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THE DEVELOPMENT OF INTERCULTURAL COMPETENCE
IN ENGLISH PHILOLOGY STUDENTS

The integration processes of Ukraine into the European and world educational
space inevitably lead to a new vision of the main goal of learning foreign languages
in higher educational institutions. It has become clear that it is necessary to change
the status of discipline «Foreign Language» in terms of its cultural function. This
shift is especially important when it comes to teaching philology students since a
modern specialist must possess certain volume of not only linguistic, cultural and so-
cio-cultural knowledge, but also the skills and abilities that allow them to adequately
express themselves in situations of intercultural communication.

The analysis of scientific literature suggests that both Ukrainian and foreign
scholars in the field of sociology, cultural studies, psychology, linguistics, philosophy
and education show the increased interest in issues of intercultural communication.
Different aspects of communicative competence and intercultural competence, as its
integral part, are the subject of research of such scientists as B. Belyaev, B. Carabao,
R. Brislin, D. Deardorff, M. Cortazzi, M. Guilherme and others.

Regarding the essence of the concept «intercultural competence» it should be
noted that there are several approaches to its definition. Within the cognitive ap-
proach this concept is seen as cognitive knowledge embodied in behavioural skills.
The purpose of the mentioned approach is to improve understanding and increase tol-
erance towards other cultures. Deardorff defines intercultural competence as «the
ability to develop targeted knowledge, skills and attitudes that lead to visible behav-
iour and communication that are both effective and appropriate in intercultural inter-
actionsy» [2, c. 55-56]. Guilherme, on the other hand, defines «intercultural commu-
nication» as the «ability to interact effectively with people from cultures that we rec-
ognise as different from our own» [3, c. 5-7]. Therefore, she equates intercultural
communication with «effective interaction» in the sense of «accomplishing a negotia-
tion between people, based on both culture-specific and culture-general features, that
is, on the whole respectful of and favourable to each». Acquiring «intercultural com-
petence» has nowadays become one of the main goals of foreign language instruction
for more and more practitioners, since it goes beyond «communicative competence»,
the mere exchange of information, requiring the establishment and maintenance of
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relationships [3, c. 12]. Intercultural competence also means the willingness and abil-
ity to take adequate decisions in everyday situations, reaching positive results, mak-
ing the choice of appropriate behaviour, and especially importantly, maintaining in-
dividuality and developing capacity to self-understanding and identification.

Developing intercultural communication is considered a complex and difficult
phenomenon because it explicitly or implicitly implies widening one’s horizons and
adopting a respectful and tolerant attitude towards otherness. This new conception of
the «intercultural being» in an intercultural world has provided foreign language
teaching with a new educational dimension because it not only implies learning a new
linguistic system, but also accepting and valuing a different way of living and under-
standing life [1, c. 33-35]. It is only by knowing about and by striving to understand
different peoples that our own cultural system and values can be appreciated in their
relative and not in their absolute worth. In this sense, foreign language learning in
context, that is to say, the connection between a linguistic code and its people, seems
to be paramount.

Cross-cultural approach to teaching foreign language as a basic discipline within
the curriculum for the English philology students foresees the acquisition of lin-
guacultural and sociocultural knowledge, formation in future linguists and translators
communicative skills and abilities based on the rules and norms of verbal and non-
verbal communication, traditional in the language community whose language is
studied. What is more, culture should be understood widely: it is not only the lan-
guage, national peculiarities, but also professional, age, gender, religious culture.

Therefore, the formation of intercultural communicative competence in students
of English philology is of utmost importance and can be realized using the following
principles. The principle of authenticity means the wide use of thematically organized
authentic materials of socio-cultural linguistic nature. The topics discussed should
cover all areas of communication (personal, public, educational). It goes without say-
ing that attracting a large array of linguistic and cultural information activates cogni-
tive activity in students and brings up observation skills. However, it is worth men-
tioning that the materials must be not only authentic, but also up-to-date and reflect
the modern tendencies in society. It is also important to follow the principle of rele-
vance. It means that not all the topics can be proposed to the students for discussion
even if they are considered an integral part of the socio-cultural environment. If the
students are made to read or talk about sensitive topics, it might discourage them
from perceiving the material adequately. Of course, it is impossible to understand the
cultural and national peculiarities without communicating with the representatives of
this culture. Therefore, the principle of openness plays a significant role here. This
principle implies the active utilizing of the Internet resources and services in order to
create a platform for communication, exchange of ideas, working on the common
projects. Another important principle of culturally oriented education is active partic-
ipation of students in the learning process. It is necessary to provide students with the
opportunity to express their thoughts and feelings on certain issues, encourage them
to compare different social phenomena, discuss them through the prism of their own
experience and national identity.
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Implementation of culturally oriented training might have different forms and
methods and the successful use of the above principles meets the ultimate goal of
forming intercultural communicative competence in English philology students.
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HABYAHHSA IHO3EMHOI MOBHM B CEPE/IHIN TA CTAPIUIA IIKOJII:
JIHIBOKPATHO3HABUYMMI ACIIEKT

[MornuGneHHss Mi>kHApOAHUX 3B’A3KiB YKpaiHW Ta ii iHTerpaiis 10 3aralbHOEB-
pONENCHKUX CTPYKTYpP MiJBHULIYE poJib iHO3eMHOI MOBH (IM) sik BaxJIMBOTrO 3aco0y
MIKKYJIBTYpHOI KOMyHiKkauii. 3 pO3BHUTKOM €BPOIHTErpaLiiiHMX MPOLECIB CTBOPIO-
I0ThCSl YMOBH JUTs peatizaulii TaKuX 3aBIaHb, SK: T'yMaHi3alis OCBiTH; afganTarlisi 0co-
OMCTOCTI [0 YKHUTTS y MOJIKYJIBTYPHOMY MPOCTOPi; BUXOBAHHS i PO3BUTOK JIFOAWHH,
Opi€HTOBAHOI Ha CHiBMpALIO i B3aEMOIIO Y MOJIIKYJIbTYPHOMY CEpPENOBHILI; IyMaHic-
TUYHHUH PO3BUTKY OCOOMCTOCTI Y KOHTEKCTI Hianory KyJabTyp.

OpHUM i3 BaXXJIMBUX 3aBAaHb BUBUEHHA IM y cepenHiii Ta cTapiiii Ko ChOro-
IIHi € JIIHrBOKpaiHO3HaBYi 3HaHHA. B IX OCHOBY MOKJIa[IeHO HE JIMIE HOPMH HalioHa-
JIBHUX KYJBTYp Ta TpaaMuiil, age i (OHOBI 3HAHHS, 3arajibHOKYJIbTYpPHi LiHHOCTI.
OpnHak 3MicT Cy4acHUX HaBYaIbHHUX Mporpam 3 IM y cepenHiii Ta crapiiii Ko He
JOCTaTHBO 3a0e3neuye MOXKJIIMBICTb Ul PO3BUKY y MallOyTHiX (axiBLiB JTiHIBOKpai-
HO3HaB4Oi KoMmneTeHwil. [Ipy BUBYEHHi X HEOOXinHO GopMyBaTH y LIKOJISPIB BHCO-
KUH piBeHb KOMYHiIKaTHBHOT KOMIIETEHLI.

Kpaino3HaBui oHOBi 3HaHHS (3a BU3HaueHHAM €. M. Bepeuiarina ii B. I'. Koc-
TOMapoBa) — L€ «3HaHHS, AKi HasBHI Y CBiIOMOCTi JIOOMHHU, & TAKOXK Ti€l CHiIBHOTH
JOJeH, A0 AKOi NeBHUM iHOMBIL HANEXHUTHY [1, c. 57]. JIIHTBOKpaiHO3HABCTBO AK ac-
NEKT BUKJIAJaHHS iHO3EMHUX MOB Ta rajly3b JIIHIBICTUKM Ma€ CBill BIacHUN MaTepia.
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