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Abstract: The malvsis of preschoel 12achers” professional teaining i France in the context of different aspacts i3 preseniad in the
article. Peculiarities of praschool specialists” professional education are characterised by the auther. Characteristics of preschool
specialists raining and peculiarities of qualification in France allowed to determine main directions of educational policy in the field
of preschool teachers training. These include: providing basic education workers in the sactor, especially the public sector; ensuring
level education sccording 1o the Bologna Convention) provide continuing professional development experts invelved i educationgl
activities in pre-schoels: ensuring the implementation of cotimoen Eurepean training concept based on competence approach. Some
hisworical events, which influenced on the professional pedapogical education system in France are pointed out, they are: wrends in the
content trensformation into new Europesn conception of teacher education and related reforms in 1989; integration into the European
educational space, cooperation with European crgénizations and jeining in education programs of west European countiies: realiza-
ticn of generally sceeptad European concept of "lifelong fearning”. The perspective of further improvement of preschool teachers’
professional traming in France and the positive sspects for edaplaton into Ukrainian system of preschool teachers’ educetion ars
distinguished: increasing the emphasis on early childhoed in pre-service and m-service traming: training for mspactors gssigned o
primary schools should be enhanced with an early childhood module; focus professional development on mesting gaps in iitial
training—in particular, a2 focus on the wwo-year-olds, children with specizl educational needs and disabilities, cutreach 1w families,
and mtercultural issues; e examine the possible mismatch between the numbers of students allowed t© enter training propgrammes
and the staffing neads of the field: in order for ECEC o ba attractive 1o potential candidates, it must ba viewed as a viable profession,

with opportunities for salary and career advancament.

Keywords: professional training, preschool teachers, the system of pedagog ical education, perspective of adaptation

The development and reformation of educational sector in
Ukraine are characterized by the considerable influence of
mternatimal integration, globalization and expansion of
scientific and practical communication between partici-
pants of educational systems all over the world, In partic-
uiar this applies to professional teaching sector, especially
to preschool teachers, who ensuare the full and hammonious
development of preschool children. That's why the prob-
lem of professional training of teachers in the context of
mtegration of national education m the European educa-
tional space, the search for mechanisms of adap@tion of
national teacher education generally accepted in the world
demands training of teachers of different educatonal links
clearly is urgent,

Special note s preschool teachers traiming, that re-
quires not just reform and improvement, but also refor-
matting 1t like a European concept, All aspects of the
reformatting training educators in Ukraine require careful
study and gencrabization of intemational expenence in
solving this issue, namely mechanisms of building strate-
gy development, improvement and search for further pro-
spects of the industry development.

Analyzing preschool teachers’ professional traimng it's
important to mention that the problem of European teacher
education s net new to Ukrainian scientific investigation, It
has been the subject of research . Abashkina, T, Vakulen-
ko, V. Hamanyuk, N, Kozak {training and further training
of teachers, teaching the basics of teacher training in Ger-
many), J. Kishchenko, A. Leontiev, A, Pannova, A. Roma-
nenko, M. Yatsyshyn (modem teacher education eforming,
pedagogical skills formation of teachers n the UK),
N. Lavrychenko, N. Leshchenko, L: Pubovskoyu, T. Su-
khomlmska, I, Taranenko carmed out studies that analyzed
some aspects of training and of teachers in European coun-
tries. But these works were devoted to general teachers’

education, the problem of preschool teachers education was
ot the subject of separate scientific study.

The mentoned above proves that the problem of pre-
school teachers trainmg in Europe can be widely and
compiexly analyzed, as to regional, natonal characteris-
tics and traditions of education. That's why in this article
the mterest of this article will concemn a part of the prob-
lem that 15 the preschool teachers’ professional traming in
France, which is the purpose of the-article.

France has an extensive system of early leaming:
nursery (creche) or children's centers (childcare centres)
for children from (0 to 3. administered social sector and
"mother schools” for 2-5-year-olds to be that subordinate
and controlled by state departments of education, Chil-
dren enter primary school at the age of 6 wvears. "Parent
School” was a structural pant of the national education
systemn of France from 1881, In 1975 and 1989 visits to
preschool children 3-4 and 5-age, under the law was man-
datory. In 2004-20035, all children aged 3-4 and 5 years
and 26.] percent of 2-year-olds were enrolled in such
mstitutions, At present free public preschools visited by
80 percent of preschool children [1],

In 1989 the French govemment decided to merge the
preschool and primary education, as a result the system
covered children from 2 to 11 years and was divided mto
three-year training cycle: pre-school, basic or basic and
development cycle, Under the new system S-year-old
children who praduate study in the "mother schools" last
year combined education with the first two years of pn-
mary school, according to a new division it was already a
basic cycle of general studyvmg [2]. Modem system of
preschool educatton mm France can be shortly character-
ised mthe Table 1.

An asset of ECEC in France, especially for infants and
toddlers, s that there are a vanety of professionals work-
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ing sde by side in the different services. In additon to the
range of early childhood professionals (puéricultrices,
auxifiaires de puériculture, éducateurs de jeunes enfants),
there are doctors, psychologists, and other specialists af-
filiated with these setings. This diversity of professional
backgrounds and areas of expertise can provide a nch set
of skills and competences with which to support chil-
dren's early development, health, and leaming. However,
several mterviewees noted that the professional traming
tracks are rather ngid, meaning that it 1s difficult or 1m-
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possible to transiton from one role to another even with
additional traming. The lack of an integrated training and
career lattice can provide barriers to improving the overall
professionalisation of the early childhood workforce.
There also is some concem that these professons have
not adapted to the changing realities of families in France
(e.g., unemployment, single-parenthood, poverty, disabiii-
ties and illness) and that the current trainng course do not
emphasise the teamwork necessary to work in interdisci-
plinary staffing patterns [1; 41

Table 1. Characteristics of the main forms of ECEC

GROUP ECEC ARRANGEMENTS

NDIVIDUAL BCEC ARRANGEMENTS

project, maximum - capacity,
facility requirements, role of
parcnts, adult-child mtio group)
sizz, staft qualifications, affili-
ation with a doctor

ation and opermtions of the scoles
matemelles and clementany schools.
Arrérds of 25 Jamary 2002 schedule
o cumculum for primary cducaticn
fficial  Bullgtin for  Education
BOEN of 14 Fehroary 2002 ),

Type (Créche Brole matemellzs Assigantes maternelle {Carde 4 domicila
% children enmlled under age 3 220000 (14 %) 255 00N { 34, 7% of two-woar-olds) - 415000 (2078 - 31 000 {1, 5%)
3 to i years Maminal 2 360000 (almost TOD%E) - 240000 - 44 000
Suporvision Licensing and supervision by|Inspecteur de 'Edvcation Mationale|Licensing and  supervision|None
the depanement (child and|{{[EM) by the départernem (PMI
mtemial bealth — PMID seTvice)
Regulations Decret of I/R2000 andarréte|Code de 'education Décret of &|Loi of 17/7/1992 and décrets |No regulation
ot 2612 Education and social| September 1990 rgarding the organ-of 1992 Licensing for [ to 3

children for a perod of 5
voars,  provider must e
healthy, capable af assuring
the childs well-bring, safety
of home

Staff qualifications

Dvirector | puéricultrics or
cducatrice de jouncs enfants
{baz =4 or 3 vm)

Recmitment by public exam Insti-
tutewr {bac — 2 y=)
Professeur des gooles @ loence {3 yr

&0 hours of trmining within 3
vears of rocciving a Heense

No  requiredtmining;
possibility for volun-
tary training {with the

At least 222 sums'month 73 euros/month

Stafl’ who work with childen|college degree) = professional tmin- ageoment  of om-
(auxilinire dz puétculture :|ing at an [LFM plowver]
brevet = 1 yr of trmining) 36 wecks of professional develop-
mient over the teacher s camer
Ermployer Commumnes ; 7 % Rate (natiomal gov’t) Parents Paments
Non-profitassoc. 1 28 %
Gilohal cost = 2 hillion euros (including|4 (40 eurs L7 billion eums (including (€135 billion €, in-
haltes-gardenias) 3-6 year olds) cluding 3-6 year alds)
Unit cost per child peryear 12 T euros & 600 eurns 17 200 euros
(Cast shanng (CNAF, Communcs Staff ; Statc Facilitics and mainte-|CNAF (NAF
(fimancing) Familizs MANCE COMIMInes Familizs Familizs
Methods of Prestation dz service State AFE AM A allowance AGED
financing CMAF Comimunes allowancs
Subsidies from communes
Mram 12 % of monthly incame NiA Cost — AFEAMA Cost — AGED

Source: French Background Report, 2003
According to the development of preschool education
there has been a change in the state strategy for preschool
specialists training. Describing the svstem of teachers
traning in France it 1s important to note that it 15 closely
linked with the general system of education. This s due
primarily to the reforms of 1980-80's, which took place in
the European teacher education systems were associated
with a new concept of teacher education. There was a
need to address discrepancies between the high demands
of contemporary soctety to the teacher and his insufficient
training, the need to update the content of higher peda-
gogical education to the requirements [3].

In France, the reform of education was marked by the
mmplementation of the Law "On Education" dated by the
[0«th of July 1989, under which only one educational
mstitution of higher education was established - Institute
of Umiversity teachers raming (instituts universitaires de
Sformation des maitres - IUFM). With the establishing of
IUFM such institutons as State Normal School where
primary school teachers could get education (END), re-
gional educational centers (CPR). which prepared teach-
ers for secondary schools, nommal schools of teachers’

professional traiming (ENNA), centers for traming teach-
ers of technical education (CFPT) were eliminated. These
transformations  in teachers' professional training in
France enabled educaton of maternal and primary
schools, colleges. secondary schools, techmical and voca-
fional schools for teachers in the walls of one insttution
of higher education for teaching professions — IUFM.
Before 1991-92 preschool teachers fmaining, who
worked in the "mothers’ schools”, was implemented by
ndimidual programs that differed from those of primary
school teachers traming. After receiving a high school
diploma, students who were gomg to get a profession of
preschool teacher, were enrolled in 2-vear traming cours-
es of general professionally onented colleges. After suc-
cessful completion of these colleges graduators were al-
fowed to work only in the area of preschoo! education.
With the adoption of the new system in the 1991-92 pre-
school and pnimary education, vocational preschool and
primary education specialists traming has become mntegrat-
ed, The reform of preschool and primary education imphed
that training of pre-school and primary school teachers had
to take place primarily at universities within three years of
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studding and further professional training for 2 years, At
present no matter where a future teacher 15 going to get a
job work, at the "mothers’ schools” or at elementary
schools, professonal education totally lasts for 5 vears of
pedagogical universities, which is a prerequisite and ac-
cepted as a norm i Europe [4., c. 22-24],

Higher teacher education in France compnses two inde-
pendent, but at the same time mterrelated levels of future
teachers traiming in umversities and institutes of university
type. In order to enter these mstitutions the person must
have a diploma of a three-vear university degree (licentiate
degree in the chosen disaipiine) or equivalent natonal di-
ploma of other university, Most candidates entering the
IUFM, with a master's degree, which indicates the comple-
tion of their second-kevel higher education (4 years at uni-
versity ). The time for studding at TUFM is 2 years. The first
course 15 mainly devoted to theoretical and practical tram-
ing of students to one of s1x competition for getting one of
the following diplomas: parent and teacher primary school

Tahle 2, ECEC Professionals:

WWW.seRRewd i m.com

(CAPE);, high school teacher (CAPES), which makes it
possible to work as a teacher in hugh school or college, or
teacher documentary centers Information and Documenta-
tion school institutions; teacher technological subjects in
kgh schools or colleges of technology; Head of Academic
Lyceum (CRCPE) [ 5].

As shown in Table 2 below, staff traming and working
conditions vary greatly depending on the type of ECEC.
Charactenstics of preschool speciahists traiming and pecu-
haritres of qualification in France, which are presented in
Tab. 2_allows to determine main directions of educational
policy in the field of preschool teachers training. These
mciude: providing basic education workers in the sector,
especially the public sector; ensuring level education ac-
cording to the Bologna Convention; provide continuing
professional development experts involved in educational
activities in pre-schools; ensurnng the implementation of
common European training concept based on competence
approach.

Sumimary mhle

Twpe of personn Initial training Age group tar-  |Professional Employer [n-srvice training Beermmeration and
meted daomain statns
[nstituteurs Hac — I yrs 2-6 yrs Ecole maternelle State Professional development: (Cat. B State public
Proficsscurs des ceoles  |Licenee (3 yr college 3 weeks over caresr cmp loyee
degres) — mining at Cat. A State public
ILUFM emiployes
ATSEM Early childhood 2-6 years Ecole maternelle  [Communes ar Cat.  local public
CAP {Cumriculum groups of com- employes
Alignment Project) TInes
Pucricultrices MNurse or midwifc — [Childrenat all  [Creches, haltes- (Collectivites locales | Right to professional Catcgonc B local
I vr of specialisation |ages, espacially |garderies {and PM  [{commumes, dépar- |development trining; public emplovess
those under 3 =rvices, hospitals) [tements)Non-profit |sometimes management  |{soon Cat A)
associations fraining © bocame a di-
rector o an ECEC setting
Educateurs de jeuncs |27 months post-bac | Children under  |All setting =rving [Caollectivites locales |Right to professional Categore B local
cniants ina training centre children under & {communcs, dépar- development trim ing: public employecs
{creches, haltes, tements) Mon-profit |sometimes management
et associations raining o become a di-
rector of an ECEC setting
Auxiliaires I wear post- Children of all (Collectivitss locales Catégarie C local
depucriculturg BEPC ages, especially {communes, dépar- public employzes
those under 3 tements) Associa-
tions
Assistantes maternellzs

Source: French Backpround Reporr, 2003

There are several factors influencmg education poficy
professional training of pre-school education in France,
among them being:

— trends m the content transtformation into new European

conception of teacher education and related reforms n

1989;

mtegration into the European educational space, coop-

eration with European organizaions and joinmg in edu-

cation programs of west European countries;

—one of the defining peculianties of modem preschool
teachers' training in France is realization of generally
accepted FEuropean concept of "lifelong leaming”,
which affects the following for the first two lines of ed-
wcational policy, lmplementing the concept will ensure
competiiveness, flexibility and mobility of teachers of
varous parts [6],

Despite the coordinated system of training, presence in
it of the flexible mechanisms of professional training of
preschool education, preschool education experts and
researchers have expressed concem that the preschools

prepare teachers to work with chifdren of preschool age
on the model of the school system,

The next problem of professional training of teachers of
preschool establishments in France s non-compliance and
the gap between the teaching profession preschool and
other specialists who work mn the service of pre-school
sector, especially those working with children from birth
to 3 vears (e.g. care-workers, nursery (creche). Typically,
preschool teachers receive a 2-on academic university
education; nursery staff gets a year of free training in
childeare and are certified by the Ministry of Health. The-
se differences in training as educational and hygienic ori-
entation, duration of study in different groups of services
concem the experts, sets new requirements for training
gpecialists of preschool education to align educational and
other services in pre-school sector.

As noted m our earlier analysis, the traming of staff in
early care settings would benefit from more emphasis on
early childhood development and pedagogy to balance the
health orientation of the cument preparation programmes,
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In addition, the lack of pre-service training and limited

professional development opportunities for both *assis-

tantes matemelles” and those engaged in “garde 8 domi-
cile” reed to be addressed urgently,

There 15 the necessity to encourage public authorities (na-

tonal, departmental, local) to provide incentives for indi-

vidual providers to join family day care networks (RAM),

a creche familiale, or establish forms of Imkages with

other centre-based settings (creches, multi-accuetl, halte-

garderie), in order to reduce the 1solation of providers and
children and improve the quality of this form of provision
in France.

The policy suggestions in the area of further improve-
ment of preschoo! teachers of “écoles maternelle™ profes-
sional training are as follows:

— nicrease the emphasis on early childhood in pre-service
and in-service training; training for inspectors assigned
o prmary schools should be enhanced with an early
childhood module;

— focus professional development on meeting gaps mn ing-
tal traming—in particular, a focus on the two-year-
olds, children with special educational needs and disa-
kelitzes, outreach to families, and mtercultural 1ssues;

— b examine the possible mismatch between the numbers
of students allowed to enter training programmes and
the staffing needs of the field;

—n order for ECEC to be attractive to potential candi-
dates, it must be viewed as a viable profession, with
opportunities for salary and career advancement,

WWW.SER REWTIH.COM

Conclusions, The mvestigation of preschool teachers’
professional training in France showed out peculiarities of
preschool specialists” professional education: active inte-
gration and transformation into new European conception
of teacher education and related reforms in 1989; mtegra-
tion into the European educational space; trends to the
realization of generally accepted European concept of
"lifelong leaming".

Main histoncal events m preschool teachers' profes-
sional traiming in France are commected with the Law "On
Education" dated by the 10-th of July 1989, under which
only one educational institution of higher education was
established — Institute of University teachers training
(ILFMY,

Positions of further improvement of preschool teach-
ers' professional training in France and which can be used
a8 positive aspects for adaptation into Ukraiman system of
preschool teachers’ education are concemed to: increase
the emphasis on early childhood in pre-service and in-
service training; professional development; ECEC to be
attractive to potential candidates (carrier building).

The analysis does not provide a holistic view of the pe-
culianities of preschool teachers’ education in France. The
problem of educational services provision in the field of
pre=school education and higher education institutions,
where future employees of these instiutions train, are to
be on a discuss and analysis, These aspect demands sepa-
rate investigation and is the perceptiviny of our further
scientific interest i this directon.
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