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integratsiyadan foydalanish mumkin. Bu usullarning hammasi ham bolalardan mustaqil ishlashni, o’z fikrini erkin bayon
etishni, keng fikrlashni talab etadi. Agar boshlang’ich sinf o’quvchilarini yangi pedagogik texnologiyadan foydalanib o’qitilsa,

— 0’qish darslarida o’rganiladigan mavzuni o’quvchilarga gizigarli qilib tushuntirish imkoni yaratiladi;

— o’quvchilarning zo’rigishini oldi olinadi;

— o’quvchilarning mustagqil bilim olishiga imkon yaratiladi va ularning mustagqil faoliyati rivojlantiriladi;

— har bir 0’quvchining darsga giziqgish bilan ishtirok etish, o’z fikrini bildirishiga imkon beradi;

— o’quvchilarni og’zaki nutqi rivojlantiriladi;

— bo’sh o’zlashtirishning oldi olinadi;

O’quvchi faol bo’lishi uchun, avvalo o’qituvchi faolligi talab etiladi.

Darhagiqgat faollik-buguning eng muhim tushunchasi. Chunki, Vatanimizning ravnagi, ta'lim taraqgiyoti ko’p jihatdan
o’gituvchi va o’quvchilarning faolligi bilan chambarchas bog’liq.

Ludmila Zharikova
(Kyiv, Ukraine)

DEVELOPING SPEAKING ACTIVITIES

Traditional classroom speaking practice often takes the form of drills in which one person asks a question and
another gives an answer. The question and the answer are structured and predictable, and often there is only one correct,
predetermined answer. The purpose of asking and answering the question is to demonstrate the ability to ask and answer
the question.

In contrast, the purpose of real communication is to accomplish a task, such as conveying a telephone message,
obtaining information, or expressing an opinion. In real communication, participants must manage uncertainty about what
the other person will say. Authentic communication involves an information gap; each participant has information that the
other does not have. In addition, to achieve their purpose, participants may have to clarify their meaning or ask for
confirmation of their own understanding.

To create classroom speaking activities that will develop communicative competence, a teacher need to
incorporate a purpose and an information gap and allow for multiple forms of expression. However, quantity alone will not
necessarily produce competent speakers. Teachers need to combine structured output activities, which allow for error
correction and increased accuracy, with communicative output activities that give students opportunities to practice
language use more freely.

Two common kinds of structured output activities are information gap and jigsaw activities. In both these types
of activities, students complete a task by obtaining missing information, a feature the activities have in common with real
communication. However, information gap and jigsaw activities also set up practice on specific items of language. In this
respect they are more like drills than like communication.

Here some of information gap activities are presented.

Filling the gaps in a schedule or timetable: Partner A holds an airline timetable with some of the arrival and
departure times missing. Partner B has the same timetable but with different blank spaces. The two partners are not
permitted to see each other's timetables and must fill in the blanks by asking each other appropriate questions. The
features of language that are practiced would include questions beginning with “when” or “at what time.” Answers would be
limited mostly to time expressions like “at 8:15” or “at ten in the evening.”

Completing the picture: The two partners have similar pictures, each with different missing details, and they
cooperate to find all the missing details. In another variation, no items are missing, but similar items differ in appearance.
For example, in one picture, a man walking along the street may be wearing an overcoat, while in the other the man is
wearing a jacket. The features of grammar and vocabulary that are practiced are determined by the content of the pictures
and the items that are missing or different. Differences in the activities depicted lead to practice of different verbs.
Differences in number, size, and shape lead to adjective practice. Differing locations would probably be described with
prepositional phrases.

These activities may be set up so that the partners must practice more than just grammatical and lexical features.
For example, the timetable activity gains a social dimension when one partner assumes the role of a student trying to make
an appointment with a partner who takes the role of a professor. Each partner has pages from an appointment book in
which certain dates and times are already filled in and other times are still available for an appointment. Of course, the open
times don’t match exactly, so there must be some polite negotiation to arrive at a mutually convenient time for a meeting or
a conference.

Jigsaw activities are more elaborate information gap activities that can be done with several partners. In a jigsaw
activity, each partner has one or a few pieces of the “puzzle,” and the partners must cooperate to fit all the pieces into a
whole picture. The puzzle piece may take one of several forms. It may be one panel from a comic strip or one photo from a
set that tells a story. It may be one sentence from a written narrative. It may be a tape recording of a conversation, in which
case no two partners hear exactly the same conversation.

In one fairly simple jigsaw activity, students work in groups of four. Each student in the group receives one panel
from a comic strip. Partners may not show each other their panels. Together the four panels present this narrative: a man
takes a container of ice cream from the freezer; he serves himself several scoops of ice cream; he sits in front of the TV
eating his ice cream; he returns with the empty bowl to the kitchen and finds that he left the container of ice cream, now
melting, on the kitchen counter. These pictures have a clear narrative line and the partners are not likely to disagree about
the appropriate sequencing. You can make the task more demanding, however, by using pictures that lend themselves to
alternative sequences, so that the partners have to negotiate among themselves to agree on a satisfactory sequence.

More elaborate jigsaws may proceed in two stages. Students first work in input groups (groups A, B, C, and D) to
receive information. Each group receives a different part of the total information for the task. Students then reorganize into
groups of four with one student each from A, B, C, and D, and use the information they received to complete the task. Such
an organization could be used, for example, when the input is given in the form of a tape recording. Groups A, B, C, and D
each hear a different recording of a short news bulletin. The four recordings all contain the same general information, but
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each has one or more details that the others do not. In the second stage, students reconstruct the complete story by
comparing the four versions.

With information gap and jigsaw activities, instructors need to be conscious of the language demands they place
on their students. If an activity calls for language your students have not already practiced, you can brainstorm with them
when setting up the activity to preview the language they will need, eliciting what they already know and supplementing
what they are able to produce themselves.

Structured output activities can form an effective bridge between teacher's modeling and communicative output
because they are partly authentic and partly artificial. Like authentic communication, they feature information gaps that must
be bridged for successful completion of the task. However, where authentic communication allows speakers to use all of the
language they know, structured output activities lead students to practice specific features of language and to practice only
in brief sentences, not in extended discourse. Also, structured output situations are contrived and more like games than real
communication, and the participants’ social roles are irrelevant to the performance of the activity. This structure controls the
number of variables that students must deal with when they are first exposed to new material. As they become comfortable,
they can move on to true communicative output activities.

Communicative output activities allow students to practice using all of the language they know in situations that
resemble real settings. In these activities, students must work together to develop a plan, resolve a problem, or complete a
task. The most common types of communicative output activity are role plays and discussions.

In role plays, students are assigned roles and put into situations that they may eventually encounter outside the
classroom. Because role plays imitate life, the range of language functions that may be used expands considerably. Also,
the role relationships among the students as they play their parts call for them to practice and develop their sociolinguistic
competence. They have to use language that is appropriate to the situation and to the characters.

Students usually find role playing enjoyable, but students who lack self-confidence or have lower proficiency levels
may find them intimidating at first. To succeed with role plays:

e Prepare carefully: Introduce the activity by describing the situation and making sure that all of the students
understand it

e Set a goal or outcome: Be sure the students understand what the product of the role play should be, whether a
plan, a schedule, a group opinion, or some other product

e Use role cards: Give each student a card that describes the person or role to be played. For lower-level
students, the cards can include words or expressions that that person might use.

e Brainstorm: Before you start the role play, have students brainstorm as a class to predict what vocabulary,
grammar, and idiomatic expressions they might use.

o Keep groups small: Less-confident students will feel more able to participate if they do not have to compete
with many voices.

e Give students time to prepare: Let them work individually to outline their ideas and the language they will need
to express them.

e Be present as a resource, not a monitor: Stay in communicative mode to answer students’ questions. Do not
correct their pronunciation or grammar unless they specifically ask you about it.

¢ Allow students to work at their own levels: Each student has individual language skills, an individual approach
to working in groups, and a specific role to play in the activity. Do not expect all students to contribute equally to the
discussion, or to use every grammar point you have taught.

¢ Do topical follow-up: Have students report to the class on the outcome of their role plays.

¢ Do linguistic follow-up: After the role play is over, give feedback on grammar or pronunciation problems you
have heard. This can wait until another class period when you plan to review pronunciation or grammar anyway.

Discussions, like role plays, succeed when the teacher prepares students first, and then gets out of the way. To
succeed with discussions:

e Prepare the students: Give them input (both topical information and language forms) so that they will have
something to say and the language with which to say it.

e Offer choices: Let students suggest the topic for discussion or choose from several options. Discussion does
not always have to be about serious issues. Students are likely to be more motivated to participate if the topic is television
programs, plans for a vacation, or news about mutual friends. Weighty topics like how to combat pollution are not as
engaging and place heavy demands on students’ linguistic competence.

e Set a goal or outcome: This can be a group product, such as a letter to the editor, or individual reports on the
views of others in the group.

¢ Use small groups instead of whole-class discussion: Large groups can make participation difficult.

e Keep it short: Give students a defined period of time, not more than 8-10 minutes, for discussion. Allow them to
stop sooner if they run out of things to say.

¢ Allow students to participate in their own way: Not every student will feel comfortable talking about every topic.
Do not expect all of them to contribute equally to the conversation.

¢ Do topical follow-up: Have students report to the class on the results of their discussion.

¢ Do linguistic follow-up: After the discussion is over, give feedback on grammar or pronunciation problems you
have heard. This can wait until another class period when you plan to review pronunciation or grammar anyway.

Through well-prepared communicative output activities such as role plays and discussions, you can encourage
students to experiment and innovate with the language, and create a supportive atmosphere that allows them to make
mistakes without fear of embarrassment. This will contribute to their self-confidence as speakers and to their motivation to
learn more.
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Xynkap A6agynnaeBa
(TawkeHT, Y36ekucraH)

3AMOHABUW YKUTULL YCYNU — OABP TAIABU

Bapya coxanapga 6ynraHu kabu Tabnum —Tapbus TM3MMMAA Xam Yykyp Ba M34un ucrnoxotnap onub 6opww
Tanabw aHrnab etnnub, KoHyHnap kabyn kunuHau Ba ynap xaétra tagbuk atunMokaa. LlynapHuHr HaTwxkacu ynapok,
JapcrnapHu HoaHbaHaBWiA ycynnapaa yTuw, daH Ba TEXHWKAHUHT MMKOHWUSITNapuaaH KeHr cdpoinganaHu tanabanapHuHr
OUNUM caBUACUHM SHaAa OLLUMpUILLITa XM3maT KMMoKaa.

YeT Tvnu gapcnapvHu Typnu ycnybnapra tasHuG, aiHuKca, 3aMOHaBWUIA MHTEPaKTUB YCYInapHU KynnaraHd xonaa
onnb Gopull aHya tokopu camapa 6epagu. Y3 Haebatwaga, 6yHaait ycynnapHu kynnab, mawsynot onvb 6Gopuu
YKUTYBYMOAH lOKCak caBusigarm 6unmm Ba katTa TanméprapnuvkHu Tanab atagu. [apcHu ku3ukapnv Ba camapanu onub
bopuv y4yH YKUTYBYM yHOA Typnu ycynnap, 3amMOHaBWI YKUTULL MeToANlapu — WHTEPaKTUB YCYNNapHW Kynnap 3KaH,
HaTWXacuHW onNauHAaH kypa 6unuwn, TanabanapHUHr GunNUMNK, eTyk Manakara ara 6ynuinapuHM TabMuHnawm nosnm.[1]

YKuTyBUM papcHn Gup xun waknga onué 6opmacaaH, TanabanapHi KU3UKTUPULL YHYH SIHIMAAH — SHIW YCYnnapHu
Kynnam onuiu, ynap gakatrinHa ax6opoT kabyn kunmacaat, y3 vkprnapu opkanu ypraHraHnapvHun 6olwka tana-

6anap bunaH Myxokama Kunuiinapu, siHrm cy3 Ba cy3 GupMKManapvHiu of3aku HyTKAa Takpopriall opkanu ynapHu
UCTEBLMONTa KUpUTULWAA YKUTYBYN AVPVKEP-NMK BasuacuHm yTaum nosmm.

YKkUTyBUM Oockara caHaHw &€sap okaH, By mMamnakaTuMuaga kv TUMK YpraHnnaéTraH MamnakaTaa kaHaan Ky
3KaHNMrMHM cypab, ynapHuHr 6y coxagarm GunmmnapvHu pvBOXNaHWWMra xam xucca kywaaw. [epbept Yanbc, Maiikn
®apapen, Oasng Konnepdunba, Aptyp MeHaepcoH, Pudapa 1, Oasapa SnnntoH, Abaynna Kaxxop kabu maluxyprnapHUHr
TYFUNraH caHanapu 6ynraHnuriHm antunb, ynap Tyfpycmaa kuckada mabnymot 6epaan.[2]

YTunraH maB3yHu cypaiwga, TanabanapHuWHT Kucka — Kkucka xasob Oepuium, GyHaa kynpok TanabanapHWHT
y3napvHu xant6 KUIUHULLW, YKUTYBYMHWHE 3Ca MaB3yHU MabilymoTnap OunaH Tynaupuiira MHTUIULK, YHUHT Te3 Ba aHUK
Haxapunum BakTra MyHocabaTuHV GunampuLLn no3unm.

Hapcaa sHrM rpammaTvK MaB3y 3bIOH KUNUHWG, YKUTYBYM YHU Typnu nyn — nap 6unad, abHW gockara Typnu
ynamanap YvsnLl, xapakatnap éunaH KypcaTtuil, onauHri yTunradnapu 6unax Takkocnaw kabunap opkanu TyLYHTUPULLIK,
YHU MyCTaxkamioBYM caBonnap bunaH TanabanapHu cukpnalira xant sTuy fo3vm.

AnbaTtTa, TanabanapHuHr 6apyacu mMaB3yHu Gupgav ysnawTvpa onMangvnap, Wy HUHE YYyH yrnapHU MXOAui
vwnawra yHaab, ynapHuHr mynoxasa — doukpnapu opkanu mMaB3y y3nawtmpunca, axwm HaTwka bepaau.

Aurn Tysunran nbopanapHun ykub GepyBun TanabanmapHUHIr KeTMa —KeTnvkgarum 1apTubu maxcyc yivH opkanuv
aHuKnaHagu Ba Oy Tanabanap y4vyH y3ura xoc AaM Onvuw MallFynoTu BasudpacuHu ytanmagu. Hasbatparm doHeTuk
MalUfynoTnapAaa aca acocaH ayauomaTHAaruM Kucka cyxbatnapHu TuHrmab, cysnapu Tywuvpub KongupwnraH KoFosgaru
MaTHHWM Tynaupagau. Acnuga Tanabara Gepwnrad TYnuKCM3 maTH GunaH ayguomaTHgarn cyxbat 6up xun 6ynub, siHmm
nbopanapHu épaa caknab konraH Ba yTa 3uipaknuk OunaH TUHIMaHraHgarvHa, wapTHU myBadakmsaTnm baxxapuiim
MYMKUH.[3]

KelnmHrn ycny® Kuuvk rpammaTtuk TecTrapHu Tonwuvpuw 6ynnd, y ukku rypyxra G6ynuHraH xonga yrunagw,
KoraBepca, ynap y3napuvHUHI Typyxu y4YyH Kypawwuwagn. Bupunun xamoa Bakunu 6upop (ytraH gapcaa Basuda kunub
GepwvrnraH) Cy3Hn anTrad, MKKMHYM Xamoa Bakunm gockara Yvknb, gactnab CY3HUHI MHIMn3Ya TapXXumacuHu anTagm, CyHr
CY3HUHT xapdrapgary Ba TpaHCKpunuusiaarn WwaknmHm é3mb kypcatagn. HaBbaTtu kenraH namtaa gockara Ymkub, 6exaTo
€3a onraH Tanaba JapCHUMHT “KNYMK KaxpaMoHWU” Gynagu.

YKUTYBUM TOMOHMAAH TapKaTUNraH Maxcyc Bapakyanapaa xam €3ub 6epunraH TeCTHM YKUTYBUM Y3 Kynura onap
3KaH, yTraH ranry TecT HaTwkanapuHu 6epuvium no3vMm. BUpok aHr kusuFn, TecTra Kywunrad 6ann éHupgary ran yKuTyB4M
ToMOHMAaH xap 6up Tanaba y4yH &3unran 6ynagn: "CeHunHr xapakaTuHr Xyaa axwn, 6yHaaH KeivH yHu cycaiTupma! Eku
MIMTUXOH SIKUH, MEH CEHUHr AXwWKn 6ax0o ONMULIMHTHW UCTarMaH, LUYHUHT YYyH KYNpok xapakaT kun!” kabunap. Heragup
TanabanapHu TECTHUHI HaTwxanapvzaH kypa gactnab aHa wy €3yBnap kusuktupagu. “CeHra Huma neb €3mbam?” pes
6up-6upunaaH cypawaau.

YcnybnapgaH aHa 6upuHn mucon kentupamus. [lapc gasomuaa aHr paon tanaba aHuknaHub, y TaHragekkuHa
KOFO3ra YMsunraH Ku3un atmpryn pacMmHu onaaum Ba 6y “xyaa abno” aeraH MabHOHW aHrnaTaau, awwn padrnmn 6aprnap “5”
OaH, Xurap paHr anukyanap “4’gaH, capuk OfMaxoH >Xyga kam xonatnapga 6epunagm, y aca “3” gaH papak 6epagw.
[apcHuHr skyHuaa xap 6up TanabaHuHr gapc xapéuuaarn daonuati 6axonaHaau.

Xynoca kunub anTraHga, WHIMu3 TUAWM YKUTYBYMCUMHWMHT Aapc Gepuw ycnybu yavura xoc akaHu GunaH 6upra,
Kyrmngarm XnxatnapHu xam ¥3 nymra onvim MyMKVH:

- MebépuaaH opTUK Mypakkab aapc ytmacnuruy;

- ByryHrn gapcaa keyarun ycynnap 6up-6upunHm Takpopnamacnuru;

- [Aapc aBBanua YKUTYBUMHUHI 3Mac, TanabanapHuHr yTraH MalUFynoTAary acocuin komaanapHu TakpopraLuu;

- xap 6up gapc yyyH kaiTapunmac TapkatMa matepuannap 6epunuiuu;

WHrn13 TunuHm nyxra ypraTvil, MyrnokoT JaBomuaa TanabanapHuHr yaura Taannyknyu macananapHu 3pKuH
MyxoKama Kuna onuiin, yMymaH, ofF3akv Ba €3ma Luaknnapga MyrnokoT KAMULLHW YpraTuil X03UMprn KYHHUHT SHT MyXUM
Ba3undanapugaH bupuamp.
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