himself, until, before the enthf period, a seemingly appropriate choice
is made and the person tries for a first job.

Probably the most important task the person hdkisnand the preceding stage is
that of developing a realistic understanding ofdridier abilities and talents. Similarly, the
person must discover and develop his or her valneiyes and ambitions, and make sound
educational decisions based on reliable sourcesinfifrmation about occupational
alternatives.

Establishment stage
This stage (from about 24 to 44) is the heart oSthpeople's working lives. Sometimes
during this period a suitable occupation is found ¢he person engages in those activities
that help him or her to earn a permanent place i@fien the person locks on to a chosen
occupation early. But in most cases, this is threodeduring which the person is continually
testing his or her capabilities and ambitions agfainose of the initial occupational choice.
This stage itself comprises three substages.
Trial substage

This lasts from about 25 to 30; during this petilod person determines whether or

not the chosen field is suitable; if it is not, set changes might be attempted.
Stabilization substage

This lasts from about 30 to 40. During this periioch occupationgoals are set while
at the same time the period does moreexplicit cgrle@ning to determine the sequence of
promotions, job changes and / or any educationéivities that seem necessary for
acomplising these goals.

Mid-career crisis substage

Finally, somewhere between the mid-thirties andfarties people often make a
major reassessment of their progress relativeiggnat ambitions and goals. They may find
that they are not going to realize their dreamthat, having accomplished what they set out
to do, their dreams are not all they were madet@dtte. Also, during this period, people
have to decide how important work and career atgetmtheir total life. It is often during
this substage that a person is, for the first tif@eed the difficult decisions of what he or she
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really wants, what really can be a ccomplished fadsl much must be sacrificed to achieve
this.
Maintenance stage

Between the ages of 45 and 65, many people siidethis stage. During this period
the person has typically created for himself a@liacthe world of work and most efforts are
now directed to securing that place.

Decline stage

As retirement approaches, there is often a dext@earperiod during which many
people are faced with the prosoects of having tepicreduced levels of power and
responsibility, and have to learn to accept anclbgvnew roles as mentor and confidant for
those who are younger. There is, then, the moiessrinevitable retirement. Alter this, the
person is faced with the prospect of finding alétinre uses for the time and effort formerly
expended on his or her occupation.

2. Exercises:

a) Answer the questions.
When does a person begin to develop ideas abogsible jobs?
What is the most important task in the first twbages?
When do professional people usually engage upeim chosen occupation?
Why is the decline stage associated with deeaélan?

* % % %

b) Translate into Ukrainian:
occasional career crises, to give a better insighself- concept by
identifying with and interacting with other peoplalternative occupations,
occupational choice, explicit career planning, ajomaeassessment of one's
progress, a deceleration period.

c) Translate the sentences into English.

BaxnuBo 3p0o3yMiTH, uepe3 fAKi eTanu i SK pO3BUBAETHCS Kap' epa, e
JNO3BOJIUTH Kpallle MIaHyBaTH BJIACHY Kap'epy.

['onoBHUMHU e€TanmaMu Kapepu €: eTam pocTy, JOCIIAHUIBKUN eTam,
BUNIPOOYBaHHS, €Tal CTAHOBJEHHS, eTal 30epekeHHs Ta eTan crnaay.

[IpoTsirom mineTany BUNpOOYBaHHS JNIOJAMHA BU3HAYAE, YU MIJXOAHUTH
iii obpana cdepa qiATBHOCTI.

[IpoTsirom mepiony cnaay 6araTbOM JHOASM JOBOAUTHCS BUUTHUCS
Opatu Ha cebe HOBI poOJi, Taki sIK poJb HACTaBHHUKA Ta MOBIpeHOT ocoOu
MOJOJIIUX MPAiBHUKIB.

Kap’epa Bu3Hauae cinyx00BUN NUISAX TOAUHHU, i1l MOXKIHUBICTH
CaMOMOTHBAIil i CAMOBHUPAXXEHHS Ta BINJIMBA€ HA SKICTh TPYJOBOTO XUTTH.

BaxnuBo, mo0 peanbHa kap' epa 1 6akxaHHA JOJUHHU 30iramucs.

Ha erani mocnijXeHHs NOAWHA OIyKae pi3Hi npodeciiini
albTEpHATUBHU, IPAarHydYu 3aCTOCYBAaTH iX BIJMOBIJAHO A0 CBOIiX 3A10HOCTEHH,
iHTEepeciB, aMOImii.

d) Find proper definitions.

Terms Definitions
1) occupation (n); a) a person aged between 13 &ndot yet
adult;
2) retirement (n); b) time when one stops workiegduse of
old age or illness;
3) communication (n); c) time when one stops wagkiecause of
old age or illness;
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4) adolescent (n); d) job;

5) mentor (n). e) exchange of views and informadithrer
in speech or writing

JOB INTERVIEW
REMEMBER :

Resume (AmE) / Curriculum Vitae «CV» (BrE) — a shrt written account of your
education and your previous jobs that you send toraemployer when your are looking
for a new job.

1) Complete this extract from an interview with quesions A — F .

A — How long have you been in your current job?

B - So why do you want to come and work here?

C — What would you say your main qualities are as@mployee?
D — Would you be interested in going full-time ataer date?

E — What do you enjoy most about your work?

F — Do you realize that this is a part-time positi®

Interviewer - 1

Alice — I’'m honest, hard-working — and I'm a self- starteq.

Interviewer — Good! We like self-starters in this company. 2

Alice — I'll have been there three years exactly next month

Interviewer — 3

Alice — Lots of things, really. But | suppo#we best thing is working as part of a

team. And also, dealinghvilte public — | really like that.
Interviewer — 4

Alice — | just think it’s the right time in my career foma&w challenge.
Interviewer — | see. 5
Alice — Yes, | do. I'm pkanning to start a degree courgé wie Open University, so

I
Need time for that.
Interviewer — | understand. 6
Alice — Perhaps. | had't really thought about it.

2) Complete the phrases used at the beginning anddthe Interview. Who says them:
Alkice or Interviewer?

1/ 1'd like to 0

2/ Pleased to you. ()

3/ I'd like to start by talking about your . ()
4/ Well, thanks for in. ()

5/ We'll be in very soon. ()

6/ | look forward to from you. ()

3) Read the job advertisements. Which job Alice bag interviewed for? How do you
know?
Advertisement 1.

The National Portrait Gallery is looking for a part-time marketing executive to
join their busy promotional team. Experience of i@mwork is essential, as is a positive
attitude. Salary negotiable, depending on qualifice.

Advertisement 2.
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The BBC is looking for a trainee producer to work in its aester studios. No
experience required, but candidates must demoestrahusiasm and ability to learn. An
interest in current affairs and / or the arts iseesial. Starting salary: 24 500 pounds for a
35-hour week/

Advertisement 3.

Hermesis looking for a senior retail assistant to joifriandly and effective team at
its internationally renowned store in  KnightsbedgLondon. Great people skills are
essential, and knowledge of other language would 8istinct advantage. Salary dependent
on age and experience.

Your answer: It must have
been because

4) Imagine that you are being interviewed for one foother jobs from advertisements.
Write three questions for the interviewer and appr@riate answers for yourself.
WRITING LETTERS

Letter 1 (business)
25th February 19...

Dear Sirs,

About this time every year, we have to revise oyoogt prices. This is made necessary by
the increased costs from the factories which weehH®ad to take into account over the last
six months. As a result, we now enclose a copyofexport price-list which becomes valid
immediately.

We are pleased to enclose our new catalogue aceHiBt covering our latest models and
we should like to draw your attention to three n@ms: 1, 2, 3.

All these three items will be exhibited for thesfitime at the European International
Spring Fair from March 5th to 9th on stands Nos.11Q 12.

We thank you for your support in the past and hogdse of service to you in the future.

Yours faithfully, Thomas & Co

To Increase 36i1bIIUTH

To take into account B3siTu 10 yBaru, BpaxoByBaTH
valid - giticauii

to become valid BcrynatoTb B cuity, HabupaTu YMHHOCTI
immediately —#eraiino

Our partners

Date Company Country City Street Houge
5/VI119... Blake and Co Great Britain  London Conduit 40
Street

20/X 19... Smith & Co, Ltd | USA (Ohio)| Lima Park Sét 25

22/1119.. The export & Great Britain | Hull Water Street] 25
Transport Co

23/119" The Liverpool England Liverpool | High Street 19
Forwarding
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Letter 2 (personal)

Dear Ann,

Please, forgive my delay in writing. It's been addime since | left Kiev indeed.
Try to get into my moccasins, will you? I'm writing English for our mutual practice.
Would you mind? | miss you badly, | wish you werighame now.

I’'m sure you are anxious to know as much as passblout my stay in the
States. | must confess it was rather difficult foe to adjust to American life at first. The
first two weeks were rough, | should say. I'll a@aemember my flight. | got to know a lot
of very nice people on the plane. I'm really luckith new acquaintances. We’'ve become
good friends. They help me here with good advice.

| wish you could meet them.

The plane landed at Kennedy at 7 a.m.

Mr. Cobbs, a representative of Mr, Nickles's firmasvwaiting for me in the
airport. He took me to the hotel. That was veryh!

The Sheraton is a very comfortable hotel. | hawaxarious single room with a
lovely view and all the modern conveniences, cdldr including. You should see their
programs!

There’s a sign above my bed which strikes me; ydti smoke in bed, the next
ashes that fall on the floor may be your own.”

The personnel are very polite and thoughtful. In$pke first day unpacking and
getting used to American time.

On the following day | went to Mr. Nickles’s office

Mr. Neckles turned out to be a great guy with aseeof humour, the feature |
appreciate most of all, in people.

Our business is going O.K. There was’a lot of wauking the first week.

It took almost all my time. But somehow | managed find time to go
sightseeing with my new American friend, Frank @ant

New York is a magnificent city, take my word! |ettled a concert at the famous
Carnegie Hall.

| also saw a ballet at the Metropolitan Opera Haus.

| took a closer glimpse of the American Indiansh& Museum of the American
Indian.

The other day, on the weekend, a friend of minee&r Burtley, an English
Journalist, took me to Washington, were | saw thgdviMonument Area with the Capitol,
“ the Pencil”, that is a nickname for Washington iMiment, and the Lincoln memorial on
the banks of the Patomac.

| read Lincoln’s famous words from the Second InaagAddress: “ With
malice toward none, with charity for all, let usigt on to finish the work we are in to bind
up the nation’s wounds...”

| visited the National Gallery of Art and the Conan Gallery where | enjoyed
the real beauty of America through the works of Agsn artists John Copley, John
Sargent, Gilbert Stuart and others.

I’'m sending you a set of slides with their works.

Also we went on Skyline Drive along the picturesd@lee Ridge Mountains — it
was great, but for the amazing speed of the drieerghe roads, a typically American
phenomenon. | can never get used to it.

I’'m planning to go to Pennsylvania one of thesesday

I won’'t miss my chance to see Philadelphia withitsl places of interest:
Independence Hall and Franklin Court.

Ann, dear, | include a few pictures for you to geteast some impression of this
great country. I'm looking forward to seeing yowso

Love and kisses.
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Yours,
Igor.

Letter 3 (an extract).

On top of everything else, in 1936, when her hudbaas running for a second term
and she had to travel around the country with hiomaad his campaign train, she used the
time between each stop to write a book about her early life. “ This is My Story,” she
called it.

It became a best-seller.

“On December 7, 1941, the Japanese attacked PadnbHin Hawaii. Roosevelt
had an actual job Assisting the director of thaames civilian defence program. She flew
out to California the next day because of frightgniumors that enemy planes were about
to bomb the West Coast.

“I seem to have a calming effect”, she wrote todidrfriend Hick.

On countless occasions already — in a coal mineauto factory, at the top of a
mountain — someone had glanced up and seen ad@lawwho looked familiar. Then came
the cry: “Gosh, there’s Eleanor!” During the wam@rican soldiers all over the world had
the same experience.

The First Lady become the symbol of home to milliai homesick fighting men.
Everywhere she went, she copied down the namesdaetsses of “the boys” she talked
with, then wrote heartwarming notes to their pagemt her return.

Being tireless herself, Mrs. Roosevelt failed tosge how tired her husband was
becoming. By the end of his third term, with theBHorope nearly won, it seemed to her
beyond question that he must run again so he aitgdtory in the Pacific, too. In 1944, a
weary and ailing F.D.R. did summon enough of hrenfer fire to win another four years in
the White House.

But on April 12, 1945, while he was resting in W&prings, Georgia, Franklin
Roosevelt suddenly fainted. A few hours later, wHilis wife was making a speech in
Washington, he died.

In autumn of 1945, soon after her sixty-first bidly, Mrs. Roosevelt received a
telephone call from the White House. President Bmiwanted to appoint her to represent
the United States at the first meeting of the newtedi Nations in London.

Mrs. Roosevelt spent the rest of her life strivingorromote the cause of peace. “ The
First Lady of the World”, President Truman wouldl ¢eer.

She retired from the U.N. when she was nearly dgydmut she still did not stop
speaking and traveling. She went to Russia andnJapdsrael and India, visiting peasants
and prime ministers, always spreading the messhgé world peace depended on
international friendship.

Fifteen years after F.D.R.’s death, his window'srdvoarried so much weight that a
young man named John F. Kennedy came to seek hamovab before he began
campaigning for the presidency in 1960.

By then, Mrs. Roosevelt had begun failing. Yet &t writing and spiking two
more years — until a complicated blood disease nmadeenter a hospital. Shorty after her
seventy-eighth birthday, on November -7, 1962, Wosld-famous woman died.

Her funeral in Hyde Park was attended by Presidennedy and also by two former
presidents, Truman and Eisenhower, as well asuaefyiresident, Lyndon Johnson. Yet a
man who had twice lost to Eisenhower spoke the mmaosting words about Eleanor
Roosevelt after her death.

“She would rather light a candle than curse thé&mkss”, said Adlai Stevenson.
And her glow has warmed the world”.
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BUSINESS LETTERS : Instruction

The lay-out of théusiness letterdiffers in some respects from that of {iersonal
letter.

Not only the sender’s address is given (as in paisketter) but also the name and
address of the person or organisation to whicHetter is being sent. This is written on the
left-hand side of the page, against the margighgl lower than the date ( which is on the
opposite side; see models below ). It should bestmee as the name and address on the
envelope.

A letter written to a man should be addresseddogkampleMr. D. Smithor to D.
Smith Esqg ( = Esquire).

A letter to a woman, should be addressed to, f@ampte, Mrs. C. Jonesor Miss
C.Jones.

If you do not know the name of the person for whygoar letter is intended you may
address it directly to the company, for example,

The Branded Boot Co. Ltd.,

5 Rubberheel Road,

Wellingborough,

Northants,

England.

(Co. and Ltd. are the usual abbreviations for Camgpnd Limited.) However it is
better to address your letter to some individuallhe Managing Director, The Personnel
Manager, The Secretary, The Branch Manager, TheoEXdanager— followed by the
name of the company.

a) If the person you are writing to is known to yowuyshould begin with, for example,
Dear Mr. Thompson, Dear Mrs. Warreric. Otherwise you should begiear Sir(s),
Dear Madampor Gentlemen(Am.). Note that Gentlemen is followed by a colon
b) The body of a business letter usually includes:

a) Reference, b) Information, c¢) Purpose, d) Conclusio

Reference.
You should begin your letter with a reference aoletter you have received, an
advertisement you have seen, or an event whiclpioaspted the writing of your letter.
e.g. Thank you for your letter of May 3rd.
In your letter of January 13th you inquire about...
It was a great pleasure to receive your letteubf Ist that...
| recently called on your agent in this countryagk about... but he was unable to help
me.
Information
It is sometimes necessary to add some detaifedmation related to the reference, in‘a
subsequent paragraph.
Purpose
This is the most important part of the lettighere you are expected to state clearly and
concisely what you want and answer carefully amérty all the questions that you have
been asked.
Conclusion
This usually consists of some polite remarkotand the letter off
| look (am looking) forward to hearing from you s00
| sincerely hope you will be able to help me irs tmatter.
| should greatly appreciate an early reply.
Please accept our sincere apologies for the trotiike mistake has caused you.
We apologize sincerely for the trouble caused to, yamd will take all possible steps to
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ensure that such a mistake does not occur.

The subscription. If you begin your letter witlear Sir(s) or Dear Madamgou may end it
with the words’Yours faithfully.” If you address aperson by name,the woidsurs
sincerely’ are preferable. There is a modern tendency, hawévaise 'Yours sincerely’
even to people you have never met. You may alspbgdiore one of these phraseam; |
remain; We remain; | am, Dear Sir; We remain, Gemtén.This usage is very formal,
however.

The signature Sign your name clearly, in full, as it should eppon the envelope of the
letter addressed to you.

TASKS : Read the following letters, noting how theyhave been written and laid out:
1. A Letter of Inquiry.

15 Maple Street,

Montpelier,

Vermont,

USA.

6th May, 1991.

The Manager,
Park Hotel,
26, .....St.,
Brighton,
England.

Diar Sir,

The name of your hotel has been given me byHibtel Association, and | shall be very
much obliged if you will let me know whether youveathe following accomodation
available for 3 weeks, from 15th July:

One double room, if possible with private batim, and one single room. | thank you in
advance for your reply.

Yougsthfully,
W.D.Throp
2.Booking Seats on a Plane.
Win Mouk Co.,
302 Barr Street
Rangoon,
Burma.

7th June, 1991.
Scandinavian Airline System.
12, e, Sto........ ,
London, W.1.,
England.
Dear Sirs,

Our Technical Director, Mr. Hla Thuong, wilekarriving in London next week and
will then go on to Sweden and Finland. We shaltd¢fae be obliged if you will book a
seat for him on a plane leaving Britain for Stokhain or about the 21st.

We thank you in advance for your kind attemtio this matter.

Yours fitlly,
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Win Kyu

(Secretary)
3.Accepting an Invitation.
Colorado State University,
Fort Collins,
Colorado,
80521,
USA.
May 16, 1991.
Professor A.B.Solovey,
Geophysical Observatory,
10,.....St.,
Kiev
Ukraine.
Dear Professor Solovey,
Thank you for the invitation to attend the meetifighe Radiation.

Subprogramme Working Group to be held in Krevn 18—21 June 1991. | will attend
and will arrive by train from Helsinki on the mong of June 18. Professor S.K.Adams will
accompany me and will depart from Kiev on Fin Alight 711 for Helsinki on June 22,
1991.

| look forward to many scientific discusssowith you and your colleagues and fully
appreciate the contribution of the Ukrainian sastatto the success of the Radiation
Subprogramme.
Sincerely yours,
Thomas Anderson,
(Head of Atmospheric State Dept.)

4. A Letter Arranging a Visit

United States Department of Commerce
National Oceanic and Atmospheric
Administration,
Washington D.C.,
20658,
USA.
June 2nd, 1991.
Prof. T.N.Loza,
Dept, of Atmospheric Physics,
University of Kiev,
61, Volodymirska Str,
Kiev
Ukraine
Dear Professor Loza,
| learned two days ago that the USA/CIS Wagk@roup on Natural Environment is
meeting in Minsk 30 July, 1991.Presumably our waik end on Saturday, 5 July. You
have twice in the past extended an invitation totoneisit your laboratory in Kiev. Would
it be possible for Mr. James Robins, who is alsoeanber of the Working Group, and me
to visit your laboratory on Monday, 7 July? If tmreeets with your approval, we would fly
from Minsk to Kiev on Sunday, 6 July, probably oeraflot Flight No. SU 643, which
arrives at 10.20 (Sun.).
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If this proposed visit to Kiev is convenient foryoccould you assist us with visas and by
reserving a hotel room for us on Sunday and Momdghts? If for any reason this visit
would be difficult or inconvenient for you at thise, please do not hesitate to tell me.
Yours sincerely,
Michael Stephens.

Correspondence
Address (mailing) Anpec (mouToBuUiA)
Addressee (mailing list) Anpecar (mepenik aapecariB)
To put somebody on the mailing list BkitrounTH 710 mepeniky agpecariB
Parcel baneposn
Correspondence Kopecnonenuis, nepenucka, JIMCTyBaHHS
To hold correspondence Bectu nepenucky
Letter (registed) Jluct (Ha 3amoBieHHs)
To send (to post, to mail) a letter BinnpuButu ucT
Post-office [TomTa
Airmail ABianorra
To mail, to send, to post, to dispatch (by | Bianpasutu (mocnatu) nuct
airmail) 1o1ITO0 (aBIaoIITO)
Telegrapf Tenerpad
Telegram Tenerpamma
To fill in a telegram form 3armoBHUTH OJIaHK TEJIErPaMMHU
To dispatch (to send) a telegram / Telex /| Bianpasutu tenerpammy / Tenekc / dakc
Fax

Translate sentences

1. Itis ajob of the secretary to deal with correspence

2. I'd like to put my mine on the mailing list for iofmation concerning the
Conference.

Would you, please, send me an application fornméoGonference.

The applicants are requested not to mail feesd@thiress of the Organizing
Committee of the Congress.

Please mail a registration form as set forth inGoaference announcement.
The current work of working groups is generallyrigat out by correspondence.
Invations For the opening session should be mailketin advance.

The material can be airmail to regi

Hw

©NO O

BUSINES RIP
e Hotel

The lobby was becoming busier. A group of new aits\has just come in and were
registering, while others were still checking baggahat was being unloaded from an
airport limousine. A small line had formed at tleeeaption counter. A middle-aged, well-
dressed Negro, valise in hand, had entered thé Iiecame towards reception counter, put
down his valise and stood waiting, third in line...

«Good morning,» the Negro said. His voice — a Migi®en accent — was pleasant
and cultured. «I'm Dr. Nickolas; you have a restovafor me.» The clerk looked up. «I'm
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sorry,» he said firmly, «the hotel is full.» Thed\e replied smilingly. «I have a reservation.
The hotel sent a letter confirming it». The clegtddy glanced at the letter placed in front of
him. «There must have been a mistake... I'm sartyve have a convention herex».

«l know,» said the Negro, «it's a convention oftd#s | happen to be one». The
room-clerk shook his head. «There is nothing | darfor you». The Negro put away his
papers. «In that case I'd like to talk with someeise». «You can talk to the assistant
manager». Leaning forward across the counter,dbm+clerk called: «Mr. Bailey, would
you come here, please?»

The assistant manager walked across the lobbynguth a professional smile. «Mr.
Bailey,» the room-clerk said, «I've explained tistgentleman that the hotel is full». «I've
explained,» the Negro said, « that | have a comtmeservation». The assistant manager
nodded and said in a business-like tone, «Welltatptapologize for the misunderstanding,
but I'm sure we can find you other accommodatiorthi city». He pulled a telephone
towards him and lifted the receiver. «Just a momefur the first time the Negro's soft
voice sounded angry. «You tell me the hotel is fuit your clerks are checking people in.
Do they have some special kind of reservation?»professional smile on Mr. Bailey's face
disappeared.

«Jim Nickolas!» the cheerful greeting resoundedsgthe lobby. A small elderly
man with unruly white hair hurried towards them.

«Dr. Ingram! How good to see you!» The Negro exéehtis hand which the older
man grasped. «How are you, Jim, my boy? No, dorstvar! | can see for myself you're
fine. | believe your practice is going well». «#, ithank you». Dr. Nickolas smiled. «Of
course my university research still takes a goal detime».

«Don't | know it! That paper of yours on mouth camnbas caused a lot of discussion
and we're all looking forward to your firsthand oefp By the way, | shall have the pleasure
of introducing you to the convention. You know thregde me president this year?»

«Yes, I've-heard. | can't think of a finer choic@he small white-haired man, Dr.
Ingram, continued. «Give me your room number, JAnfiew of us will be getting together
for drinks later on. I'd like you to join us».

«Unfortunately,» Dr. Nickolas said, «I've just bdeld | won't be getting a room. It
seems to have something to do with my colour».

There was a shocked silence in which the denpstsident flushed deep red. Then
he said, «Jim, I'll deal with this matter. | promigou there'll be an apology and a room. If
there isn't, | guarantee every other dentist wdlkwout of this hotel». He added addressing
the assistant manager, «Dr. Nickolas is a highdpeeted member of our profession. When
you refuse to accommodate him in your hotel, itpeasonal insult to me and to every
member of our convention».

The lobby —066il secmubynw, xonn. to glance ewanymu

Full — nosnuii resound -ssyuamu, 1ynamu.
To confirm —niomeeposcysamu, cancer —paxk (xeéopoba)
ohopmasmu accommodation s«cumno
barely -zeow

BOSTON TEA PARTY
A raid on three British ships in Boston Harbor (Bexber 16, 1773) in which a body of 50
men, disguised more or less as Indians, threw dnéeats of several hundred chests of tea into
the harbor as a protest against British taxes aratel against the monopoly granted the East
India Company. The incident marked the rising ieflce of the radical wing in the colonies and
helped initiate the open break between Great Braad the American colonists.
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Parliament’s reply to the destruction of the tea \®@aseries of «Intolerable Acts», including
closing of the port of Boston until the tea wasdpfair. The rest of the colonies rallied to the aid
of Boston and brought the American Revolution @ stearer.

To disguise mackyBaTu

The contents of swmict (4orocs)
the tax q1omarku

to initiate —iniuiroBaTn

to rally —srypryBatu, o0eanatu
to the aid —mommomor
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Meetings - Types
3aciganns (300pu, Hapanaa): - meeting; session; sitting:
mo3aueprose — special (extraordinary)
piune - annual
ninose - professional
moxaenue — daily
3aBepmanbHe (miacymkose) - final
3akpute — private (closed, secret); in camera
incTpykTuBHe - briefing
HayKoBe - Scientific
Heogimiiine - informal
3araipHe - general
00’ eqrane — associated (joined)
Bigkpute — open (public)
odimiiine — official (formal)
yeprose - regular
ieHapHe - plenary
MiroToBYE - preparatory
poboue — business
CekIIiitHe - section
ypouucte — grand, formal, ceremonial
crieniajgbHe — special
MPHUCBSYCHO ITOM’ ATi — COMmemorative session
IOMIXK cecisimu — meeting between sessions
Ha piBHUX mpaBax — round table meeting
yepe3 KOHKpeTHHIt Bunagok — ad hoc meeting
3 MPEJCTaBIECHHSAM CTCHIOBUX JOKJIaJiB — poSter session
xapakrep (3araipHHUI HalpsMoK poboTH) 300piB — format of a session
posnounHaTH/3aKpuBati 300pu — to begin/to close a session
BIZIMOBHTHCH BiJ] yuacTi B 300opax — to refuse (to decline) to take part in a session
ckacyBatu 300pu — to cancel (to eliminate, to call off) a session
nepenectu (Biaknactu) 36opu — to adjourn (to postpone, to suspend) a session
npucBATUTH 300pu nutaHHsM — 0 devote a session to some problem
BiZBiyBaTH 300pH — 0 attend sessions
3alpolyBaTH y4aCHHKIB Ha 300pu — tO invite participants to a session
npoBoauTH 300pu — to hold (to run) a session
IIPOBOIUTH OJHOYACHO JeKiabKa 300piB — to hold overlapping sessions
3alpoIOHYBATH BiAKIacTH (mepeHectu) 30opu — to move (to propose) the adjournment (postponéme
of a session
BecTH 300pu — to direct (to govern) the procedure at a meeting
ckimkatu 360ip — to summon (to call, to convene) a session
craBuTH nuTaHHs (Ha 30ipii) — to bring up (to raise) some matter (at a se3sio
Oparu yuyacTth B 36ipmi — to attend up (to participate in, to take paytarsession
3acigaru: - to meet; to sit; to be (to sit) in conferentebe in session:
Oy3 mepepBH MEPiIOANYHO T10 K.-J1. MUTaHHIO mocTiiiHo — Without abreak periodically on some problem at
regular intervals
KOJIOKBiyM ienym — colloquium (pl —an) plenum; plenary session
poboua rpyma — working group
cekilis - section
ceminap — seminar; study group
CeMiHap M0 CIelialbHOMY IMUTaHHIO - WOrkshop
cecisg — session; meeting; sitting
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Examples
1. The president opent the session welcoming thosepte
IIpe3uoenm 6i0kpue 3acioanus 8iMAHHAM, 36EPHEHHIAM 00 NPUCYMHIX YYACHUKIG.
2. The session lasted without a break from 9:00 sorti1ta.m.
3acioanns npodosacysanocs besz nepepeu 3 9-mu 0o 11-oi cooun panky.
3. The final plenary session took place on 1 Julywad as usual a closed session.
3asepwanvre nienepre 3acioants npoxoouno 1-2o aunms, i BOHO K 3a624COU, OVIO 3AKPUMUM.
4. The official ceremony was held on Monday, 24 Juf@ea.m.
Odiyitina yepemonis 8ioxpummsi 6iooynacy 8 noHeodinok 2420 uepens o 104 coouni panxy.
5. A decision was taken to eliminate a session oettexutive council so that the final plenary
session could take place on the Saturday afternoon.
Byno nputinamo piwenns ckacysamu cecito UKOHYI0U0I paou, 3 mum wjod 3aKioune nieHapHe
3ACIOAHHS MO2T0 8100YMUCS 8 CYOOMY B80€Hb.
6. The public session of the COSPAR plenary meeting devoted to the presentation of
statements by the invited organizations.
Biokpume nnenapme 3acioanns komimemy no 00CAiONCEHHIO KOCMIYHO20 NPOCMOpPY 010
NPUCBAYUEHO BUCTNYNAM 3ANPOULEHUX OP2AHI3AYIU.
7. The plenary applauded Prof. D.’s statement.
Inenapne 3acioanus nocoouno 3asey npod. /1.
8. The plenary session approved the changes in mehipefsthe working groups.
Inenapne 3acioanus nocoouno 3miHu 8 cK1adi pooo4ux epyn.
9. Eleven members attended the meeting of the panel.
11 ynenis 6yau npucymui Ha 3acioanHi cneyiaibHo20 KoMimemy.
10.The third general assembly of ... was held in Varoanf4 to April ... .
Tpems cenepanvha acambnes ... e6iooynacs 6 Bapue 3 4-20 no 10+ne xeimus.
11.The regular Committee meeting included sessioh@giocutive council and business meetings
of the working groups.
Yepeose 3acioanns komimemy 8KAOUAL0 HAPAOY BUKOHYIOUOL paou i 0iN06i 3aciOanHs
npayrovux cpyn.
12.At 2 p.m. the fist plenary session was adjourned 4rp.m.
O 2-1i 200uni OY10 02010WEHO NEepeps8y Ha NePULOMY NIEHAPHOMY 3ACiOanHi 00 4-i 200unu.
13.The president opened the first business at 2.40 p.m
IIpe3uoenm 6iokpus nepue poboue 3acioanns o 2 200uni 40x6. Ous.
14.Workshop and seminar on space applications wetkihel. .
Ceminap no cneyianibHuUM NUMAHHAM [ CEMIHAP NO OOCTIONCEHHIO KOCMOCY NPOBOOUNIUCD 8... .
15.The poster sessions will constitute the usual stmrtmunications of recent research data.
3acioanns 3 npezenmayicto cmeHO08Ux 00KIadie 6Y0ymb CKIAOAMUCH i3 36UYAUHUX KOPOMKUX
nOBIOOMIeHb NO OCIMAHHIN OOCTIOHIT MmeMi.
16.Before each session a meeting will be held sotttreasession Chairman can discuss the
management of the session with the authors.
Ilepeo koorcnow cecicro 6yOymv nposoOOUMUCH HAPAOU, HA AKUX CHIKep cecii 3Modice
002080prO8amu il NPOBEOEHHs 3 GUCIYNAIYUMUL.
17.The conference programme provided for general dson sessions.
IIpoepama xongepenyii nepedbauac 3aeanrbre OUCKYCIliHe 3ACIOAHHS.
18.The conference programme has been arranged to gileomaximum time to be available for
discussion.
IIpoepama xoughepenyii 6yna ckniadena makum 4YuUHOM, Wob npedcmasumu MaKkCuMym 4acy ois
OUCKyciil.
19.A meeting of panelists and chairmen prior to thesimn for general coordination is generally
prerequisite for the success of the section work.
Hapaoa excnepmis i kepisHukie, neped 3aciOaHHAM NO 3a2albHill KOOPOUHAYIL, 3A36UYAll €
HeoOXiOHO010 YMOBOI YCHiXy poOomu cexyii.
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20. The authors, panelists, session chairmen andchiagmen of each day’s sessions will meet at
7.15 a.m. for breakfast, to become better acquaiue to discuss session arrangements.
Bucmynaroui, excnepmu, a maxooic kepisHUKU | 3aMICHUKU WOOEHHUX 3ACIOAHb 3YCMPIYaromvCsl
o 1:15panky 3a cnidankom 011 mozo, wob Kpawe NO3HAUOMUMUCL OOUH 3 OOHUM [ 062080pUmMU
pobouy ceciro.

21.Contributed papers will be presented in posterigedsrmat only.

IIpezenmayii, Ooxknadu 6y0ymes 0eMOHCMPYBAMUCL MINbKU HA CIEHOAX.

22.The poster sessions will be held at the hotel aeadeheduled as follows: ..

Jlemoncmpayis cmenoo8ux 00knadie 6yoe npoeooumucs 8 20meii 68 3a3HaA4eHUll Huxicue OHi i
uac: ...
Meeting Agenda

opsIOK AHA - agenda:

nepeHaBaHTaxeHuit - overcrowded

HarepeI0/IH1, 3a31anerias — provisional (tentative)

npuitaara — approved

3acimanHs — for a session

HacTymHa... - is as follows...

0e3 3miH — as it stands

npoeKT nopsaky aeHHoro — draft of the agenda

nyHKT (MMTaHHs) TOpsAAKY aeHHoro — item (point) of the agenda (agenda item)
posrisin mopsiaky aeHHoro — the examination (consideration) of the agenda
BKIIIOYHMTH B TIOPsIIOK aeHHmii — t0 include (to incorporate) in the agenda
3aTBepAUTH — tO approve

3aBEpPHYTH (8i0Mosumu 8 nopsioky oennomy) — to reject

3anpononysartu — to propose

npuiinaTe (3atBepauTh) — to adopt

posnatu — to circulate

posrstHyTH — tO consider

ckiaact — to draw up

BCTaHOBUTH — 1O fiX

NepexXoIUTH JI0 OpsIKY neHHoro — to proceed to the agenda

PO3IOIIT MYHKTIB MOPSIIKY AeHHOTrO — t0 schedule agenda items

3HATH MUTaHHS 3 MOPAIKY AeHHOTO — O remove (to cross out) a point from the agenda
CTOSATH (TOTpUMYBATHCh) MOPSAKY JAeHHOro — t0 appear (to be) on the agenda
pi3He (6 nopsioxy oenrnomy) - other business; miscellanea; miscellaneous

Examples

1. The chairman proposed a seven point (item) agesrdad meeting.
Kepisnux 3anpononysas 300pam nopsook 0eHHutl, wo MiCmums CiM nyHKmMie

2. The nine items of the agenda for the plenary sessare approvedsyiu sameepooiceni
0e6’ imb NYHKMi6 NOPsAOKY 0eHHO20 NIEHAPHO20 3ACIOAHHSL.

3. During the meeting statements were heard on vaagasda items.
ITiouac 3acioanms 6yn0 cKa3aHo HU3KY OYMOK 3 PI3HUX NYHKMIG NOPAOKY OEHHO2O.

4. One of the important items on the agenda is thersational geological cooperation
programme.
OO0HUM 3 8AXNCIUBUX NYHKMIB NOPSAOKY OEHHO20 € NPOSPAMA MINCHAPOOHOI cnienpayi 8 cgepi
2€e0/102ii.

5. Another important item to be considered by the atgns the location and dates for the next
conference.
Ha nnenapromy 3acioanni cnio pozensnymu we 0OUH 8ANCIUBULL NYHKM NOPSAOKY OEHHO2O0,
WO CMoCyemvbCs Micysl i 4acy npoeeodeHHs: HACMYNHOI KOHpepeHyil.
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DISCUSSIONS

Question

[Turanns / mpobiema

to ask a question

CTaBUTH 3allUTaHHA

to answer (to respond to) a question

BIJITOBICTH HA ITUTAHHSA

Urgent Hesinkmaguunii

under discussion PO3TJISIHYTH TUTAHHS

in question CBoevacHHMiA

to comment on KomentyBaru

discussion neodimiiina - informal
rpyHTOBHa - detailed
3araipHa - general
KBaBiCTb - lively

to discuss OOroBoproBaTu

to reject Bigxwmtu

to raise [igusaru

to clarify PO3'SICHIOBATH

to consider Posrnspatu

to solve Bupimmru

wrigna — fruitful;

Vocabulary Notes

HaJIaTH 4ac i Miciie i HeodiniliHol quckycii - to provide time and space for informal discassi
JMCKYCIsl Y By3bKOMY KOJIi 3 IMUPOKOTO KOJIa AMCKYCist 3 MUTaHb (paxiBIliB (3 MEBHOTO MUTAHHSA) -

private wide — ranging panel discussion;

oco0a, o mATpUMYE Xia auckycii - animator of a discussion;
npeaMeT JUCKycii pesynbTar - Subject of a discussion outcome;

MeTa JucKycii - purpose (aim ) of a discussion;

BHUKJIMKATH - 0 provoke;
3akpuTH - tO close;
HarmpasiaTy - to direct;

noyatu (BiakputH) - tO initiate (to open); auckyciio - a discussion;

BijKiacTu - to postpone (to adjourn);
NpU3YIUHKTH - 10 suspend;
nepepsaru - to interrupt;

npoBoauTH - t0 hold.

OroJIOCUTH JucKycito Biakpuroi to declare the discussion open;
BIJIBOJIUTH Yac Ha auckycito - to allow time for discussion;
MPUCTYIUTH 10 JUCKYCIT - t0 proceed to ( to take up , to come to ) audison;

AyMKa: - opinion:
ocobmBa — dissenting;

oOMmiH mymkamu - exchange of opinions;
BHCJIOBUTH CBOIO IyMKY - tO VOice one's opinion;

po3aiMTH YnI0-HeOyb AyMKY - t0 share smb's opinion;

Ha MOIO IYMKY - IN MYy opinion;
MOTHBYBaHHs — Motivation;
MOTHBYBatH - t0 motivate;

BHecTH (BUCYHYTH) - t0 make (to propose , to move , to bring foryar

Bigxunutu to reject;
pono3uilis - motion;
npuiinat to adopt (to carry);
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MMOCTABUTH MPOIO3HMIIiI0 Ha rojocyBaHHs - t0 put the motion to vote
nebatu — debate;

Tema nebartiB - subject of a debate;

BIIHOBHUTH JcOath - t0 resume a debate;

npunuHUTH Aebatu. - to close the;

periameHT - time — limit;

MOPYIIMTH periaMeHt - to break;

JIOTpUMYyBaTHUCs periamenty - to keep to (within) the time — limit;
BCTAaHOBUTH periaMenT -t0 set up (to fix);

Tema: - subject; topic:

ocHOBHa — basic;

Tema (npeamer) auckycii - subject (topic) of the discussion;
TOYKa 30py: - poim of view; viewpoint; vjews:

ocobucra — personal;

BHCJIOBJIIOBATH TOYKY 30py - tO give one's point of view;

Expressions used during the meeting
SI BBaxkaro, o... - | believe that....
Tpeba ckazatw, 1mio... - | must say that...
VY mene € (Bce) mijgcrasu - | have (every good) reason to
BBAXKATH, IIO... - believe that...
Yu BBaxkaete BH, 110...7 - DO you consider that...?
SIka Bama qymka mpo...? - What is your opinion on...?
mo-Moemy - in My opinion...; as to me...; as for me...ntg mind; | think...
1o, Ha Bamry 1ymMKy, € npuunHoro...? - What in your opinion i is the reason for...?
S morpumyrocst Tiel xx aymku - | hold ( am of ) the same opinion;
S1 mir Ou mpokoMeHTyBaTH 1ie utanus. - | could comment on the question.
He mornu 6 Bu cka3at , sskuM uuHoM... - Would you tell us how...
(abcomoTHO) paBUIIBHO - that's right; exactly; quite so; quite right;itgurue;
SIkino 51 3po3yMiB Bac mpaBiIbHO... - If i understand you correctly...
Skmio st He momuitstocs... If | am not mistaken...
S mpaBuIbHO 5 Bac 3po3yMmiB - Do | understand you correctly;
mo...? - that...? .
Bu 3roqni 3 num? - Do you agree to that?
s (abcomoTHO) 3rozeH 3 Bamu - | (quite, fully, entirely) agree with you; | thik so too.
s me srozen. - | don't think so; | don't agree; | disagree.
sl e Moxy moroauTuhcs 3 Bamu. - | can't (very well) agree with you.
51 He MOXY HE morouTHCs 3 BamH. - | can't but agree with you.
He mornu 6 Bu po3'scautu Bairy Touky 30py? - Could you clarify your point of view?
Hacrpasi - as a matter of fact;
Oepyuu 10 yBaru - taking into consideration.

Speech Patterns

1. A discussion look place during ihc meeting dmelfbllowing was proposed: .Ha 3aciganni
BiOyJIacst TUCKYCis, B pe3yJIbTaTi IKOi OYJI0 3alpOINIOHOBAHO HACTYIIHE: ...
2. A number of informal discussions aimed at figdsome satisfaclory solution to the problem took
place in Varna. ¥ BapHi BinOynocs Kijbka HEOQIIIHHUX AUCKYCIH, 10 MAJIM HAa METi 3HAUTH SKECh
3aJIOBUTBHHI pillIEHHS MTPOOIEMHU.
3. After a wide - ranging discussion the 15 recomdagions were endorsed by the committdéicss
MIUPOKOT TUCKYCIi KOMITET CXBaIMB 15 pexomeHaaIlii.
4. The programme has been the subject of muchsiignu - [IpeameToM mHUPOKOro 0OGTOBOPEHHS
craja nmporpama (KoH(epeHirii).

32



5. The secretary should not give his personal vigwesmeetin gunless asked to do so by Ihc Chairman
- [ig yac 3acimaHHs ceKpeTap He IOBUHEH BUCIIOBIIOBATH CBOIO BJIACHY TYMKY, SIKIIO TIJIBKHU MPO Le

HOro He MOMPOCHUTH TOJIOBA.

6. What problems are to be discussed at the CosRyrési npobiiemu nependoadae 0OroBOpuUTH

KOHI'pec

PART II. LEXICAL AND GRAMMAR MATERIAL
CLASSIFICATION OF THE PARTS OF SPEECH IN MODERN ENG LISH

According to their meaning, morphological charasters and syntactical functions, words fall
under certain classes callpdrts of speechnotional and structural).

The notional parts of speech perform certain functions in the sergetie functions of subject,
predicate, attribute, object, or adverbial modifigney are:

a noun the words of the category of state
a verb the modal words

an adjective the interjection

an adverb

a pronoun

a numeral

The structural parts of speech either express relations between wdrsisnbences or emphasize

the meaning of words or sentences. They neverperdoy independent function in the sentence.

Here belong: an article a preposition a conjuncéigrarticle

According to another theory (R. Close, J. Eastwdbdje are main word classes (parts of speech)
in English: verb, noun, adjective, adverb, preposjt pronoun, conjunction, determiner (article,
possessive and demonstrative (this, that), pron@uasitifier (numeral; all).

Peculiarities of English

Languages may be synthetic and analytical accotditigeir grammatical structure. In synthetic
languages, such as e.g., Russian, Ukrainian, #margatical relations between words are expressed by
means of inflections: e.gax Oyaunky.

In analytical languages (English), the grammatietdtions are expressed by means of form words
and word order: e.g. the roof of the house.

Unlike words in some other languages, English wal@sot have a lot of different endings nouns
take "s" in the plural, but they do not have enditmyshow whether they are subject or object.

THE ARTICLE

Is a structural part of speech, used only a ndte.form of the

articles

We use "a" before a consonant sound and "an befeoavel sound, e.g. a visitor

an exhibition

The basic use of the articles

Alan is the indefinite articles, arttie is the definite article. We ugke when it is clear which one
we mean. This can happen in three different waiystly; by repetition: we sajyan” exhibition when
we first mention it butthe" exhibition when it is mentioned again, when it meéhe exhibition just
mentioned". Secondly, when there is only one: thetain. And thirdly, because a phrase or clause
after the noun makes clear which one is meantwtiraan sitting behind us.

The The

1. | the doctor / the dentist 1. |to bed, in bed

2. | the police / the fire brigade / 2. | Home, at home
the army

3. | the top / the end / the middl{ 3. | sports/game
the left etc.

4. | the piano / the guitar / the | 4. |to prison, in prison
trumpet etc.
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The the
5. the north / thesouth / the eas| 5. o hospital, in hospital
the west / the middle
6. the cinema / the theater / | 6. to church, in church
bank / the post office / the 2(
7. the sun / the moon / the wor| 7. to work, at work, stdrwork
the sky / the sea / the countr|  finish work
8. the door / the ceiling / the flg 8. to school, at school, st
the carpet / the light etc{ |school, leave school
room
9.the roof / the garden / t 9. o university / college,
kitchen / the bathroom etc| |university / college
house
10the  station/the  airport/t| 10preakfast / lunch / dinner
center/the city center/ the to| . |supper
hall etc. a town
Il the... 11{The general + names of places
with"republic:'7states/"kingdq .
m"
12the + names of oceans /s{ 12jnames of streets, squares, r(
. rivers / canals . letc.
13the + plural names of countr] 13next / last + week / month / y¢
. [/ islands / mountains ./ summer / Monday etc.
14the + names of hotels| 14names pf place (or perso
restaurants / pubs / cinem . |[station / airport / university

theatre / museum castle etc.

15the = names with ... of (t| 15television (but Can you turn ¢

. Bank of England) . the television?)

16the ... est (superlative) ¢ 16languages or academic suligec
(bank...., etc.) . |(history / biology / geography

physics etc.)
17the radio 17
18the; same... 18

Pay your attention to the
a) continents: we do say the with the names of comisné\frica (not "the Africa", Asia, Europe, South
America)
b) countries and states: we do not gt with the names of countries and states: France {(tiee
France"), Japan, West Germany, Nigeria,

But we say the with the names which include woikks ‘Irepublic”, "union”, "kingdom", "states":

the United Kingdom the United Stales

the Republic of Ireland the United ArabEmirates
We also use the witplural names:

the Netherlands the Philippines

c) cities: we do not use the with the names of citiesvns / villages: Cairo (not "the Cairo"), new
York, Glasgow, Madrid
Exception: the Hague (in the Netherlands)
d) islands: island groups usually have plural namethihe: the Bahamas, the Canaries / the Canary
islands, the British Isles. Individual islands uBuydave singular names withotie: Corfu, Sicily,
Bermuda, Easter Island.
e) regions: we say

the Middle East the Far east
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the North of England the South of Spairthe West of Canada

(but: northern England /southern Spain AwesternCanada - withouthe)
fymountains: mountain ranges usually have plural namvéhthe: the Rocky Mountains the Rockies
/, the Andesthe Alps

But individual mountains usually have names withdle: (Mount) Everest, Ben Nevis (in
Scotland), (Mount) Etna.
g)lakes: lakes usually have names without the: LakeeBor, Lake Constance
hynames of oceans / seas / river / canals hhee the Athlantic Oceanthe Indian Oceanthe
Mediterranean (Seajhe Red Seathe English Channelthe Nile, the Amazon,the Thames,the
Rhine,the Suez Canakhe Panama Canal.

Note: on mapshe is not usually included in the name.

THE NOUN

The noun is a word expressing substance, and dudsame special endings to show that they are
nouns, or to show that they are subject or objBEwe noun is generally associated with the articia,
be modified by an adjective, a pronoun, by anotioem or by verbals.

TEST 1
Write all possible questions to which the followingentences are the answers:
1.The street in which | live is broad and straight.
2.My girl-friend has just arrived in Kyiv from thérimea
3.There is a new cinema not fair from the metrticta
4. In summer we shall visit a lot of towns in diat parts of the country and we will see many gdac
of interest.

Use "it" or "there" with the appropriate tense of " be"

1. some glasses in the cupboard. Wouldfgtmin them?
2. very hot when 1 went out this morning.

3 difficult to speak English correctly,rdoyou think?
4. warm today, butsome clouds in the sky.

5. true that... some difficult questionghis exercise?
6. possible that.another war soon?

T difficult to understand why Gertie evearried him.
8. a flight in the street last week.

Articles or pronouns - found the place!

Charles Dickens, one of greatest and most poputegligh novelists, was born on Bf
February, 1812, in small English town. He was welgikd and did not like to take part in noisy and th
active games. Little boy was very clever and ledaontead at early age. He read lot of books in the
childhood. When he was about six, someone took tointheatre the first time. He saw play by
Shakespeare and liked it so much that he decidedrite a play of own. When it was ready, he
performed it with some of friends. Everybody enjdyeerformance, and little writer felt very happy.

When Dickens was nine years old, family moved tadan where they lived in old house in
suburbs.

They had very hard life. There were several yourgeidren in the family besides Charles.
Future writer could not even go to school, becaigane his father was in Marshalsea Debtor's Rriso
There was in London to whom Mr. Dickens could gorfmney, and his wife with all children except
Charles went to join in prison. Family lived thematil Mr. Dickens could pay debts. Were most
unhappy days of all Charle's life. Boy worked frearly morning till late at night to help family.
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Find the proper prepositions
1. "Why cant we live ... a fine house like thatt?@ boy asked his father.

"We're rather poor, and can't pay ... it," his éatAnswered.

Little Charles often went... that place. He likeddok ... the house and play outside it. Many
years later he really moved ... that house andllitiere ... a long time.
2. Theodore Driser, the great American writer, Wwas ... the 27... August, 1871 ... a
small town ... America 3. When Jack London wasya baden, he sold newspapers ... the

streets and ... this way helped ... his parent8/Hich novels ... Jack London are popular... the
Soviet reader? 5. The boy learned to read ... glee..afive. 6. The Caucasus is famous ... itsdiagli
centers. 7. When we were travelling ... the Crinvea,stopped one day ... a nice little village he t
mountains. 8. Are you travelling ... business opleasures? 9.1 like travelling...train, becauserwh
the train passes ... beautiful places, | can saa tithe window. 10. As we were flying ... my home
town, | could see how large it had become. 11he.way ... Italy the plane flew ... many European
countries. 12. The book | advise you to read ctssisthree parts.

Definite, indefinite article or zero?

United Kingdom
The UK (short for.. .United Kingdom of great Britaand Northern Ireland) is situated on two large
islands called ...British Isles. ...Larger islared Great Britain, which consists of .. .three parts:
.England,.. .Scotland and .. .Wales, and .. .smal&eland. Southern Ireland, now called Eirettoe
Irish Republic, is... independent of... UK.

.. .Country is washed by.. .Atlantic Ocean,.. .INOBea and .. .Irish Sea, which is between Great
Britain and Ireland.

If you travel to .. .England from .. .Ukraine, iilmtake you two days to pass through ... several
countries on .. .Continent by train, and six mavars to cross .. .English Channel by boat You dsn a
fly there, and then .. .journey will only take tarand ... half hours.

There are mountain chains in .. Scotland, Wales doidh-West England, but they are not very
high. North-West England, but they are not veryhhijorth-West England is also famous for its ..
.beautiful lakes.

...Longest river in England is ...Severn, and epdst is ...Thames, on which stands capital of
England, London.

...UK is ...highly-developed industrial country.e&Shxports machinery, vessels, motors and other
goods. One of her main industries is textile indusind ...lot of British textiles are exported.UK
buys more goods than she sells because she lmapaa i.. .food products and raw materials from many
countries of world including Ukraine.

Fill articles or possessives pronouns.

It happened early in ... spring. ... village sclgoblof about twelve was going home after ... sdhoo
When she was approaching ... river, she sudderdydhe cries. She hurried in that direction ang sa
two small children on ... piece of... ice. It didtake her long to make up ... mind, and ... mirlater
she was down on ... ice. Very quickly she reachechildren. They had calmed down ... little ané sh
was about to go back with them when ... ice brake she saw... smaller boy fall into... water. She
immediately lay down on ... ice and caughiofiuna) ... boy by ... hand. Thought it was very dangerou
and she was very tired, she continued lying ongbstion until two men saw them. They first cadrie
them to ... safe place on ... bank and then toektto ... nearest hospital.

Do you know how the prepositions are used in Engh®

1. It has just been announced ... the radio tHiat®us French doctor is arriving... Kyiv a few da¥s
Jane is ... a very good mood because the docwhenl yesterday that her father's life was danger.
the boat is expected to arrive ... the port...28 of October. 4. When did world War Il break ...? 5.
When the audience saw the famous singer appder.stage, they greeted her... a storm ... appléuse.
When the ship was approaching ... Kyiv, all therigisa went out to look at the great city that could
already be seen ... the distance. 7.1 wonder vaaios this writer belongs ...? 8. The children j@dp
... Joy when they saw the NewOYear tree ... thedheid.. the room.
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Put the sentences into the interrogative and negat forms, paying attention to the use of
indefinite pronouns.

1. Someone's waiting for you. 2. There's sometimbgresting in this magazine. 3. Something can be
done to help you.

Answer the question bearing in mind the use of thimdefinite pronouns and adverbs.
Is there anything on that table? What is it?

Can you see anything on that wall? What is it?

Did you read anything interesting last month? Whdtyou read?

Did any of you read any English books last year?

Why did none of you read English books last year?

Have you invited anybody to dinner at the week-end?

Are you going to invite anybody?

Why didn't you invite any our students to (yourgador) your last birthday party?
Why doesn't anybody go to the office on Saturday &unday?

10 Are you going away anywhere for your holiday, a& gou staying in town?
11.Did all of our students lake part in the last Eslglianguage show?

12.Do you always hurry if anyone's waiting for you? yh

CoNoO~WNE

Fill in the blanks with the indefinite pronouns and adverbs.

1. Can ... help me with this work today? I'll bewglad if you invite... else to join us. 3of us outd
answer this difficult question. 4. If... rings mp,uell them that I'll be at home at five. 5. ..ushbe
done to save the child's life. 6. If you don't findat home when you get back, you'll have to viait
me. 7. We got home late and ... went to bed at.dhd€an you get this book form me ...? 9.1 daket |
shopping on Saturday because there are too mamyepeo 10. "l don't think ... is here yet. Let/ait a
little™.

Translate the sentences into English

1. Sxmo xTo-HEOY b 3aIi3HUTHCSA, MU HE Oy/IeMO YeKaTH, yCci TOBUHHI MPUUTH BYaCHO. 2. 5l HI4OTO HE
6auy TyTt. 3. Bci MilIHO 3aCHYTB, SIK TUJIBKU J0OEPYThCs 10 CBOIX JiXKOK. 4. Po3kaxiTh HaM 110-HEOYAb
mikase, g06pe? 5. XomiMo y marazuH. MeHi moTpiOHO KymUTH I0-HEOYyas a0 Bedepi. 6. Bac xToch
yekae y Bamriii kimHati. 7. [lompoxaiite ioro, Oynp-nacka, ka3atu ryytime. Mu TyT TeX HIYOTro He
gyyemo. 8. B Moemy omoBifaHH1 € mo-HeOyap cmimae. 9. SKo BM HE PO3MOYHETE MpAIlOBaTH Hal
CBOIMHU ITOMMJIKAMH 3apa3, Hilllo He JormoMoxe BaM moTiM (mizHime). 10. Bac xTo-HeOya1b 3ampocuB Ha
new Beuip, 11.3apa3 myxe mizHO m0-HeOyabp poobuTH. 12. Ils moauHa HiKOMM HiYOro HE 0oiThes. 13.
Bin 3apaz ne-neOynp Oinst mops. 14. Um Oaxae (xoue) XTo-HEOynp ille NPUIHATH Yy4acTh B
obroBopenHi. 15.Yomy HixTo 3 Bac He ciyxae? 16.HixTo He 3a0yzae mporo. 17. Xiba HIXTO 3 Bac HE
3HaB, 110 BiH MpHi3aAuTh cboroaHi? 18.4 3naiimoB uniock pyuky. 19. Bonu Bci Buctynanu Ha 360pax? -
Hi, nyist Beix He Buctaumio vacy. 20.Bce 0yio 3po6ieHo, mob BpsITYBaTH KUATTS i€l JIFOIUHU.

Answer the question paying attention to the use dhe article with the geographical names:

How many continents do you know? What are theiresin

Which European countries do you know?

How many oceans are there in the world? What aie tlames?

Which is the largest island in the world?

Which is the largest sea in Europe?

Which is the deepest lake in the world? Wherée?is it

Find the mistakes in the sentences:

Africa is much largest than Europe.

South of England is warmer than north.

We went to Spain for holidays and swam in Mediteean.

Tom has visited most countries in Western Europe.

A friend of mine used to work as a reporter in MalBast.

Neat year we are going skiing in Swiss Alps.

QA WNE
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7. Malta has been a republic since 1974.
8. Nile is the longest river in Africa
9. United Kingdom consists of Great Britain and Northieland.

Fill in the articles.
There is more water than land in our planet. .rgkat and deepest ocean in ... world is ... Pacific
then comes ... Atlantic. ... Indian ocean is onliittle smaller... smallest ocean is ... arctic.
... longest river in ... world is ... Mississippi, largest sea is ... Mediterranean, ... deep&stik ...
Lake Baikal.
Large masses of... land are called ... continéltiey are ... Europe and Asia, ... North and ...tlsou
America,... Australia and ... Antarctica.
There are mountain chains in my parts of... wo8dme of them such as ... Urals are old, others
Iike ... Caucasus are much younger. ... highestntadru chain, which is called ... Himalayas, is aiad
in ... Asia.
Add the prepositions: "on", "at", 'In", "until", "f  rom", "to"
He came to London fi‘3]une and left again ... September.
They went out... half past one; they'll be bacten.minutes.
He plays cricket... summer and football... winter.
He always leaves early... the morning and comek lage... night.
He rests... the weekends but works hard... Mondasday.
He was born ... the nineteenth century.
1 am working... six o'clock... Friday evening.
He's busy ... present. He'll see you ... 30 mintites.
erte this paragraph using only one of the four chaces in each bracket

ONOoOUAWNE

| had (1. a number of / a great deal of / many tmuwvork to do and | didn't have (2. many / much'/
plenty of / a number of) time to waste, so whensag began to ask ( 3. much / many / plenty of / a
number of) questions, 1 became rather angry. Ihofdhe had (4. lots of / many / much / a greal dea
of) toys to play with and (5. much / plenty of /mya a large quantity of) friends to go and seeségn

as he had gone, | took (6. many / much /' a greal df / a quantity of) magazines from my desk and
tried to find an important article to one of thelrhaven't got (7. many / a number of / much / pler}
patience and | soon stopped searching. There waa & of / much / many / a number of) noise
coming from the street outside my window, and whieroked out, | saw (9. a large number of / much /
many / plenty of) people gathered round a car. @lhed been an accident and there wasn't (10. many /
a large quantity of/ much / lots of) doubt thawés serious.

Write these sentences in the negative, using "muclhor "many"

Example: I've got a lot of time.

| haven't got much time.

There are a lot of people in the street.

| took a large number of photos while | was on dhayi.

The people were spending a lot of money.

He gave me lots of help.

They've got plenty of whisky.

He can't drink a great deal of wine.

There was a large quantity of blood on his face.

He saw a great many animals.

erte the adjectives in the comparative or superlate degrees.

1. The arctic (Ocean), the Atlantic (oceanjold. 2. The Baltic (Sea), the Black Sedarge. 3. The
Caspian (Sea), Lake Baikalbeautiful, deep4. The mountains in the Caucasus, the mountairteein
Crimea - high. 5. The Dnieper, the Volga long. 6. The Urals, the Caucasusoild. 1. The
Mediterranean, the Black Seéarge.

Translate the sentences into English paying attertn to the degrees of comparison of adjectives
and adverb

ONOoOUAWNE
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3uma B YKpaiHi He Taka X0JI0/IHa, HIXK Ha TBHOY1 €BPOTH.

2. 3apa3 rpyaeHb. J[Hi CTaHOBIATHCS KOPOTIIMMH, HOYl - JOBIIUMH. 22 TPyAHI cCaMHi
KOPOTKHUH JIEHB B POIIi.

3. Sxuii camuii criekoTMBHIA Micsips B poui? Jlunens. B KueBi He Tak CrEeKOTIHMBO, SIK B
Tamkenri.

4. Slxe Bama cama ymo0OsieHa mopa poky? S mo6mio BecHy Oinbmn 3a Bce. Illo x 10 mMoa
JIPYXXWUHU, BOHA HE JIIOOUTH Hi BeCHH, Hi jiTa. OCiHb 1i yato0eHa mopa poky.

5. XT0 Bam camuii kpammii Apyr? Bu ogHoro Biky? Bam n1pyr takoro x 3pocTy sk i Bu? Mi
camuii kpanuit apyr - Hik. Mu ogHOTro Biky. BiH Tpoxu BUIIHii 3a MeHE.

6. I BiH i 1 moOuMO yuTaTH. Sl MPOUNTAB CTUIBKU X KHMXKOK, CKUTbKH 1 BiH. [IpaBna y meHe
MEHIIIE aHTJIIUCHKUX KHIDKOK y 010J110TeIll, YMM Y HBOTO.

7. Hero-Mopx sBaserbcs camuM BenmkuM  Mictom CILIA.  Heio-Hopk - omun 3
HafikpymHimux npomucioBux uentpis CIIA. JloGpatucs no Horo-Mopky mBmgme
JITaKoM, aHDXK MOpeM. AJie 11e caM Uil TOpOTHil BUJ TPAHCIIOPTY.

8. Your-CTpirT - ofHa 3 caMHX CTapHX Ta KOPOTKHX Bymmub Hbro-Mopky. Ha wiit Bymmmi
6araro 0aHKiB, BiIOMHUX Y BCbOMY CBITI.

9. B mpomy pori 1iHA Ha 11e 00JaqHaHHs Oyiau HabaraTo HWKYUMU. S rajgaro, MU MOBUHHI
KyIHUTH Horo 3apa3. Ha manuii MOMEHT 1ie cama onTUMalibHa IiHa Sl BOeBHEHUH, 110 Ha
HACTYIHUH PIK 1IHA OyyTh HA0AraTo BUIIMMH.

10.B upomy Mmicsmi y Hac Takuii xe MpuOyTOK, K 1 y Bac. A B MHUHYJIOMY MiCsIli y Hamioi
¢bipMu OyB camuii BeTUKHI MPUOYTOK.

11.5Ixa ¢ipma Hamae HaMm HaiiBUTrigHimi ymoBu nocrtaBku? @ipma "bemn i Ko" Ane mu
HIKOJIM HE TIpaIroBayii 3 Heto. YMoBHu (ipmu "Kpe&rpi 1 baym" - He Taki rapHi, K y
"bemn 1 Ko". Ane "Kpe6tpi i biym"- Hamn camuii Hagiiiauii mapTaep.

12.Tlepma maprist ToBapy Oyja Kpaiie, HiK Ipyra, a TpeTs mapTis cama IoraHa.

13.Mu npoarBUMOCH Ballli MPOMO3HMIIiil e pa3 i Ounbin geranbHo (closely).

14.Cxinbku yacy 3aiiMyTh nieperoBopu? S mymaro, JHS ABa YM TPOXH OLJIBIIIE.

15.Bu gacro i3quTe y BiapsmkeHas? Tak, ocTaHHI i Yac s KK BCE YacTille.

16.Bce ckiagHime crae Ham 3aiiMaTUCS €KCITOPTHO-IMIIOPTHUMU OIEpallisiMHy, ajie IeKiIbKa
POKIB TOMY 11e OyB camuii BUT1IHUI BU]I Oi3HECY.

17.Yum Oinbiiie s 3aiiMarocs i€ CIPaBoro, TH OUTbIIEe BOHA MEHI TOI00a€EThCSI.

Choose the appropriate word for each gap:

1. "This is a very ... problem to solve, but if yoy tr., you will find the answer". "I've tried veryut
you've... tried at all", (hard, hardly).

2. "Have you seen the boss "No. he always comesnd. laalways leave ..., So I... over see him now"
(early, hardly, late, lately).

3. "How ... is it to the hotel?" "It's not... from teerf you walk.... it won't take you ... to get tbé& "But

| always walk... .I've ... walker, but a ... driigong, far, slow, slowly).

4. "My boss says he thinks ... of my work, but he dédgzay me a ... salary”. "He thinks you'll climb .

in the organization though" (high, highly).

Make this story much shorter using only one of théour choices in each bracket

1 had (1. a number of / a great deal of / many ¢hjpwork to do and | didn't have (2. many / much /
plenty of / a number of) time to waste, so whensag began to ask ( 3. much / many / plenty of / a
number of) questions, 1 became rather angry. 1hiofdhe had (4. lots of / many / much / a greal dea
of) toys to play with and (5. much / plenty of /mya a large quantity of) friends to go and seeségn

as he had gone, | took (6. many / much / a greatafe/ a quantity of) magazines from my desk and
tried to find an important article to one of thenmhaven't got (7. many / a number of / much / pleof)
patience and 1 soon stopped searching. There was I8 of / much / many / a number of) noise
coming from the street outside my window, and whiemmked out, 1 saw (9. a large number of / much /
many / plenty of) people gathered round a car. &lh@d been an accident and there wasn't (10. many /
a large quantity of / much / lots of) doubt thawés serious.
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Write these sentences again using a double compaira:

Example: When he drinks a lot, he gets very bad. The merdrimks the worse he gets.

He tries hard but he only learns a little.

When you shout a lot, she gets very angry.

If you stay longer you will make a lot of money.

If you drive fast you will soon get there.

If you do it very often it will become very easy.

Mrs. Jones is getting old and she's getting nasty.

He earns a lot but he spends a lot.

If you practice a lot you'll play well.

Complete the dialogue by adding the missing wordsha@ making the adjectives comparative or
superlative where necessary

John Salesman:

This grey car is (old)... the red one. Why is kgensive)... the red one? It isn't (old). It's slaene age
.. the red one. But it's in (good) condition. Tkd one is (cheap) one... garage at the momenafbut
course it's not... (good)... our other cars.

N~ WNE

John Salesman:

Is that blue car there the same model... the re@ on

No. It's similar ... the red one, but it's a (pofwBrengine ... the red one. so naturally it goegim
(fast). It's automatic, too so it's (easy) to drivéhe others. John | suppose it's (expensitbg.three,
isn'tit?

John Salesman:
Yes and no. In one way it's (expensive) ... altduse you'll be able to drive much (far) in it refgou
need to spend a lot of money on repairs.
Task - Peter can't hear very well, so he asks quésbs about what John says. Write down the
guestions that Peter asks.
Examples: John: 1 bought a new.car
Peter: What have you bought?
John: A new car. | bought it yesterday
Peter: When did you buy it?
John: Yesterday. 1 got it from Greenham's garage

Peter:...? John: from Greenham's garage. It c@s$50

Peter:...? John: 500%. It's red.

Peter:...? John: Red. | took Mary for a drive ifagt night.

Peter:...? John: Mary . We only drove ten miles.

Peter:...? John: Ten miles. Then the car stoppealise we ran out of petrol.
Peter:...? John: Because we ran out of petrol. 9¢&@@me at half past eleven.
Peter:...? John: Half past eleven. Mary becamerahgry.

Peter:...? John: Mary, of course.

Practice your "if' sentences by writing about counties and their languages
If I lived in (Cuba, Denmark, Canada, Japan, Pgl@mkchoslovakia, Norway, Greece) 1 should speak
.. (Spanish, Danish, English and French, JapaRedish, Czech and Slovak, Norwegian, Greek).

Write a story about Graham again using a double coparative (the more the better)
When Graham eats more he gets fatter.

But then his wife grumbles more, and Graham smoka®.

And when he smokes more he eats less.

And when he eats less he gets thinner.

When he gets thinner he feels fitter.

ok wbdPRE
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6. When he feels fitter he plays more squash.
7. But then he gets thirstier, and he drinks more.beer
8. And when he drinks more beer he gets fatter...

Add "a", "some", or "any", if needed, in the blank spaces
1. 1 want... paper to write ... letter.
2. He wants ... milk and ... teaspoonful of... sugahis tea.
3. You need ... sharp knife to cut... wood.
4. I'd like ... cup of... coffee and ... water, please
5. There's ... tea in the pot but there isn't... eofédt.
6. Have you got... good ideas?
7. John gave me ... good advice, but 1 didn't takeotice.
8. 1 went to the manager to get... information.

Fill in articles where necessary:

1. ... United Kingdom includes ... Great Britain and\orthern Ireland.

2. John took ... train from Waterloo station and réiates on ... journey to ... south coast of...
England.

3. He stayed ... night in .. Grand Hotel, which is.irBrook Street in ... center of ... Southampton.

4. His ship,... Queen's Star, sailed next morning dowrEnglish Channel towards ... Atlantic
Ocean.

5. They passed ... Channel Islands and John recognizkatsy,... island he had once visited.

6. He went to ... North America, where he spent .ekveith ... uncle who lives in ... Canada...
near Lake Superior.

7. Now he's travelling by... car across ... Unitedt€daalong... Mississippi River and into ...
Mexico.

Fill in articles where necessary:

4. train stopped at - small station. - passenger ldakg of - window and saw - woman who was
selling - cakes. - man wanted to buy - cake. - wonvas standing rather far from - carriage. —
man railed - boy, who was walking on - platform neearriage and asked him:

"How much does - cake cost?'
"Three pence, sir", answered - boy. - man gave-tsimpence and said to him: "Bring me

5. cake, and with - other three pence buy one forgaitir
Some minutes later - boy returned. He was eaticeke. He gave - man three-pence change and

said: "There was only one cake, sir".

Find out the right answers using the definite artite "the"

1. What joins the Atlantic and Pacific oceans?
(Suez Canal / Panama Canal)
2. What is the name of the ocean between America?
(Atlantic / Pacific / Indian Ocean)
3. Which country is Stockholm the capital of?
(Norway / Denmark / Sweden)
4. Which country lies between Mexico and Canada?
(Venezuela / El Salvador / United States)
5. What is the name of the sea between Britain anaviig?
(Norwegian Sea / English Sea / North Sea)
6. Which is the largest continent? (Africa / South Aite / Asia)
7. What is the name of the mountain range in the weliorth America?
(Rocky Mountains / Andes / Alps)
8. Which country is Manila the capital of?
(Indonesia / Philippines / Japan)
9. What is the name of the ocean between Africa argtrAlia? (Atlantic / Pacific / Indian Ocean)
10. What is the name of the sea between England arapE®
(Mediterranean Sea / English Channel / French Sea)
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11.Where is Ethiopia?
(Asia / South America / Africa)
12.Which is the largest country in the world?
(United States / China / Russia)
13.Which river flows through Vienna, Budapest and Badp?
(Rhine / Danube / Volga)
14.Where is Bolivia?
(Africa / South America/North America)
Add the prepositions: on, at, in, until, from, to:
He came ... London ... £3.. June and left again ... September.
They went out... half past one; they'll be bacten. minutes.
He plays cricket... summer and football... winter.
He always leaves early ... the morning and comek lade ... night.
He rests ... weekends but works hard ... Monddyriday .
He was born ... the nineteenth century.
I'm working... six o'clock... Friday evening.
He's busy at present. He'll see you ... 30 minutes.
F|II in prepositions, using these words: up, in, atafter, of, on, by, to, out.
1. He takes ... his father. He will be just like hirhem he grows ..
2. Heis interested ... languages, but he isn't goakdem.
3. He specialized ... Roman history.
4. We are thinking... going to Sweden, but we havaadle... our minds yet.
Fill in prepositions and adverbs where necessary.s¢ these words: for, in, of, on, over, from, off,
at, up, beyond, to.
a)... the morning it was raining. A fog had comehe mountains ... the sea You could not see .tops
the mountains. The plateau was dull and gloomy,thedhapes ... the trees and the
houses were changed. 1 walked the town to lodlke .weather. The bad weather was
coming... the mountains ... the sea.

°°.\‘.@SJ"P.°°!\’P

(E.Hemingway. Fiesta).

b)- Why have you turned... the radio?

- I'm going to listen ... the seven o'clock news.

- Hurry, I'm short-time

- But I've got to saw a button - my coat and tespre. my dress

- What mark did you get... History ... the entrargams?

- I've got a good mark, | was never good ... histor

- I do invite you... my birthday party.

- It's a pity | won't be here ... long, give my beyards ... your family.

Fill in prepositions and adverbs where necessary.ge these words: down, of, up, with, to, on, by,
or, until, from, at, into.

a)All large cities have the problem ... transpdtte roads are jammed ... cars, buses and otherle®hi
The pavements are crowed ... people, and it isetang ... cross the road ... the traffic is stopped
either... a policeman ... point... duty ........ the red traffic lights.

b)I went - one - the big London stores today anpbyed myself very much, just wandering - one
department - another, looking - the various aricle¢he counters. | went - one department - anpther
and -, lifts and - escalators.

TEST 2
Choose the correct item.
1. I've been working... all day. I'm exhausted.

a), hardly b). the hardest c). harder d). hard.
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2. Paul is ... experienced he'll get the job.

a), such b). so ¢). much d). too

3. Is there ... in the office?

a), anywhere b). anybody c). somewhere d). eversavhe
4. | need a break. 1 think I'll go to the seasideaster.

a), in b). on c). at d). from

5. She's.. older than | thought.

a), rather b). fairly c). quite d). pretty

6. He's ... helpful policeman I've met.
a), least b). the least c). less d). little

7. Do they sell... clothes here?
a). children's b). childrens' c). childrens d).dreins's
8. He spent a month in ... hospital after his amid
a), the b). ar). — d). any
9. "Is that Jane and Mary's house?" "No,... isote across the road"
a), theirs b). hers c). their d). there
10.He bought a (n)... cottage in the country
a), stone, old, small b). old, small, stone
c) small, old, stone d). stone, small, old
Define (he part of speech the underlined words behg to.
1. I have only just come. 1 haven't seen him yet.
2. Carrie said nothingout bent over he work.
3. He steeled himsetkith that phrase, and tiptoed on; but the next ceas
harder to pass.
His tone was different from that of his friends
He ate all that was placed befdrien.
They were only five at a round table.
Columbus intended to round Afrieand thus find a waterway to India
And life, unfortunately, is somethirthat you can lead but once.
The startling discovery so terrified her that shald hardly express a
sound.
10.At that moment the woman at the fire turned round.
Translate into English.
Y Moro Opara roranuii 3ip, TOMy BiH HOCUTB O1\JIsIpH.
[Tneminnuk bpayHiB Mopsik, i 3apa3 BiH y Mopi.
Kopaunbepu 3Haxoastees B [liBHIUHIT AMepHiri.
ByB uynoBuii paHOK — COHSIUHUI 1 TUXUH.
Barikan-naiimenma nepskasa B EBporri.
Touka KUIIHHS CIUPTY HUXKYE TOYKH KUITIHHS BOJIH.
Ile Oynu TBOI ci1OBa, a HE MOi.
HixTo He BiAMOBIB, yci Oynu 3aiHSATI.
Hikxomu He po3MOBIIsi 3 10 IbMU TPYOO, TTOBOABCS 3 yCiMa BBIWINBO 1 APYKHBO.

©oNOOA
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THE VERB
TESB
The verb is a notional part of speech which denatesction, and tells us what someone or
something does or is.
Verb has the grammatical categories such as pemsomher, tense, aspect, voice and mood.Verbs
may be transitive and intransitive, have finite aoa-finite forms.
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Find the proper form of the verb "to be"

1. You speak English fluently... .from Britain?

2. 1... sorry, l... late again. Tomorrow I'll try te In time.

3. He... at home only in the evening because hey.masy at work. He is preparing for the business
trip.

4. How much ... this lovely dress? ... sure it'llitsue.

5. Haven't seen you for ages! How... you? How... yaarily and a little daughter?

6. It's a pity! | will not come the party tonight. lin my office working over the project.
7. Whose coat... this? | think it... mine.

8. I... thirsty. Would you be so kind to bring me asg of water, please?

9. We'll have a party tomorrow. Will you join us?

10. I'd love to. I... glad to meet all my friends!

11. Call me back tomorrow. I... at home in the evening.

12. Don't forget to congratulate Ann with her birthdayshe ... angry.

Give the English equivalents

Buopa Pankom y Hexinto [Ticnazastpa

Ha PiznBso VYBeuepi o 10na miit Henimi 1 o kBiTHA 1999
O 5 panky B cepeny B 06in

VY nonexinok B gerBep 5o rpynHs CrhoromHi BpaHiii
ITo3aBuopa Y munynomy poti B uepBHi B3umky 1998

Ha munynomy tixHi B HactymHOMYy porti B nonynens

Ha Buxigni VYBech IeHb BUOpa yBeuepi

Fill in the blanks using "to have"

My best friend ... a lot of spare time every dagdiese he doesn't work.
.. you ... a minute? I'd like to talk to you.

| wonder where is Peter? He... some work to do.

Tomorrow morning I'll... an appointment with my dioé boss.

What about going to the cinema? I... enough money.

When you were at school,... the best friend?

Call the police or we'll... problems!

Next Monday I'll... an exam.

1 decided to ... a pet in my house because I'mfeeny of them.

10 Tomorrow we II a party. Will you join us?

11.1 am going on a business trip to London.... a tieke

12...... some urgent business yesterday?

13.He... the desire to communicate with me. | dontvknvhy?

14.She... a large flat in the center of the city.

15.1 am really very tired after this working week.ded to ... a rest.
Put the questions to the following sentences usiltige given interrogative word.
Sally feels tired (Why).

They want to buy some presents for their friendsi€vg?).
My Daddy want to catch the 6 o'clock train (Why?).
Edward prefers to have lunch in the canteen (Why?).
Every evening Peter walks his dog (Where?).

As a rule | get up early every morning (Why?).

Show melts in spring (Why).

We want to have a bite (Where?)

He studies English in London (Where?).

10 10.1 hate loud and noisy music (Why?).

11.Usually Ann helps her little brother with mathensat{How?).
12.The Browns always go to the seaside in summer (é)er
13.Tom wears his old slippers at home (Where?).

CoNoO~WNE
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14.Sometimes 1 drink tea for breakfast (Why?).
15.Jane plays the piano every evening (When?).

Make up, the questions with "do" and "does".
John likes classical music?
My aunt speaks English fluently?
It takes Diana long to get to work?
He calls me every evening and tells jokes beforegytm bed?
After classes all the students usually study inlithrary?
As a rule we spend a lot of hours in the picturéegg?
Jane attends tennis classes every evening?
They are fond of travelling around the world?
. As a tradition at the beginning of spring we godggicnic?
10. Mrs. Brown teaches at (he University?
11. We often help our mother about the house?
12. My brother lives in the nice and comfortable co&tag
13.When we go to the forest we usually gather mushsotbrere?
14.He always repairs the radio and TV himself?
15. Sometimes | read English books in the original?
Find the answers
Excuse me, are you Mr. Smith ...
How was the flight?...
How do you 2 3 ke our city? ...
And how do you like our weather? ...
.. in Britain the weather is rainy!
What is the weather like in Russia?...
How long are you going to stay here? ...
. | am going to stay in the Hotel.
What are you going to visit? ..
10 What are your plans? ...
11. When are you going to leave? ...
12. Was it your first visit to Moscow? ...
Fill the blanks. Use the verb in brackets in propeitense.
1. Ann ... in the suburbs of Kyiv (to live).
2. You ... dinner at home on week-days (not, to have).
3. She ... usually ... supper (not, to have).
4. Bob... at 7 o'clock in the morning (to get up).
5. Sometimes she ... dinner at home (to have).
6
7
8

© e NGk GDd R
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. In the evening Mr. Brown ... in his garden (to work
.. they usually ... TV after supper? (to watch).
. ... Harry ... to his office by bus?
9. Her friend ... to town by train (to get).
10. How much time it... you to get to the college?téke).
11.1t... him long to reach the college (to take).
12. It often ... in autumn (to rain).
13. It often... in winter (to show).
14. The weather... fine in summer (to be).
15. How old... you? (to be)
16. ... she ... morning exercises? (to do)
17.Harry ... at his office early (to arrive).
18. His office ... near the underground (not, to be).
19. Harry ... to London by train because he... in thieusbs (to get, to live).
20. What... she... for breakfast? (to prefer)
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21.Who ... dinner for you? (to cook)

22. There ... many plats on the table (to be).

23. There ... some coffee in the cup (to be).
24.Mary ... her studies in Paris (to begin).

25. Soon they ... close friends (to become).

26. Marry years ago she ... this country (to visit).
27. Yesterday he ... his problem (to solve).

28. 1... to study English two years ago (to begin).
29. There ... a report on the table (to be).

30. How long ... it... you to go shopping yesterday?téke).
31. There ... lots of pencils in his bag yesterdayb@h
32.They ... in London (to be).

33. When ... she born? (to be)

34.When ... you ... school? (to leave)

35. What subjects ... you ... to study at school?iki) |
36. Yesterday the doctor... the operation (to make).
37.We ... this book last week (not, to read).

38.... you ... this film last month? (to see)

39. We ... this film last week (to see).

40.... You ... TV yesterday? (to watch)

41. There ... some milk in the bottle yesterday (ta be)
42.We... about our trip (to speak).

43. What book... you ... ? (to choose)

44.He ... very well (to swim, not, to be) at his yo@ivhen he... young).

45. Tomorrow it... (to rain).

46. ... you ... my car tomorrow? (to use)

47. She... a university graduate next year (to be).

48. Next month we... enough time to do the job (have).
49. Next week she ... enough time to make the repott {o have).
50. How much time ... it... you to get to the colledgs’take).
51. Everybody .. .at this picture tomorrow (to laugh).
52. There ... a fine garden in front of the house @p b
53.... |... for a walk after supper? (to go)

54. Tomorrow Nick... very early (to get up)

55. There ... a dance at the end of the party (to be)

56. Harris ... a comic song tomorrow (to sing).

57.... they... a meeting tomorrow? (to have).

58. There ... many visitors next week (to be)

59. Next Sunday 1... a letter to my friend (to write).

60. Some of them ... to Brighton one of these daygdjo
61. Soon there ... many young trees in this park (Jo be
62. The children ... in the garden now (to play).

63. Mary ... her lessons now (to do).

64. What... you ... here? (to do).

65. Mr. Block... over the telephone (to speak).

66. She ... a new poem now (to recite).

67. Mother... dinner in the kitchen now (to make).

68. Student A ... at his desk now (to sit).

69. ... he ... the text or... the words on the blacktd@dto read; to write).

70. ... you ... the words after him now? (to repeat).
71.Who... you questions now? (to ask)
72.What... you ... about now? (to speak)
73.Who... in the garden now? (to work)
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74.Who... to what the teacher... ? (to listen; to say)

75. What class... you ... now? (to have)

76.What... you ... at 5 o'clock yesterday? (to do)

77.Who ... for you at 8 yesterday? (to wait)

78....you ... TV yesterday from 7 to 9 in the evefiritp watch).
79.Where ... you ... at 6 o'clock yesterday? (to go)

80. Mother... the cake in the evening yesterday (te)lak

81. He ... the letter the whole day yesterday (to Write

82. Tomorrow we ... a report in the evening (to make)

83. Bess ... breakfast at this time tomorrow (to make)
84.1... to the radio at this time tomorrow (to listen)

85. My father... in the garden at this time (not, torkjo

86. Next Sunday he ... translation at 8 o'clock (ta&yri
87.1... just... from London (to come).

88. ... you for ages (to see, not).

89.... you ... to Paris? (to be).

90. He... to her yet (to write, not).

91.... he ... a very good time? (to have).

92.1... you for a long time (not, to see)

93. ... everybody ... yet? (to come).

94. She... to him yet (to speak, not).

95. Who... it?(to take)

96. Who ... off the light? (to turn).

97.We ... here since 1980 (to live).

98. She... here since her birthday (live).

99. The delegation ... by last Sunday (to arrive).

100.The pupils... this book by last week (to read).
101.They ... this work by 5 o'clock yesterday (to fimis
102.He... the article by this time yesterday (to trates).
103.My mother... the cake by the arrival of the quégisook).
104.They ... at the station by 6 o'clock yesterdayaftive).
105.They... the letter by 6 o'clock yesterday (to semud).
106.We ... the report by the morning tomorrow (to make)
107.1... my exams by the middle of July (to pass).
108.Father... the car by our trip tomorrow (to repair).
109.She... the socks by his birthday (to knit).

110.She... the cake by the arrival of the quests toowo(to cook).
111.1 ...the book by next week (to read).

112.He ... the book by next Sunday (not, to read).

113.She ... periodicals by next month (not, to read).
114.We know that if the wind (to blow) from the wes{tib rain).
115.1f the weather (to be) fine tomorrow we (to meet).
116.We (to stay) at home of it (to rain).

117.If it (to be) cold next week we (to put on) the waelothes.

Compiete the conversation. Put in a past continuousrm of the verb on the right
Jeremy: | am afraid I've broken this dish.

Oh,no! What...? 1)you do
Jeremy: 1... it into the dinning-room. 2)take
| bumped into Emma SHe. our just us 3)come
1“...in. 4)go
Emma: It was your fault. You... You 5)dream
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... Where you

Put in the past continuous or past simple.
Kim: I hear the lights a wentout last night.
Charles: Yes, b was watchindelevision at the time. The

programme 1 ... interesting, too. But

the electricity 2 ... on again after about

ten minutes. 13... very much of it.
Angela: Saral¥ ... down the stairs when the

Lights went out. She almost 5 ..emv
Jessica: Tom and L. table tennis at the time.
Peter{:3 17 ...gat my computer. When it
....... S
work and*®... to bed.

Put in the correct verb form.
1. I have arrived / arrived
Our visitors .... They're sitting in the garden.
2. | has repaired / repaired
Susan ... the television, but then it broke dowairag
3. I have lost/lost
l... my purse. 1 can't find it anywhere.
4. | has started / started
The match .... They're playing now.
5.l hasrun/ran

Joanne ... away from home. But she came back ty® ldeer.

6. has aimed / earned

6)not look
7)go

0 go
o watch
1 get
2 come
3 not miss
4 come
5 fall
6 play
7 work
8 happen
9 stop
10 go

James ... some money last week. But I'm afraisl &diready spent it all.

7. have planted / planted

We... a tree in the garden. Unfortunately itedi
8.have gone / went

Prices ... up. Things are more expensive theskwe

Complete the letter. Put in the present perfect opast simple of the verbs on the right

1. o was angry and sad to hear that someone plantk kiown the o be
White Horse Inn in Brickfield. This pub has beerthe center of village o be

life for centuries. ft ... at our crossroads for about 500 1 stand
years. If... famous in the old days, and 2 be
Shakespeare onée. there, they say. 1 3 stay
4...in Brickfield all my life, and I know all aboitt 4 live

We®... for some talk a years or two ago about knockidgwn 5 know
® .. some talk a year or two ago about knockingwia. 6 be

But all the villagers are against the plan. We aidp it, you'll see.

Put in "this", "last", "today" or "yesterday"

°Lastmonth prices went up, btitis month they have fallen a little.

1.lt's been dry so far... week, but... week way vzt

2.1 went shopping earlier... and spent all the nydiesarned....

3.We didn't have many tomatoes ... year. We've grawot more... summer.
4. don't feel so tired now. We got up quite latenorning. | felt really tired ... morning when get up

so early.
Put in the verbs
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Craig: Have von hearthe news about Cathy? "you hear

Nicola:No.,what' ... ? 1 happen
Craig: She"... an accident. She was running 2 have

For a bus when she down and 3 fall

“ .. her leg. 4 break
Nicola: Oh. how awful! Wheh..? 5 this happen
Crag: Yesterday afternoon. Satahme about it last night.6 tell
Nicola: Last night! Yoll.. last night, and 7 know
yolf... me! 8 not tell
Craig: Well, 1... you last night. And | ptrtell

10 . you today, until now. 10 not see
Nicola: 1 hope she's all right. Sfie. lots of 11 have Accidents, you know.
Shé?... the same thing about two years ago. 12 do

Decide whether the periods in the following sentees are Perfect or Non-Perfect (make
illustrations of the periods), and then change thanfinitives that are in parentheses into the
required tenses.

1. Peter (to be) in China for many years betweenwloewars.

2. Paul (to be) in India for several years when theod World War broke out, but he returned
home at once. He then (to spend) four years iithey.

3. Ithink that up to the moment, you (to be) at ypiano practice for precisely twelve minutes and
yesterday you (to practice) for only fifteen. Nadfinitely do not think you should stop yet.

4. You (to wait) long? I/rn so sorry I/m late, butte fvait) for over twenty minutes for my bus and
then it (to take) ages on the journey.

5. Yesterday afternoon he (to play) football for amihand then, after a shower, he (to sleep) for an
hour or so. Then he sat down to his homework. Wtigiteacher arrived, he (to work) for about
two and a half hours.

6. Next April 5" they (to be) married for exactly thirty years aheir eldest son (to be) married for
almost ten.

7. This flat will drive me crazy! Since you went othiere (to be) bedlam; the man upstairs (to play)
on his trombone and his wife (to practice) scalesthe piano. And us though that were not
enough, that horrible child downstairs (to beas)dnum and (to blow) whistles for the past forty
minutes.

8. "Mr. Lovelace (to lecture) here for quite a longnéi now, 1 am told. Do you know precisely how
long?"

9. "Let me see. He came here in the middle of an awedgear soon after the war, | think. Yes, by
the end of next month, he (to lecture) here fotr geven years. But he (to lecture) here for some
time before the war, too, you, know".

Use the required tenses instead of the infinitiveis brackets, translate the story into Ukrainian in
written form.
Dear Mr. Priestly,

My letter is rather a surprise, isn't if? Yes, hActually in America; | (to live) here for three nibn
but | (to be) so busy going about "seeing Ameritat 1 (to have) hardly any time for writing leter
All the same, | (not to be) lazy, | (to keep) aulpal”. | know you (to find) this hard to believiteaa the
way 1 so often (to waste) my time when you (torog)teacher, so, to prove what | (to say) 1 (to $end
the journal to you now, under separate cover. b@®) and (to hear) so many things that interesied
that | (to want) to write them down while the imgsens (to be) still fresh in my mind. 1 hope that
what 1 (to write) in the journal may interest youdany old friends. 1 often (to think) about you gtal
hope) we (to meet) again before very long. Kincardg and best wishes to you all,

Yours sincerely, Lucille.
Use Past Continuous where appropriate; if it is nosuitable, use Past Simple.
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The students (1. talk) excitedly when the teaclercbome) in, but they (3. stop) at once when the
teacher) (4. speak). He (5. walk) across the rondh(&. begin) to write question on the blackboard.
While he (7. write), the students (8. sit) down, tgke) out their pens and (10. prepare) themsdbres
the test. The teacher (11, finish) writing, (12) down in front of the class and (13. open) a bdd&
(14. read) his book the whole time while the stusléh5. answer) the question. When the bell (I&))ri

at four o'clock, most of them (17. still write). &heacher (18. tell) them to stop working and H& (1
collect) their answer papers. As they (20. lealke)rbom he began to correct the papers.

TEST 4
Put the verb in brackets in the correct form.
When he rang he got to know the letter (to send@ak ago.
He believed the children (to take care of) by esaurext year.
When it began to snow the warm coats (to wearhbypeople.
He said the meeting (to postpone) yesterday.
The letter (to type) at the moment when knocketh@door.
She felt the task (to fulfill) by the manager imé&.
By the next year the book (to publish) and (to $d¢adselling.

NouokrwbhrE

Translate the sentences into English.
1. KwuiB po3ramoBanwnii Ha 6epe3i Jninpa Bin OyB criibHO 3pyiiHOBaHUH ITi yac BiliHH. 3apa3 Kuis
BiJTHOBJICHUH 1 1I€ - OJIUH 3 KPACHUBIIINX MIiCT MHPY.
2. Koxnwii pik y Kuesi OyayroTbcst HOB1 OyAMHKH, TOTEJI1, IIIKOJIA Ta 1HII CIOPYIH.
3. e aim, B sxoMy g HapoauBcs. Ha Moiit Bynuii 30y 1yBaiay HOBY LIKOJTY, JTIKAPHIO y IIbOMY POIIi.
Ha Tiii po3i Bynuiii OyayeTbcsi KOHIIEPTHH 3a1. Bin Oyne 3akiHueHu y HACTYITHOMY POIIi.

4. He 3axoapTe y 3a1! TaM 00rOBOPIOETHCS BAXJIMBE MUTAHHS. A 3a4€Kar0 TYT ITOKH OOTOBOPEHHS
3akiHuuThcs Mictepa H. ciayxaiooTh 3 BeNIMKOIO yBarow. 3ycTpid Ha BHIIOMY pIiBHI MIXK
npesuaeHTOM YKpaiHu i mpesumeHtoM Bimbymacs y Hero - Mopky. TomoBamu kpai 3po6iena
BenMKa mpaud. [linnucano coiibHY yKpaiHO-aHTJIHMCBKY 3asBy. Byno 0oOroBopeHo KiodoBe
MUTaHHS CY4acHOT'0 MI)KHAPOJAHOTO TIOJIOKEHHS.

Ob6nannanHs Oy/e JOCTaBJIECHE Y BEPECHI.

Koken pik Hama ¢ipMa 3akirodae 6araTo KOHTPAKTIB.

BuMoru KOHTpakTy 0OrOBOPIOIOTHCS 3 CAMOT'O PAHKY.

3apa3 HalMM MPEICTABHUIITBOM BCTAHOBITIOIOTHCS JIOBI KOHTPAKTH 3 (hpaHITy3bKUMHU (hipMaMu
110 BUPOOHULITBY €JIEKTPUYHUX MPUOOPIB.

9. JlokymeHTH He Oynu BiANpaBieH] MOKYIIEBI, TaK K O0yJ0 BUSBIECHO HEJIOJIKH.

10.Mu 3arikaBieHi, 1100 BUCTaBKa BaIIUX TOBaplB OyIia opraHizoBaHa SIKOMOTa paHilie.

11.TTeperoBopu 3 mpeacraBHuKamu komnanii "bpayn enn Ko" Bxe 3akindmmacs.

12.borocs, mo 11e 00IaHaHHS 1€ He TPOUIIIO TECTYBaHHS Ha 3aBOJIi BUPOOHUKA

13.Micrep bpayn OyB nmpu3HaueHu IPE3UIEHTOM (ipMHU y IIBOMY POIIi.

14.0cTanHiM 9acoM yci Hallll KOHTPAKTH 3aKII0YAIOTHCS 3a y4acTio (pipMHU-TTocepeTHIKa

15.Tepmin mOCTaBOK OTOBOPIOBABCS HA MEPETrOBOPaxX HA TOMY THXKHI.
Change the sentences from active to passive.

1. A large member of people speak Spanish.

2. The secretary is going to type the letter.

3. The teachers explanation confused Carlos.

4. My mistake embarrassed me.

5. Helicopters fascinate children.

6. Shakespeare wrote Hamlet.
7
8
9.
1

©NOo O

. This news will amaze you.
. Bob Smith built the house.

Something confused me in class yesterday.
0.The president has cancelled the meeting.
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11.People speak Spanish in Venezuela

12.A carpenter is going to mend the bookshelf.
13.They will pass the exam tomorrow.

14.She is typing the letter now.

15.Columbus discovered the New World.

16.Thomas Edison invented the phonograph.
17.Water surrounds an island.

18.A maid will clean our hotel room.

19.A plumber is going to fix the leaky faucet.

20.A doctor has examined the sick child.

21.The police arrested James Swan.

22.The dean has just signed the papers.

23.No one has any mistakes.

24.What do you call t?

25.They asked us to stay a little longer.

26.0ne expects him to obey the regulations.
27.People have made great progress in physics.
28.They are discussing the possibility of new negiuire.
29.Everybody thought that Jack was clever but lazy.
30.People use coal for making artificial materials.
31.What books are people reading this year?
32.They elected him President of the Club last year.
33.Nobody has lived in this house since they moved out
Prepare this text far retelling after filling in th e blanks.

4 years ago one man (drop) his wallet into the igadé loch ness in Scotland. His passport, his car
keys, his business card and his money (lose) im1&Dwater. This week the phone (ring) in his
Barselona flat and a Scottish policeman told higir,"your wallet (find). It (discover) last Sunday

on the bed of the loch by some scientists in a suim@ looking for the Loch Ness monster!"
The man said, "The whole thing is absolutely amgzipparently my wallet and its contents (put)
in the post to me already. 1 should get them toavarf. can't believe it!" We the proper tense.
Dwell upon the use of these tenses.

TEST 5

Translate into English paying attention to the segence of fences and reported.

1.
2.

o gk

8.
9. Bin morikaBuBcs, 1e s 30Mparocs MPOBECTH BIAMYCTKY, YW XO4Uy S MPOBECTH ii 3 cim'ero. A

I{ixaBo, J1e BiH )KHUBE.

Bona nikaBuiacs, 3Biku BiH npuixas. BiH BiAmoBiB, mo mpuixaB 3 CeBacTOIONIs, I )KUBE BXKE
20 pokiB.

CryneHT 3HaB, 11O BUKIAga4 3aiiHATHH. Bona mnomepenuna ioro, mo #HoMy 0BeIEThCA
MmoveKaTy roauHy. Ta monana, mo BiH 3MOKe OOTOBOPHUTH 1€ MHUTAHHS 3 HEIO, SK TUIBKKA BOHA
3BUILHHATHCS.

51 OyB BIIEBHEHHUIA, 1ITO BOHA 3MOJKE 3/1aTH €K3aMEH YCITIIITHO.

VYci 3Hanm, 1o BiH 6araro mpaioBaB HaJl aHTITIHCHKOI0 MOBOIO.

Sl 3anmTana, 4u 3Ha€ Horo Ipy>KWHA aHTIIHCHEKY MOBY. BiH BIAMOBIB, 1110 BOHA BUMJIa 11 y IKOJI 1
3apa3 He MOXE PO3MOBJISITH IO aHTITIHCHKI.

Bona nmymana, mo y HpOrO € O6patu Ta cecTpu. BiH cka3aB MeHi, 1110 y HbOTO HE Oys10 Hi OpaTiB,
Hi cecTep.

Miii gpyr po3MoOBiB MeHI, III0 B MUHYJIOMY POIIi BiH OYB TiJIoM aHTJIHCHKOT aenerarii y Kpumy.

BiJIMTOBIB, 1110 S 1€ HE BUPIIIUB.

10.Bin nmonepeauB MeHe, IO Hie A0MT 1 TOMPOCUB MEHE B3STH 30HT 1 HAJITH TUIAIII.
11.TIpencraBHuK (hipMH BIIEBHEHHH, 10 BOHU 3MOXYTh BIANPABUTU CBOi OCTAaHHI KaTajoru ipmi

'‘Cmit 1 Ko" Ha HACTyMMHOMY THXHI.

12. 5] 3anuTana 4 moyajiu BaHTAX HACOCIB.
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13.Bin nymas, 1110 BOHH B)K€ TIOYAIM BUPOOJISTH HOBY MOJIENb. AJie HOMY BIIIOBLIH, IO e TUTBKA
HOyTh TATOTOBYI POOOTH.

14.TIpaniBauk ¢ipMu pO3MOBIB MEHI, J€ S 3MOXY OTpUMAaTH iH(OpMaIliio, siKa MEHE I[IKaBUTh 3
MapKETUHTY.

15.Bona 1ikaBuiacs, 4d MiANKUCaB BiH KOHTPakKT 3 "bpayd u Ko" Ha Tomy THKHI.

16.Bin 3anuTaB yu 3ycTpiHEMOCS MM 1I1e, 1100 00roBOpUTH rpadik 10CTaBKU TOBAPY.

17.Mi nonikaBuimcs, siki ToBapu npozae ¢gipma "I'pun u Ko".

18.Cekperapka BiAmOBiIa, 110 MPE3UACHT PO3MOBJISIE IO TENE(POHY.

19.KepiBHUK 11Ie HE TOBEPHYBCSA 3 BiApsKeHHs 10 JIonmony. Ase BiH TenedoHyBaB MEHIi 1 MPOCUB
BaM TepeKa3aTH, 10 MPUIIE B CEPEY.

20. 51 OyB BIIEBHEHUH, IO Y HUX € JJ0JIATKOB1 KBOTH.

21. Miii xoJiera po3moBiB MeHi, 1110 Y MUHYJIOMY POILIi IPAIfOBaB TaM OTXKeE 1 y HbOTO € JI0CBiJ y il
CIpasi.

Report the following direct speech, using the versuggested
a 'I'msorry I'm late.’

She apologized
b. 'lll pay you back as soon as 1 can,' he salustéather.
He promised
c. 'Let me tell you how to get to my house,’ shigl to Anne.
She explained
d. 'l cant work at all' My typewriter isn't workg properly,' she said.
She complained
e. 'The plane will be taking off in a few minutes
It was announced

f. 'No no! Please let me play for meal!" pat said.
Pat insisted

Retell dialogue in reported speech.

"You travel a lot, don't you?"

"Oh, yes, | love travelling, and 1 spend much oftime visiting different parts of the world, sonmeés
on business and sometimes for pleasure? "

"Have you ever traveled by plane?"

"Yes. | always go by air on my business journeys vithen | travel for pleasure, | usually go byrai
and ship. It's so interesting getting to know ttleeo passengers, and of course, | enjoy being®sdh
in any kind of weather."

"Very many of my journeys have been made by trdiimd it quite pleasant, but not in the holiday
season when there are so many people that youtbiavand all the way."

"1 quite agree with you. Then, of course, itsdetib go by car.”

Open the brackets and find the proper tense and wee of the verbs.

Change the following sentences into indirect speeclsing the verbs - to suggest or to offer.
"Let's study English together," said Olga.

"Why don't you buy a dictionary?" Mary saidne.

“Let's go to the park by Metro," said John.

"Take another piece of cake, it's deliciossjd our hostess.

“Let us rest for a while." Said my friend.

"Let you have another cup of tea?" asked Mothe

“Let us visit Mary," said one of the students.

"Why not arrange some excursions during theeviholidays?" said the monitor of the group.

N~ WNE

Phrasal verbs are a problem that many students of iiglish have to face. Here are some examples
of verbs which can change their meaning by the adtibn of a preposition or adverb. At the end of
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each sentence, in brackets, is the new meaning betphrasal verb. Put the right verb from the list,
in the correct tense, into each of these sentencestt, take, carry, run, come, set, make, give.

1. I was feeling very unhealthy, so 1 - up phayiennis last year, and now I'm feeling much
better./start/.

They play music all night. | cant - up withaity more./tolerate/.

He speaks very quickly. Often, | can't - whiat he's saying, /understand/.

| was looking through my desk, and | - acrbss photo. | hadn't seen it for years, /discover/.
I'm sorry- | can only give you a cup of cofféee —out of tea./exhaust supply/.

It was a long drive, so we - out very earlytia morning./start a journey/.

R

Divide all the modal verbs into three groups and gie your own examples.
Give examples of free and obligatory use of the ajle moods. Distribute the given sentences
according to the moods (conditional, subjunctive,ppositional). Translate into Ukrainian.
You'd better think it over again.

If she found the money, we would begin buiddaur house.

If he should return, ask him to stay here.

I wish you had known about it then.

It is desirable that they showed be engagedeso

Should she appear, | will tell her everything.

| insist that he should address the recruitragency.

He was uneasy that she might have changeahiner

But for the rain, they would not have lost kieg's.

10 Do this work lest you should be fired.

Find the mistake (one or two).

1 can to speak English.

If he will to come, | will help him do that.

In those times people would to wear such awé®a

Shall | come in?-No, you mustn't

He can not have never done such a thing.

Youshalldoit, or you will to be punished.

How ougjit we start the lesson?

CoNoO~WNE

NOoOOkWHE

Give the analogue of the proverb& Ukrainian.

1. A bird may be known by its song.

2. A man can die but once.

3. As you sow, you shall mow.

4. Every tub must stand on its own bottom.

5. If we can't as we would, we must do as we can.

6. If wishes were horses, beggars might ride.

7. People who live in glass houses should nottlgtones.

Translate into English. Analyse theform of the Subjunctive Mood.

SIKIII0 BU BHIIAJIKOBO HE 3aCTaHETE MEHE, 3aNUIIIITh 3aMUCKY Y CEKpeTapsl.

Skmio 6 He Most 00isIHKA (Promise) 1 6 He po3MoBiB TOOI 11e.

Baxxnuso, 11100 BM 3HanMM KOKHY AuTHHY 1Mo iMeni (by sub’s name).

[Ikoxa, mo Bu Tak 3aiuaTi i A1 (there days).

JluBHo (Strange)imo y BamoMy Billi BU He 3Ha€TE TaKUX MPOCTHX pedeis (at your age).
Bam naBHO mopa ity cnaTH.

oA ONE

Translate the sentences from Ukrainian into EnglishConsidering the peculiarities of using
obligue mood and modal verbs.

1. Mu Tak naBHO He Oaunnucs. He 3Haro, Bmi3Hamna s 0 ii Temnep.

2. Ixona, mo v He ciutaB Oneny npo 11e. Bona morna 6 po3mnosictu T001 yce.
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AxOu 6 He 11€, 10 BU PO3MOBLIH, s O HIKOJU HE 3aITiI03pUB ii.

Bona, Mma0OyTb, HIYOr0 HE YyJa Mpo Iie, IHaKIIe BOHa O He CKa3aia TaKy pid.

Bawm kpamie Oyno 6 He 3ramyBatu ii iM'st ipu HUX. BOHHW MOXXYTh CIPUIHATH 11€ HETAKTOBHHM.
[Ikoxa, 1110 TH HE OTOBOPHUB 3 HEO MPO Iie. S BBaXKaro 3a Kpalie He BTpy4arucs, (1 O kpaiie He
BTpy4asacs).

7. Sxmio 6 st OyB TaM, 51 6 MOOAYUB, SIK 1€ CTATOCS.

o 0hsw

TEST 6
Translate sentences
1. On leaving the house we went to the shade.
2. Find the mistake
3. 1 want them to call on me.
4. She is said to resemble me.
5. The experiment proved to be a failure.
6. That was for him to find out.
7.1 haven't heard anyone to call me.
8. Light steps in the gravel made him to turn f@ad
9. English is considered to be spoken in England.
10. Let me to introduce myself.

Give the examples with the infinitive, participle,gerund in the functions of predicative, object,
subject, complex object etc. Translate the sentense
MabyTs, miae goml.

A X0uy 3pOOUTH CTPUKKY.

Mu BuOpa BiIpeMOHTYBAJIA MAILIUHY.

KaxyTh, 10 BOHa X0OpoIIla CTY/ICHTKA.

Bonu 3mycunu MeHe 3poouTu 1ie.

JIHs1 HBOTO YK€ CKJIATHO BUPIIIMTH II0 TIPOOIIEMY.
Bin yekaB, KoM BOHA 3aTOBOPHUTb.

3'sicyBaTH 1€ TIOBUHEH, OYB BiH.

OroyomyoTh, 110 JTaK CKOPO 3J1ETUTh.

10. Bin 0060B's13k0BO TIpUIAIE.

11. BaxaroTh, 0 11e¥ pyKkonuc Hanmucanuil y XV Billi.

CoNoO~WNE

Translate into Ukrainian the complex subject
1. Edith is said to resemhiee.

2. The rider was seen tasdppear_in the distance

3. He was thought to be honest and kindly

4. The manuscript is believed to have been evrith the 15™ century.
5. Heis sure to marry her.
6
7
8
9.
1

. _This fireis certain to prodte a panic in the morrgn
. _The parislis not likely to querel with him for the right to keeghe child.

. They seemed to have quitegotten him already.
The expement proved to be a failure.
0. They all turned out to be good fighters.

Translate into Ukrainian the for-to-infinitive construction.

1 sometimes think it is a shame for peoplepiend so much mew this way (subject).
That was for him to find out (predicative).

He waited for her to speak (complex object).

He asked for the papers to be brought (compigect).

The best thing for you to de®to bide here with your load (attribute).

arwnE
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6. There's nobody here for him taywith (attribute).

7. He stepped aside for me to p&sdverbial modifier of purpose).

8. The pleasure of accompanying you was too gréamnptation for me to resist (adverbial modiéér
result).

9. He had consented, and it was too late forrom to recede (adverbial modifier of result).

Translate into Ukrainian the complex object

I haven't heard anyone calkm

| felt the blood rush intmy cheeks, and then leave them again (sense piergep
. I know_you to be the most honest, spotless are#itat ever lived.

. 1 believe him to have no conscience at all

. Everybody expected her to marry P@hental activity).

. The surgeon pronounced the wound to be a sigfdeclaring).

. I don't choose you to go by yourselfaio hotel (with and intention).

. I didn't mean you to learn the poem by heart.

. I dislike you to talk like that (feeling and etiom).

10. Mr. Merdle ordered his carriage to be readyearthe morning (order and permission).
11. Light steps in the gravel made him turn hiache

12. She caused a telegram to be sent to him (dsiopl

©CONOUAWNER

1. We saw them ... 2. The young mother watchedét ... 3. We've never heard him ... 4. Have you
ever seen them ...? 5. We didn't notice him Has your teacher ever heard your friend...? 7. Wihen
you see your little son ...? 8. That girl has gbha voice. Have you ever heard her...? 9. Then'tisee
us ... 10. Have you ever watched ... ? 11.1 hopealsin't hear me...

Translate into English. Mind the complex object wih the infinitive and participle.

1. Bci 6aThku X04yTh, 00 XHI AiTH Oynu maciauBi. Mu xoueMo, mo0 BCl HApOIU KUK B MUPi. Mu
PO3yMieMO, IO 1€ 3aHAATO CKJIaJHA MpodiieMa, o0 BUPIIIUTH ii Bigpasy.

2. Buknanmadi, XouyTh, 00 BC1 CTYJIEHTH 3/1a ek3aMeHu qo0pe. Ham O6u xoTinocs, o0 BU TOBOPUITH
aHTIIHCHKOIO Kparlie.

3. Bu konu-HeOypb 4y, K BiH TOBOPUTH aHTIIIHCHKOI0? Tak, ayxke rapHo. [likaBo, ne BiH BUBYaB
aHIITMCBKY MOBY.

4. 51 GauuB, siK BOHA rpa€ B TeHIC. S 6 XOTiB, 11100 Mili CHH TaKOX I'paB y TeHic. S xody, moo BiH OyB
criopTcMeHOM. BiH 1ocTaTHBO 310pOBHi, 11100 3aiiMaTHCS CLIOPTOM.

5. Bu 6aunTe, K 1iTH IEPEX0ATh BYIHII0? BOHH HE TOTPUMYIOTHCS TIPABUIT IOPOKHBOTO PyXy. S
X0y, 1100 BCi JiTH 3HAJM Ta TOTPUMYBAIUCH IIUX ITPABHUIL.

Translate the sentences with the complex object csinuction.

1. 46 xotiB, mo 6 BK JaJIM MEHI THUIIOBHI KOHTPAKT, SIKIIIO MOYKHA.

2. Mu npHuImyckaeMo, o CbOro/Hi >k 00rOBOPHMMO YMOBH CIUIATH Ta PO3MipH 3HUKOK.

3. Sl uys, B 131u1 y BiApsSJKEHHS 10 bproccens, Tak?

4. $ ranmaro, BOHH 3apa3 3aiiMarOThCS HABAHTAKEHHSM 3aIT9aCTHH B TIOPTY.

5. 1 6 xoTiB, 00 BU MEPIOUIHO MPOJAUBIBUIACS BCIO JOKYMEHTAITi10, IKA CTOCYETHCS BUILIATH 32
KoHTpakToM 3 GML.

6. Mu gynu, o CHemiaTiCTH BBAXKAIOTh IF0 BUCTABKY CaMOIO BAAJIOIO 32 OCTaHHI S POKIB.
7. Kepyroumii ckazas, 110 naH bpayH moo0imsiB HagicaaTH BCi 3pa3Ku BYACHO.

8. Bownu nosenu, 110 BiH TOMIJIABCS.

9. Bu BBaxkaeTe HOro mapHUM CIIEHiaTicCTOM?

10. Bu BipuTe B Te, 1110 OAI0HI TUCKYCii KOPUCHI?

11. Mu Bce Oauniy, 1m0 11e OyJia TOMUJIKA.

12. 41 3nar0, BUNIAJKH, KO 1 TPAaMOTHI CIEIIaTiCTH POOHIIH II0 TTOMUJIKY.

13. 1 uyro, AK BiH cHiBa€ y CyciHii KIMHATI.

14. Mu Gaumn, sIKk BOHA APYKyBaja IeH JIUCT.
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15. 41 6ady, o BiH 3aBXAM MPUXOJAUTHh HA pOOOTY BYaCHO. A 3apa3 s 0auy, SK BiH MEPEXOIUTh BYJIHITIO.
16. 5l ciozaiBaroCh, 110 KOHTPAKT BXKE YKJIAJCHUH.

17.Mu 6 3BoJiIH, 1100 BOHM MPHUiXaad Ha HACTYITHIM HEJILI.

18.TIpeacraBHuK ¢ipMu HAMOJIIr HA MOKYMII 1i€i Mozeni ¢poToanaparis.

19.3aMOBHUK 3aMpOTIOHYBAB MEPEIUBUTHCS I[IHU TH HACOCH.

20.T'enepanbauii qupeKTOop PipMHU BIAXUIUB BKIIOUEHHS 10 MOPAIKY JHS MEPErOBOPIB MUTAHHS PO
MIPOIOBKEHHS CTPOKIB ITOCTaYaHHSI.

2151 He BHOBHOBAXEHUI BIAIIOBIATH HA BC1 BUSABJICH] HEITOJIAIKH.

22. JlupexTop (hipMu 3amponoHyBaB, 10 yCi HETOJIaKu OyJIn JiKBiOBaHi, 1 BC1 311ICOBaH1 YaCTHHHU
3aMiHEH1 uepe3 HeAUTIO 32 paXyHOK MPOIaBLIs.

23. dipma 3abaxaina, mo0 KOHTPAKT OyB YKJIaJICHHH Ha OUTHII BUTITHUX YMOBaX.

24. 51 mam'sararo, 1110 BA BKE BIAIMOBUIN Ha I(E€H JIACT.

25.MeHni oTpiOHO BiIPEMOHTYBATH TEJIEBI30D.

26.Mu BiipeMOHTYBaJIM TIepIINi TOBEpX 10 1 BepecHs.

27.Ham noTpiOHO, 1100 11e#i KOHTPAKT OYB YKJIaICHUH.

28.Bu noBuHHI JOOUTHUCSH, II00 BAC TTOBAYKAIIH.

29. 51 xo4y yKJIacTH KOHTPAKT.

30. Bam kpatiie BUpIIIKATH 1O IPOOIIEMY.

31.Jle B BiOApyKYBay Ballli BI3UTHI KQpTKU?

32.Mu Maiie OIUTaTUIIH 111 TOBApPH.

Translate into English using the infinitive.
[IpuemHo KymaTucst B MOpI.

Byno po3ymHO 3 Bamoro 00Ky He XOJIUTH 10 JiCy.
Bysno mmuio 3 Bamoro 60Ky JOMOMOTTH MEHI.

Mawma He mpunyckana JyMKH 3yCTPiTH MEHE TYT.
Bin Hakazas, mo0 #oro Baii3u NPUHECTH 10 KIMHATH.
41 He Bipto, IO IIe TpaB/a.

A He mymaro, mo 1 cobaka 3JIUThCS Ha MEHE.

51 He mpumyckas, IO BiH 3HA€ 5 iIHO3EMHUX MOB.

S He TOMITHB, SIK BH YBIMIILIN O KIMHATH.

10 S1 He MIr 4yTH, SIK BOHA CITiBae.

11. 4 mouyBaB, 110 BiH BXKE MPHUHIIIOB.

12. JIo3BOJIbTE ITO3HAMOMHUTH Bac 3...

13.3maeThcs, BiH BCe 3HaE.

14. 5] uyB, 110 BiH MOCTYKaB y JBEPI.

15. Cranocs, 1110 BOHa 3HaXOUIacs TaM y Tl Jac

16. KaxyTb, 10 TH TapHUIA TUTHBEIIb.

17. Cxoxe, 110 BOHA Ka)Ke TIPaBy.

18. 51 6auus, gx BiH 3alIIOB B MarasuH.

19. 4 monpocuB Bac MpUKTH, 100 TTOBIJOMUTH BaM TIPO I1e.
20.BaM HeoOxiHO OyTH TYT 3aBTpa O S roJuHi.
21.3apa3 nyxe mi3HO, 00 iTH B TIapK.

22.BiH 10CTaTHBO PO3YMHHI, 11100 3pO3YyMITH II€E.

23. Bonu X0uyTh, 100 MM MPUUATIUTH 10 HUX CHOT'OJTHI.
24. 4] 3Hat10, O TH Ty>Ke JOCBITYCHHUI BHKIa1a4.

25. 1 BBaxkaro, 110 5 IpaBUM.

26.Bin Haka3aB MOeMY CUHY BiTYMHHUTH BiKHO. BiH Haka3aB BIJKPUTHU BIKHO.
27.111o Bu xouere, 100 51 3poOUB 7S Bac.

28.Bin Haka3aB iM MPUBE3TH KHUTH B IHCTUTYT.

29. 4 Bi3pMy Takci, 100 HE 3aMi3HUTHCS HA MOTHT.
30.Vomy nerko e 3poGHTH.

3 1. CproromHi nyxe X0JIOIHO, 006 00igaTH y camy.

©CoNorwNE
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32.HaM Ba)XKO 3p0OOUTH 1110 POOOTY B TaKHIl KOPOTKHI CTPOK.

33. 51 xortiB 6, 1100 BU MOYEKAIN MEHE TYT.

34.Bu uynu Koau-HeOyb, K BiH CITIBaE.

35. 41 3Hat0, 110 BiH AyXe JOCBITUEHUI BUKIaay,

36.KaxyTs, mo BiH y Kuesi.

37.BiH, 3a1a€ThCs, 3HAE MM MPEAMET AyxKe T00pe.

38. 51 BunaaKoBo 4yB, SIK BiH CIIUTAB ii PO 11€.

39. Bin BusiBUBCS AyXe JOOPOIO JTHOAMHOIO.

40.BiH 3a4nHUB BIKHO, 11100 HE 3aCTyIUTHCS.

41.Bona m00UTh, KO IiTH TPUXOAATH 10 HEl.

42.Bin npoynTaB paBuiIo JEKUIbKA pa3, 00 Kpalie 3p03yMIiTH HOTO.
43.BoHu He Oauniy, K s 3aiII0B 10 KIMHATH.

44, KaxyTs, 1m0 1ei 0ynnHOK OyB 30y0BaHU OIS TBOXCOT POKIB TOMY Ha3ajl.
45.11s xHUTA, OYEBUIHO, AYyXKe IiKaBa. Bimomo, mo JlomoHOCOB OYyB caMUM BU3HAYHUM BUCHHUM CBOTO
Jacy.

46. BoHu, 04eBUIHO, TOBEPHYTHCSI HACTYITHOI HELI.

47.KaxyThp, 110 BiH HAMKCAaB JTYXe XOPOIITY M €Cy.

Paraphrase the sentences using the gerund.

e.g. We didn't discuss his proposal (togsf)t

We put off discussing his proposal.
1.He tries not to concentrate on difficult problefttsavoid). 2. We thought it impossible
not to support his suggestion (can't help). 3. gtees that he obtains good knowledge
thanks to his studies (to admit). 4. We are notregaf you discuss the issue at the next
session (to mind). 5.1 like to read English boakthe original (to enjoy) 6. She says that
she is not aware of the news discussed (to denife proposed that we should test the
advice in the laboratory (to suggest). 8. I'm sdontroubling you but I've got a question to
ask (to excuse).

Recast the following sentences so as to use prediva constrictions with the gerund instead of
subordinate clauses.

|. Do you admit if | take your dictionary? 2. Dowthink father would mind if we go to the park now?
3. She insisted we should put off our conferencéirla was surprised. She had no idea that he was
good at mathematics. 5. | was annoyed becausestimeped so loud. 6. "He's a dear little man,” said
she. "I'd no idea you knew him". 7. As we drove pWwa suggested that we should return by train. 8.
Laura remembered she had left that umbrella stgndithe comer. 9. She suggested that Phillip Ishou
pass himself off* as her brother. 10. A miner itexighat | should stay at his home. 11. Michael
suggested that she should go to the Crimea to dxehee mother.

Use the gerund in the perfect or non-perfect formristead of the infinitive in brackets.

1. Without (to ask) his advice | have taken an ingot step. 2. My sister usually stopped (to read)
when there was something terrible in the story{&disliked (to run) the whole department. 4. He
spoke with an air of (to work) this out accurat&yOn behalf of my wife and myself we thank you fo
(to be) with us on this joyous occasion. 6. Missahad been shown every antique piece of furaitur
that contained or could be suspected of (to contasecret drawer. 7. (to hear) them talk aboutibgt
made me want to bathe too. 8. That charming ladgpsble of (to tell) any lie to her advantagehwit
the most childlike candor.

Translate the sentences with the gerund and patrtiple.

1. TlnaBaTH B TEmTy MOTOy 3aBXKAM MpUeMHO. [1maBaHHs - MOs ynmro0JIeHa crpaBa, B3UMKY 5 BiJJIal0
repeBary IJjIaBaHHIO B OaceifHi.

2. B Kuesi nyxe 6araro nam'stok. ll{o BapTo moguBuTHCs B epiry depry, S mymaio, BapTo moyaTH 3
ICTOPUYHUX TIaM SITHUKIB.
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3. Twu mro6um untatn? - Tak. S 1000 YNTaTH JETEKTUBHI OIIOBIJaHHS.

4. o cTocyeThCS MEHE TO Sl HE JTIOOJII0 YUTATH JETCKTUBHI OMOBigaHHs. S Bigmaro nepesary
ICTOpUYHUM POMaHaM.

5. Bu 3akinumim ynTaT 110 KHUTY? - Hi mie. S movana yutartu i TUTbKU BUOpa SIK TUIBKM 5 3aKiHUY
YUTATH 11, S IOBEPHY 11 BaM.

6. Bonu mpomoBxyBanu 00roBOPIOBATH IIIO MIPOOIIEMY.

7. Ocs - mopora, sika BeJie B MiCTO.

8. IBi NiBYMHH, 1110 TIOCMIXAIOTHCSI CLIM HA JIABKY, BECEIII0 PO3MOBIISIOUH.

9. Yonogik, 10 CTOITh OIS BiIKHA-Mii cTapIiuii Opar.

10. Mu cniocTepiranu, Sk BUKJIaad MUIIe pEYCHHS Ha JOIIIIII.

State the form and the function of Participle 1. Tanslate into Ukrainian.

1. There was a smile playing about the comerssofnonth

2. Turning in anger, she gave John a shove, igpitlis tea

3. Dona Carlota covered her face with her hancbsing.

4. To Maggie, the new protective gentleness osbarwas sweet, and also very frightening.
5. All the country near him was broken and wooded.

6. For a moment the trio stood as it turned toeto

7. He spoke when spoken to, politely and withoutimrelevance.

8. Prepared 1 formed a project.

9. Fancy a married woman doomed to live on fromtdday without one single quarrel with her
husband.

Translate into English, using the same structure am the modal.
The student who has just spoken to me igadiof mine.
1. Monoauit 40NOBIK, [0 HAMTKUCAB II0 KOME/II0, - aBTOP JAEKUIBKOX I[IKaBUX I1'€C.
2 51 HiIKONM HE YyB PO aKTPHCY, KA 3irpaja poib y oMY (iIbMi.
3.1 naBHO 3HaIO 1HXKEHepa, 110 3pO0OHB BUOpaA JOTIOBI/Ib Yy HAIIOMY KITyOi.

Translate into English, using the same structure am the modal.
| have never seen any plays produced by him.
1.Inpopmaris, 310pana mijx yac ekcrneauilii, Oyina BianpasieHa B iHCTUTYT reorpadii.
2Mu xotinm 0, 100 BY MOJAUBWIIMCS KapTHHH, 110 OyJIM HAMKCaHI UM MOJIOJUM XYyT0KHHUKOM.

Translate into English, using the same structure as the modal

On hearingthe news, the girl jumped with joy.

1. IIpuOyBim 10 MicTa, MaHAPIBHUKY MOIXaJN y TOTEIb.

2. IlpwuiimoBmy 1010My, BiH 3aTenedoHyBaB CBOil CecTpi.

3. OTpumaBiy TejaerpaMmy, BiH MoiXaB Ha CTAHITIIO.

4. ITouysmy, 1o ii cecTpa HE MOXKe MpUIXaTu A0 Hel, ['aHHa 3acmyTuiacs.

Translate into English, using the same structure am the modal.

Thinkingthat he was out,decided to go and see him some other time.

1. BiH He MOTOAMBCS IMITH 3 HAMHU B T€aTp, CKA3aBIIIH, 1110 BiH 3aHATHI.

2. llogymaBmm, MO JIMCT Ay)KE€ TEPMIHOBHH, CEKpeTap BUPIIIMB BiANPABUTH HOTO
aBIaIoIITOIO.

3. IMompomaBmuck 31 BCiMa, BiH BUUIIIOB 3 KIMHATH.

Translate into English, using the same structure as the modal
After leaving school. His son went to watla factory.

1. HaxkneiBm MapKy Ha KOHBEPT, BiH ITIIIOB BiMIPABIIATH JIUCTA

2. TIpoauBHUBIIKCEH KypHAIIU, BiH MMOBEPHYB iX 0i01i0TEKApIO.
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Translate into English, using the same structure am the modal.
Having caught bad cold, he had to miss a few lessons.
1. 3aryOuBIIM KBUTAHIIIIO, BIH HE MIT OTPUMATH TTOCHJIKY.
2. He noBepHYyBIIIM KHUTY BYAaCHO, XJIOMMYHUK OOsIBCA iTH y 010110TeKy. 3ami3HUBIINCE HA MOTAT, BiH
MMOBUHEH OYB BINIPABUTHU TEJIETpaMy JIPYy3sM, SKi YeKaIu Ha HbOTO.

TEST 7

Define the tense and aspect (voice) of the verbals.

He wants to tell us many interesting stories.

After arriving at the port the ship was unledd

| am glad to have segou.

Having written a letter John left the house.

| want to be loved.

Having been discussed, the problem was neédol
They happened to be standing near a smalecoatsry.

NookrwhE

Find the mistake.

1 want them call on me.

She is said resemble me.

The experiment proved be a failure.

At the moment footsteps heard coming acraskdH.
That was for him to find out.

Shaking hands with them, he brought his owrdkdogether with a sharp slap.
| haven't heard anyone to call me.

Light steps in the gravel made him to turnHaad.

| hated the idea your going.

10 English considered be spoken in England.

11. Let me to introduce myself.

12. | was afraid saying the wrong thing.

CoNoO~WNE

Give the examples with the verbals in the functionsef predicative, object, subject, attribute,
complex object, complex subject etc.

Translate the sentences.

HarmeBHo, mije o,

A X0uy 3pOOUTH CTPUKKY.

Mu BYOpa BIAPEMOHTYBAIH MAITHHY

['oBOpSTH, 1[0 BOHA XOPOINA CTYJACHTKA.

Bonu 3Mycunu MeHe 3po0uTH 11e.

JI71st HBOTO Ty’Ke BaXKKO BUPIIIUTH IO TTPOOIIEMY.

Bin yekaB, KoM BOHA 3aTOBOPHUTb.

BusicauTu 11¢ moBuHEH OyB BiH.

OO'ABIAIOTH, IO JIITAaK CKOPO 3JIITAE.

10. Bin 060B's13k0BO TIpUIAIE.

11. BBaxarotb, o 1ieil pykomnuc OyB Hanmucanuit B XV CTOJITTI.
12. 4 ayB, Bu B3aunm y BiapspkeHHs 10 bproccens, Tak?
13.BoHu 10BenH, 110 BiH TOMUJISABCS.

14. Bu BBaxxaeTe HOTO TApHUM CHEIIATICTOM?

15. 4 uyro, AK BiH cHiBa€ y CyciHii KIMHATI.

16. Mu Gauwmnu, sIKk BOHA APyKyBaja Iei JINCT.

17. 4 Gauy, 110 BiH 3aBXJIU MPUXOJUTH Ha POOOTY BUacHO. A 3apa3 51 Oauy, K BiH IEPEXOIUTh
BYJIHIIIO.

CoNoGO~WNE
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18. i1 mam'sraro, 110 BU ByK€ BIAIIOBUIM HA L€ JIUCT.

19. MeHi noTpiOHO BiIPEMOHTYBATHU TEIEBI30P.

20.Mu BiIpeMOHTYBaJIM TIEPIIHi moBepx A0 1 BepecHs.
21.Ham noTpiGHO, 00 1€ KOHTPAKT OyB YKIIAACHHIA.
22.Bu noBuHHI 1oOuTHCS, 11100 Bac MOBayKaJIH.

23. 51 Xxouy yKJIaCTH KOHTPAKT.

24.BawM Kkpaiiie BUPIIIUTH 110 MPoOIeMy.

25. Jle BY BiJIpyKyBaJIM Ballli Bi3UTHI KapTKHU?

26. Mu maiike OIJIaTHIIM 111 TOBapH.

Identify the predicative constructions with the vebals

| felt the blood rush into my cheelksd then leathem again (sense perception).
1 know_you to be the most lest spotless creatutieat ever lived.

| believe him to have no conscience at all

The manuscript is believed to have been writtethe 15-thcentury.

He is sure to marry her.

The paristis not likely to quarrel wh him for the right to ke the child.

They seemed to have_quite forgotten him ajread

8 The experimergroved to be a failure

9. They all turned out to be good fighters

10.1 sometimes think it is a shame for people toxdso much money this wggubject).
11. That was tor him to find o@predicative).

12. He waited for her to speéomplex object).

13. He asked for theapers to be brought (complex object).

14. The best thing for you to d®to bide here with your load (attribute).

15. There's nobody here for himgtay with (attribute).

16.1 haven't heard anyone call me.

17. Everybody expected her to many Pete (mentafitgyt

18. The surgeon pronounced the wound to be a slighfdeclaring).

19. I don't choose you to go by yourself to areh@ith and intention).

20. | didn't mean you to learn the poem by heart

21 This fireis certain to produce a panictime morning.

22. He stepped aside for me #sp (adverbial modifier of purpose).

23. The pleasure of accompanying you was teatogs temptatio for me to resist (adverbial modifier
of result).

24. He had consented, and it was too late forrom to recede (adverbial modifier of result).
25. | dislike_you to talk like thafeeling and emotion).

26. Mr. Merdle ordered his carriage to bady early in the morning (order and permission).
27. Edith is said to resembhiee.

28. The rider was seen to disappear in the distanc

29. He was thought to be honest aidiky.

30. Light steps in the gravel made him turn higdhe

NousrwNnrg

Mind the subordinate clauses of the complex senteacStudy this table very carefully.

Subject clause Who can it is not known.
Predicative clause The question is if he will came.
Object clause He said (that) he had done it.
Attributive clause (which)
Here is the book we have spoken about

(that)
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Adverbial clauses of time She will do it when she returns.
Adverbial clauses of place  The plant grows where the others couldn't.

Adverbial clauses of cause  As it was raining, we stayed at home.
Adverbial clauses of purpose She must hurry lest she (should) be late.

Adverbial clauses of condition 1 shall do this work if | have time.
Adverbial clauses of concessiiThough he was very young, he was a good worker.

Adverbial clauses of result It was a hard snowfall, so that the streets weaglye

deserted.
Adverbial clauses of manner She did exactly as he told her.
Adverbial clauses of His eyes were red, as it he had not slept for nmagiyts.
compassion

Bear in wind same rules:

1. 'That'is often omittedt.g. Everybody (that) with modern high-speethputers it is pasble to
control a train.

2. Attributive clauses can be added to the princifaige without any conjunctiok.g. The problem

the sciatists are speakingbmut is connected with new discoveries in the faéldlectronics.

3. 'If used, it such words as were should, hadgfmwing conditionality are wed in the subordinate
clause.E. g. Had the material been tested by the enginéersuld have been used in the construction.

TEST 8

Make the syntactical parsing of the sentences thelsordinate clauses.
| couldn't feel my heart. It had stopped besti

He went on eating a while in silence. He wasea

When he arrived she was speaking to Mr. Ddsivn

The problem is if the letter will be sentimé.

They will meet when he finds the time.

If the weather is fine, we will go for a walk.

She understood he had been there before.

Here is the news we have waited for.

We returned to London, as we were pressetinierand money.
10. Though she had to leave their family, she Idwedrelatives

11. Student must study well lest they fail theiams.

12. | am quite comfortable where | am.

13. What 1 want to do is to save them. "

CoNoO~WNE

Identify the tense and voice of the predicate. Traglate the sentences info Ukrainian.

1. New metro lines are being built in differenttganf the city.

2. The introduction of electric traction on railveawas spoken of at the end of the 19 — th century.
3. The building will be completed very soon.

4. Most freight cars have been developed in regeats.

Translate into Ukrainian paying attention to the wads: one, that, it.

1. Itis the electronic computers which will mak& travel in high speed trains safer.
2. The gauge on Ukrainian Railways is wider ttieat in European countries.

3. One can expect that the average speed o$ tnaihbe increased.

4. That train might proceed to final destinatwithout any stops.
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Define the type of coordination in the following setences:

1. One many expect heavily loaded trains wilhbaled by powerful electrics.

2. The electric energy our railways are suppligti is produced at the central power stations.
3. Were permission given they would start thantra

TEST 9

Define the kinds of sentences according to the puoge of the utterance. Translate into Ukrainian.
Laura was terribly nervous. Tossing the gehbbon over her shoulder, she said to a woman
standing by". Is this Mrs. Scott's house?" andibenan, smiling queerly, said, "It is, my lass". Qb
be away from this! She actually said", help me Gad she walked up the tiny path and knocked. To
be away from these staring eyes, or to be coveped anything, one of those women's shawils, I'$itju
leave the basket and go, she decided. 1 shan'teaiéfor it to be emptied.
Then the door opened. A little woman in klabhowed in the gloom. Laura said". Are you Mrs.
Scott?" But to her horror the woman answered, "Wallplease, miss" and she was shut in the passage,
"No", said Laura, "I don't want to come in. | omlsant to leave this basket."”

Point out the subject and explain by what it is expessed.

At that moment the postman, looking like ar@a&n army officer, came in with the mail.
The clock struck eight. There was no signmyf af the other guests.

Now, there is something peculiarly privatesivaring an umbrella.

Together we walked through the mud and slush.

Something impersonal and humble in that acdEemed to reassure the Consul.

agrwnE

Point out the predicate andsayto what type it belongs.

Presently she grew tired of that and lookedszcsister.

He was a country doctor. He died young.

Even now he was find a thin excuse for thaingpman.

Lately he'd made efforts to bring the mat@mith Brian.

These days are finished. They are blottedlontust begin living over again.

arwnE

Point out the subjective and objective predicativand say by what part of speech iis expressed.
How do you feel?

The half an hour he had with her... left hupremely happy and supremely satisfied with life.
How to be shown things and make appropriatencents seems to be an art in itself.

John felt a different man now.

. 1 would suggest that in the meantime we rerparfectly quiet and keep these matters secret from
Oliver himself.

agrwnE

Analyze the following sentences.

1. His heart felt swollen in his chest.

2. The girl was really beautiful and much abdwe average intelligence and force.

3. Footsore and downhearted, they were mailiag thay back to Coolgardie doing a bit of
prospecting.

4. The idleness made him cranky.

5. Ah, to be a soldier, Michelangelo, to fightortal combat, to kill the enemy with sword andde,
conguer new lands?

TEST 10
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Define the kinds of subordinate clauses (subjectpgect and predicate clauses). Translate into
Ukrainian.

1. "Everybody who makes the kind of blunder | sliebuld apologize,” he remarked with a pronounced
nodding of his head.

2. Rachel had become aware of the fact that stsetaiking loudly.

3. He looked after his blond father, who had be@ainter. Rosa took after her dark- haired mother
who had been a Fabia.

4. What we are interested in, as author and readtne fact that publishing in England is now an
integral part of his big business.

5. The first thing Martin did next morning wasgo counter both to Brissenden's advice and
command.

Define the kinds of attributive clauses and punctuie accordingly. Translate into Ukrainian.

1. He too had moved and was now standing wheréathé&een a moment before.

2. Once they reached the open country the cafdeptird like a mad thing.

3. Alban's eyes glittered as he looked at the basdgolicemen trying to direct the confusion.

4. He watched until the final wisp of smoke hadhgigeared.

Even after Glenn had nodded urgently to her, shéraged to look as if she did not know whether to
run away from him or to walk back down the corrittmmwhere he stood.

Analyze the following sentences. Translate into Ulainian.

1. All I say is that only lies and evil come froetting people off.

2. The only thing, which could be said against Missement's report was that, if carried into effiéct
would damage a great many existing interests.

3. Directly | began to cross the common | resizhdd the wrong umbrella, for it spran¢gak and the
rain ran down under my macintosh collar, and thevas 1 saw Henry.

4. | had left them early, defining a pressing iatian to dinner, and then had stayed up half thatni
drinking whisky, 1 still felt, as 1 prepared toVeahe office, rather sick and giddy.

5.But July arriving and his plan still indefinitiae first thing that occurred to him was that thaght
go off to some inexpensive resort somewhere.

Translate the following sentences into English andoint out the difference in the way subordinate
clauses are introduced in Ukrainian and in English.

1. Bin ckazaB "JloOpe" 3 TakuM BHpa3oM, HEHaue BCe, 10 B1IOYIOCS 1 1[0 HOMY MOBIAOMMIIA, OYJI0
caMme THM, 1110 BiH nepeadayas

2. Y BIANOBIIL HA HOTO CJIOBA JESKI TOCMIXHYIIHCS, SIK 1 3aBXKIH, OYIKYIOUH BiJl HHOTO YKapTiB.

3. Bona BiguyBana, 110 Te, 1110 BiH TOBOPHB, AiHiCHO OyJI0 IPaBIOIO.

4. Ane oHa JyMKa IIPOTE, III0 BOPOT HOTO OOIThCs, 3HOBY IMi10a1b0pHIIa HOTO.

5. IlepebyBatouu y {bOMY UyJOBOMY MICIIi, BIH HE MiI' CTPHMATHCSI, 100 HE 3aIIUTATH Y MIEPEXO0KOTO0,
XTO 30y/yBaB TaKky Kpacy.

Comment on the Sequence of Tenses and Indirect Sphe

1. He was informed that both his father and motbexe out, but that Miss Dinny and come that
morning from) Condaford.

2. "l see what 1 see," Matilda said. '1 seeithhbw a leading citizen elects to spend his aftens,
sitting onarock and "

3. And for an instant, Isaak didn't know whetherwas really asking her, the mother that lasttipres
over or whether he was just asking it over and avsrde his head.

4. She said that she was very busy and she wantgtlto the theatre.

5. The professor said that many tests had beea idahe laboratory.

TEST 11
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Tenses and verb forms.
Finish each of the following sentences in su@way that it means exactly the same as thaiginal
sentence.
Example
I'm sure she’s French.
She must bErench.
1. Iam sorry that | was so rude to her.

| wish
2. ldidn't apologize. This was wrong of me.
| should
3. I'm sure it was Judy that | saw in towrsthmorning.
It must
4. | couldn’t speak to her, so | didn't ask hew she was
If I

5. Why is the postman ringing the doorbellthBps hens delivering the books | ordered. Whikias
postman ringing the doorbell? He

might

6. No, I'm sure it's not the books. | only ostethem yesterday.
If | can't

7. 1 hope they come soon.
| wish

8. I have so little time to read.
| wish

9. | have to work at weekends, so | cant thad, either.
If 1

10. James hasn't rung me. Perhaps he triedeyathite | was out.
James hasn't rung me. He could

Pay attention to the different meanings of the verd 'to be, to have, to do.' Translate the sentences
into Ukrainian.

1. Recently a passenger car of original designblen developed.

2. Electrified railways are to be found in ditfet countries of the world.

3. We didn't know anything about the decision.

Translate into English. Pay your attention to the ge of modals and their equivalents.

1. V Bac e mammna? -Hi, ane s 30upatocs npuadaTu MalmHy yepes JBa micsii. Bu ymiere Boautu
MamuHy? Tak, s BYUMBCS IBOMY PIK TOMY, 1 HEITOTaHO BOJKY MaIllMHYy. A BU 3HA€ETE yCi MpaBHIIa
JIOPOXKHBOTO pyxy? Sl He MOy CKa3aTu 110 3HAI0 yci MpaBuia. Bu MOBUHHI TOTPUMYBATHCS BCIX
MpaBWJI JOPOKHBOTO PyXy, 60 MOXKEeTe MOTPAUTH B aBapito. Bu He MOBUHHI KepyBaTH MAIIUHOIO, SIKIIIO
BTOMMUJIMCS UM XBOPi. S mpuciyxarocs 10 Baloi mopaiu.

2. Haxainp, s 3anUIIMB CBIM CJIOBHUK Yy JoMa Bu MoskeTe MO3UYnTH CBil CTIOBHUK /10 3aBTpa? S xouy
nornpanoBaru y 610ioTeli, s HOBUHHA 3pOOUTH MEpeKIaa 3 pociiichbKoi Ha aHTIIIHCHKY MOBY. S
MTOBUHHA 3pOOUTH H0Tr0 3apa3. Sl 3MOKy AaTH CBili CIIOBHHK 4Yepe3 JCKiTbKa XBHIMH. Bam noBeneTses
TPOXH 3a4CKATH.

3. MosxHa MeHi BiNOBiAaTH Ha Baie nuTaHHA? Tak. Bu 3Moriu BiMOBICTH HA BCI MUTAHHS Ty)KE
no6pe. Tenep BU MoXkeTe TXaT 10 A0MY. MOKHA MEHI B3SITH 1[I0 aHIIIHCHKY KHUTY 3 coboto? Hi, He
MoxHa. Bona meni notpi6Ha. [ToBuneH s npuiitu croau 3aBTpa? Hi, HemoTpioHo. Bu MoXeTe ixaTn Ha
3aII3HUYHUIN BOK3aIl.

4. Yu moxy 51 oropoputy 3 micrepom I'pinom? Hi. Horo 3apa3 Hema B odici. Bu moxere
3arenedoHyBaTH dyepe3 2 roIuHU?

5. Buopa Mu TpuMamu JMCT Bija aHriIiicekol Gipmu. Meni motpiOHO nepeknacty ioro? Hi He
noTpibHo. S Bxke nmepekiaB Horo.

6. Twu 30upaemics mitu 10 ["'aHHM CHOTOIHI yBEUepi?
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7. Hagimo BiH i31MB B AHTIIIIO Micsllb TOMY? BiH MoBUHEH OyB MiNMUCaTH TaM KOHTPAKT.

8. UYu MoxkeMo MM 3yCTpITHCS 3 BaMu B cepenly? boroch, 110 11e HeMoXJIBO. Sl MOBHHEH 1XaTH y
BinpsikeHHs B bepiin Ha 2 fHi.

9. S mominss poboty. Tenep s HOBUHEH NPUXOAUTH B odic 11 8 ronuHi paHky i 6yt Tam 10 6 roguHu
BEYOpa

10. MosxHa MeHi MPOAMBUTHUCH M1 KaTanoru? Hi, s MOBUHEH MMOKa3aTH iX HAIIOMY TeHEpaIbHOMY
TUPEKTOPOBi. Bu MokeTe B3sTH iX micis 00iy.

11. 51 nymaro. Bam noTpiGHO MOMPOCUTH HOTO AT HAM 3HUXKKY.

12.Byopa s He MIT IPUITH HA NIPE3CHTAIIII0 Bamoi ¢pipMH, TaK sK s TOBUHEH OYB 3'sICyBaTH ACSIKI ILJIOBI
MUTAHHS 3 HAIIUMH 3aMOBHUKAMH.

13. 41 BBaxkaro, 110 BaM MOTPIOHO BUBYMTH AHTIIIHCHKY MOBY, 1100 BECTH TIEPETOBOPH.

14.Yu mMoxe reHepaibHUNA AUPEKTOP MPUMHATH MeHe 3apa3? Hi, BiH 3apa3 3aiiHATHI. A KOJIU BiH
3MO’Ke IPUHHATA MeHe? BiH 3MOe NPHUIHATH BacC TiJIbKH BJICHb.

Translate into English. Analyze the form of the sujunctive wood.

1. SIxmo BaM JI0BEIETHCS 3yCTPITH HOT0, IEPEKAXKITh HOMY, 110 MU HE 3a0yIH.

2. Tsos MaTH - Miii camuii qoporwuii apyr (my dearest friend)dkio 6 He e, st 6 He BTpydanacs( to
interfere) .

3. Illkoxa, 110 s He po3MOBijaa BaM Mpo 1ie Biapas (right away).

4. Skmo 6 TH BYOpa MEpeKiaB 110 CTAaTTIO, CbOTOIHI O TH He OyB TakuM 3aitHaTum (t0 be busy, to be
pressed for time).

5. Bam nmaBHO nopa Ou B3siTHCS 32 cipaBy ( its high time you (to get down) to business).

6. Yynoso, mo BiH 100pe O6aakae nmo-ppany3bku. Bin naBao He OyB y [Tapuxi.

7. SIk 1m0 BM panTOBO HE 3aCTaHETEe MEHE, 3aJIMIITE 3anmucKy y cekpetaps (to find smb. out; to leave a
message with zmb).

8. JSkmio 6 He Most 00isHKa, (Promisel 6 To0i He pO3MOBIB IIE.

9. BaxiuBo, 11100 BM 3HaIM KOKHY quTHHY 110 1 MeHi (by sSmb’s name).

10. IIkoxa, mro Bu Tak 3aiusTi i aai (these days).

11. luBHo (Strange)mio y Bamiomy Billi BU HE 3Ha€ MPOCTHX pedeii (at your age).

12.Bawm gaBno yac itu cratu ( its high time you (to go to bed).

Add this text with all the morphological issues

14th of April, 1865. was a tragic day ie thistory of the united States. For in the evewoihipat
day, President Abraham Lincoln was popular atithe t and never returned.

The day had started for the President wighusual round of officduties. The city of Washington
wasstill in a happy mood.The weather was fine, the sky wasudlessa fresh springvind was
blowing about flags hoisted from many private ajavernmentbuildings. The war had ongndeda
few days before, and thehole country continued toelebrate.

The theatre party for that evening had @anned by Mrs. Lincoln. The President usually gag
going to the theatre and went very often - but éviening he had nwish to go. He had felt vergrred
all day and looked upset. He finally decided to, go, howgelecause it had beannouncedin the
newspapers that the President wdudpresent atFords Theatre.

The President and his party arrived at theeehen the play had already begun. When he apgear
in the box theudiencegreeted him with a storm of applause and the pedoce was interrupted for a
moment. Then the play went on, and the Presidgayed it. He didn't know that his lif@as in
danger...

At about ten o'clock an actor named JohmBaime into the theatre and walldécectly towards
Lincolns box. He noiselessly opened the door,auroaching the President so that his gun was only a
shortdistancefrom hi headcalmly took aim and fired. The Presiddetl forward in his chair. Booth
immediatelyjumped from the box to the stage. He landed heavily amditgd something. Heas
about to riseto his feet when he gave a crypain andhad to lie still for a moment. Then he got up
with difficulty and slowly walked to the back ofdlstage. His leg was broken, but he was able to get
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outside where a horse was waiting for him. The ek saw him do all this, but they thought that it
was all part of the play, when suddenly they heanbman's voice cry out:

"The President has been killed.” It was Nliacoln. Immediately a young doctor from the
audience hurried to that the President had ongnahfours to live. Lincoln wagted from his chair and
carried to a houseppositethe theatre, where he remained until his deatmétxé morning. When died,
one of the people in the room at the time said:

"Now he belongs to the ages."”

These words have since become famous.

Read the text Underline the grammatical phenomenanalyze them from morphological point of
view.
The Channel Tunnel

British Rail and its European partness @ready planning the new rail services which i
introduced when the Channel Tunnel opens. An hagtyice of high speed trains will link London
with Paris and Brussels. Joumey times of undefoBhondon-Paris and 234h for London-Brussels are
anticipated. Though trains will run beyond Londommajor towns and cities.

The long history the Channel Tunnel beigat802 when a French engineer Albert Mathiew
prepared a scheme of a tunnel to link France amggbBd. Had this tunnel been built the communication
between these two countries could have been eitit But the plan had a short life for the war
between England and France began in 1803. Thedbnggiople were glad that there was not direct link
with France.

In the course of time several projedtte Channel Tunnel were proposed. One of them was
placed before the British and the French Governmienthe 1950s.

A new plan proposed recently providésgh-speed twin rail link with shuttle trains. Theanel
will carry over 4,000 vehicles an hour in each clien.

What grammar rules are used?

1. He was told that in a month he would haveake ta foreign language exam.
2. If the weather is fine, we shall go to thekpar

3. | wed to wander along the shore or on thelb@ad watch the waves as they broke against the
cliffs.

4. Lectures are as a rule attended by many stsiden

5. The girl wanted to know if she would take parthe concert.

6. We haven't seen him since he came to Kidwiader.

7. Ithink he is the cleverest boy in our class.

8. When he came, she was a supper.

9. Having posted the letter, she went to the.park

10. On after arriving at the port, the slip wasoaded.

Put the sentences in all the verb-tenses: (The PassVoice)
1. New underground lines are built in our city.

2. A new building is built every mouth.

3. Grammar rules are explained at every lesson.

Make up all the types of the questions:

1. Years ago | arrived one day at Salamanca, Xak, where 1 was to change taints and take the
sleeper.

2. Later on he became a pilot on the Mississippi.

3. He began to work at a printshop in his homento

Translate into Ukrainian:
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... he knew that this day was going to be differérnwould be different because ... there were sdayes
compounded completely of odor, nothing but the dbtbwing in one nostril and out the other. And
.some ... were days of hearing every trump anldbfrthe universe. Some days were good for tasting
and some for touching. And some days were goodlfdhe senses at once. This day now ... smelled as
if a great and nameless orchard had grown up ayletrbeyond the hills to fill the entire visible tn

with its warm freshness. The air felt rain, butréghevere no clouds.

Put the sentences into the continuous tense. Traagk them into Ukrainian.
1. They (to have) dinner now.

2. Ann (to lay) the table when we entered thendimoom.

3. Bess (to make) breakfast at this time tomorrow

4. Yesterday they (to write) the article at 36x&.
5. Will you (to think) of it tomorrow?
6. She (to learn) the poem by heart now.

Define the functions of the Participle | and transhte the sentences into Ukrainian:
.While preparing the hometask he made many nastak

. Entering the room she gave a gasp of surprise.

. He likes to listen to the singing birds.

. Playing the guitar he heard the voices fromhihese.

. Look at the boy standing at the window!

. When opening the yes she saw the Christmasrgsese

OO WNBE

Make the following sentences interrogative and nega&e. Give the equivalents.
1. He can ski.

2. Ann has to take care ofher younger sister.

3. He will be allowed to visit the sick man indpital.

4. He is to take his son to the kindergartenyaarthe morning

5. 1 shall be allowed to leave this country.
6. I'm able to buy the tickets for my relatives.

Change the sentences into the Past and the Future:
1. Ican translate only easy texts.

2. They may attend these lectures.

3. John must swim across the swimming pool.

Use the proper degree of comparison of the adjectg given in brackets:
1. Heis two years (old) than his sister.

2. The Don is not so (long) as the Volga.

3. He is the (clever) boy in our college.

4. Our monitor is (good) student in the group.

Make the fallowing sentences interrogative and negae. Give the equivalents.
We can skate in this park.

The conference is to be held in August.

I shall be able to do this work.

You can borrow this magazine from the library.

He will be able to recite English poems.

I'm allowed to visit my relatives in America.

ok wNE

Change the sentences into the Past and the Future:
1. 1 can't sleep because | am cold.
2. You may leave after your classes.
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3. She must rewrite the exercise.

Use the proper degree of comparison of the adjectg given in brackets:

1. Thisis the (large) library in our city.

2. The excursion to the museum was (interestimay) the excursion to the exhibition.
3. Mike is the (bad) pupil in our class.

4. Exercise 2 is as (difficult) as exercise 3.

Put the sentences into the right continuous tensé&ranslate them into Ukrainian.
She (to lay) the table now.

Tomorrow we (prepare) our homework at 6 okloc

My mother (to cook) the cake when the guestsecin.

Will you (to use) my car tomorrow?

They (to have) dinner yesterday at 5.

He (to write) the article for the conferencawn

ok wNE

Define the functions of the Participle | and transhte the sentences into Ukrainian.
1. While reading the book she learnt many intargghings

2. Closing the door gently John saw a girl stagdit the window.

3. llike to look at the playing children.

4. Playing the piano she felt she was very tired.

5. Take the book from the girl sitting on theasof

6. When doing this work she made mistakes.

Define the functions of the participle | and the paticiple 11 in the following sentences. Translate
them into Ukrainian:

He looked at the smiling children.

When playing tennis he slipped and brokedys |

She covered her face with her hand as if sigwi

Having closed the sitting-room door she satrdm the armchair

All the country near him was broken.

Not being able to read or think she phonedohather and asked him to come.

They were old friends having been at schoge:tioer.

NogokrwhE

Change the voice of the verb. Give two passive cangtions where possible.
1. Tchaikovsky used many folk songs in his contoss.

2. The manager offers me several jobs.

3. They will complete the work tomorrow.

Use the verb in brackets in the appropriate from:

1 .Ax the publishing home to tell that the boolptlish by the end of the year.
2. You can't use the refrigerator at the momer(tpifix) by the mechanic)

3. Evidently the cup (to break) before | dropped it

4. Nothing (to hear) of him since he left New York.

5. When America (to discover)?

6. | hate it when people (to laugh at).

Choose the proper tense-form of the verb (sequenoétenses). Translate them.
He said the novel (to be) very interesting.

When the husband came the supper (to malegdir

Mr. Stone told me that the meeting (take pléoe following month.

Mary says she (to book) the tickets for theema tomorrow.

He said that he (to meet) Ann when he (totgdhe supermarket

arwnE
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The teacher asked the students to read therses written on the blackboard.
Entering the room he saw a letter on his desk.

John looked out of the window while waiting feer answer.

For a moment the trio stood as if fumed tmsto

. The man standing hear the captain is theirceagh.

. The problem dispensed at the meeting yestesdagry important.
. When walking home he wet an old friend of his.

. His parents regularbetthim parcels with fruit from their garden
. They will granime a leave in July.

. A lot of people attendhusical festivals.

. A new Metro line (to construct) now.

. Evidently the tea (to sweeten) before | putasuigto it.

18.
19.
20.
21.
22.
23.
24.
25.
26.

The plan (to change) by the end of the term.

1 don't like when people (to find fault with).

How many goals (to score) by the teams befoykthe end of the ist period?
When we came the cake (to cook) in the kitchen.

Mary said the weather forecast for the nextkiWeebe) bad.

When we came the book (to read) already.

He said that he (to meet) Ann when he (to gahé¢ supermarket.

He told them he (to speak) to Mr. Huith aboifthhe saw him the next day.
He says he (to enjoy) the film tomorrow.
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OcHoBHA
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JTOJATKHA

Article 1. TEACHING AIDS AND TEACHING MATERIALS IN  CLASSROOM
LEARNING
Nadiya Vlasuk

The problem setting in general and its connection ith the main scientific and practical
tasks.During the last few years important developmenigehaken place in this field. As a result there
is a great variety of teaching aids and teachinggnas at the teacher's disposal.

To teach a foreign language effectively the teadeeds teaching aids and teaching materials.

Last scientific researches and publications analysiin which the solving of the defined
problem has been commenced, and on which the authbases on.

People always resorted to the use of aids toubeess of education of the younger generation.
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In ancient times, parents have taught their childrg with the help of colored sticks, bones of
animals and other objects. In the later time, akmmv from the literature, our colleagues who livied
ancient society, while literacy use planks , whiglote the pointed metal rod - stylus.

Use of technology in teaching foreign language#istain the first and second decades of the
twentieth century, when the "miracle century" - mgagphone records . New means by which
demonstrated "canned sound " attracted enthussasteachers, but also some great professionals -
linguists and teachers . Thus, even |. Espersed, Mbich holds the phonograph capable teacher can
give students invaluable help. Russian scientissdherba in 1914 published several works, which put
emphasis on great importance phonograph ( gramephoto study phonetics, especially in the
formation of correct skills rhythm tone alien .

The methodology of teaching foreign languages altivesearched educational opportunities
hardware. Special attention is paid to them inwhiéngs K.B Karpov, O.S.Kure, M. V. Lyahovytskyi
and others.

Formulation of the article’s purpose and setting taks. The purpose of this article is to study
teaching aids and teaching materials in classr@aming.

The statement of basic material of investigation wih the complete grounding of the
received scientific results.

Teaching aids, properly chosen and skillfully preésd, should provide a variety of instructional
methods and enhance the amount of actual learnimghveccurs. In order to help the teacher choose th
best teaching aid for a given instructional taskystems approach to media selection is outlined ,aa
checklist of questions is presented to aid in decisnaking. Having made a decision based on
instructional goals and available resources, thehier may then turn to in-depth discussions ofousri
media. Several presentation methods for still medmn chalkboard to the use of polaroid techniques
with projection equipment, are considered, alonigp wie limitations and advantages of each [1].

Teaching aids - devices which can hibgforeign language teacher:

v in presenting linguistic material to his pupils dngng it in their memory;
4 in testing pupils: knowledge of words, phrases, granmar items, their habits and skills
in using them.

Teaching aids which are at teachers' disposalniecaporary schools may be grouped into:
1.Non-mechanical aids
2.Mechanical (visual materials) aids.
Non-mechanical aids are:

v"ablackboardthe oldest aid in the classroom;

v a flannelboard(a board covered with flannel or other soft falfac sticking pictures on its
surface), it is used for creating vivid situatiamisich would stimulate pupils' oral language;

v'a magnet board(a board which has the properties of a magnet,, ican attract special
cards with letters, words, phrases or pictures)amsed with the same purpose as a flannelboard;

v'alanternwhich is used for throwing pictures onto a screen.

Mechanical (visual materials) aids are:

v a language laboratorythis is a special classroom designed for languagening. It is
equipped with individual private or semi-privatalis or booths. They are connected with a netwairk,
audio wiring, the nerve centre of which is the noring console which has a switch board, making it
possible to play tapes and send the programmaek ¢orabination of booths.

Here are two main types of language laboratoriebbra - and broadcast systenidie library
systemis suitable for students capable of independemtysteach student selects his own material and
uses it as he wisheBhe broadcast systeis suitable for classwork when the same matesigleésented
at the same time to a whole group of students aaridss works together under a teacher's direction.

v" Objects.There are a lot of things in the classroom sugbess and pencils of different sizes and
colours, books, desks and many other articles wthietteacher can use in presenting English nanmes fo
them and in stimulating pupils' activities to wdithe words denoting objects they can see, tqaht
to, give, take, etc. Toys and puppets may be widsid in teaching children of primary schools, Whic
is the case in the specialized schools.
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v Flashcards.Various types of flash cards are also useful &aching activities. Flash cards
generally have words, pictures, or a combinationhef two. There are commercially available cards,
cards that can be made by cutting pictures fromaziags, etc., or the teacher can make them herself
with drawings and writing. They can be used foridewariety of activities, from drills to matching
activities, to different communicative activitigslashcards are usually made by the teacher or dy th
pupils under the teacher's direction, though tmeesceady-made flashcards [4]

v' Sentence cardsThey bear sentences or sentence pai which carséa with different aims.
These cards are prepared by the teacher and distlilamong the pupils for individual work during th
lesson

v" Wall-charts. A wall-chart is a big sheet of paper with drawirgswords to be hung in the
classroom and used for revision or generalizatibisome linguistic phenomenon Such as "English
Tenses", "Passive Voice", "Ing-Forrm" "Rules of Bieg".

v’ Posters or series of illustrations portraying arstoThey are used as "props" in retelling a
story read or heard. The teacher himself, or alpupd can draw or paint, prepares such posters.

v Pictures.There are at least three types of pictures whiehuaed in teaching a foreign
language:

» object pictures (e. g., the picture of a bed),
» situational pictures (e. g., the picture of a bggd in bed),
» topical pictures (e. g., the picture of a bedroom).

They may be big enough to be hung in the classrooamall to be distributed among the pupils
for each one to speak on his own. Pictures maytibeed separately (as single units) and in setbeo
used as "props" for oral composition or retellingt@ary.

v Photographs.They are of two kinds: black-and-white and colour®ne can use
photographs which are on sale c. g., "Views of M@ascor have them taken, e. g, "We are going on a
hike", or "Our family".

v Albums.An album is a book of pictures or photographs Wwhi used for developing
pupils' language skills. It usually contains textmaterial to supply pupils with necessary inforioas,
and in this way make their work easier in descghlilmese pictures. 2

v Maps and plansin teaching English the maps of Great Britain, th®A, and other
countries where English is spoken may be used.pldres, for example, of a house, a building, a piece
of land with measurements may be a help in commsebe and thus stimulate pupils' speaking.

v Filmstrips. A filmstrip 3 represents a series of picturesaasile, situational pictures in
certain sequence which a learner sees while lisgetai a story from the teacher or the tape to @ye
it later. Special filmstrips are available. Theystlaabout 5—10 minutes and can be used with
synchronized tapes. When a picture appears onctieers the tape is heard. See, for example, "Great
Britain", "London".

4 Audio materials.Tapes and records or discs belong to audio mkgefiapes are usually
prepared by the teacher (he selects the materthtlen speaker for recording). Tapes and recordsare
used for teaching listening speaking, and readiogda

Audio is a flexible medium which means that there amany applications within an
educational context. The examples of audio usesabshow that audio can be used both directly for
teaching,e.g. an activity is formed around an awegsmurce, or as incidental activity where audaygl
a minor role.

v Audio-visual materialsSound film loops are examples of audio-visualanals. Young
children like to sing and play various games teatiy songs and games should constitute an imgortan
part of teaching materials. 4 Folksongs and popedarent songs develop a feeling for the distirectiv
culture being studied. They furnish a frame wonkgdmonunciation practice. Games give an opportunity
for spontaneous self-expression in the foreignyagg and can be used as a device for relaxation [6]

Films, Specially prepared educational films forllguage teaching have appeared, e. g., "The
Mysterioll Bridge", "Robert Burns", "Australia”, "&v York", "WintS Sports" [3].

In recent years more and more is the questioneo&fiplication of new information technologies
in high school. Not only the newly created faaii#iand more and more and teaching methods , the new
approach to learning . The primary purpose of teachoreign languages is the formation and
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development of the communicative culture of stusglet@aching practical mastery of a foreign language

[9].

The task of the teacher is to create conditiongHerpractical acquisition of language for each
student to choose such training aids , which waddh student to demonstrate their activity, their
creativity. The task of the teacher - student enbarognitive activities in learning foreign langeag
Modern educational technology such as trainingalaboration , project methods , the use of new
information technologies , the Internet - resourtmebelp realizuvatylychnostno -oriented approazh t
learning, providing individualized and differengdtlearning abilities of children , taking into aoat ,
dispositions and so on.

Forms of work with computer training programs dgrianguage lessons include:

4 study of vocabulary ;

v practicing pronunciation;

4 Learning dialogue and monologue speech ;

v training;

4 practicing grammatical phenomena [5].

The possibilities of using the Internet - a hugsotece . Global Internet creates conditions to
obtain any necessary information to students aadhts , in any part of the world: regional studies
material news to die young , articles and magazabesit the necessary literature, etc.

Students may participate in testing, quizzes , aditipns, contests , which are the Internet to
correspond with peers in other countries , pari@pn chat rooms , video conferencing and more.

Students may be information on the problems whreha& present in the project. This may work
together Ukrainian students and their internatiqueadrs with one or more countries [1].

v' PowerPointis an extremely popular presentation package andltrnative to using
overhead transparencies for the production of ésterg and visually attractive presentations. Thege
temptation to use PowerPoint just because it exRe&frain, for technology should not drive the
selection of the teaching aid, but the particutaching aid should be chosen according to itsdgrier
purpose in that particular teaching situation [10].

The main advantage in using PowerPoint is the iéti, both in terms of the content of the
presentation and the way in which the informatien displayed. Graphs, drawings, tables and
organisational charts make your presentation mue¥asting, but as a general rule keep presengation
simple and clear. PowerPoint, like overhead traresmaes, is most effectively used to emphasise the
main points you wish to make. Many of the guidedimelevant to PowerPoint presentations are similar
to those used in preparing overhead transparendiese are additional points to remember:

v" limit the number of slides, for example, no morarti2 for a ten minute presentation

v/ ensure text contrasts with the background, butcapatterned backgrounds

v if you are using pictures, charts, tables and diag; ensure you are complying with

copyright law

v’ standardise position, colours and styles

v use only one or two animation or transition effd8is

Technology and education are pretty intertwinedé¢hegays and nearly every teacher has a few
favorite tech tools that make doing his or hergmiol connecting with pupils a little bit easier andre
fun for all involved.

For example, when teaching a unit on how to figdba you might use the classified section of a
newspaper. Once you have taught the learners keabutary,
you might have the learners work in small groupéirid an appropriate job for one of the students in
the group using the classified listings. After thebu might have the learners report to the class o
which job they chose for each learner and why feel/the student’s skills, experiences, and talsuaiis
them for that job. provides the following “basid’kof teaching aids, including objects, games, and
materials.

1. Realia: clocks, food items, calendars, plastidd and vegetables, maps, household objects,
real and play money, food containers, abacus, nidmulkearning to drive, and classroom objects;

2. Flash cards: pictures, words, and signs;

3. Pictures or photographs: personal, magazineptrais;
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4. Tape recorder and cassette tapes, includingcrfusimagery and relaxation;

5. Overhead projector, transparencies, and pedsp\player and videos;

6. Pocket chart for numbers, letters, and pictures;

7. Alphabet sets

8. Camera for language experience stories to cheatgaphies and autobiographies;

9. Games such as bingo and concentration: comrhescig@acher-made;

10. Colored index cards to teach word order in esadgs, to show when speakers change in
dialogue, to illustrate question/answer format, samdse as cues for a concentration game,;

11. Cuisenaire rods to teach word order in sengrtoeuse as manipulatives in dyad activities,
and to teach adjectives;

12. Colored chalk to teach word order, to differaiet between speakers in a dialogue, and to
illustrate question and answer format [2].

When working with learners, even if you use aliexrk, you should consider a range of
teaching aids to supplement the work from the t€kis range will help you to address the varying
learning styles and modalities of the learners @rd, especially in the case of authentic matehielp
prepare them for communication in the real world.

Especially important are graded materials desigoedhe teaching of reading. Graded reading
materials are essential at every stage from theduattion to reading in association with audio and
visual "props", through the elementary stage oflireg familiar material to intensive and extensive
reading.

Graded materials are also important for the devetyp of writing skills. - Appropriately
designed and selected these materials are needsaleéo all stages from the introduction to writing
through copy writing, memory writing and dictatido guided composition, and finally to free
composition. Visual aids can provide a useful stumuor writing, especially at the stage of guided
composition.

Teaching materials can also be used to assist engtimeral development of the pupil's
personality, and this is of great educational value

Conclusion and the results of the investigation idading further perspectives of the
research of the suggested direction.

Teacher, which is in the modern school , not ogdto know the range of available tools and
their didactic purpose. But to effectively use eatlthe tools . For only fully using not only badiat
also aids learning can achieve the goals of legraiforeign language.

XI century - the century of high technologies. Tieacher was free to use in the classroom
various technical means, such as a computer, \adeloaudio equipment, satellite TV , Internet, and
more. This allows : to make language lessons moterdsting and productive, increase students'
motivation to learn foreign languages. After usthg latest technological tools , students studying
foreign language is not easy , but it can be fulgd, for example , communicating with foreign peer
as the e-mail address (which allows students to tnaa letter ), and vykorystovuyuchyveb - camgra
which allows students to practice speaking in ).

The use of modern language teaching , such asutempideo and audio recordings, the use of
television, Internet and others allows you to:

v" Fill in the absence of alien environment all stagielsnguage learning .

v To increase motivation of students to study fordagmguages.

v More fully realize the important didactic principdé clarity .

v' Provide training to the individual typological feats of each student.

v Ensure the development of auditory skills of selficol .

v To carry out many exercises of all students as#rae time , including speaking.

Unfortunately, all teachers understand the trueievalf the use of technology in learning a
foreign language and seek it.

Baacuk H. BukopucTaHHsi HaBYAJIbHHUX MOCIOHMKIB Ta (HaBYAJIBLHUX) JHAAKTHYHHX
MarepiaJiB
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Pe3tome. CtaTTsi po3KpHBa€E TOJIOBHI TEHEHIIIT Y BUKJIaJaHH1 aHTJTIMChKOI MOBH. BuKopucTanHs
PI3HOMAaHITHUX HaBYAJIBHUX MOCIOHHUK Ta AUJAKTHUYHUX MaTepialliB Ha ypOKaxX aHTJIiHCbKOi MOBH.

KirouoBi cioBa: miApyYHHK, HaBYAJbHMM TOCIOHMK, MEXaHIUYHI HaBYaJbHI MaTrepiaid,
HEMEXaHiuHI HaBUAIbHI MaTepiaid, Bi3yalbHI MaTepiaiu,aymio-Bile0 Marepiaid, HaBualbHI KapTKH,
KapTH, HACTIHHUIA MaTepial.

Baacuk H. Ucnosnib3oBaHue y4eOHBIX MOCOOMIA M THAAKTHYECKMX MaTEPHAJIOB.

Pe3srome. Cratpga PACKPBIBACT OCHOBHBLIC TCHACHIHUHU B IIPCIIOAaBaHUU AHTIJIMHCKOro SI3bIKA.
Hcnonb30BaHre pa3NuyHbIX YYEOHBIX TOCOOME M JUAAKTHUECKUX MAaTEpPHUaIOB HA YPOKax aHTJIMHCKOTO
SI3BIKA.

KiroueBbie cjoBa: y4yeOHHK, ydeOHOe TMocoOuMe, MexaHWYecKhe YydeOHble MaTepualbl,
HEMEXaHHUYECKUE ydeOHble MaTephalibl, BU3yaJbHbIE MaTepUaibl, ayJu0-BUICO MaTEpUaibl, yueOHbIE
KapTOYKH, KapThl, HACTEHHBII MaTepHall.

Vlasyk N. Use of teaching aids and teaching mateti&
Summary. The article reveals the major trends in the teaglof English. In is discovered the
peculiarities of usage a variety of textbooks wathing materials for English lessons.
Keywords: books, textbooks, teaching materials, mechamcad;mechanical training materials,
visuals, audio and video materials, educationalssazards, wall material.
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Article 2. Principles of Foreign Language Teachingn Ukrainian School System
AlexandroElizaveta

The problem setting in general and its connection ith the main scientific and practical
tasks.

The problem setting in general and its connectidgth ¥he main scientific and practical tasks.
Realities of today, global interrelation of the inas and cultural varieties of our planet of thes?1
century, growing needs in communication and worloagncountries and people of different languages
and cultural traditions demand training highly dfied primary school teachers that are expected to
teach foreign languages, and who knows two or tfoesgn languages and are capable to take part in
an international cooperation and formation of a métitude to Ukraine in Europe and the whole world
as well. In our case it is the Principles of FgreLanguage Teaching.

Last scientific researches and publications analysiin which the solving of the defined
problem has been commenced, and on which the authtwases onProblem principles of learning
foreign languages has been studied by a great nundire and foreign methodologists such as I.
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Gruzinskaya, M. Liahovitskiy, S. Nikolaeva, M. Twamd others who have made great contributions to
the development of the subject. A special attoactt is presented o the approach of the principles
problem of learning English, presented an educatadrscholar I. M. Koshman. In his book "Technical
means of learning foreign languages”, a teacheineefthe technical training as one of the main,
modern principles of successful mastery of a foréagguage, namely English.

Formulation of the article’s purpose and setting taks. The article purpose is to explain the
principles of teaching foreign languages and to@rine importance of this phenomenon in the process
of learning a foreign language. Future teacherprmhary schools who will teach foreign languages
must have absolutely all the principles of teachang learning a foreign language to children, s th
students have mastered the high-level foreign lagguTherefore, using the principles in learning a
foreign language elementary school teachers pkagraficant role. Realization of this goal requites
practical application of the principles of primaghool teachers of foreign language teaching imany
school.

The statement of basic material of investigation wi the complete grounding of the
received scientific results. The methodology of FLT (foreign language teaching)based on
fundamental principles of didactics: the princigde conscious approach; communicative approach;
differentiated and integrated instruction; activityisuality; accessibility and durability;
individualization; consecutiveness; systematicnlesaristicsand others [1].

The Principle of Conscious Approach

It is one of the leading principles because congclearning plays an important role in language
acquisition, enlarges intellectual capacities driers, and helps to understand new concepts and
express new ideas in the target language. Thisciptén also implies comprehension of linguistic
phenomena by the learner through the medium ofacelar and the arrangement in sentence patterns
graded in difficulties with the emphasis on somsgeasial points. The principle of conscious approach
ensures purposeful perception and comprehensidimeainaterial, its creative absorption, and retlieva
of information from the learner with a certain degof automacy [5].

In FLT it is sometimes reasonable to help learassmilate language rules rather than wait until
they deduce these rules through speech activitg. t€acher’s task is not to put this hard work an th
learner’s shoulders but to facilitate the procdssile learning and to practise it in real-lifeustions.

The conscious approach to FLT implies the use efviérnacular when it helps pupils to better
understand certain grammar rules. The acquisitianFLT means the transition to thinking in a seton
language. For this it is necessary to acquire thtyaof establishing direct associations between
concepts and their means of expression in the ttdagguage. Visual aids and verbal context are of
invariable help in establishing the link betweenatvithe learner says, sees, reads, and infers the
meaning.

Initially, when the pupil learns a foreign langudabe words of this language are often associated
with the words of the mother tongue. However, tisatakconstant practice the intermediate link whid t
vernacular fades and foreign language words comaeearpupil’s consciousness directly in connection
with the concepts they express. Mastery of a foréagguage means formulating one’s thoughts in this
language.

Thus, we may conclude that to master a foreigndagg pupils must have a lot of practice in
four skills listening, speaking, reading and writinds to the mother tongue, we cannot eliminate it
completely. We should use it sparingly as a medngseaching whenever it helps pupils acquire
knowledge and reach the goal in the shortest waydeveloping necessary habits and skills.

Caution should be exercised in transferring proratimn habits and grammar structures of one
language on to another. In studying English Ukemrgpeaking pupils often make mistakes in word
order, grammar tense-forms and prosodic organizatiban utterance. The best way to overcome
interference is some comparison of language phenarsieowing similarities, distinctive features, area
of similarities and digression, as well as constprdactice that helps overcome interference in
developing pupils’ habits and skills [4].

The Principle of Activity

The didacticprinciple of activitypresupposes a constant accumulation of knowleddeaetive

participation of learners in the process of indinrc In TEFL we usually differentiate between

77



intellectual, emotional and speech activities, \whi€ taken together, ensure favourable conditit;ms
master the language. The intellectual activity t@nobtained through guesswork, problem-solving
guestions, reading texts with their subsequentpné¢ation, etc. The emotional activity takes place
when the pupils are pleased with the work theygrerf when they like to learn a foreign languagel an
like the way of teaching. Speech activity appeamsng oral communication and is largely due to the
intellectual and emotional activity which “feeds$’ To enhance the activity it is necessary to isiign
the learning activity of the pupils. Group, chorahd collective work (discussion of a book, role-
playing, holding a press conference, etc) can aehias.

In FLT theprinciple of activityis realized through the following provisions:

1. The pupils must be taught to think from the ettsot in the mother tongue but in the foreign
language.
2. In the early stages and on, the approach todHolld be primarily oral.
3. The pupils must, whenever it is possible, spaa#t act, perform actions, and at the same time
comment on them. The Total Physical Response Matbaldl be recommended here.
4. Throughout the whole course of instruction, theéuctive approach should be adopted: practice
precedes theory, since theory is active if putraxical use.
5. Group and choral procedures should be encoursiged they enable all pupils to participate adyive
in the class-work.
Apart from the above-mentioned techniques the teadr will resort to the general didactic
guidelines to ensure activity:
1. The teacher must not correct a pupil’s mistékieel pupil can do it himself.
2. During individual interrogation the teacher sldoaddress the questions not to the individual Igupi
but to the whole class to capture their attentiwoth ® ensure their active participation.
3. The teacher should comment on the pupil’'s mard always find words of praise rather than find
fault with them.
4. Prepare the pupils for independent learning.
5. Activeness is largely dependent upon interestil® learners’ interest should be sustained lbpde
them about manifold possibilities that open up beetbhem as a result of studying the language.

The Principle of Differentiated and Integrated stion

Every type of speech activity is characterized tgyown set of grammar structures, rules and
lexical material. Consequently, we should differatiet between teaching speaking and writing; teachin
listening comprehension and speaking; teachingimgaahd writing; teaching prepared and unprepared
speech, etc. The realization of this principle @flected in Instructional Methodological Sets (IMS)
which furnish “software” for each type of activityo acquire skills in reading, readers and per@aldic
are used. To acquire grammar skills — books on gramreference guidebooks and guides to patterns
and usage are recommended.

Psychological investigations confirm the idea dkirelation and interaction between types of
activity, and these relations are of a deep-seatadacter. Consequently, all types of speech #gtivi
should be regarded as interrelated parts of convatine process and taken into account while forming
the learner's communicative competence [3].

To realize the principle of differentiated and umated approach, the following teaching
strategies could be recommended:

1. In teaching listening comprehension provide dibmas suitable to hearing recorded materials or
make the learners take you for a “foreign-languaggve-speaker”. Conduct your lesson in English and
resort to the mother tongue only in case of extrapessity.

2. In teaching speaking, mind that the pupils’ spes correct, logical, developed, variable andvant

to the topic of discussion. Use phrase openersl§gamelliptical sentences.

3. In teaching reading differentiate between swdching strategies as reading aloud, silent reading
expressive reading, etc. Help the learners wittcthes to guess the meaning, to make inferencesoand
draw conclusions.

4. Teach the pupils to use writing as a means and af FLT, i.e. to assimilate teaching materiaig a
master speaking and reading.
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The teaching process can also be done in integradgd— all types of activity — listening, speaking,
reading and writing are developed simultaneousti wagard to their interaction.
The Principle of Visuality

The principle of visuality or ostensive principle is realized in direct andual modes of
semantizing or explaining meanings, i.e. in the dlesiration and naming by the teacher of objects,
pictures and actions wherefrom the learners iifembeanings of words and expressions used. Vigualit
in methodology of FLT creates favourable conditibmrssensual perceptions and brings another reality
in instructive and educative process. Tgrenciple of visualityis considered to be one of the main
methodological principles especially now that thestiuction pursues practical aims. The
implementation of visual aids develops the learnbebits of speech and enhances the emotional
influence of visual perception. Most teachers $eeneed for making use of oral and visual aidsni@ o
form or another to help the pupils through imagoratto an experience beyond the reach of the
classroom [4].

Visuality as applied in FLT is of two kinds:

1. material or ostensive, consisting of the denratish of objects and actions;

2. graphic, consisting of pictures, tables, diagracharts, etc.

Visual or ostensive aids play an important rol&ifT. Comprehension skills are formed and developed
by listening to the native speakers or authentmonded materials. Visual props such as texts or
illustrations can supplement oral visuality.

The formation of habits and skills of connectedesiheis almost impossible without an extensive
use of visuality, which helps to model a communieasituation, stimulates monologic and dialogic
speech. The formation of reading skills can alsati@eved with the help of oral and visual teaching
aids. The learners listen to the tape and try tagime objects, pictures and situations co-refengtit
the text [1].

Most unsuccessful language learning is due torfaibd imagination. One failure is the failure of
the learners’ imagination to realize that wordsialonay not be enough to carry the pupil over ihto t
situations he is trying to bring him into. AnotHailure is the failure of the pupils’ imagination treate
or picture the situation in their mind that the d®are intended to build for them.

Not enough teachers realize the need of using M@da imaginatively. That is, they use the objeutd
situations shown in a picture, film, video, or atiwesual representation of reality as if they wéne
actual objects and situations themselves. But dhenbest and clearest representation remains a
representation; and it requires to be related tdased on experienced reality by some effort of
imagination, however slight. The teacher can hiegppupils to make such effort by reminding them of
similar situations from his own first-hand expeerand by showing them examples [2].

The Principle of Accessibility

In FLT this principle is realized in conformity witeaching strategies to the pupils’ capacities so
that they don’t experience insurmountable diffidt The teaching materials should meet requiresnent
of linguistic and psychological factors:

1. correspond to the age and mental abilities @te¢arners; be neither difficult nor easy;
2. be properly graded;

3. be heuristic in form and structure;

4. be presented in such a way that the pupils tagelve one problem at a time.

The teaching materials, their organization secacessibility in FLT, and techniques used at the
lesson and outside school hours. Accessibility yppsses adequate rate of presentation, qualitative
assimilation, rate of advancement in forming spdwttits and skills.

It is a mistake to suppose that a more limited Kedge of a subject can be imparted more easily
and within a shorter period of time than a moreeegive one. This is largely due to the fact that
semantically related words can be easily assingl#teough various associations and fewer assonmtio
often imply scarce means of memorization. Moresfatly sometimes be more easily taught, learnt and
memorized in verbal context that are of gnostizgand ensure interest and motivation [6].

The Principle of Durability

This principle assumes particular importance in Rhdcause it is largely concerned with a

constant growth of language and speech units, werdsl-combinations, idioms, clichés which are to
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be stored and retained in the pupils’ memory sa tha learners could use them in listening
comprehension, speaking, reading, and writing.

Durable and lasting instruction especially in learg a foreign languagean be ensured by:

1. the content of the material to be studied; redilbn of its importance and necessity for
communication and reading;
2. the presentation of new material should be yiladght and live; this results in live images,
appropriate associations (perception has an enabtiompact on the learners); they have to resort to
abstract thinking (analysis, synthesis, comparigdierences, etc.);
3. a great deal of repetitive work supplementecd$similation, revision and follow-up practices waer
visual, aural, kinaesthetic and motor analyzersaieork;
4. this material should be used individually andatively to solve communicative tasks in speaking,
reading and writing;
5. a systematic control of the material to be adated helps retain it in the pupils’ memory;
6. the revision of the material will be more effeetif it is presented repeatedly in a new verlzadtext,
new visual aids are used and the types of exeraigegaried [2].

The Principle of Individualization

This principle takes into account individual peatlies of the learner, his background
knowledge, what he knows, his spheres of inteatst, i.e. cognitive styles. Cognitive styles haeen
defined as characteristic mental and psycholodieabviours that “serve as relatively stable indicsat
of how learners perceive, interact with, and resjpmrthe learning environment”.

Cognitive styles can hence be thought of as predigpns to particular ways of approaching
learning and are intimately related to persondipes. Differences in people’s cognitive styledeetf
the different ways people respond to learning sibna [1].

The teacher has to deal with a wide range of pugxgoverts (who get their greatest satisfaction
from social contacts with other people), introveggo are self-centered, like to be alone with rthei
dreams and their thoughts), deductivists (ratidogieal types of pupils who like the rules to be
formulated), inductivists (who induce rules fromaexples), etc. Some pupils can be managed easily and
flexibly, others require more attention and a tougind, and still others prefer a certain degree of
freedom in choosing the mode of learning. Conseliyahe teacher needs knowledge of psychology to
realize the principle of individual approach to angze for instruction and manage it successfully [3

It is suggested a different classification wheraerfdifferent types of learners are characterised
by the following learning styles.

1. Concrete learning styleLearners with this style use active and direct mseaf taking in and
processing information. They are interested inrmiation that has immediate value. They are curious,
spontaneous, and willing to take risks. They likeiety and the constant change of pace. They dislik
routine learning and written work, and prefer véidoad visual experiences. They like to be enteetin
and like to be physically involved in learning.

2. Analytical learning styleLearners with this style are independent, likesdtve problems, and enjoy
tracking down ideas and developing principle onrtlogvn. Such learners prefer logical, systematic
presentation of new didactic material with oppoities for learners to follow up on their own.
Analytical learners are serious, push themselves, laad are vulnerable to failure.

3. Communicative learning styleearners with a communicative learning style prefsocial approach
to learning. They need personal feedback and ktieraand learn well from discussion and group
activities. They thrive in a democratically runsda

4. Authority-oriented learning stylé_earners with an authority-oriented style are saitbe responsible
and dependable. They like a need structure andeséigliprogression. They relate well to a tradisibn
classroom. They prefer the teacher as an authiigilye. They like to have clear instructions and to
know exactly what they are doing; they are not artable with consensus-building discussion [4].

Here are some recommendations to implement theiptenof individualization in FLT:

1. Make up a methodological character of the cldsscribing all the pupils, their features and peas
characteristics. This will greatly facilitate the@nagement of instructional-educative process.

2. Be careful to see how the pupils assimilatehegcmaterial; help those who need your guidanse, u
differentiated tasks, handouts, and clues.
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3. Organize work in small groups, using the kremgle of each pupil to work together and get into
contact to perform the task [7].

Conclusion and the results of the investigation idading further perspectives of the
research of the suggested directiorkEverything said above confirms that the study efphinciples of
learning a foreign language in the process of legra foreign language requires intense mental work
students who are studying to become a future pyirsenool teacher, who will teach a foreign language
and their active participation in the learning mse. This process develops students' ability tmjda
obtain information through a foreign language.

For further research on this issue, we may constderappropriate to study the works of the
Innovative Teachers, follow the latest developmentgducation and introduce modern educational
principles of language learning.

Anexcanaposa €. [IpyHuuny HaABYAHHSA iHO3eMHHMX MOB B IIKIiJIbHIN cucTeMi YKpaiHu.

Pe3tome. CtarTs po3riisgae BaKIMBICTh YCBIIOMJIGHHS IIPUHIUITIB HABYAHHS 1HO3EMHHMX MOB Y
MpOIIeCi OBOJIOIHHS 1HO3EMHOIO MOBOIO B YKPaiHCHKiW MIKOJi. J[OCIIKYIOTBCS CUCTEMHU MPUHIIMIIIB,
SK1 3yMOBIIOIOTH BUOIp METO/1iB HaBUaHHS 1HO3EMHOI MOBH.

KuarouoBi cjioBa: HaByaHHS, MNPUHIUINM, €BPUCTHKA, MNPUHIUN JOCTYHNHOCTI, MPUHLHII
TiSUTBHOCTI, TMPUHIMN TU(QEPEHIIOBAHOTO Ta KOMIUIGKCHOTO HaBYaHHS, MPHUHIUIN HAOYHOCTI,
MIPUHITUITIB CBIJJOMOTO MIXOAY, BUKJIaJJaHHS aHTJIIHChKOI MOBH, MOBHA CUTYAITis.

Anexkcanaposa E. IlpuHuunsl 00y4yeHHsi HHOCTPAHHBLIM SI3bIKAM B ILIKOJBLHOWH cHcTeMe
Ykpauusbl.

Pe3tome. CtaThsi paccMaTpuBaeT Ba)XKHOCTh OCO3HAHHS NMPUHIUIIOB OOYyYEHHS WHOCTPaAHHBIM
sA3bIKaM B MPOLCCCC OBJIAACHHUA MHOCTPAHHBIM S3bIKOM B praHHCKOﬁ IIKOJIC. I/ICCJIC,Z[YIOTCH CHUCTCEMBI
MPUHIIMIIOB, KOTOPBIE IPEJONPEALIAIOT BEIOOP METO10B O0yUEHHUSI HHOCTPAHHOMY S3BIKY.

KawueBble ciaoBa: oOydyeHHe, NPUHIMIIBI, 3BPUCTHKA, HPUHIMI JOCTYMHOCTH, MPUHIIMII
NesITeNIbHOCTH, MPUHIMI TU(PepeHIMPOBaHHOTO U KOMIUIEKCHOTO 00y4eHHUs, MIPUHIIMIT HATJISIIHOCTH,
MPUHIIMIIOB CO3HATEIBHOIO MOAX0/1a, IPENOJABAHNUE AHTIIUICKOTO SI3bIKA, SI3bIKOBAsI CUTYALIUSL.

Alexandrova E. Principles of foreign language teadhg in the school system in Ukrainian
School System

Summary. This article considers the importance of understandhe principles of learning
foreign languages in the process of learning aigaréanguage in Ukrainian schools. It is studied a
system of principles that determines the choiceethods for learning a foreign language.

Keywords: teaching, principles, heuristics, principles ofessibility, principles, the principle of
differentiated and integrated learning, the pritecipf clarity, the principles of conscious approach
teaching English, the language situation.
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Article 3. COVERTION IN MODERN ENGLISH (ON THE MATERIAL OF BRI TISH
JOURNALISM)
Svitlana Denysko

The problem setting in general and its connection ith the main scientific and practical
tasks. The formation of the English language, like anyeotbnes, is continuous. Language is constantly
developing. The main criterion for the analysispéech is the replenishment of its vocabulary. &@ne
the most productive ways of word formation is tleaersion. Conversion is widely spread type of
word-derivation in many languages, but in Englisis iparticularly prevalent. The major reason fast
is that English does not have morphological paramseif parts of speech. And the second reasomis th
it's a tendency to simplify English.

Last scientific researches and publications analysiin which the solving of the defined
problem has been commenced, and on which the authbases onDifferent aspects of conversion in
Modern English are reflected in the works of corgenary scholars. V. Arakin considers this process a
root or affixlessword derivation, L. Blumfild, D. dtovskyy, M. Lenert, L. Lipka, H. Marchand,
O.Yespersen count that it's the zero suffixes. Vardish,Y. Fisyak , M. Postconsider zero derivation
Most researchers, including Ch. Barber, A. Zahooyy®. Mazo, O. Smyrnytskyy, Yu. Stepanov, B.
Zernov, |. Korunets, O. Kubryakova, M. Ryaschyna,S8bolyeva, A. Levytskyy, P. Shtekauer, R.
Seymur, called this process conversion. But proadsstudying the conversion is a synchronic
phenomenon, so it requires additional research.

Formulation of the article’s purpose and setting taks. The purpose of this article is to study
the conversion of the modern English language enrthterial of journalism.

The statement of basic material of investigation wi the complete grounding of the
received scientific results.Conversion is a special type of affixless derivatichere a newly-formed word
acquires a paradigm and syntactic functions differem those of the original word (by conversioa mean
derivation of a new word from the stem of a diffeqgart of speech without the adding of any fornes.

As a result the two words are homonymous, haviagéme morphological structure and belonging to
different parts of speech.

Due to the proliferation of conversion scientises/é identified a number of classifications of
conversion. According to the first classificatiore wlistinguish complete and incomplete conversion.
The basis of the second classification are partspeech of converted words. The third classificatio
divides converted words according to the numbevarfls in the word-derivation chain.

A characteristic feature of the conversion is thatsually subjects to widely used words with a
simple morphological structure. Some changes hapjfithrnew converted word:

1) New word gets all endings which serve to forrangmatical forms of new part of speech
(shelter — to shelter, hand — to hand, doctor —dotdr, bottle — to bottle

2) New word gets a different syntactic functionr Egample, words may be an attributdis
grass is not as green as on the neighbouring)@od an objectThe tastiest dish on this table is a
baked chicken with gregn

3) New word gets a new lexical-grammatical meaniwiness — to witness, hammer — to
hammer, to go — a go, to make — a make

Journalistic style concern to various aspectsfef tulture, sports, tourism, science, the activity
of public organizations (environmental, human rgglgtc.) and others. To investigate the frequericy o
use of conversion in British journalism, we haveedis/arious British periodicals such as "British
Council", "The Guardian", "SIVault" and "Politice.tk". We chose 10 articles (2 articles from each
topic) that outline the following areas of people/ss as:

1. Sports - "Not going Back There" [2], "Speciarées" [1];

2. Art - "Artwork by apanese patients in care corteesondon” [8], "Sky Art hunts for Britain's
best portrait artist” [3];

3. Tourism - "Travelling in the UK" [12], "Railroagbmance: taking the train from Vancouver to
San Francisco" [7];

4. Society - "Working poor face tax hike" [6], "Wlaye British children so unhappy?" [5];

82



5. Science - «Making of Europe unlocked by DNA»][XkdGenetic study finds Ice Age salmon
refuse» [9].

Each article was processed in terms of frequencysef of conversion. We calculated the
proportion of converted words and the total numifewords in the article. Converted word is a word
which has changes in morphological, semantic, syictievel.

In the article "Working poor face tax hike" [6] tieeis a sentence "Over two million poor
families will face a significant increase in thewuncil tax in the new financial year, a new regas
found". Let's analyze the word “face” (a verb). Guare the features of this word with the word “aefac
(a noun), suggesting that they are converted (ab&eTL).

A face To face
Morphological level | A noun. A verb.
Semantic level 1.the front part of the headl. to look toward or in the
, from the direction of;
forehead to the chin. 2.to have the front toward or permit a view
2. of;
look or expression on this 3. to confront directly;
part 4.to confront courageously, boldly, orimpud
3.an expression or lookthaently (usually followedby
indicates down or out );
ridicule, disgust, etc.; 5.to oppose or to meet defiantly
grimace. [http://dictionary.reference.com/browse/face
4.cosmetics; makeup. ]

5.impudence; boldness
[http://dictionary.reference
.com/browse/fade

Syntactic level Mostly it serves adt's a predicate inFutureSimple.
subjects

(Hisfacewassored.),
objects

(Washyourhandsandfacel)
the predicative(l looked at
her face).

The word “to face” has changed at all three levaisorphological (moved into the category of
verbs without changing the morphological paramgtetsange the syntactic values, performs different
syntactic role in the sentence (predicate). THusan be considered convertible.

Analyzing the results of our research, we noticext patterns in the phenomenon of conversion:

1) The conversion of words capable of having a Bmmporphological structure. Most often it is
one or two - syllable words. For example:

- poor (Adj.) —apoor (N.);

- to drop (V.) —adrop (N.);

- a cause (N.) —to cause (V.);

- aplace (N.) — toplace (V.).

2) One of the converted word has a broader semar@aning. We can assume that specific meaning of
the word is derived, and a wider - primary (seel@&). For example:

Ne An origin word A converted word
1. | To pay — 1)give (someone) money that A pay —the money paid to someone ffor
due for work done, goods received, or regular work.
debt incurred; 2) suffer a misfortune as a
consequence of an action; 3) give

(attention, respect, or a compliment) |to
(someone).
2. |Areport — 1) an account given of &0 report— 1) give a spoken or written
particular matter, especially in the form caccount of something that one has
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an official document, after thorougtobserved, heard, done, or investigated;
investigation or consideration by ai2) present oneself formally as having
appointed person or body; 2) a piece| arrived at a particular place or as ready
information that is unsupported by firpto do something; 3) be responsible|to
evidence; 3) a sudden loud noise of or lil(a superior or supervisor);
an explosion or gunfire; 4) an employee

who reports to another employee; |5)

archaic the reputation of someone |or

something.

3) Mostly converted words are commonly used in yday life. For example, real (Ad].) - a real
(N.) - real (Adv.), a change (N.) - to change (\&)work (N.) - to work (V.), a game (N.) - to gaifwe)
- game (Ad].), alead (N.) - to lead (V.) and other

Consider an analysis of frequency of use the camwerin British journalism, which are
presented in the table (see Table
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Tourism Society Sport Art Science

3)

As we see in the existing table results, the higfreguency of conversion usage(22%) is in the
article “Working poor face tax hike” [6], which lmalg to the topic "Society.” The least converteddsor
are in the article “Genetic study finds Ice Agensah refuse” [9] (6%) and “Making of Europe unlocked
by DNA” [11] (7%) belonging to the topic “Science”.

In other articles, average frequency of conversisage is varied from 9% to 14%. In the topic
“Tourism” [7, 12] the frequency of conversion usag relation to the total number of words in the
article is from 14%:till9%, in the “Arts” [3, 8] -&m 14% to 12%, in the topic “Sport” [1, 2] -from12%
to11%. This indicates that the conversion is wisleead phenomena.

What is the reason that in the topic “Society” éherthe highest frequency of conversion usage?

Analyzing the article "Working poor face tax hik§g] and "Why are British children so
unhappy?" [5], which belong to the sphere of pubfi , it should be noted that it has the follogin
features :

- synthesis of components of scientific, offictalisiness, art and

conversational style;

- lots of words belonging to general use;

- the use of many- shaped vocabulary, emotionaleaatliative words, expressive of sustainable
phrases, paraphrase ;

- different types of interrogative, exclamatory tegces, inverse of words etc. [10].

It can be concluded that the main cause of theuetof the use the conversion in the social life
is a large number of common words, colloquial, ®etdar words which is best able to convert.
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But this is not the scientific and journalistic spé in which the conversion occurs least.
Scientific style has the following language feasure

« a significant amount of scientific terminology,

» availability of diagrams, tables, charts, graphsnaps, mathematical systems, physical,
chemical , and other signs and symbols,

» manipulation of abstract, mostly alien words,

« the use of purely scientific phraseology, ternogy stable combinations of words ,

 drawing the quotes and links to the original seur

* lack author mostly individual manner and emotityn@xpressive vocabulary

* the presence of distinct compositional structfréhe text (consecutive division into sections ,
parts, paragraphs , subparagraphs , paragraplestsasing the numeric or alphanumeric numbering ).

Thus scientific and journalistic style requires wdescientific vocabulary, terminology, plates,
etc., which are not favorable for the conversiaz] [1

In the articles that belong to topics "Sport", "AffTourism", the number of converted words is
about the same. Because there are athletic, muaittic, geographical terms in these areas dahat
not within of general usage.Therefore it does mbtagspread in the conversion of both the pubject

Conclusion and the results of the investigation idading further perspectives of the
research of the suggested direction.

So the main cause of high frequency of usage csioretin the social life is usage of a large
number of common words, colloquial, vernacular wdidey are often capable of conversion.

The wide spreading convertion in scientific styseeixplained usage of scientific vocabulary,
terminology, plates, etc., which are not favordbolethe conversion. While the main cause of frequen
of conversion usage in the social life is a largenher of common words, colloquial, vernacular words
are often capable of conversion. Thus, the highresfuency of conversion usage is in the areas of
journalism, which occur most commonly used numbi@oonmon words.

The relevance of conversion is due to several reaso
- an absence of English morphological parametedetermine the parts of speech. - a trend towards
English simplification.

Conversion is one of the most productive and easiays of word formation. A number of
converted English words is growing every year. €fme, the study of conversion is synchronic
phenomenon, and therefore it requires constanarese

Jenncko C. M. KonBepcis B cydvacHiil aHriiiicekii MoBi (Ha Marepiani OpUTaHCBHKOI
MyOTIIUCTHKH)

Pe3tome: CtarTs mojae pe3ysibTaTH JOCTIKCHHS YaCTOTH BUKOPUCTaHHA KOHBepTauii CIiB y
pi3HUX cdepax OpUTAHCHKOI MMYONIMUCTHUKA 1 TIOAA€ WPHUYMHH TOMYISPHOCTI JAHOTO BHIY
CIIOBOTBOPEHHSI HAa Cy4aCHOMY €Tarli pO3BUTKY aHIJTiHCbKOi MOBH.

KuarouoBi ciaoBa: 0Oe3adikcHU CIroci0 CIOBOTBOPEHHS, KOHBEPCis, KOHBEPTOBaHI CIIOBA,
94acTOTa BUKOPUCTAHHS KOHBEPCIi, MyOIIHUCTHKA.

Jenncko C. M. KoHBepcuss B COBPeMEHHOM AaHIVIMHCKOM si3bIKe (HA MaTepualie
OpMTAHCKOI MyOJIMIHCTHKH)

Pe3tome: CraThs nmoaacT pC3yJIbThl UCCICAOBAHNUA YaCTOTLI UCIIOJIB30BAHUSA KOHBCPTHUPOBAHBIX
CIIOB B pa3HbIX cepax OpUTaHCKON MyONMIIMCTUKH U MOAAET MPUYUHBI MOMYISPHOCTH JAHHOTO BHUJA
cJI0BOOOpa30BaHuUs HA COBPEMEHHOM 3Tare Pa3BUTHS aHTIMICKOTO S3bIKa.

KiroueBrblie cioBa: 6e3auKCHBIN CrIOcO0 CI0BOOOPa30BaHMUs, KOHBEPCHS, KOHBEPTUPOBAHHBIC
CJIOBA, 4aCTOTAa UCIIOJIb30BAHHA KOHBCPCHUH, Hy6J'II/II_II/ICTI/IKa.

Denysko S. Coversion in modern English (on materiaf British journalism)

Summary. The article gives the results of researching tleguency of conversion usage in
different spheres of British journalism and prowdeasons for the popularity of this affixless tyge
word-formation in the modern stage of developménhe English language.

Keywords: affixless derivation way, conversion, converted avofrequency of conversion
usage, journalistic style.
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Article 4. GENERAL PROBLEMS OF FOREIGN LANGUAGE TE ACHER
TRAINING IN UKRAINE
Darina Lavrynenko,

The problem setting in general and its connection ith the main scientific and practical
tasks. Every few years, new foreign language teaching ousharrive on the scene. New textbooks
appear far more frequently. They are usually piowd to be more effective than those that have gone
before, and, in many cases, these methods or tekdbare promoted or even prescribed for immediate
use. New methods and textbooks may reflect cudewntlopments in linguistic/applied linguistic thgor
or recent pedagogical trends. Sometimes they adetsde based on recent developments in language
acquisition theory and research.

Last scientific researches and publications analysiin which the solving of the defined
problem has been commenced, and on which the authbrases onSimilarly independent academic
work is defined by V. Zyahvyazynsky, P. Pidkasy€dy,Volkov, T. Lumpiyeva that independent work
of students is planned and executed tasks with edetlguidance of teachers, but without his direct
involvement.

N. Havrysh said that the term “independent workddug scientific papers within the meaning of
specific forms of the educational process, howitligvidualization of the learning process, learning
how educational material. So, R. Yesipov, |. Leyrier Pidkasystyi define autonomy as the ability to
perform individual tasks and solving cognitive taisklere are examples of self-treatment of various
scholars: independence is:
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1) conscious motivate actions and their justif@at resistance to impacts and harmful
influences, the ability of people to determine thest objective basis, to act so, but not othenfise
Krutetsky, A. Petrovsky, S. Rubinstein);

2) productivity of mental processes (P. Blonsky, Matyushkin, N. Menchynska, A.
Smirnov);

3) strong-willed action that characterizes thentakactivity, a sign of active personality, his
ability to cognitive search (A. Kovalev, R. Lembg@ Shchukin);

4) the ability to think, see and propose new qaast new problems and solve them by own
forces, the ability to navigate in this new sitoat{D. Bogoyavlensky, A. Brushlynsky, V. Davydov, M
Makhmutov);

5) integrative quality or the quality of the inalual (A. Shcherbakov, M. Didora, N. Didus);

6) displays life personality in various forms Rinkevych).

Formulation of the article’s purpose and setting taks. The first component of “what to
teach” is habits and skills which pupils should wdog while learning a foreign language. According t
the aims of learning this subject they are: heaflistening comprehension), speaking, and writifige
level of habits and skills is determined by thdatylis for each form.

So, the aim of the article is to consider generabjgems of foreign language teacher training in
Ukraine.

The statement of basic material of investigation wi the complete grounding of the received
scientific results. A student who starts studying Methods will be Zded by the variety of «methods»
he may come across in books and journals andcpoise, there are good grounds for this. At
different periods, depending on the aims of teagland learning a foreign language, new methods
sprang up. In each case the method received aircerdane; sometimes its name denoted logical
categories, for example: the synthetic method (®81§), the analytic method (analysis), the dedecti
method (deduction), the inductive method (indudgtisometimes the method was named after the
aspect of the language upon which attention wassket as in the cases of the grammar method, the
lexical method, the phonetic method. A third setmithods received their names from the skill which
was the main object of teaching. Among these ladranslation method (translation), the oral meétho
(oral language). Sometimes the method got its nfaome the psychology of language learning: in this
category the following names occur: the intuitivethod, the conscious method, the direct method.
Finally, the method was sometimes named afternt®ntor. Thus we find: the Amos Comenius
method, the Jacotot method, the Gouin method, dtktBmethod, the Palmer (West, Fries) method [5,
p.48].

In some cases the methods bear coupled namesgii@gsent two sides of teaching, for example,
the leading aspect of the language and the sllpupils acquire (the grammar- translation method)
the name of the author and the language activitichwis the main aim in teaching — «Fries oral
method», «the method of teaching reading by Wé&® may find even such names as «hear-say-see-
say-read-write method» and others. It would be auticable in a short chapter such as this onevi® gi
a classification of methods. All that one can hapelo is to select for comment those methods which
have had a long history and have influenced théecoporary methods of foreign language teaching,
and live on in them. This brief review will deaitiu

1) the grammar-translation method, the oldest mettiddaching foreign languages which had its
origin in Latin schools;

2) the direct method which began to be widely usesthools in the 1870's.

3) contemporary methods [3, p.34].

Methods of foreign language teaching is understogré as a body of scientifically tested theory
concerning the teaching of foreign languages irosishand other educational institutions. It covers
three main problems:

1) aims of teaching a foreign language;

2) content of teaching, i.e. what to teach toitiiae aims;

3) methods and techniques of teaching, i.e. hotedoh a foreign language to attain the aims in
the most effective way.

87



Methods of foreign language teaching is chpselated to other sciences such as pedagogics,
psychology, physiology, linguistics, and others.

Pedagogics is the science concerned with tehieg and education of the younger generation.
Since Methods also deals with the problems of tegchAnd education, it is most closely related to
pedagogics. To study foreign language teachingnon&t know pedagogics. One branch of pedagogics
is called didactics. Didactics studies general walyseaching in schools. Methods, as compared to
didactics, studies the specific ways of teachinigfnite subject [4].

Thus, it may be considered special didactics. snftreign language teaching, as well as in the
teaching, of mathematics, history, and other subjeught in schools, general principles of didacti
are applied and, in their turn, influence and dndadactics. For example, the so-called «princigfie
visualization» was first introduced in teachingeign languages. Now it has become one of the
fundamental principles of didactics and is usedtgaching all school subjects without exception.
Programmed instruction was first applied to teaghmathematics. Now through didactics it is used i
teaching many subjects, including foreign lan@sa@].

Teaching a foreign languages means first and fosétme formation and development of pupils’
habits and skills in hearing, speaking, reading, \@nting.

We cannot expect to develop such habits and sKikkair pupils effectively if we do not know and
take into account the psychology of habits andiskthe ways of forming them, the influence of
formerly acquired habits on the formation of newes, and many other necessary factors that
psychology can supply us with. At present we havelmaterial in the field of psychology which can
be applied to teaching a foreign language. For @&niN.l. Zhinkin, a prominent psychologist in his
investigation of the mechanisms of speech camédaconclusion that words and rules of combining
them are most probably dormant in the kinetic aenfethe brain. When the ear receives a signal it
reaches the brain, its hearing center and therepdesthe kinetic center. Thus, if a teacher wargs
pupils to speak English he must use all the oppdrés he has to make them hear and speak it.
Furthermore, to master a second language is toiracguother code, another way of receiving and
transmitting information. To create this new codethe most effective way one must take into
consideration certain psychological factors [3].

Effective learning of a foreign language dependa tireat extent on the pupils® memory. That is
why a teacher must know how he can help his pupisiccessfully memorize and retain in memory the
language material they learn. Here again psychcébgnvestigations are significant. For example th
Soviet psychologist, P. K. Zinchenko, proved timatearning a subject both voluntary and involuntary
memory is of great importance. In his investigatidinvoluntary memory P. K. Zinchenko came to the
conclusion that this memory is retentive. Consetjyeim teaching a foreign language we should &eat
favourable conditions for involuntary memorizing. K. Zinchenko showed that involuntary
memorizing is possible only when pupils™ attentisrconcentrated not on fixing the material in their
memory through numerous repetitions, but on sohsogie mental problems which deal with this
material. To prove this the following experimentsaaarried out [2].

Students of group A were given a list of words tenmorize (voluntary memorizing). Students of
group B did not receive a list of words to memoribestead, they got an English text and some
assignments which made them work with these warsks them in answering various questions. During
the next lesson a vocabulary test was given to dtuelents of both groups. The results were
approximately the same. A test given a fortnighergroved, however, that the students of group B
retained the words in their memory much betterdfuglents of group A. This shows that involuntary
memorizing may be more retentive under certainuarstances. Experiments by prominent scientists
show that psychology helps Methods to determineroles of the mother tongue in different stages of
teaching; the amount of material for pupils to asisite at every stage of instruction; the sequerce
ways in which various habits and skills should developed; the methods and techniques which are
more suitable for presenting the material and fmueing its retention by the pupils, and so on.

Methods of foreign language teaching has a defneit&ion to physiology of the higher nervous
system. |. Pavlov's theories of “conditioned redig of the “second signaling system” and of
“dynamic stereotype” are the examples. Each ofetlt®rrelated theories bears a direct relatiotinéo
teaching of a foreign language.

88



According to I. Pavlov habits are conditioned mnedle, and a conditioned reflex is an action
performed automatically in response to a definit@us as a result of previous frequent repetgioh
the same action. If we thoroughly study the themfryconditioned reflexes we shall see that it ek
and confirms the necessity” for frequent repet#tiand revision of material pupils study as onéhef
means of inculcating habits. Pavlov showed than'siéhigher nervous activities — speaking and
thinking — are the functions of a special systenormgfanic structures within the nervous system. This
system is developed only in man. It enables thanltarespond to inner stimuli as it responds tteou
stimuli or signals perceived through the sensermgh Pavlov named this the second signaling syste

[5].

Consequently one of the forms of human behaviolanguage behavioui.e., speech response
to different communication situations. Thereforeg@aching a foreign language we must bear in mind
that pupils should acquire the language they sasdlgomething that helps people to communicate with
each other in various real situations of interceutdence a foreign language should be taught throug
such situations [2, p.17].

I. Pavlov's theory of “dynamic stereotype” alsonfigh as the physiological base for many
important principles of language, e.g. for the tapvocabulary arrangement.

Methods of foreign language teaching is most closelated to linguistics, since linguistics
deals with the problems which are of paramount ignze to Methods, with language and thinking,
grammar and vocabulary, the relationship betweamgrar and vocabulary, and many others. Methods
successfully uses, for example, the results oulsige investigation in the selection and arrangeinod
language material for teaching. It is know thatigtral linguistics has had a great impact on laggu
teaching. Teaching materials have prepared by istguand methodologists of the structural school.
Many prominent linguists have not only developlee theory of linguistics, but tried to apply it to
language teaching. The following quotation may sy a proof of this.

It has occurred to the linguist as well as to thgchologist that the foreign language classroom
should be an excellent laboratory in which to test theories of language acquisition [1, p.72].

Methods of foreign language teaching like any ogwence, has definite ways of investigating
the problems which may arise. They are:

1) a critical study of the way foreign were taughour country and abroad;

2) a thorough study and summing up of the experieriche best foreign language teachers in
different types of schools;

3) experimenting with the aim of confirming or refuginhe working hypotheses that many arise
during investigation. Experimenting becomes mord arore popular with methodologists. In
experimenting methodologists have to deal witheddht data, that is why in arranging research
work they use mathematics, statistics, and proibaltileory to interpret experimental results.

In recent years there has there has been a g@atsge of interest in Methods since foreign
language teaching has many attractions as an areeskearch. A great deal of useful research wask h
been carried out. New ideas and new data producégearesult of research are usually developed into
new teaching materials and techniques.

It should be said that we need research #esvof the following types: descriptive research
which deals with “what to teach”; experimental @s@ dealing with “how to teach”. More research is
now needed which compares different combinatiodevices, various teaching aids, etc. [4].

Conclusion and the results of the investigation idading further perspectives of the research
of the suggested direction.

Methodologists and teachers are searching for waysolve the problem of foreign language
teaching. Some ways may be recommended. They éod@sgs:

a) work in unison, when pupils are fold to pronouncsand, a word, a phrase, a sentence,

or to read something out loud in chorus in imitatad the teacher, or a speaker if a tape-recosder i

used;

b) mass work, when pupils are invited to listen tex,tto read a text silently, to do some
exercises in written form, in other words, whenythearn for themselves, and each does the same
work as his classmates;
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c) work in small groups when pupils are divided infur-five groups, and each group
receives a special assignment either for readingpaaking; the work results in conversation
between group | and the class, group 2 and the,a#s ;

d) work in pairs, when pupils sitting at the same dealke an opportunity to “talk” in the
target language: reciting a dialogue they are aonledoing an ask-and-answer exercise or making
up a dialogue of their own;

e) individual work in programmed instruction, when leapupil can work with the
programmer he receives either through visual drtary perception at his own pace.

So, the content of foreign language teaching ortwdaeach is one of the main problems the

Methods deals with.

Jlappinenko /I. 3arajabHi npo0JjieMu MiArOTOBKH BYMTEJIsA IHO3¢MHOI MOBH B YKpaiHi.
Pe3tome. CtaTTs po3risnae 3arainbHi MPoOJEeMH MiATOTOBKH BYUTEIS 1IHO3EMHOT MOBH B Y KpaiHi.

JlocitipKye TOJOBHI MUTAaHHS OpraHi3alii HaB4aJIbHOIO MPOLECY 3 1HO3eMHOI MOBH: <«MOMY HAaBYaTH i
«IK HaBYaTH», TOOTO BUCBITIIOE TpoOiemMy ¢GopM 1 METOMIB HaBYAaHHS 1HO3EMHOI MOBHM Yy TIpoOIIeci
IMATOTOBKU BUUTEI.

KirouoBi cjoBa: miAroroBka BUYMTENsA, 1HO3EMHA MOBa, METOAM Ta (OpMHU HaBUYaHHI,

HaBYAJIbHUU MPOLIEC.
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The problem setting in general and its connection ith the main scientific and practical
tasks. Every few years, new foreign language teaching ousharrive on the scene. New textbooks
appear far more frequently. They are usually piowd to be more effective than those that have gone
before, and, in many cases, these methods or tekdbare promoted or even prescribed for immediate
use. New methods and textbooks may reflect cudewntlopments in linguistic/applied linguistic thgor
or recent pedagogical trends. Sometimes they adetsde based on recent developments in language
acquisition theory and research.

Last scientific researches and publications analysiin which the solving of the defined
problem has been commenced, and on which the authbrases onSimilarly independent academic
work is defined by V. Zyahvyazynsky, P. Pidkasy€dy,Volkov, T. Lumpiyeva that independent work
of students is planned and executed tasks with edatlguidance of teachers, but without his direct
involvement.

N. Havrysh said that the term “independent workddug scientific papers within the meaning of
specific forms of the educational process, howitligvidualization of the learning process, learning
how educational material. So, R. Yesipov, |. Leyrier Pidkasystyi define autonomy as the ability to
perform individual tasks and solving cognitive taisklere are examples of self-treatment of various
scholars: independence is:

1) conscious motivate actions and their justif@at resistance to impacts and harmful
influences, the ability of people to determine thest objective basis, to act so, but not othenfise
Krutetsky, A. Petrovsky, S. Rubinstein);

2) productivity of mental processes (P. Blonsky, Matyushkin, N. Menchynska, A.
Smirnov);

3) strong-willed action that characterizes thentakactivity, a sign of active personality, his
ability to cognitive search (A. Kovalev, R. Lembg@ Shchukin);

4) the ability to think, see and propose new qaast new problems and solve them by own
forces, the ability to navigate in this new sitoat{D. Bogoyavlensky, A. Brushlynsky, V. Davydov, M
Makhmutov);

5) integrative quality or the quality of the inalual (A. Shcherbakov, M. Didora, N. Didus);

6) displays life personality in various forms Rinkevych).

Formulation of the article’s purpose and setting taks. The first component of “what to
teach” is habits and skills which pupils should waog while learning a foreign language. According t
the aims of learning this subject they are: heaflistening comprehension), speaking, and writifige
level of habits and skills is determined by thdatylis for each form.

So, the aim of the article is to consider generabjgems of foreign language teacher training in
Ukraine.

The statement of basic material of investigation wi the complete grounding of the received
scientific results. A student who starts studying Methods will be Zded by the variety of «methods»
he may come across in books and journals andcpoise, there are good grounds for this. At
different periods, depending on the aims of teagland learning a foreign language, new methods
sprang up. In each case the method received aircerdane; sometimes its name denoted logical
categories, for example: the synthetic method (®81§), the analytic method (analysis), the dedecti
method (deduction), the inductive method (indudgtisometimes the method was named after the
aspect of the language upon which attention wasstet as in the cases of the grammar method, the
lexical method, the phonetic method. A third setmithods received their names from the skill which
was the main object of teaching. Among these lazdranslation method (translation), the oral metho
(oral language). Sometimes the method got its nfaome the psychology of language learning: in this
category the following names occur: the intuitivethod, the conscious method, the direct method.
Finally, the method was sometimes named afternt®ntor. Thus we find: the Amos Comenius
method, the Jacotot method, the Gouin method, drktBmethod, the Palmer (West, Fries) method [5,
p.48].

In some cases the methods bear coupled namesgii@gsent two sides of teaching, for example,
the leading aspect of the language and the sllpupils acquire (the grammar- translation method)
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the name of the author and the language activitichwis the main aim in teaching — «Fries oral
method», «the method of teaching reading by Wé8® may find even such names as «hear-say-see-
say-read-write method» and others. It would be auficable in a short chapter such as this onevie gi
a classification of methods. All that one can hapelo is to select for comment those methods which
have had a long history and have influenced théecoporary methods of foreign language teaching,
and live on in them. This brief review will deaitin

4) the grammar-translation method, the oldest mettiadawhing foreign languages which had its

origin in Latin schools;

5) the direct method which began to be widely usesthools in the 1870's.

6) contemporary methods [3, p.34].

Methods of foreign language teaching is understwar@ as a body of scientifically tested theory
concerning the teaching of foreign languages irosishand other educational institutions. It covers
three main problems:

2) aims of teaching a foreign language;

2) content of teaching, i.e. what to teach toimtiiae aims;

3) methods and techniques of teaching, i.e. hotedoh a foreign language to attain the aims in
the most effective way.

Methods of foreign language teaching is clkpselated to other sciences such as pedagogics,
psychology, physiology, linguistics, and others.

Pedagogics is the science concerned with tehteg and education of the younger generation.
Since Methods also deals with the problems of tegchnd education, it is most closely related to
pedagogics. To study foreign language teachingnaungt know pedagogics. One branch of pedagogics
is called didactics. Didactics studies general wafyseaching in schools. Methods, as compared to
didactics, studies the specific ways of teachinigfanite subject [4].

Thus, it may be considered special didactics. lftireign language teaching, as well as in the
teaching, of mathematics, history, and other subjught in schools, general principles of didzcti
are applied and, in their turn, influence and dndaactics. For example, the so-called «princifle
visualization» was first introduced in teachingeign languages. Now it has become one of the
fundamental principles of didactics and is usedteéaching all school subjects without exception.
Programmed instruction was first applied to teaghmathematics. Now through didactics it is used i
teaching many subjects, including foreign langsa@].

Teaching a foreign languages means first and fosétime formation and development of pupils’
habits and skills in hearing, speaking, reading, \@riting.

We cannot expect to develop such habits and sKilisir pupils effectively if we do not know and
take into account the psychology of habits andiskthe ways of forming them, the influence of
formerly acquired habits on the formation of newes, and many other necessary factors that
psychology can supply us with. At present we hawehmmaterial in the field of psychology which can
be applied to teaching a foreign language. For @@niN.l. Zhinkin, a prominent psychologist in his
investigation of the mechanisms of speech caméeaconclusion that words and rules of combining
them are most probably dormant in the kinetic aeonfethe brain. When the ear receives a signal it
reaches the brain, its hearing center and therepdesthe kinetic center. Thus, if a teacher wargs
pupils to speak English he must use all the oppdrés he has to make them hear and speak it.
Furthermore, to master a second language is toiracgunother code, another way of receiving and
transmitting information. To create this new codethe most effective way one must take into
consideration certain psychological factors [3].

Effective learning of a foreign language dependa tweat extent on the pupils" memory. That is
why a teacher must know how he can help his ptpisgiccessfully memorize and retain in memory the
language material they learn. Here again psychcoédgnvestigations are significant. For example th
Soviet psychologist, P. K. Zinchenko, proved thmatearning a subject both voluntary and involuntary
memory is of great importance. In his investigatdmvoluntary memory P. K. Zinchenko came to the
conclusion that this memory is retentive. Consetjyeim teaching a foreign language we should @eat
favourable conditions for involuntary memorizing. K. Zinchenko showed that involuntary
memorizing is possible only when pupils™ attentisrconcentrated not on fixing the material in their
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memory through numerous repetitions, but on sohsogie mental problems which deal with this
material. To prove this the following experimentsaaarried out [2].

Students of group A were given a list of words tenmorize (voluntary memorizing). Students of
group B did not receive a list of words to memoribestead, they got an English text and some
assignments which made them work with these warsks them in answering various questions. During
the next lesson a vocabulary test was given to dtuelents of both groups. The results were
approximately the same. A test given a fortnighergroved, however, that the students of group B
retained the words in their memory much betterdfuglents of group A. This shows that involuntary
memorizing may be more retentive under certainuarstances. Experiments by prominent scientists
show that psychology helps Methods to determinerotes of the mother tongue in different stages of
teaching; the amount of material for pupils to asisite at every stage of instruction; the sequearce
ways in which various habits and skills should developed; the methods and techniques which are
more suitable for presenting the material and fmueing its retention by the pupils, and so on.

Methods of foreign language teaching has a defneit&ion to physiology of the higher nervous
system. |. Pavlov's theories of “conditioned redig of the “second signaling system” and of
“dynamic stereotype” are the examples. Each ofetlet®rrelated theories bears a direct relatiotinéo
teaching of a foreign language.

According to I. Pavlov habits are conditioned redle, and a conditioned reflex is an action
performed automatically in response to a definit@|us as a result of previous frequent repetgioh
the same action. If we thoroughly study the themfryconditioned reflexes we shall see that it ek
and confirms the necessity for frequent repetgtiand revision of material pupils study as onéhef
means of inculcating habits. Pavlov showed than'séhigher nervous activities — speaking and
thinking — are the functions of a special systenomgfanic structures within the nervous system. This
system is developed only in man. It enables thanlicarespond to inner stimuli as it responds tteou
stimuli or signals perceived through the sensergh Pavlov named this the second signaling syste

[5].

Consequently one of the forms of human behaviolanguage behaviouii.e., speech response
to different communication situations. Thereforgeaching a foreign language we must bear in mind
that pupils should acquire the language they sasdgomething that helps people to communicate with
each other in various real situations of interceutdence a foreign language should be taught throug
such situations [2, p.17].

I. Pavlov's theory of “dynamic stereotype” alsonfigh as the physiological base for many
important principles of language, e.g. for the ¢tapivocabulary arrangement.

Methods of foreign language teaching is most closelated to linguistics, since linguistics
deals with the problems which are of paramount ignze to Methods, with language and thinking,
grammar and vocabulary, the relationship betweamgrar and vocabulary, and many others. Methods
successfully uses, for example, the results oulsige investigation in the selection and arrangenod
language material for teaching. It is know thatistural linguistics has had a great impact on laggu
teaching. Teaching materials have prepared by iktguwand methodologists of the structural school.
Many prominent linguists have not only developlee theory of linguistics, but tried to apply it to
language teaching. The following quotation may ses a proof of this.

It has occurred to the linguist as well as to thgchologist that the foreign language classroom
should be an excellent laboratory in which to test theories of language acquisition [1, p.72].

Methods of foreign language teaching like any ogw@ence, has definite ways of investigating
the problems which may arise. They are:

4) a critical study of the way foreign were taughour country and abroad;

5) a thorough study and summing up of the experieridie best foreign language teachers in
different types of schools;

6) experimenting with the aim of confirming or refugithe working hypotheses that many arise
during investigation. Experimenting becomes moréd arore popular with methodologists. In
experimenting methodologists have to deal withedéht data, that is why in arranging research
work they use mathematics, statistics, and proibaltileory to interpret experimental results.
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In recent years there has there has been a gmanse of interest in Methods since foreign
language teaching has many attractions as an @areaskearch. A great deal of useful research wask h
been carried out. New ideas and new data producélgearesult of research are usually developed into
new teaching materials and techniques.

It should be said that we need research #esvof the following types: descriptive research
which deals with “what to teach”; experimental @sé dealing with “how to teach”. More research is
now needed which compares different combinatiodevices, various teaching aids, etc. [4].

Conclusion and the results of the investigation ifading further perspectives of the research
of the suggested direction.

Methodologists and teachers are searching for wwaysolve the problem of foreign language
teaching. Some ways may be recommended. They &od@sgs:

f)  work in unison, when pupils are fold to pronouncgand, a word, a phrase, a sentence,
or to read something out loud in chorus in imitatad the teacher, or a speaker if a tape-recosder i
used;

g) mass work, when pupils are invited to listen t@x,tto read a text silently, to do some
exercises in written form, in other words, whenytlearn for themselves, and each does the same
work as his classmates;

h) work in small groups when pupils are divided infauf-five groups, and each group
receives a special assignment either for readingpaaking; the work results in conversation
between group | and the class, group 2 and the,cs ;

i) work in pairs, when pupils sitting at the same deake an opportunity to “talk” in the
target language: reciting a dialogue they are aonledoing an ask-and-answer exercise or making
up a dialogue of their own;

J) individual work in programmed instruction, when lkapupil can work with the
programmer he receives either through visual ditary perception at his own pace.

So, the content of foreign language teaching ort\tdeach is one of the main problems the
Methods deals with.

JlaBpinenko /I. 3arajibHi nmpo0JieMu MiArOTOBKU BYUTEsl iIHO3eMHOI MOBHU B Y KPAiHi.

Pe3tome. CtaTTs po3rigaae 3arajibHi Ipo0IeMy MiATOTOBKY BUMTENS 1HO3€MHOI MOBH B YKpaiHi.
Jlocmikye TOJIOBHI MMATAHHS OpraHi3allii HaB4aabHOTO MPOIIECY 3 1HO3EMHOI MOBH: <«dOMY HaBUYaTH i
«IK HaBYaTH», TOOTO BHCBITIIOE IpobieMy (opM 1 METONIB HaBYaHHS 1HO3EMHOI MOBH y HpoIlieci
MiATOTOBKY BUUTEIIS.

KuarouoBi cjoBa: TiAroTOoBKa BUMTENs, 1HO3€MHAa MOBa, MeToAW Ta (GOPMU HaABYAHHS,
HaBYJIbHUU MPOLIEC.

Jlappunenko /. OOmue mnpodseMbl MNOATOTOBKM YUYHMTeJdsi HHOCTPAHHOIO $3bIKA B
Ykpaune.

Pe3tome. CtaThsi paccmaTpuBaeT oOuie MpoOiIeMbl MOArOTOBKU YUUTENsI HHOCTPAHHOTO S3bIKa
B Ykpause. MccrnenayeT riaBHbIe BOIPOCH! OpraHU3alluK y4eOHOTro mpolecca M0 HHOCTPAHHOMY SI3BIKY:
«4EeMy YUUTh» U «KaK YUUTh», TO €CTh OCBEIaeT npodiaemMy GopMm U METOJ0B 00yYEHHUSI HHOCTPAHHOMY
SA3BIKY B IMPOLECCC MOATOTOBKH YUUTCIIA.
KiroueBble cji0Ba: MOJArOTOBKA yYUTENs, MHOCTPAHHBIN SI3bIK, METO/BI U (DOPMbI 00yUeHHUsI, yUeOHBIN
IIpoLecc.

Lavrynenko D. Common problems of teacher training éreign language in Ukraine.

Summary. The paper considers the general problem of foréagiguage teacher training in
Ukraine. It isexplored major issues of the educational procedsaming a foreign language: "what to
teach” and "how to teach", i.e. it is discoveregl pnoblem of the forms and methods of teachenitrgi
foreign languages in the process of educating exach

Keywords: teacher training, foreign language, methods anad$aof teacher training, educating
process.
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