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APPLICATION OF BLENDED LEARNING
IN TEACHING FOREIGN LANGUAGES
AT HIGH SCHOOL

The article is devoted to the isste of application of blended learning
approach in teaching foreign languages as the powerful tool to
ensure student-centered learning. Variousdefinitions of the term
«blended learning» were considered and the author's interpretation
of this educational technology was offered. The author analyzed
different models of blended learning and identified the most suitable
for teaching and fearning foreign languages in terms of forming the
professional competence.in the article the author also emphasizes
the most significant advantages of blended learning and outlines the
major problems which may arise in the process of its application as
well as the issues which require further consideration and research.
Key words: blendedleaming, educationaltechnology, digitaltools,
foreignlanguage, online training professionalcompetence

CratTa npucssiYeHa npobnemi 3acToCyBaHHs TEXHONONT 3MILLaHOro
HABYaHHS B NPOLECI BUKNALAHHS IHO3EMHUX MOB B BH3. Y paHii
CTaTTi aBTOP AHAMI3YE Pi3HiMi AX0[M JO BA3HAHEHHS AAHOI TEXHOROFT
i MPOMOHYE CBOK IHTEPAPETALI0 LbOro TEpMiHy. [IpoaHanizoBaHo
Di3Hi MoZeni 3MilLaHOro HABYaHHS Ta 3anpOroHOBaHO MOLENb, AKa
BPAXOBYE Crieyucbiky BUBHEHHS IHOIEMHUX MOB. TaKox Bu3HAYeH
nepeBar¥ 3acTOCYBaHHA 3MIlAHOTO HABYaHHA B MPOLECi
BUKIafiaHHA iHO3EMHUX MOB y BH3 i nosHaveHi npobnemu, siki
noTPE6YIOTH NOLANBLIOTO PO3INAZY.

Knioyosi cnoBa: 3miliaHeHaByaHHs, OCBITHATEXHONOrIA,
UUGPOBIIHCTPYMEHTY,  [HO3EMHAMOBA, OHNARH  HaBYaHHs,
NPOGheciiHaKoMNETEHLS.

Crates nocBsillieHa npoGreme NDUMEHEHNS  TEXHONOTU
CMELLIAHHOTO OBYHEHUs B NPOLIECCE NPenogasaus MHOCTPAHHbIX
23bIKOB B BY3e. B JaHHON CTaTbe aBTop aHamanpyeT pasiniHbie
MIOAXOZb! K ONPELENeHI0 JaHHO TEXHOTIOrMM ¥ nipeasiaraer CBoi
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MHTEPNpeTaumio 9T0ro0 TepmuHa. [1poaHanu3ypoBaHbl PasnyHbIe
MOZIENN CMELLIAHHOrO 00Y4eHNs 1 MPELIoKeHa MOZENb, KOTopas
VHUTBIBAET CrIeUMMUKY U3YHEHUS MHOCTPAHHBIX A3bIKOB. Takxe
onpefeneHbl JOCTOMHCTBA MDUMEHEHNS CMELLIAHHOMO 06y4eHns B
npoyecce MpencgaBaHns WMHOCTPAHHbIX 53bIKOB B BY3e #
0603HaYeHb! [TPOOTIEMb, TPEGYIOLLME [aNbHENLLEr0 PACCMOTDEHHS.
KnioyeBbie crioBa: cmelaHHoe o0y4enue, 00pa30BaTeNnbHas
TEXHONOUSA, LN(BPOBBIE MHCTPYMEHTB!, MHOCTDAHHBIV A3bIK, OHNANH
00yyeHue, npodeccHoHasTbHas KOMAETEHLUS!,

Introduction.The content-based specialist training is the distinctive feature of
informatization of higher education. It is necessary to bear in mind that the
graduates will live in information society and the primary goal of every educational
institution must be teaching their students not only successfully obtain and
process information, but also efficiently use this information in order to maintain
and develop intellectual and creative potential. '

Professional activity is becoming more intellectual and multifaceted and
requires constant updating of existing skills. Thus, instead of traditionally accepted
criteria like “knowledge” and “skills” the educators now pay more attention to such
notion as “competences”regarding the new learning paradigm. Among the
competences, which are of paramount importance in the modern world, it is worth
mentioning the ability to process, organize and analytically interpret large volumes
of data, to generate ideas, turning them into innovations,to be flexibleand easily
adjust to changes. It is clear that these modern requirements to the professionals
need new methods of teaching and training. This issue is especially important
when it comes to teaching and learning foreign languages.The new learning
environment requires rethinking of existing approaches to training and education,
introduction of more modern techniques, creating conditions for theirsuccessful
development and application. It is necessary to notice that there have been
dramatic changes in higher educational institutions over the last ten years related
to the ample use of information technologies in the process of education and
training. Indeed, the wide application of various educational platforms and Internet
resources has significantly improved both the process of learning, making it more
diverse and effective, and the quality of acquired knowledge. Hardly can we find
nowadayg 2 lecture at the modern university without being supported by colourful
and structured Prezi presentation with some Youtube video attached. Undoubtedly,
all these tools, when properly used, contribute greatly to the classroom
environment making learning conscious and enjoyable. However, it is necessary to
concentrate attention on the strategic development of the education system which
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lies mostly in the solution of the problem of student-centred learning. The type of
learning in which a person, an individual with his or her nesds and wants takes a
central place, which is aimed at providing necessary conditions of self-realization
and development of this person, is considered the most effective and worth
striving for. More often than not the process of learning foreign languages is
confined to the traditional classroom sessions in a group of students with different
backgrounds and levels of language and a teacher mainly focused on an average
one. These conditions leave so called «strong» and «weak» students “outboard”
and demotivated because they makelittle progress in learning due to the
peculiarities of perception and individual psychological characteristics. On the
other hand, it is rather difficult to ensure an individual approach in the classroom
conditions. In order to diversify the process of effective language acquisition many
teachers resort to online learning using various platforms for providing their
students with resources which would meet their needs. Such an innovative method
which is primarily called to optimize the learning process, to create the most
favourable conditions for the understanding of educational material, and as a
result, to enhance the quality of education is considered blended Igarning. This
technology has becomevery popular with students learning foreign languages and
appealing to the teachers because it makes language learning effective, fun and
accessible and allows organizingtime of a teacher more productivelyensuring
individual approach.

it is also well known that when learning fanguages, each student requires a
fot of practice to obtain the relevant skills. Unfortunately, research and practice
have shown that the percentage of time allocated to oral practice is not enough,
gven if the group consists of8-12 students only. The inclusion of distance
component allows to customize the learning process by offering unigueopportunities
to provide each student with the extensive practice taking into account individual
capabilities and needs.

The main aim of the article is to consider the terminological background of
blended learning, analyse its concept from the different viewpoints, outline its
strengths and weaknesses and identify the model of blended learning which is
suitable for implementation in teaching foreign languages at high school.

The analysis of scientific literatureshows that there are several terms used by
foreign scholars to refer to the concept of «blended learning». This educational
technology is also called hybrid learning, combined (mixed-mode) or integrated
(web-enhanced) learning. [2, c. 8; 6, c. 15] The definitions of this refatively new
approach also differ in terms of interpreting the nature and modes of blending.

Garrison and Kanuka, for instance, define blended learning as a personality-
oriented approach to learning in which the student interacts with other students,
with a teacher and content through thoughtful integration of online and teacher
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guided environments [4, p. 8].PurnimaValiathan, in his turn, considers blended
learning as the process in which different ways of delivering educational content
are effectively combined, such as online courses, built on Web technologies and
knowledge management techniques. He also uses the term “blended learning” to
describe the combination of different types of training activities, including on-site
training (face-to-face), online e-learning and self- paced learning [6].Bonk C. J.
and Graham C. R. in their research on blended learning claim that it combines
opposite, at first glance, approaches — such as formal and informal learning, «face-
to-face» and «on-line» communication, guided learning and independent self-
study {1, pp.12-14]. In terms of methods of teaching foreign languages, it is
important to consider the viewpoint of M. Driscoll on bilended learning. The quoted
the author argues that blended learning does not comprise a single technology, but
a combination of technologies, namely modes of operation, Internet based
technologies, different pedagogical methods and personal communication. M.
Driscoll stresses that educational technologies should ensure the development of
personal communication and also correlate with the actual job tasks imposed by
currictlum [3, p.23]. As far as implementation of blended learning in higher
education goes, it was defined by D. Clark as a combination of technology and
classroom instruction in a flexible approach to learning that recognises the
benefits of delivering some training and assessment online but also uses other
modes to make up a complete training programme which can improve learning
outcomes and/or save costs” [2, p.12]

As far as the application of blended learning in the Ukrainian system of
education is concerned, it is possible to say that it is still in the process of
development, though there are numerous examples of introducing online courses
into the curriculum. Indeed, such scholars as S. Veledinskaya, M. Dorofeeva, Y.
Kapustin, E. Kostina [7,8,9] and others are doing research into this educational
technology, though its meaning is not fully determined in Ukrainian scientific
literature, hence some incongruities in terms and definitions.

Although different terms and definitions, the essence of blended learning lies
in judicious mix of traditional and e-learning, which allows to make use of the
strengths and minimize the weaknesses of both. To sum up everything mentioned
above, it is possible to define blended learning as a system of teaching / learning,
which combines the most efficient aspects and advantages of teaching in the
classroom and interactive or remote training. It is a system which consists of
different elements correlating with each other forming the comprehensible whole.
It is a system which harmoniously combines all the components provided, that all
of they are' methodically organized.

There are several models of blended learning and it is undoubtedly down to
the subject which one is the most suitable for meeting all educational aims. It is

231
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possible to single out the following models:Flex model is a course in which online
learning plays the primary role. Students move on an individually customized,
flexible schedule doing all the tasks online and the role of a teacher or language
instructor narrows down to monitoring the students’ performance providing them
with necessary recommendations, guidance and assessment. Face-to-face support
could be provided as well, but only with some complicated implications, whereas
other tasks have minimal support[2. p.38-39]. Such model can be used in terms
of learning foreign languages as a supplementary one, for instance, doing a
particular individual project or research work where students have to come up with
their own ideas, plan and materials. It is practically impossible to implement this
model as the basic one on a regular basis.

A La Carte model — a course that students take entirely online to accompany
other experiences that they have at the classes. The teacher of record for the A La
Carte course is the online teacher. Students may take the A La Carte course either
on the brick-and-mortar campus or 0 -site. Such model is suitable for achieving
particular short-term goals, for example, enhancing one’s grammar skills or
getting some theoretical knowledge in applied linguistics or stylistics.

Enriched Virtual model implies that students are provided with face-to-face
learning sessions with their teacher and then complete their remaining coursework
remotely online. This learning mode is being used while teaching part-time
students because their curriculum usually includes session and exam modes. As a
rule, this model, given it is taken as the basic one, does not ensure achieving
substantial results in language learning [3, p.21]. Rotation modelis, in our opinion,
the one whichenables both learners and teachers tomeet their needs and
requirements. This is a course in which students rotate on a xed schedule
between learning modalities — face-to-face communication and online learning. It
is at the teacher’s discretionto choose these modalities. One of the key components
of the rotation model is flipped classroom. The main idea of this educational
technology lies in the rearrangement of the main stages of the learning process in
which the study of theoretical material is carried out by the students themselves
by viewing video lectures recorded by the teacher or taken from other sources,
doing vocabulary exercises online, watching videos related to the particular topic,
eic. and the classroom work is devoted to case studies and discussing the most
important issues under the guidance of a teacher.

This approach is, in our opinion, the most appropriate and relevant in
teaching a foreign language, as in a limited number of hours devoted to the study
of the discipline, the emphasis shifted to the development of communicative
abilities of students. The students are extensively provided with communication
practice online as well by participating in webinars, online conferences, forums
and panel discussions. It should be noted that the work in an electronic learning
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environment helps students overcome the psychologicai barrier, a feeling of
uncertainty and discomfort they might experience during their classes at university
when the student compares himself or herself with other students who have a
higher level of foreign language. Working on the computer the students reduced
the level of stress and anxiety, increasing their confidence and self-esteem which
has a positive effect on their participation in group discussions and debates. One
more crucial point is that the efficiency of the traditional classroom increases, as
classroom hours are not used for explaining the theoretical material,which the
students can explore on their own with the help of electronic educational resources,
but for performing creative tasks, participating in the project activities and
discussing important issues.The process of putting blends into action within the
course “English oral and written practice” might consist of three main stages —
pre-course, during course and post-course. However, it is also necessary to
mention, that prior to running any blended course, it is worth introducing the topic
to the students by setting particular goals, drawing their attention to particular
language patterns, motivating them to find additional information related to the
topic under discussion, get the students involved in the active process of learning.
By encouraging students to take an active part in material design a teacher ensures
an individual approach thus meeting the students’ requirements.

Pre-course might include the following types of activities as:

- reading articles related to the topic under discussion;

- watching educational videos;

- doing various vocabulary and grammar tests;

- posting reflections on a blog or forum.

As far as the digitals tools and platforms used during the pre-course stage are
concerned, it is possible, among others, to single out Moodle, web/video
conferencing. The Moodle platform also enables flexible organization of the
educational process. The platform gives an opportunity to focus on more complex
sections of the course leaving simple pieces for self-study. Multimedia effects are
the next appealing component of Moodle courses. Besides the traditional textual
and graphical information e-learning involves multimedia tools: animation, video,
audio and color. This provides visualization of the teaching material and allows
using most mechanisms of perception the new information by students. Video/weh
conferencing or Internet streaming can be used to deliver information live to
students off campus.

During course includes:

- - classroom teacher guided sessions aimed at clarifying and interpreting
the questions which might have caused some problems during self-study;

- group discussions;

During study course might include such activities as: brainstorm - stimulating
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ideas in order to activate the vocabulary learned during the previous stage,
cooperative debate — in groups or individually presenting perspectives on a
particular issue, followed by a whole group consensus-building discussion.
Teaching rmodalities might include small-group or full-class instruction, individual
tutoring, and writing assignments.

Post-course implies the following activities:

- group or individual project work carried out on or offline;

- posting reflections on a blog or forum;

- learning additional materials related to the topic under consideration.

This is a combination of classroom sessions and online collaboration or
individual work where the emphasis is made on reflection and self-assessment.

Such digitals tools as blogs, Wikis, forums, etc. can helpachieve the desired
effect. Blogs can provide an opportunity for improving communication and
increasing impact in the process of completing a project and distributing findings.
Social nets can be used as a resource sharing tool allowing students to share,
review and critique resources as well as provide feedback.

It goes without saying that a teacher’s role is ¢rucial in the process of blended
learning. The teacher guides students as they go through a huge amount of
information, help analyze and synthesize the course material, organizes
collaboration and interaction of the participants of the learning process. Moore
characterizes such tutor’s style as being supportive and encouraging, giving ample
feedback, being a good role model, being appropriately informal, and eliciting
discussion [5, p.78]. What are the main tasks of a teacher who decides to blend
their classes? Firstly, it is necessary to properlyorganize learning material, which
means that the teacher shouldknow exactly what material will be studied at the
classroom and what kinds of activities to allocate to online learning. It is necessary
to take into account student’s individual requirements and learning modes.
Another important factor is the formation of a stable motivation for cognitive
activity, which should be maintained throughout the process of learning. The
teacher should stimulate self-control and self-assessment, encourage and develop
different ways of productive cooperation. ]

Having considered the concept of blended learning and its main models, it is
necessary to analyze the advantages and disadvantages associated with the use of
this form of learning in the educational process as well. It is possible to divide the
advantages into two groups. The first group includes benefits related to the
organization of educational process foreign language learning, while the second
group inciudes the benefits for the people involved in educational process.The first
advantage lies in the flexibility of the educational process. Under the flexibility of
the educational process we understandthe mode of learning where the participants

in the educational process have access to educational materials in the electronic
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environment at any time convenient for them.Another indisputable benefit of
blended learning is that it ensures a student-centered approach. Every student has
the opportunity to individually select the tempo, rhythm and volume of training
material needed for acquiring particular skills and knowledge. This allows them to
build an individual educational trajectory [8, p.24]. One more advantage is that
blended learning promotes learning autonomy of students. This contributes to the
development of skills to plan and effectively organize their training activities,
focusing on the result. In addition, the active participation of students in webinars,
online conferences, discussion forums and group discussions contribute to the
development of their learning activity.The increasing motivation of students in the
subjects studied, in particular, a foreign language is also considered as the
powerful argument in favour of this educational technology. This is due to the
variety of electronic resources, multimedia and interactive training materials,
presented in the form of audio, video, flash presentations, graphic visualization,
etc.This form of training also allows the teacher to monitor the learning process
and, if necessary, make the required adjustments. Students have the opportunity
to see the results of their activities in a timely manner, to receive an assessment
of their work and recommendations for improvement.Finaily, what is considered
the most important is the new features both teachers and students acquire in the
process of education. The teachers are no longer the ones who only “translate” the
knowledge, they become facilitators organizing joint activities of students and
encouraging them to self-study. The students in their turn are transformed from
passive consumers of ready knowledge into active participants of the educational
process, which contributes to the increase of independence and responsibility for
their performance.

However, there are many issues that need thorough analysis as well. In this
regard most important of them are whether on-ling training is suitable for all
categories of students, whether online learning should be guided or individually
programmed and finally, whether material design should be the same or have its
distinctive features. The question which approach is more effective caused
numerous discrepancies in scientific world having divided educators into two
opposing camps - those who consider face-to-face communication in the
classroom one possible method of teaching foreign languages and those who see
the future of learning languages going online. However, it is obvious that the
successful learning is seen in the rational combination of traditional education and
modern information and communication technologies, especially when it comes to
learning and teaching foreign languages.

Conclusion.Although blended learning is conmdered a relatively new
educational technoiogy, it has become increasingly popular in recent years in
delivering knowledge in different subjects in general and teaching foreign
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languages in particular. Blended learning is the one which ensures flexibility and
learner's autonomy, it motivates and encourages students to expand their
knowledge, be active participants of the educational process. In spite of the fact
that there are still issues which require thorough research in this regard, we believe
that application of blended learning and a flipped classroom as one of its modeis
can significantly enhance and diversify the process of teaching and learning
foreign languages at high school.
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AUOAKTUYHI NTPUHLINNY BUKOPUCTAHHSA
IHOOPMALIINHO-KOMYHIKALIIMHUX TEXHONOT I (IKT)
Y NMPOLUECI BUKJITAQAHHSA T'YMAHITAPHUX AUCUUNIiH
HA PAPMALIEBTUHHOMY ®AKVIILTETI
HAUIOHAJIbHOIO MEAUYHOIO YHIBEPCUTETY
IMEHI O.0. BOromMmoJibua

Y crarri onucyioTeCA Ta aHani3yITLCA NPUHUUTA BUKOPHCTAHHS
iHhopmayinHo-komyHikauiiux  Texwonorii (IKT) y  npoueci
BUKNa[aHHS rymaHiTapHux gucuyunnid. Hosi  iHghopMayiiiro-
KOMYHIKaLviHi TEXHOSOTT HaBYAHHS NOBUHHI 38J0BINbHSTY BUMOIY
CYYACHOI OCBITH, ICHYIOYMX HABHaSIbHUX MPOrPAMM T8 HABHATEHOIO
nnawy. Y cTatTi onucyThes AUAaKTudHi BUMOMY [0 BUKNALAHHS
TYMBHITapHIX JUCUUNIiH Ha hapmaLiesTudHoMy akymsteri 3
sukopuctarHam IKT.

Kmovosi cnosa: iHgopmauiiHo-KoMyHikaLiiHi - TexHonorii,
ryMaHiTapHi Jueunaninm, hapmayesTy, NDUHLUM,

B cTatbe OMUCHLIBAITCA M @HATUNPYIOTCH = NPUHUMILI
UCTI0Nb30BaHNS MHPOPMALNOHHO-KOMMYHIKALMOHHBIX TEXHONOrA
(VIKT) B npouecce npenofasaHus rymaHuTapHbiX JUCLUTIIHH.
Hosble  uHOPMaYMOHHO-KOMMYHUKAUUOHHBIE — TEXHONOMN
06y4eHms JOMXHbI YHOBNETBOPSTL TPEGOBAHNS COBDEMEHHOMO
00pa30BaHs, CYWIECTBYIOLX YYEBHLIX MPOTPaAMM U y4e6HOo
miana. B cratbe OonMChLIBAIOTCS [QUOAKTUYECKWE TPEGOBAHMS K
TPENOARBAHMIO [YMaHUTAPHBIX AUCLUNINH Ha (hapMaLieBT4eckom
pakynerete ¢ ucnonbaosaruem VKT,

KnioveBbie cnoBa:  UMHQOPMALMOHHO-KOMMYHUKAIMOHHBIE
TEXHONOMWM,  YMAHUTAPHBIE — AUCUMNIIMHLI,  (DapMaLeBTs,
APUHLATEL.

The article considers and analyses different principles of usage of
information and communication technologies in the teaching of
humantties. New information and communication technologies should
salisfy the needs of modern educational process, educational pro-
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