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FORMATION OF COMPLETE REFLEX CONSTRUCTIONS OF
FUTURE PEDAGOGUE IN THE EDUCATIONAL ENVIRONMENT
OF HIGHER EDUCATION

VikTORIY A ZHELANOVA

Abstract The article substantiates the relevance and expediency of the implementation of
reflexively orented education of a future teacher in a modern institution of higher education. The
eseenee of reflexive constricts of the future teacher as unity of reflexive competence and reflexively
deterministic constructs is revealed. The reflexive competence of the future teacher is defined as
protessional-personal metaguality and is represented in two planes 1) as an independent
comstruct; 2) as & determinant, which determines the development of reflexively saturated
constructs. In the context of reflexive determination, the mictivational, semantic and subjective
fields of personality are presented. The directions of the process of transformation of components
of reflexive competence, as well as motives, meanings, professional subjectivity in the plane of
thieir reflexive determination are revealed. The phenomenon of the educational environment of the
instiration of higher education is analyzed and attention is focused on its reflexjve arientation. The
logic and peculiarities of the formation of reflexive constructs of the future teacher in accordance
with the phases of the environment (adaptation to the environment, the active reproduction of the
environment by studerits, the active influence of students en the enviranment and fhe independent
creation of the environmenit) are highlighted.

Keywords: reflexive competence, reflexive determination, motivation, semantic sphere,
professional subjectivity of the future teacher. educational enwironment of higher education
institution, coeation enviranmendt.

1. INTRODUCTION

The most important trend of modem higher education in Ukraine is its reflective orientation
(1. Bech. N, Bibik, O. Savchenko). L. Stetsenko, 1. Kolesnikova believed, that the leading paradigm ;
rmodern education and scientific approaches is synthesized in a reflexive educational paradigm tha
Jims 1o create a certain environment for seli-knowledge, self-awareness and self-revelation of the
personality of the future specialist. Tts purpose is to form future specialist reflexive constructs. Als
known is the position regarding the justification of the idea that almost teflexive processes permeate
teacher professional activiry. Tt acquires & new, pedagogically directed content and this is what it 18
appropriate to call it a pedagogical (Y. Kulyutkin, G. Sukhobska) [6]. Humanization process bel
implemented at all levels of modem education requires increased reflection the knowledge o
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himself and hjgh sense of responsibililv for ancther person, This idea gave particular relevance ko
pedagogical reflection,

The phenomenon of pedagogical reflection is quite thoreugh research in pedagogy and psychology
(I. Bekh, A. Bizyayeva, N, Kuzmina, A. Markova, A. Rean. S. Sysoveva), However, in the context of the
problem of this article, we are based on a scientific direction in which the interpretation of pedagogical
reflection is comnected with the teacher's refloxive competence (0. Anisimoy, 0. Bodalov, A, Derkach,
Y. Kusheverska, 0. Polishchuk, T, Ulyanich), as well a4 on the concept of reflective determination of
activity and personality of A. Karpov [4],

We consider the recognition of the dominant rolé of reflective competence is absolutely justified, as
we face the problem of shortage of stadents professional quality, resulting in the lack of und erstanding
of the causes of various educational phenomena, perceptual illiteracy in stereotyping relationships with
children i the invasion of their I-space, in the unpredictability of professional activity. In studies A.
Bizyayeva, even appeared the term “deficit of reflection” I2]-

It should be noted that taking into: account the current trends in the implementation of the
environment of oriented education (M. Bratka, ¥, Manuylov, 5. Sergeev), the plane of formation of
reflexive canstructs of the future teacher is the educational environment of higher education mshutbion.
Thus relevance of the submitted article is abvious,

2. ANALYSIS AND DMSCUSSION

In previous studies, we have substantiated the conceptual model of reflexive constructs of the
future teacher, which reflects the results-oriented ssperts of vocational traming and consists of two
blocks [3]. The first block presents reflexive competence, which is thought to be sufficiently new
concept, which was formed in acmeology and is considered from the standpoint of methedology
(0. Anisimov) and reflexive psychology(l, Semenov, 5. Stepanov) as a professional quality of the
individual, the essence of which is the avaflability of readiness and professional reflection ability. The
5. Stepanov's approach is widely used, according to which reflexive competence = defined as the
professional quality of the ndividual, which allows the most effective and adequately to carry out
reflexive processes, the implementation of reflexive ability, which provides the process of development
and seli-development, promoles creative approach to professional activity, achievement of its
maximum efficiency and performance [7]. Ability to reflect as a special type of analysis of their
Activities lies at the basis of future teacher professional competence, and the formation of reflaxive
sompelence is one of the most important directions of its preparation in higher education institution.

Taking into account the outlined scientific positions. the author's mierpretation of the reflexive

“sompetence of future teachers is based on the understanding of it as a transversal meta-competence,
Which is an integrated characteristic of the individual, represented by a sot of components adequate to
he reflexive activity realized in the reflexive processes effective implementation and predetermine the
successful mastery of professional activity, namely:

= motivational-value component containing motives, value orientations. setting to reflexive
activity, positive, open I-concept;

cognitive, represented by special psychological and pedagogical, differential psychological,
seczo-psychological, autopsychological knowledpe as the theoretical basis of pedagogical reflection;
-~ operational-activity that contains the system of reflexive-analyvtical skills related bo self-
ledge and undeérstanding of another, self-assessment and evatuation of other people, independent
tation, analysis, design and correction of pedagogical technologies and their own activilies,
ted by gnostic. social-perceptual, design-constructive, organizational, communicative skills,
The reflexive competenice treatment as meta-campetence, allowed, on the one hand, to study the
menon that considered as an independent construct, and on the other - & & transverse quality
determines reflexively saturated constructs of the individual The above position enables the study

=etivation, semantic and subjective sphere of individual as a reflective saturated and roflesive
tred.
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Let's andlyze the phenomenon €5sence of reflexive ditermination, which is thoroughly considered
i the A. Karpov study. The scientist proves the deterministic reflection macro functions and considers
the leading among them the facilitating, inhibiting modeling and generative functions. Their totality
and specificity are invatiant with respect to those activity and personal structures that aze influenced by
reflection, These funictions are realized in two plans: situational and suprasituational. In the first case,
\he action of these functions equivalent role determination . reflection on the parameters and
characteristics of activity and the degree of personal qualities manifestation. Iy the second - their achiom
means that reflection manifests itself not only tn the activity and functioning of the mdividual, but alsa
torms them [4]. Tt should be noted that both of these positions are important in the jormal of our study,

We beliave, that the most “reflexive” the motivatian and sense sphere of the individual and i
subjectivity. Consider them in the plane of reflective determination.

Motivational sphere is rightly considered the core of the personality. There are a number of
rpretation of the nature, content and sfructure of these phenomena, and
she means of their formation. Consequently, we can sfale certain directions in determining the essence
of motives and considering them as needs {L. Bozhovich, ©. Kovalev, K. Platonov, L Stolyarenko}; as &
goal (0. Leontiev); as an incentive (V, Merlin, M. Jacobson); &5 an internal position of the person

as emotions, as an estimation (V. Aseev, A, Kovalev,

(L. Bozhovych); as a certaln “need state”,
P. Yakobson); as personal dispositions (D, Uznadze); as any of the root causes of activity (E. Tlyin).

Taking into account the above scientific approaches, we consider it expedient to understand the mutive
as a complex hierarchical formation of the persomality that integrates goals, needs, motivations, the
mternal position of the individual its certain emotions, personal dispositions, and evaluation attitudes,

Thie most “reflexive” is the interpretation of the motive as an irternal position, as an installation, as |
a goal, since “shifting the motive to the goal’ is assocated with the reflection of arbitrary human
behavior.

Wider than the motive s the motivation concept. Research motivation of future teachers takes inm-j
account the essence of the “motivational syndrome” concept (M. Bakshayeva), characterized by L
motivational system that displays the interaction and transformation process of the individual. Thes
leading forms of sootivational syndrome” are cognibive and professional motives, which respectively
constitute “cognitive motivational syndrome” and "professiornial motivational syndrome”, which aré
marifested and formed in the educational activity of the subject, on the one hand, as relatively
independent systems of motives, and from another - how fhe components of “general motivational
syndrome” are interrelated in their development [1]- '

The motivation of the individual interconnected and interdependent with its semanhic field:
according to research of D. Leontiev, 7. Rzhevska-Stefan, B. Sosnovsky and others.

In our study format, the meanings of personality are considered as a reflexively deterministic
construct, which is an element of the target orientation of fhe futuee teacher professional training, This
approach seems reasonable to us. since, as well as reflection, meanings are dominant in the regulation
of human life. We insist that the semantic scope of Puture teachers is a set of semantic entities and

relationships between them, praviding the semantic regulation of the profession. Undet the terms of
the structural and functional approach it distinguishes situational {(semantic unit) and stable {meaning
dispositions, personal values) semantic entity. ’ 4
In addition to the mentioned reflective
should be paid to his professional subjectivity,

scientific positions on the mte

deterministic constructs of the future teacher, atteniion |
since in the context of the current process of higher
sducation orientation on the “personal dimeénsion” the “subjective” qualities of the imdividual acquire
an increasing importance thal predetermine continuous gradual self-development, creative selfs
Jetermination and productive self-realizanion af the future specialist in the profession.

We regard the professional subject of the future teacher as an integrated professionally imporiant.
quality, which ensures the purposeful and optimal realization of their personal resources for solving:
professional and vital vasks and manifests jtself in the quest for self-realization, that is, to self-
“ctualization. The structure of professional subjectivity contains a subjects professional pesition,
pedagogical activity, subject experience, ability to reflect, anticipabion.
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Therefare, we have highlighted the essence of reflective constructs a future teacher. Next, consider
the logic of their transformation,

Taking mio account the above structure of reflexive competence, we note that the motivational
aspects of this phenomenon will be transformed as follows: motives, needs for reflexive activity,
reflexive setting, value attitude to reflection.

The development of cognitive and operational-activity components of teflection, respectively,
assoclated with the change of knowledge and skills from those that reflect the personal, intellectual
type of reflaction - to the knowledge and skills relating to cooperative and communicative Teflection,
That is, the reflection directed “on itself” is expanded by the reflection which directed “on others”,

Finally, on an occasional basis, reflection develops fram retrospective and situational - to a
promising one, which is associated with anticipatic processes.

Thus, the development of reflective futire teachers compelence is 3 process of - gradual
development components reflective competence towards their complications and the spread range
implementation of varous types of educational reflection synthesized in contextual reflection.

The process of transformation of coghitive motives in golng professional as a process of gradual
replacement of cognitive matives professional within the “general motivational syndrome® based
object changes its actual activities “biy-product” and a single-step motivational mastery of the general
scheme of the process.

Tt should be noted that the process of transformation of motives is associated with Sie general logic
aof constructing a motivational process that is a staged phenomencn, that is, a sequence of stages, each
of which performs a certain function and, in accordance with the interprefation of A. Faizullasy
represented by such stages.

1. The emergence of awareness and motivation, This phase is assoclated with the emergence of
mcentives, sources of activity. However, as we have already noted, motivation is not a motive, The first
step in the fermation of a real motive is his awareness. That's it - the key point of this stage.

4. Adoption of the motive. The leading content of this stage is the identification of incenfives with
the motivational and semantic entities of the individual, that is, the realization of the meaningful
function of motives,

3. Implementation of the motive. The content of this phase is associated with the transformation of
motives i a particular situation.

4. Fixing the motive. At this stage in the process of steady repetition of similar situations to
stimuilate specific needs is consolidating as a motive traits.

3. Actualization of impulses, This phase is associsted with repetitive situations consistently
apdating and meet the relevant requirements, leading to the consolidation of  muotivational tendencies
&5 mmer necessity, habit [20].

Analytical review of motivational stages of the process gives rise clarify mechanisms saturation
Feflective awareness, identification with certain incentives motivational personal semantic entities,

Thus, there is a clear reflective conditionality and saturation motivational aspects of personality of
Sunme teacher. They relate to the implementation of many types of pedagogical reflection; namely;
personal, cooperative, communicative, situational, perspective.

The semantic sphere of the future teacher in accordance with the ideas of the dynamic approach is
cted with the meaningful formation, sense consciousness and phony construction in the “small
ics” of meanings, within which there is a series of successive transformations of Hie components
=emantic sphere, connected with the ascent of the hierarchy of intrapersonal structubes. Ontologically
=S process represents transcendence, that Is, the constant production and renewal of semantic sphere
Kalyesnikava) [5].
Specifies that sense-formation s identified by us with the emergence of semantic entities, Al the
aome, we tum to the classical “development zones® (L. Vygotsky) and the well-known
ogical sequence “eniry into the development zone - the zone of achisal development - the zone
nearest development - the zone of self-development”, which are determinant in the trends of the
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formation of meaning, The meaningfulness and sensibility of the future teacher of the elementary
classes is the verbalization of meaning and its reflection,

The dynamics of semantic generates a constant interaction between situational meaning and
manifestations of those semantic structures, claiming the status of stable. The semantic personality
development correspands to logic from individual to general,

Thus, the development of the semantic sphere of the future teacher is' carried out In several
directions, namely: 1) the transformation of situational semantic structures (personal meaning. semantic
setting, sensory-forming motives) into stable (semantic constrocts, semantic disposition, personal
values); 2) “sense-saturatior” from the minimum to the maximum state on the basiz of “refinement and
expansion” (V. Zinchenko); 3) the hierarchy of meanings, their “crystallization” {O. Leontiev); 4) the
change of dynamic semantic processés in sequence: sense formation, sense consciousness, sentiment
canstruction.

Development of future teacher professional subjectivity is understood as & process of successive
transformation components subjectivity professional future specialist, which is subjective, professional
attitude, educational activity, subjective experience, ability to reflection, anticipation.

Taking into account the above-mentioned positions regarding the charactenstics of the siructural
components of the subject's sphere of the future teacher, as well as the criteria for their formation, we
will define their transformational peculiarities.

Subjective professional position is transformed from the orientation of “the result” to the
orientation “on the process”, on the means of conducting educational and professional activities; trom
the prictity of personal values to the coordination of personal values with the professional and the
priority of professional values; from unconscious assimilation of social norms and standards without
regard to professional ackivity to a conscicus assimilation of social norms and standards, when the’.
subject is already determining his position towards them; from lack of initiative and responsibility to
the student's initiative and responsible attitude to education. In general, the development of a
subjective position 15 the stage of onientation, enrichment, implementation.

Educational activity is modified from the unconscious to the conscious, from situational to
suprasituative, not adapted (V. Petrovsky) integrative activity (K. Abulkhanova-Slavskal.

Subjective experience develops along the line: value experience, operational expenence, experisnce
of reflection, experience of the usual activation, experience of cooperation,

Anticipating ts fransformed from the ability to predict the results of its own activity to the ability fo
sredict the actions of others, as well as to the ability to predict the effects of interaction with students.

Further, taking into account the essence of the reflexive constructs and the peculiarities of their
transformation, we characterize the logic of their formation in the reflexively oriented educational
environment of the institution of higher education as a multilevel pedagogically organized system of
conditions and opportunities that contribute to the effectiveness of the process of formation of reflective
constructs of the Individual within certain stages of the educational environment.

The first stage of the formation of the environment (ist course of study at the institution of higher
education), This period of education coincides with the phase of adaptation to the conditions of the
specified environment, when the student begins to correlate their capabilities and needs with the
capabilities of the environment and between them there is a contradiction. The objectives of this phase
are: 1) the formation of motives for understanding the purpose of the profession In society, professional
interests, professional expectations, the implementation of the incentive funchon of motivation; 2) the:
formation of reflection as a basic personal formation; 3} the formation of situational semantic entities,
namely, personal meanings, semantic installation to future professional activities; 4) the formation of
subjectivity as a personal construct, consisting m stimulating the needs in the development of its
subjectivity, in self-knowledge, claritying its subject potential.

The formation of the medium during this period is associated with the realization of objective
environmental conditions, that is, with the actualization of the motivational, reflexive, semantic,
subjective potential of the fundamental educational disciplines, which at this stage are “Introduction ta
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the Speciaity”, “Pedagogy” (integrated course) , section “General Fundamentals of Pedagogy”, as well
as contextualization of educational material.

We offer at an early stage of education to use some form of training, which s given by the
professional and personal context professional activity of future teachers. At the same time, knowledge
ceases to be abstract and superimposed on the “canvas of professional activity” (terminology
A Verbitsky). Such are lectures of contextial type. non-auditory tasks of reflexive orientation (drawing
"My portrait in the rays of the sun”, “Self-description”, auto-essay “What do | want to change in
myself?™), which are based on the method of mtrospection {from the Latin mtrospects - to look inside),
which is to observe their own feelings, thoughts, that is, self-observation. Regarding the interpretation
of “other”, it Is expedient to use the analysis of pedagogical sifuations, but not as an independant
organizational form of contextual education, but as a method of teaching. An example can be
situations-antipodes that illustrate the " positive” and "megative” teachers. In the process of analyzing
such sitwations, students state the formation or absence of certain professional qualities of the teacher,
and also correlate their “T-image” of a professional with the protessional “T" of another teacher, Add
that these “antipodes sitnation”, provides students with several alternatives that opportunity to make
choires based on their semantic advantage. Besides changmg the options is # common mental
technique (F. Vasilyuk, N, Myronenkova),

The student during this period adapis to the conditions of the educational environment, is its
object, their relations in the system “environment — student” are defined as “subject-object”. The
environment 1s considered as a factor in the formation of personality; and the student - as an object that
adopts this influence and begins to realize itself in the environment. The student's state of being in the
environment is formed.

The secand stage of the formation of the environment {1, I courses m higher education), This
period coincides with the phase of the student's active repraduction of the educational environment,
Student information relates a study with professional situations and uses it as & functon of the means
to achieving their action. Information for the student acquires a personal sense.

The objectives of this phase are as foliows: 1) the formation of precisely professional motivation, the
realization of the purpose-forming, regulatory function of the motives; 2) the formation of reflection as
2 significant professional quality; 3) formation of stable semantic formations, namely - fived semantic
installation; 4) formation of the primary professional subjectivity; 5) the formation of certain
communicative skills that reflect the social context of the future profession.

The formation of the environment in this period is connected, as in the previous stage, with the
realization of objective environmental conditions, that is, with the slucidation of the professional

potential of the educational discipline "Pedagogy”, namely the sections “Theory of education”,
“Diidactics”, However, special conditions are created that invelve the development of special courses of
# certain orientation. Such a condifion within the framework of quasi-professional activity is the
decipline “Theory and methodelogy for solving . professional and pedagogical tasks”, which is
wepresented by a triad of training courses, namely: 1) "Analysis of Pedagogical Situations™ (I course):
'I} “Modeling of the Pedagogical Process” {TI] course): 3} "Designing a Pedagogical System™ (IV COUrEE)
Note that in such a format pedagogical situations and tasks are used not as learning methods, but
mdependent organizational forms of studyin g context-type, which contain significant potential for
ucing in the process of professional training of the teacher of primary classes of motivation-
ulating, reflexive-forming, sensory-shaping subject-forming, soclal professional contoxts of the
specialist;
What is happening in the educational environment in the phase of its actlve reproduction by
57 1. “lmmersion in itself” changes, “immersion in the profession”, 2. There is a shift in
tion from the subject of cognitive activity to the subject of quasi-professional activity, there are
by professional motives, the student accepts them, the motivation it already identified with the
3 Appealing to oneself, which was associated with personal reflection, spread mtellectial
3an, as well as appeal to others, formed a communicative interpersonal, social types of
opiwcal reflection. That s, the sphere of reflection becomes, in addition 1o self-awareness, also
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thinking and communication. Contextual reflection is already formed as a professionally significant
quality of the elementary school teacher. 4. Beginming to form persistent semantic structures that
become sensibleconcemed. That student is already able to make a conscious choice of semantic, but so
far only in certain situations. There is disclosure, understanding of professional sense. 5, The primary
professional subjectivity of future educators is formed, which manifests itself in- the emergence of
supersituative activity, experience of cooperation, situational self-actualization. 6. A student acquures
certain communication models that are inherent In future protessional activities in the process of
implementing its social context.

Consequently, there is no doubt that the educstional environmeni is expanding, Objective
conditions are supplemented by specially created ones, which result in the growth of the immersion of
the environment. That is, the student and the environment are already subjects, their relationships
become “inter-subject” in the context of increasing interachvity of the environment.

The third stage of the formation of the environment {IV courses in higher education). During this
period, the student actually occupies the position of a specialist and his activities become content, forms
and technologies professional. The tasks of this stage are as follows: 1) consolidation and updating of
professional motives, implementation of corrective motive functions; 2) the lormation of reflexive
compelence as & significant professional quality; 3) realization of the . deterministic function of
reflection: 4) mastering all components of the integral mechanism of reflection; 5) the formation of
stable professional semantic entities, namely - semantic disposition, the implementation of the process
of sensual construction; &) the formation of a professional subjectivity; 7) the formation of a system of
gkills that reflects the social context of the future profess:on.

Within this period, as in the previous stages; both objective and specially created conditions of the
reflection-context environment are realized. A leading feature of the environment is the priority of
group forms of students’' work, based on discussions, dialogue. polylogue. This form of orgenization of
students together promotes professional contexts future specialist. During this period, pedagogicel
reflection already acquires the status of reflexive competenwe 45 a holistic, integrated professional-
personal quality, as well as its determinatory functions are mmplemented in relation to the motivational,
semantic, and subject areas of future educators. We insist that effective within the educational and
professional activities are not just a form of group work, and those that can realize the whole cycle
reflexive process. Such, for example, is the technology for the formation of the reflexive activity of the
Dhatch scientist F. Korthagen [9], reflexion engineering “reflexive team” (the idea of the Norwegian
specialist Tom Anderson) [8],

We state changes that coincide with the phase of active influence of students on the environment
and independent creation of it. 1. There is a reflexive and semantic smmersion of ‘a student n the future
profession. 2. The process of transformation of coghitive motives into a professional is determined by
the shift in motivation from the subject of guasi-professional activity to the subject of professional
activity, and the consclidation and updating of the incentive fakes place. 3. Reflexive processes are
spreading by cooperative reflection, that is, all the leading types of pedagogical reflection are already
realized. [t becomes a complex, integrated quality of persanality, namely, the context reflection, which
is the basis of reflexive competence. 4. The determinational fmctions of reflection concerning the
motivational, semantic, and subject areas of the future specialist are actively implemented. 5. A stable
semantic attitude towards the future profession of a primary school teacher s supplemented by a
semantic attitude to the personality of a junior pupil. Mamfestations of meaning are associated with the
realization of meaning during certain events, as well as the emergence of & “semantic trace”
(1. Abakumova). 6. A student is already aimed at self-actualization and self-actualization in the future
profession, there is a troe awareness of the subject's professional position. 7. Shudent acquires models of
dialegically-directional discussion.
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3. CONCLUSIONS

Thus, the article presents the essence and structure of the refléctive constructs of the future teacher.
Represented reflexive competence, as an end-to-end metaquality, which is an mtegrated personality
tralf, represented by a set of components, adequate to reflexive activity, realized in the effective
implementation of reflexive processes and predetermine the successful mastery of professional actvity.
Such components are: motivational-value, cognitive, operational-activity,

Froved that self-reflective competence is reflective construct and determinant that leads to fhe
development of reflexive saturated constructs that are motivational, semantic sphere of the individual,
his professional sulvjectivity,

The plane of formation of reflexive constracts of the future teacher is the educational environment
of higher education mstitution as a multilevel pedagogically organized system of conditions and
opportunities that contribute to the effectivencss of the process of formation of refleciive constructs of
the individual within certain stages of the environment (adaptation to the conditions of the indicated
medium, the active reproduction of the environment by students, the active influence of students on
environment and independent ¢reation of it). The formation of the medium at all stages is associated
with the realization of objective and specially created external and internal environment conditions that
are aumed at forming reflexive competence and reflexively determined cotstructs of the personallty of
the future specialist, namely, motivation, meanings, and professional subjectivity, The criteria for the
quality of the environment are immersion, presence, Interactivity as the leading characteristics of
reflexively oriented educational environment. Given the complexity and multidimensionality of the
presented problem, there i an obvious need for substantiation and development of a coherent
techmology for the formation of reflexive constructs of the future teacher.
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Weaanosa Bixvopin. (POpMyBaTHRE CYRYHHOCT]  pediaercH BHI KORCTPYETIE  MaRGyTHROTO LIEAATOIE B
ocEiTHREOMY CEPEIUAIIT JARADAY ot ocEiTn  AKypmax Hlpuxapramciioe yHiRECUmENTy  LMakT Barnas
Creariurxa, & (1) (2019, 2836,

¥ cratTi oOIPYHTONARD. AKIVAALRICTE i soiiakEcTh BOpoRALEEHHR PedueRciEl sopieRTouaNol
DCUITH MARDYTHSOTO TICAATOrA B CYHacHoMy sakaan wnoi ocsimn. PoaspwTo cymmicTs pedresciRHI
KORCTpYRTIE WMaifyTiHhore Meaarora 2 canocr  pedhsekcuncl - KOMIETENTIOCTL Ta pedrekcamiin
ASTepMiHOBAIIN - KOHCTPYETIR. Peduexcnify sOMTeTCHTHICTL MAlDyrRoTO MeJAror? BRIENEHD 2R
podeciiFo-oCoHCTICIY METAXEICTE | PETTPEsEATORAHD ¥ ABGK TLAOMIHAY. 1) 4% camocTiiHh KOHCTPYRT, 2y
Ak ACTEPMITANTY, W0 IYMOBANE POSBITOR pedARKCMEHD  HIACHIRITE FOMCTPYRHE ¥ ROHTERCTE
pecdhaescuREOL AeTepsinanil npeAcTanIeHo MOTHBALINHY, CMHCAOEY Ta cyi gxrhy cdpepy ocobicTooTh
PoskpHTO HAMPEMN TTPOLECY Tpacopmanii CALFHEL pedracksiERol SOMIIETEITHOCT, @ TAKOH MOTIRIE,
cnepcain, npodeciimo o exmocT ¥ aommas i pedaekcmiol derepyia, MpoanaaisonaHo drerionen
OCEITHLOTD CCPEADTNILA 3aRARAY pRIITOT DCRITI 6 SOCEPEARERD YIaTY Bl froro peduescHREIL oplerTail.
BricniTAete A0viEy Ta ocofansocTi QopMysaiid pedraekc BN KORCTPYETIE MadbyTHROTO NeAAror
CYTOADCTO  CTAMAM  (EPEAOSUITEYTROPEHHY {2aAanFANIE 4D YMOD CEPCAOEMING; ARTITENE ELATRODEHIIT

CEPCAOBTILIA CTYACTTAMIL 2 CTHERILHA ETLIMD CTVASHTIE HA Cepelosnine =a CAMOCTIfTITE f1010 CTROPETHA),

Kaouoei capsa peduiesciEHA EOMOCTEHTHICTE,  pediiekruERz ACTEPMIMATIN,  WMOTHIMLIR
cumrcAoEa ofeps, TpodeciisEa ey exTHiCTE MafliyTHLOTO TIRAATONE, OCRITHE CRpeatuIe SR el
OCRITIL CEPeAORIIEY TROPEHHA.




