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The article analyzes prospective primary school teachers’ education for commu-
nicative tolerance while forming their foreign language communicative compe-
tence that has significant influence on their development as personalities and
professionals; foreign language communicative competence is proved to be in-
separable in its cognitive, behavioural, emotional, motivational, and axiological
components; tolerance is assumed to be an inseparable axiological component
of foreign language communicative competence and a factor impeding or facili-
tating the process of its forming; the basic aspects of tolerance as a mental qual-
ity, namely functional and communicative, are defined.
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Problem setting. It is a well-known fact that education is a primary way
to provide young people with knowledge, skills, and competences necessary
tolive alife of harmonious relationships with diverse human beings. Currently,
the escalating violence in the name of religion and ethnicity in Ukraine and
different parts of the world as well is much worrying, and one potential long-
term solution is, in our opinion, to educate students in tolerance values.

It should be said that tolerance is not an abstract idea but a real issue
that personally affects every student nowadays; the everyday interaction
in higher educational settings forces students to grapple with contestations
of identity, diversity, culture, and human rights. Ultimately, we would like our
students, namely prospective primary school teachers, not to be bystanders
but to act as responsible citizens who will stand up for others, think critically
about the use of power in the world, and support reasonable points of view
through clear tolerant speaking, the use of evidence to support arguments,
and the consideration of multiple perspectives when approaching issues both
in private and professionallife. Thus, we are to educate them for communicative
tolerance while forming their foreign language communicative competence.
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We believe that it has significant influence on their incipience as personalities
and professionals.

Analysis of recent achievements and publications. Having analysed a lot
of philosophical, sociological, psychological, and methodological sources
we have found that a great number of scientists worldwide have carried out
a series of studies on the different aspects of education for tolerance (I. Bekh,
O. Sukhomlynska, O. Savchenko, V. Zolotukhin, A. Asmolov, V. Lektorskyi,
D. Leontieva, S. Bondyrieva, D. Koliesov, V. Maralov, V. Sitarov, R. Valitova,
S. Ter-Minasova, E. Frenkel-Brunswik, M. Waltzer, L. Bobo, E C. Licari,
A.Furnham, C. M. Ely, S. K. Kamran, S. Grenier, A. M. Barrette, R. Ladouceur,
D. G. Lawrence and others). Such an aspect of the abovementioned problem
as education for communicative tolerance currently is being investigated
by both domestic and foreign scholars (T. Bilous, V. Hryshuk, Y. Dovhopolova,
O. Zarvina, L. Nikolaieva, Y. Todortseva, I. Sternin, K. Shilikhina, A. Skok,
A. Zinchenko, D. G. Wiseman, G. H. Hunt, R. Griffin and others).

Meanwhile, it should be noted that analysis of the numerous scientific
sources lets us affirm that the problem of prospective primary school teachers’
education for communicative tolerance in the process of teaching English
as a foreign language has been given great attention.

The objective of the article. The purpose of our study is to prove
the hypothesis that tolerance is an inseparable axiological component
of prospective primary school teachers’ foreign language communicative
competence, to define the basic aspects of tolerance as a mental quality, and
to prove that communicative tolerance is the basis of constructive cooperation
and successful intercultural communication.

The statement of the fundamental material. Examining the problem
of prospective primary school teachers’ education for communicative
tolerance in the process of teaching English as a foreign language, it is first
and foremost essential to start from clarifying the meaning of the concepts
foreign language communicative competence. The concept foreign language
communicative competence, from the psychological perspective, is viewed as a
dynamic integral personal characteristic allowing people to communicate
effectively in a foreign language. The key aspect of such an interpretation
of communicative competence is its complexity and multifacetedness.
It means that foreign language communicative competence is inseparable
in its cognitive, behavioural, emotional, motivational, and axiological
components.

Learning a foreign language is like exploring a terra incognita. Students
constantly encounter a great variety of ambiguous stimuli ranging from
confusing sounds to exact meaning of vocabulary items or idioms, as well
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as grammar aspects of the language being acquired. Learning a foreign
language is also abundant in ambiguous situations dealing with sociocultural
issues of the target language community. However, if this ambiguity is not
tolerated in a reasonable way, language learners may get confused and stressed
and feel uncomfortable when having some trouble with this language. Thus,
we believe that tolerance can be regarded as a factor impeding or facilitating
the process of students’ foreign language communicative competence forming.
So, tolerance is likely to be one of the core factors of learners’ progress in the
language being studied. It has been recognized that those who are cognitively
willing to tolerate ideas and propositions that run counter to their own belief
system or structure of knowledge are able to achieve more success in foreign
language communicative competence acquisition [1, 346].

In our opinion, deeper understanding of the relationship between
students’ foreign language communicative competence forming and their
ability to tolerate lifestyles, behaviours, customs, opinions, and ideas that
oppose their own and to indulge the inconveniences without displaying
aggressive behaviour as a parameter of their personal potential can help
educators develop learner-friendly educational environments. We strongly
believe that tolerance is inseparable axiological component of foreign
language communicative competence.

Here it must be noted that different scholars present their own
understanding and different definitions of the concept tolerance. We believe
that tolerance, for example to another’s opinions, means the recognition of the
value of another person and other values. This is the recognition of human
rights to be unique, differing from others and the acceptance of another
person such as he is. Furthermore, tolerance assumes not only a passively
tolerant attitude to any social phenomena, but also some active interaction
with them. Consequently, it is a necessary condition of building a meaningful
communication and the constructive solution of a conflict situation.

Obviously, formation of students’ tolerant consciousness assumes
the development of their understanding of universal values and models
of behaviour which will help them to live in peace with themselves, nature,
and society. Therefore, we may affirm that tolerance as a mental quality has
two basic aspects: functional (relates to the forms of behaviour and actions
of people in relation to each other); communicative (relates to the forms
of interpersonal, intergroup, and interethnic communication) [3, 140].

Communicative tolerance is seen as a characteristic of a personality’s
attitude to other people. It shows the degree of the tolerability to an unpleasant
or inappropriate psychological states, qualities, and actions of the interaction
partners. According to V. Boyko, overall communicative tolerance is due
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to life experiences, personality traits, and the moral principles of human
[2, 110]. We consider communicative tolerance to be an emotional
competence which is very important for prospective primary school teachers.
The degree of forming teachers’ communicative tolerance is determined
by the peculiarities of the development of personality structures such
as intelligence, emotions, will, motivation, communicative competence. It is
determined by the peculiarities of the interpersonal relations and the kind
of professional activity.

We are to state that communicative tolerance is an observable
and pedagogically influenced form of showing the quality of tolerant
consciousness. Its formation is the most available and pedagogically
developed way of students’ tolerance formation.

From our point of view, initial professional training activities
must be directed towards the integration of communicative tolerance
in higher education through the management of the negative emotions,
acquiring positive emotional experiences, and the creation of the
emotional resonance which assures the empathic communication aiming
at preventing the interpersonal conflicts in schools. The goal of forming
the culture of communication through the communicative tolerance is:
developing communicative competences; developing personal competences;
developing learning competences; developing organized social competences
on the intrapersonal dimension and communicative-relational dimension.
The aforementioned competences are referred to in the specialized literature
as emotional competences.

It might be assumed that the high level of communicative tolerance
is expressed in the following specific values: sensitive, thoughtful, balanced,
emotionally mature, intelligent, demanding, self-conscious, value-oriented,
disciplined, strong, positive, relaxed, self-motivated, self-determined, self-
accomplished, self-inspired, original, flexible, nimble, creative, competent,
adequate, curious, persistent, empathetic, friendly, mobilized, efficient,
enthusiastic, sociable, eager, tolerant in communication, affective, resistant
to emotional communication, emotionally expressive, experimenter,
constructive, appeaser, charismatic, assertive, integrated, satisfied and
natural when talking, who guide the professional normativity and legitimates
the social rules [4, 241-243].

Accordingly, we may summarize that for successful students’
communicative tolerance formation it is necessary:

— to develop the ability to appreciate freedom, one’s own and others;

— to develop the ability to communicate, cooperate with others, and
establish openness;
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— to promote the perception and recognition of bases of interaction
between people, genders, and cultures;

— to develop skills of nonviolent solutions of conflicts, to develop such
qualities as tolerance, compassion, responsiveness, and empathy;

— to develop a harmonious combination between individual and group
values, etc [3, 140-141].

It must be added that educational work in developing students’
communicative tolerance while teaching them a foreign language should be
carried out purposefully, systematically, and in various forms, depending
on certain conditions. In addition, we would like to point out that one
of the most important and basic elements of such an educational activity
as developing students’ communicative tolerance is the educator’s
understanding of the character of mutual relations and the moral and
psychological atmosphere of the student group which can help to determine
the success of the educational process.

Conclusion and the prospects of the above research. Having studied
the subject of the article, we may claim that high school is a social institution
within which prospective primary school teachers can be educated
for tolerance in the process of forming their foreign language communicative
competence that is one of the most important components of their
professional competence.

The results of the current study indicate that tolerance as a mental quality
has two basic aspects: functional and communicative that relates to the forms
of interpersonal, intergroup, and interethnic communication. We have also
come to understanding that communicative tolerance is an observable
and pedagogically influenced form of showing the quality of tolerant
consciousness. Its formation is the most available and pedagogically
developed way of students’ tolerance formation. It is worth to note that
communicative tolerance is not only one of the aspects of foreign language
communicative competence but the basis of constructive cooperation with
all participants of educational process, of peaceful coexistence and successful
intercultural communication with people different in race, nationality,
language, religion, and social status.

Our further research interest may focus on the investigating the training
methods through which prospective primary school teachers’ education
for communicative tolerance might be successful.

References

1. Atamanova I, Bogomaz S. Ambiguity Tolerance as a Psychological Factor
of Foreign Language Communicative Competence Development / I. Atamanova,



Martepianu MixkHapoAHOT HayKOBO-NPaKTNUHOT KoHbepeHLii ® 05.11.2015 o m. Kuis 109

S. Bogomaz // Procedia: Social and Behavioral Sciences. — 154 (2014). — P. 345-
352.

2. Novikova L.A., Novikov A.L. Relation between Communicative Tolerance and
Intercultural Adaptation in International Students / I.A. Novikova, A.L. Novikov //
Mediterranean Journal of Social Sciences. — MCSER Publishing, Rome-Italy,
Vol 6 No 2 S2, March 2015. — P. 109-116.

3. Teaching at the University Level: Cross-Cultural Perspectives from the United
States and Russia / edited by Dennis G. Wiseman, Gilbert H. Hunt, V.I. Zhukov,
L.V. Mardahaev. — Charles C Thomas Publisher LTD, 2007. — 197 p.

4. Turcan L. Pedagogical Tolerance — Indicator of the Teachers  Professionalism. —
GIDNI. — P. 238-244. — Accessed: http://www.upm.ro/gidni/GIDNI-01/Edu/
Edu%2001%2030.pdf

Y cmammi aHanisyemocs 8UX08aHHA KOMYHIKAMUBHOI mosepaHmHyocmi mad-
6ymHix yyumernig no4amkosoi WKosu 8 npoyeci popMy8aHHA iX iHUIOMOBHOI
KOMYHIKamueHoi KoMnemeHmMHOCMI, AKa MAe 3Ha4YHUU 8nJ1U8 HA iX CMAaHO8/1eHHA
AK ocobucmocmet i npoghecioHanis; 008edeHo, WO iIHWOMOBHA KOMYHIKAMUBHA
KOMNemeHmMHIcMb € HeNOOIIbHUM UiJTUM i BKJTIOHYAE KO2HIMUBHUL, nogediHKosuU,
emoyitiHul, MomusayitiHuti ma akcionoziyHuli KomnoHeHmu. lepedbayaemeocs,
W0 mosiepaHMHICMe € He8io'€EMHUM AKCion102i4HUM KOMNOHEHMOM iHWOMOBHOI
KOMYHIKamueHoi KoMnemeHmHocmi i pakmopom, skuti nepewkooxae abo cnpu-
A€ npouecy ii hopmysaHHa. BusHa4yeHi 0CHOBHI acnekmu mosnepaHmHocmi Ak
NcuxiyHoi Akocmi, a came: PyHKUioHaMbHUU | KOMyHiKamugHud.

Knioyoei cnoea: iHozemHa mMo8d, iHWOMOBHA KOMYHIKAMUBHA KOoMnemeHm-
Hicmb, MonepaHmMHicme, KOMyHIKAMUBHA MOEPAHMHICMb, 8UXOBAHHA, MAU-
6ymHi 84umesti no4amko8oi WKoJIuU.

B cmamee aHanusupyemca gocnumaHue KOMMYyHUKAmMueHoU MmoJsiepaHmHo-
cmu 6ydyujux yyumesnel Ha4asabHOU WKO/bI 8 npoyecce hopMupoBaHus ux
UHOA3bIYHOU KOMMYHUKAMUBHOU KOMNemeHmMHoCcmu, Komopas umeem 3Ha-
YumesibHoOe 8/IUAHUE HA UX CMAHos/eHUe KAk u4Hocmel U npogheccuoHa-
7108; 00KA3dHO, YMO UHOA3bIYHAA KOMMYHUKAMUBHAA KOMNemeHmMHOCMb
q8/19emcs HeOe/lUMbIM  YeslbiM, B8K/I0YAWUM KO2HUMUBHbIU, nogedeHdye-
CKUU, 3MOYUOHAJIbHBIU, MOMUBAUUOHHbIU U aKCUoJ102u4ecKuli KOMNOHEHMbI.
lMpednonazaemcs, 4Ymo mosiepdHMHOCMb A8/19eMCS HEOMBEMIIEMbIM AKCUO-
J102U4eCKUM KOMNOHEeHMOM UHOA3bIYHOU KOMMYHUKaMUBHOU KOMhemeHMHo-
cmu u ¢hakmopom, npenamcmayouum Jubo cnocobcmayouum npoyeccy ee
popmuposaHus. OnpedesieHbl OCHOBHbIE ACNEKMbl MOJIGPAHMHOCMU KAK NCu-
XUYeCcKo20 Ka4yecmad, a UMeHHO: (hyHKUYUOHAIbHbIU U KOMMYHUKamMueHel(.

Knioyeesnvle cnoea: UHOCIT)pGHHbILj A3blK, UHOA3bIYHAA KOMMYHUKAmMueHasA
KOMhemeHmMHOCMb, moJsiepadHMmMHOCMb, KOMMYyHUKAMUBHAA MOJIepdHMHOCMeb,
gocnumadue, 6y6ybuue ydyumensa HA4Ya16HOU WKObI.



