Bicuuk JIHY imeni Tapaca llleBuenka. Ilegaroriuni nayku Ne 3, 2025

UDC 3.37.378
DOI https://doi.org/10.12958/3083-6514-2025-3-74-81

Terletska Liubov Mykolaivna,

Candidate of Pedagogical Sciences,

Senior Lecturer of Foreign Language and Methodology Department,
Borys Grinchenko Kyiv Metropolitan University,

Kyiv, Ukraine.

terletskalm@ukr.net

https://orcid.org/0000-0002-3690-5691

PRINCIPLES OF TEACHING FOREIGN LANGUAGE AND SPECIFICS
OF THEIR IMPLEMENTATION IN THE TRAINING OF FUTURE PRIMARY
SCHOOL TEACHERS

At the current stage of development of foreign language education in higher education institutions,
it is worth highlighting those participants in the educational process who are initiating the introduction
of innovative teaching methods. First and foremost, the level of institutional departments of domestic
education, which are guided by strategic principles of foreign language learning development and
determine the vector of orientation towards Western educational values, for which the innovative
aspect is synonymous with the development and effective functioning of the industry, is becoming
increasingly relevant. At the local educational level, the role of higher education institutions that are
guided by the principles of a competitive environment is highlighted, therefore the use of innovative
elements is a strong argument in the struggle for status and the opportunity to function in the mo-
dern space. The principles of foreign language teaching have been studied in the scientific works of
Ukrainian and foreign researchers. In her article, T. Koval examines interactive methods and princi-
ples of foreign language teaching in higher education institutions (Koval, 2011), while N. Safonova’s
study considers the interaction of sociolinguistic principles and the main trends in foreign language
teaching in educational institutions in Ukraine (Safonova, 2017). M. Kozak defines the principles of
the communicative method of foreign language teaching (Kozak, 2014). Yu. Talalay defines the prin-
ciples of the activity approach and independent foreign language learning through the prism of the
views of Czech educators (Talalay, 2016). Among foreign scholars, it is worth mentioning the studies
of M. Long, T. Rodgers, M. Vassallo and J. A. Telles, S. McKay (Long, 2009; Rodgers, 2009; Vas-
sallo & Telles, 2006; McKay, 2016) and others. The identification of principles for teaching foreign
languages to future primary school teachers has not been the subject of a separate study. The aim
of this article is to identify and analyse the principles of foreign language teaching in the context
of training future primary school teachers.

The consideration of foreign language teaching methods should begin with traditional elements,
which are updated and improved, forming a part of innovation without introducing it at the concep-
tual level. Let us consider the didactic and methodological principles of foreign language teaching
and the specifics of their implementation in the training of future primary school teachers:

1) the principle of communicativeness — communicativeness in the paradigm of foreign language
knowledge implies free communication and understanding of the interlocutor. Such guidelines deter-
mined the need for communicative synergy even at the level of the educational environment;

2) the principle of taking into account the native language — the positioning of the native lan-
guage in the process of learning foreign languages plays a decisive role in the context of the per-
ception of the foreign language by the student. Therefore, taking into account the native language
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should be determined primarily by the needs of the foreign language acquisition programme, and not
by the convenience of the participants in the educational process;

3) the principle of educational interconnection of speech activity. The main components of speech
activity can be formed autonomously, but such a methodological approach has significant drawbacks
related to the lack of understanding of linguistic content. When the main types of speech activity
(reading, writing, speaking, listening) are offered in synergy with the educational process, this creates
a holistic understanding of the foreign language;

4) the principle of coordination between language and culture learning.

The linguistic and linguocultural characteristics of foreign language learning need to be correlated,
since the elimination of the purely linguistic dimension leads to a limitation of its use. Knowledge
of a language without understanding the specifics of its functioning in society limits the fullness of
linguistic potential. This leads to the formalisation of linguistic activity, which does not deprive the
language speaker of the ability to think critically, analytically and creatively in the context of linguis-
tic activity;

5) the principle of authenticity of teaching materials.An important aspect related to the relevance
of the sources used to study a foreign language. Teaching materials should be diverse in format and
characterised by an appropriate level of perception by the relevant audience. The content of teaching
materials should be understandable in the context of the age, experience and language level of learners.

Among the principles of foreign language teaching, it is worth highlighting one cluster that has
human-oriented dimensions. These principles of teaching focus on individual potential in the pro-
cess of foreign language acquisition: the principle of an individual approach, the principle of taking
into account the student’s abilities, the principle of developing linguistic personality, the principle of
developing the learner’s autonomy, and the principle of personally oriented learning (Terletska, 2020;
Yunina, 2024). In general, human-oriented principles of foreign language teaching are designed to
optimise the learning process in order to create favourable conditions for the acquisition of know-
ledge and skills. These vectors of educational and methodological orientation became relevant with
the transition to a human-centred approach in the field of education. In fact, there has been a tran-
sition from the concept of “foreign language in education” to the concept of “foreign language for
people”. The key concept for the functioning of any teaching principles is understanding the poten-
tial for developing language skills. One way is to focus on institutional potential, where foreign
language competence is formed thanks to the organisational and essential structure of education:
resources, tools, algorithms. Another way, chosen by Western society and which Ukrainian education
is trying to follow, is based on the supremacy of human potential. In this context, foreign language
teaching is focused on the teacher’s ability to teach (rather than their knowledge) and the acquisition
of language by primary school pupils (rather than the dominance of the teaching process). In other
words, foreign language learning focuses on human capabilities, and the task of education is not to
impose standardised methods on learners, but to identify their capabilities in terms of better percep-
tion and understanding of foreign language materials. In this context, it is important to maintain a
balance between educational standards and autonomy of educational activity among learners. Obvi-
ously, granting complete autonomy and the absence of standardised control over learning will reduce
foreign language learning to a format of self-education, and the role of the teacher in this process
will be minimised. Such a format of organising educational activity does not meet the standards
of educational quality that are characteristic of a developed society. And in the case of establishing
the fundamental foundations of foreign language proficiency in primary school students, there is a
risk of losing systematic and standardised mastery of these competencies. The organisation of roles
in the educational space during the study of foreign languages is especially important for teaching
professionals working in primary schools. For a teacher at a higher education institution who trains
future primary school teachers, the question of the relationship and coordination between institutional
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standards of the educational process, in which learning outcomes and ways of achieving them are
clearly regulated, and a people-oriented strategy of the educational system, in which it is necessary
to determine the optimal format for individual activity, will always be relevant.

Contemporary scientific and pedagogical discourse offers a synergistic model, according to which
all educational resources for learning a foreign language are not quantitatively standardised, but are
offered to the learner in accordance with their abilities, opportunities, needs, requests and wishes.
In other words, learning activity boils down to avoiding formal measurements using elements that are
of no use to a particular learner. At first glance, this approach seems rather costly and organisationally
complex, as an individual learning trajectory requires an exclusive approach to each student/pupil.
However, a more in-depth analysis of the educational process points to the advantages of personali-
ty-oriented foreign language learning: first, the standardised elements of a mandatory nature used in
the educational process are reduced to the necessary minimum. This contributes to the rational redis-
tribution of resources that were previously directed towards large-scale but ineffective educational
activities, which often took on a formal character. Secondly, the introduction of human-oriented
teaching principles is accompanied by the activation of educational activity on the part of the student,
who is given the opportunity to choose the optimal path of training, which involves self-organisation,
initiative, a desire for results, etc. Thirdly, the paradigm of learning effectiveness is changing, and
with it the indicators of learning quality, according to which the formula for the effectiveness of edu-
cational activities in the cost cluster is deprived of a number of general educational resources that are
no longer urgently needed.

People-oriented principles are a kind of bridge that connects the principles of learning with
approaches to learning, harmonising the value-targeted and personal characteristics of foreign lan-
guage learning in higher education institutions. While the principles of learning are mainly associated
with the organisation of the educational process, approaches to learning focus on the distribution
of roles and activities among participants in the process of mastering a foreign language. A kind of
summarising element of human-oriented principles of teaching is a human-centred approach, which
involves the concentration of all educational-institutional and educational-functional dimensions
around human potential: individuality, personality, autonomy. If we consider the human-centred
approach to learning through the prism of foreign language learning, it is worth noting the moments
that characterise the search for the optimal algorithm for mastering this knowledge and skills.

The traditional model of organizing the educational process provided for a unified, non-alterna-
tive format of education, which was offered to all students, resulting in varying levels of success
in mastering a foreign language. This approach was in demand in the paradigm of administrative
development of education, when teaching and methodological support was focused on the insti-
tutional and educational dimension, and the activity and characteristics of students were subordi-
nated to these standards.

In the modern model of educational development, this algorithm has undergone a significant trans-
formation, as a pragmatic approach is now becoming dominant. In this context, the effectiveness
of learning becomes a value-oriented constant of a priority nature, and the educational process is
focused on achieving the specified result (in our case, the quality of acquired knowledge and skills
in a foreign language). As for the positioning of the teaching and methodological cluster, it is assigned
a role that is actualised when considering such a concept as learning effectiveness. The current edu-
cational paradigm focuses on several other important approaches to learning that are actively used in
the process of learning foreign languages. One of the main approaches to foreign language learning
in higher education is the competence-based approach. This element particularly highlights the dif-
ference between foreign language acquisition according to Soviet-Ukrainian educational guidelines
and according to the current domestic educational paradigm.
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The competence-based approach reveals the difference between knowledge and language profi-
ciency, as these concepts have a number of differences that are embedded in the process of learning
a foreign language. The aforementioned format of “knowledge for knowledge’s sake” in foreign
language learning reflects the incompleteness of learning outcomes. It is clear that the acquisition
of knowledge, skills and abilities are fundamental elements in foreign language learning. Given the
linear nature of learning outcome assessment, this approach was previously considered acceptable
and desirable. However, modern socio-cultural realities are characterised by the increasing dynamism
of all processes of social development. As a result, language knowledge is also under pressure from
new requirements, according to which language competences need to be used more intensively in
the information and communication space. If we add to this the new digital space, the importance of
flexibility and dynamism in foreign language knowledge only increases. The situation where the level
of foreign language proficiency is based on a clearly defined understanding of knowledge and skills
is not relevant in modern society, as it does not meet current demands for language competence. If we
add to the modern requirements for foreign language proficiency the ability to use foreign language
knowledge and skills in complex or non-standard situations (which are the reality of the modern
world), then the inadequacy of the traditional linear format of knowledge and skills becomes obvious.
Under such conditions, it is worth talking about the transformation of the educational process, which
is designed to ensure the current level of foreign language proficiency. That is why one of the ways
to achieve the necessary learning outcome (primarily in the general educational sense) has been the
active use of the competence-based approach.

For the system of higher pedagogical education in the segment of foreign language learning, the
competence-based approach boils down to the formation of professionally-oriented foreign language
competence and is characterised by the following elements:

1) communicative, which encourages active communication in a foreign language during educa-
tional or practical training in all possible areas (educational, social, public, digital, gaming, etc.) in
order to gain experience in using the language in communication with native speakers, in a foreign
language environment, in an educational context, etc.;

2) informative, which involves processing information flows or content using acquired foreign
language skills in order to perceive, understand and convey the necessary data in a foreign language,
provided that participants in communication and sources of information are active at various levels
of proficiency;

3) educational and methodological, which develops algorithms for learning a foreign language in
terms of balancing knowledge accumulation, skill improvement and competence formation, with the
aim of enabling the use of acquired foreign language experience in a professional or extracurricular
environment without losing relevance, intensity or flexibility of proficiency;

4) educational and worldview, which focuses on the role of the institutional model of foreign lan-
guage teaching and the corresponding organisation of educational activities at different educational
and qualification levels, which is particularly relevant for students of higher pedagogical education,
as it correlates the strategies and programmes of higher and primary school education, and the compe-
tences acquired during higher education can already be applied in professional pedagogical activities
in the school system with younger students;

5) mental, which reduces foreign language competence to the status of an individual achievement
and advantage in the system of professional or everyday life and the opportunity to use one’s expe-
rience to expand personal qualities that are used in professional training and professional activities.

A separate approach to foreign language teaching is the communicative-activity approach, which
is focused on narrowing the scope of proficiency to a professional model of use. Foreign language
teaching in this format involves the acquisition of its elements and specifics in the course of active
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activities focused on the use of linguistic potential. The main part of speech and language activity is
concentrated in the curriculum. It is worth noting the risks associated with the use of this approach,
which lie in the potential blurring of the boundaries between the educational and activity-based for-
mats of foreign language actualisation. On the one hand, this is the key objective of educational activ-
ity, but quite often difficulties arise with the process of verifying knowledge, skills and competences.

The differentiated approach is particularly relevant in the context of the trend towards a person-ori-
ented principle of learning. Its key feature is the creation of various learning segments in which learn-
ers can find comfortable conditions for learning a foreign language in primary school at a convenient
pace and with acceptable dynamics.This format of educational activity is challenging for teachers in
terms of creating the specified learning space and filling it with diverse educational, methodological,
and organisational elements. However, this expenditure of resources is successfully compensated for
in the process of educational activity, relieving the teacher of the need to constantly intervene in the
process of language acquisition by performing simple moderating functions. In the context of primary
school education, this approach allows for the release of additional resources for moral, psychologi-
cal, and emotionally rich work with younger students. An alternative to foreign language learning is
the cognitive or conscious approach. The modern scientific and pedagogical space of the Western and
European type actively involves mental, moral, psychological, and value elements in the educational
and methodological process of educational activity.

Therefore, the problem of language learning has acquired new aspects — mental, sensory, and
behavioural. These aspects are especially important for primary school, when the foundations are
laid not only for organisational and pedagogical activity, but also for the mental and sensory charac-
teristics of students. Obviously, the first systematic experience of learning a foreign language takes
place in primary school. Taking into account the age-related characteristics of development, children
should be made aware of the importance of their first attempts at learning a foreign language. A con-
scious approach requires primary school teachers to have tools for preparing younger pupils to learn
a foreign language, relieving psychological pressure and avoiding moments of inconsistency in the
context of differences between languages (native and foreign). A conscious approach at the primary
school level does not require complex moral, psychological or mental interpretations, but fundamen-
tal work on the child’s understanding of a foreign language as a new reality in their cognitive experi-
ence is a necessary condition for a successful start to learning this school subject.

In general, approaches and principles of foreign language teaching in higher education institu-
tions constitute a comprehensive methodological arsenal that determines the meaning of education,
the content and format of the educational process. Teaching principles actualise the value compo-
nent of educational activity. Methodological approaches characterise the target guidelines for foreign
language teaching in higher education institutions.The set of approaches and principles of foreign
language teaching can be divided into several key segments: 1) targeted, which involves structuring
the educational process in accordance with existing standards and strategies for the development of
education in terms of language and foreign language competence; 2) professionally-oriented, which
brings together a methodological arsenal of effective and sought-after teaching formats, methods and
tools for acquiring the appropriate level of professional qualities; 3) human-oriented, which empha-
sises the actualisation of mental, moral-psychological, and personality-oriented characteristics of the
learning environment in which a foreign language is acquired.

Approaches and principles of foreign language teaching involve the creation of a unified model
that will correlate the demands of higher education seekers and the offerings of higher education insti-
tutions in the segment of foreign language proficiency standards for future primary school teachers.
Modern educational strategies involve learning a foreign language in the context of the synergy of
linguistic and linguistic-cultural competence, which is achieved through the application of various
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methodological approaches and principles. We believe that the prospect for further research in this
area will be to compare the principles of foreign language teaching in a historical context and to iden-
tify methodological recommendations for their implementation in the educational process of higher
education institutions.
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Terletska L. M. Principles of teaching foreign language and specifics of their implementation
in the training of future primary school teachers

In the article we highlight and analyse the principles of foreign language teaching in the train-
ing of future primary school teachers. The planning of the educational strategy for the foreign lan-
guage training of future teachers should take into account important features, namely: the specifics
of the formation of foreign language competence and the specifics of its application in professional
activity. The connection between learning and life highlights the need to use methods that align
educational activity with sociocultural realities, and the knowledge gained by students can be fully
utilised in life or professional contexts. Based on an analysis of scientific literature, the following
human-oriented principles of foreign language teaching have been identified: development of linguis-
tic personality, person-oriented teaching, consideration of the student’s abilities, individual approach,
and development of the student’s autonomy. Their implementation contributes to the optimisation
of the educational process. In modern scientific and pedagogical discourse, a comprehensive model
of foreign language training for future teachers with a focus on a pragmatic approach is proposed.
The implementation of a competence-based approach ensures the creation of the necessary conditions
for the formation of foreign language communicative competence in students. There is a noticeable
increase in the intensity of language use in the information and communication space, which leads
to changes in the requirements for the formation of general and special professional competences
of students and the mastery of the results of learning foreign language disciplines. The formation of
professionally-oriented foreign language competence in future primary school teachers is character-
ised by communicative, informative, educational-methodological and educational-worldview com-
ponents. The implementation of these principles in the process of training future teachers contributes
to the formation of foreign language competence in students.

Key words: foreign language, teacher, primary school teacher, implementation, methods.
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Tepaeubka JI. M. IIpuHOMnM HaBYaHHA IHO3eMHHMX MOB Ta cnenu@ika ix peasizamii
y HiAroToBui MaOyTHiX BUMTEJIiB MOYATKOBOI HIKOJIH

VY crarTi BHOKpPEMJICHO Ta MPOAHAli30BaHO NMPUHIMIIM HAaBYAaHHS 1HO3EMHHMX MOB Yy Hpolieci
MiATOTOBKM MaiOyTHIX BUMTENIB MOYATKOBOT HIKONH. [InanyBaHHs OCBITHROI CTpaTerii iHIIOMOBHO1
MiArOTOBKM MaiOyTHIX MEIaroriB MOBUHHO BPAaXxOBYBATH BaXKJIMBI OCOOIMBOCTI, a caMe: creuudiky
(¢bopMyBaHHs IHIIOMOBHOI MOBJICHHEBOI KOMIIETEHTHOCTI Ta croenudiky ii 3acTocyBaHHS
y npodeciiiHiii misabHOCTI. 3B’A30K HABYAHHA 13 XKHUTTAM aKTyaiidye nmorpeOy y BHKOPUCTAHHI
METOJIHK, K1 Y3TO/KYIOTh OCBITHIO aKTUBHICTB 13 COIIIOKYJIETYPHUMH PEaisiIMH, a 3HaAHHS, OTPUMaHi
3100yBa4aMu OCBITH, MOXKYTb ITOBHOI[IHHO BUKOPUCTOBYBATHUCS B )KUTTEBUX YK PO ECIifHUX BUMipax.
Ha ocHOBI aHamnizy HaykoBOI JIiT€paTypH, BUOKPEMJIEHO JIFOIMHOOPIEHTOBAHI MPUHLUIN HABYAHHS
1HO3EMHHUX MOB: PO3BHTKY MOBHOT 0COOMCTOCTI, 0COOUCTICHO OPIEHTOBAHOTO HABYAHHSI, BpPaXyBaHHS
MOXJIMBOCTEH 3100yBava, 1HIWBIAYadbHOTO MiAXOAY, PO3BHTKY aBTOHOMHOCTI 3700yBaya. Ix
peautizaliisi Cpusie ONTUMI3allii OCBITHBOTI'O ITPOLECY. Y CyYaCHOMY HayKOBO-II€aroriyHoMy JTUCKYpCi
MIPONOHY€ETHCS KOMIUIEKCHA MOJIENb 1HIIOMOBHOT MIATOTOBKK MailOyTHROTO Mearora 3 Opi€HTali€ro
Ha NMparMaTHYHU# miaxia. Peanizaiist KOMIIETEHTHICHOTO MiX0My 3a0e3MeqyecTBOPEHHs He0OXiTHUX
yMOB i (OpMyBaHHS 1HIIOMOBHOI KOMYHIKaTMBHOI KOMIIETEHTHOCTI 3100yBayiB OCBITH.
BincrexyeThcs mocUeHHS IHTEeHCUBHOCTI BUKOPUCTaHHS MOBH y 1HPOPMaIiifHO-KOMYHIKAaTUBHOMY
IIPOCTOPY, BIATAK 3MIHIOIOTbCS BUMOIM 10 (OPMYBaHHs 3arajbHMX Ta CHELialbHUX (DaxoBUX
KOMIIETEHTHOCTEH 37100yBaviB, OBOJIOAIHHS pe3yJlbTaTaMH HAaBYaHHS JUCLHUIUIIH 1HIIOMOBHOTO
6moxy. ®opmyBaHHS TpodeciiHO-OpPIEHTOBAHOI 1HIIIOMOBHOI KOMIIETEHTHOCTI MaiOyTHIX BUUTENIB
MOYATKOBOI IIKOJIM XapaKTepU3y€eThCsl KOMYHIKaTUBHUM, 1H()OpPMaTHBHUM, HaBYaJIbHO-METOANYHUM
Ta OCBITHBO-CBITOINISIIHUM CKIIaAHMKaMH. Peamnizaiisi Bka3aHUX MPUHLUIIB Yy MPOIECI MiATOTOBKH
MaiOyTHIX BUUTENIB cripusie (OPMYBAHHIO 1HIIOMOBHOT KOMIETEHTHOCTI 300yBauiB.

Kniouogi cnosa: iH03eMHa MOBa, NE€AAr0r, BUUTEIH IOYATKOBOI IIKOJIH, Peastizallis, METOAH.
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