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Abstract: Psychological and pedagogical support is considered as a type of activity in
which psychological and pedagogica conditions are created for the successful learning
and development of each student, as a complex, multi-faceted process of interaction
between students and teachers. This study introduces new paths for research into the
appropriate profile of mentors to effectively accompany university students.
Comparative evidence-based research indicates that students who ask for assistance
from ingtitutional resources are more likely to be satisfied and perform better;
however, when an integrative approach is used to combine institutional support and
internal team environments for students' academic engagement and psychological
well-being, the best outcomes are obtained.
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1Introduction

Institutions of higher education are part of a system intended to
foster the creation and growth of the individua as a
communication and knowledge subject. The role of higher
education institutions' psychologica and pedagogical services
has grown in this regard, offering the conditions necessary for
the development of each person’s subjective potentia and a
better understanding by a young person of the paths leading to
his or her professional and personal development during their
time in college. This helps the student feel more stable
psychologically and be able to overcome a variety of obstacles.
A university’s support system entails establishing unique
educational and psychological settings for each student’'s
effective individual growth, including the self-development of
juniors above all. It is generaly the case that first-year students
have the most difficulty breaking through the barrier of adaption
[13].

Furthermore, one of the main concerns facing higher education
globally is the mental health of its students. Prevalence studies,
which show that the severity of mental health issues is rising
across student populations and that a significant percentage of
students - higher than the general community - are dealing with
moderate-to-severe levels of stress, anxiety, and depression, are
at least partly responsible for thisincreased attention [1].

Over the past fifteen years, studies have consistently shown that
mental health issues, including depression, anxiety, stress,
suicidal thoughts, and self-harm, are very common among
college students worldwide, including in the US, China,
Malaysia, Turkey, Brazil, Belgium, and France [20]. Austraiais
likewise witnessing a similar trend. For instance, 83.9% of 6479
undergraduate and graduate students from two institutions who
participated in the study showed increased psychological distress
levels. One university’s coursework study of 4258 undergraduate
and master’'s students revealed that one in four of them had
significant levels of stress, anxiety, or depressive symptoms. A
more recent study using 14,880 students from the same
university found that 5% had tried suicide or self-harmed, 80%
were worried about their mental or emotional health, and 1in 5

were presently dealing with a mental health issue [20]. These
kinds of findings have prompted some academics to conclude
that there is a “mental health crisis” at Australian universities
[16].

Psychological discomfort in students can have a deleterious
effect on their motivation, attention span, cognitive abilities, and
success. It can also raise their risk of attrition and suicidal
thoughts and actions [5]. Because of this, it is essentia that
academic institutions use evidence-based practices and
techniques to address the mental health and wellness of their
students.

The Australian government’s independent research and advisory
body, the Productivity Commission, released the Mental Health
Inquiry Report in 2020 and suggested that the government adopt
a more cross-portfolio and strategic approach to mental health
promotion (Productivity Commission, 2020). A recommendation
made was to update the Higher Education Standards Framework
2015 (ACT) to mandate that al postsecondary educational
establishments create a plan for the mental health and wellness
of their students. It also suggested that guidelines on how to
effectively assist students mental health and wellness be
provided by the government to tertiary education providers,
either directly or through commissioning. A 2017 report by
Orygen, Australia’s leading youth mental health organization,
underscored the urgent need for higher education institutions to
develop their own strategies and policies to support students
mental health and wellbeing [15]. This was several years before
the Productivity Commission’s (2020) report. The absence of
precise guidelines on the role of universities in assisting
students’ mental health and welfare was highlighted in this
paper, “Under the radar: the mental heath of Australian
university students’. The Australian Department of Health then
gave Orygen funding in 2018 so that it could create a mental
health framework for colleges. Six guiding concepts comprise
this approach [18]:

1. Approaches to mental health and welfare that take into
account students needs, viewpoints, and actual
experiences improve the educational experience for them.

2. A learning environment that supports students mental
health and wellness is something that all members of the
university community contribute to.

3. University communities that are mentally healthy enable
involvement, create a varied and inclusive atmosphere,
build connections, and encourage both persona and
academic success.

4.  Coordination and coordinated efforts increase the response
to mental health and wellness.

5. Students can get timely, relevant, and effective services
and assistance to address their needs related to mental
health and wellness.

6. Evidence-based innovation and continuous improvement
contribute to our understanding of what promotes the
mental health and wellbeing of students.

The importance of universities in creating supportive, health-
promoting environments and creating policies for the overal
welfare of the institution is also becoming more widely
acknowledged [23]. Universities should prioritize assisting
students’ mental health and wellness in addition to their moral
need to safeguard everyone's safety, as psychological discomfort
has been shown to negatively impact students academic
motivation, retention, and accomplishment.

From a substantive perspective, psychological and pedagogical
support for a student's professiona training within the
framework of a multi-level organization of educational activities
can be described as a process that helps a future specialist
develop avariety of personal attributes, including [14]:
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. Capacity  and preparedness  for autonomous,
knowledgeable, free, and responsible decision-making

. A desire for self-improvement, autonomous professional
growth, and professional training upon graduation

. Psychological preparedness for a career in line with the
obtained professional certification.

The primary objective of pedagogica and psychological support
is to empower the teacher to assist each student in achieving
success. The instructor needs to take charge of the situation,
decide how each student will be interacted with, and assess his
or her own development possibilities. The following is a
definition of the tasks associated with psychological and
pedagogical support: fostering a climate of safety and trust
within  the teacher-student relationship; and offering
psychological and pedagogica support in the effective
professional training of university students in changing social
situations.

A series of activities conducted by experts in the fields of
psychophysiology and professiona selection for psychological
diagnostics and psychologica and pedagogical training of senior
schoolchildren and students can be summed up as the essence of
professional and psychological support in the learning process.
These activities involve identifying and thoroughly examining
the unique psychological characteristics of individuals who are
having difficulty learning and adapting, as well as addressing
their functional state and performance.

The goas of psychologica and pedagogical support are to
improve the overall quality of specialized training, the creation
and development of personally and professionally significant
traits, and the adaptive capacity and efficacy of educational
activities. The following are the primary tasks of educational and
psychological assistance [22]:

= Assessment of the structure of intelligence and type of
intellectual activity

. Determination of the professional orientation of senior
schoolchildren and  designing of  differentiated
psychological recommendations for choosing a future
profession

= Forecasting the success of learning and socio-
psychological adaptation in an educational institution

= Formation and maintenance of motivation for learning and
professional activity

. Identification of persons requiring psychological assistance
in the process of preparation for admission and at the initial
stage of study at a university

. Conducting psychological trainings and psychological and
pedagogical classes;

. Conducting psychophysiological correction activities with
persons experiencing adaptation difficulties.

The main objective of psychophysiological support activities is
to achieve functiond comfort, in which there is a
correspondence between the means and conditions of
educational activity and the functional capabilities of the body;
learning in this case is accompanied by a positive attitude
towards it with adequate mobilization of physiologica and
mental functions, which ensures the preservation of health, high
performance, and professional longevity.

Higher education has changed in a number of ways within the
past ten years. The necessity to maintain it updated throughout
the COVID-19 epidemic, be able to teach remotely, and have as
minimal of an influence on academic life as possible may have
been the most recent and significant one. The introduction of
persona attention, accompanying, or mentorship programs -
which have taken on alife of their own and are now a common
theme in many universities - is another noteworthy development
[11]. Researching and evaluating these programs and their
results represent pertinent scientific tasks in the current stage of
higher education transformation and increasingly unstable
environment. Universities across the globe are offering an
increasing number of accompaniment and mentoring programs.

2 Materialsand Methods

The theoretical basis of the study was the theory of professional
development and formation, the theory of pedagogical assistance
and support, the theory of pedagogical support for students,
subject-activity theory, and a personality-oriented approach to
education. The methods of anadysis and generdlization of
advanced pedagogical experience were used.

3 Resultsand Discussion

The long-standing problem of psychological well-being affects
university students all across the world. A university education
represents a major life shift, requiring students to adapt to a
number of new academic, social, and cultural expectations.
Student well-being may be impacted by a number of elements,
such as the change in pedagogy, learning resources, and
environment, as well as relationship support. Thisis particularly
true for management education, where students must acquire a
wide range of professional and personal abilities through in-class
and extracurricular activities in a condensed amount of time due
to the demanding and intense course structure [6]. Students can
aso have to spend alot of time away from home. They could be
enrolled in residential programs in large numbers. These
elements can al negatively impact their wellbeing. Research on
graduate students has shown that 40% of them exhibit signs of
mental illness [10], and 51% of them report experiencing
psychological discomfort [17]. Formal and informal assistance
from many sources is one of the key elements that might
improve the well-being of students.

Chaudhry et al.'s analysis [6] of data from 309 management
students at Indian universities using structural equation modeling
and hierarchical regression demonstrates a positive relationship
between students' psychological well-being and supportive
institutional and familial environments as well as a positive
internal  team environment. The relationship between a
supportive home environment and psychological well-being as
well as afavorable internal team environment and psychological
well-being is partialy mediated by academic involvement.
Furthermore, the relationship between institutional support and
psychological well-being is totally mediated by academic
involvement. The study emphasizes how important it is for
students’ academic engagement and psychologica well-being to
have a supportive internal team environment and institutional
support, as well as how academic engagement affects
psychological well-being. The significance of an internal team
environment is supported by U.S. statistics. While the number of
disclosures has increased significantly in tandem with students
seeking mental health support at universities, it is concerning to
note that, according to the graph below (see Fig. 1), only about
30% of students feel comfortable discussing problems with their
academic advisers, and even fewer feel comfortable disclosing to
university support teams.

Figure 1. Individuals and groups on campus that students feel
most comfortable sharing perspective with about issues of
importance [3]

Psychological and pedagogical support for the professional
development of future specialists is defined in the literature as a
system of tools and methods created by a teacher to develop
students' ability to make optima decisions in various
professional or life situations that contribute to their
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development as an individual and as a future specidist [22]. At
the same time, the process of support in higher education is
considered as a multi-level interaction of the educational process
subjects [19]. The essence of the idea of pedagogical support isa
comprehensive approach to solving development problems.

Student support services are crucial to enhancing the educational
process and promoting student success. These services
encompass a broad spectrum of programs and resources
designed to support students' academic, emotional, social, and
financial needs. The following are some sdient features that
underscore the significance of student support services:

1. Academic Support: Programs like study skills seminars,
writing centers, and tutoring assist students in
understanding the subject, developing better study habits,
and achieving academic success. These programs can have
a big impact on a student’s retention and academic success
by giving them access to extralearning materials.

2. Counsding and Mentad Heath Services: Students
achievement and general well-being are directly correlated
with their mental health. Whether they have to do with
stress, anxiety, depression, or other mental health concerns,
counseling services provide a secure environment for
students to talk about their worries and difficulties. These
programs are essential in raising awareness of mental
health issues and provide the assistance required to deal
with both academic and emotional obstacles.

3. Career Services. By assisting students in developing
necessary skills, exploring career choices, and making
connections with possible employers, career counseling,
resume workshops, internship opportunities, and job fairs
help students become ready for the workforce. These
programs are crucia in supporting students as they move
from school to the workforce.

4.  Disability Services: Ensuring equitable access to education
for individuals with disabilities is made possible via
student support in higher education. Fairness and the
ability for every student to engage completely in their
education depend on accommodations including longer
exam times, note-taking services, and adaptive technology.

5. Socia and Cultural Integration: A key component of
integration is the value of student support services. It can
be difficult for many students to integrate into the campus
community, particularly those who come from
marginalized groups or have overseas origins. In addition
to enhancing campus culture, initiatives that support
diversity, inclusiveness, and cultural interaction also make
students feel included and appreciated.

It is impossible to overstate the significance of student support
programs. Support services are essentia in creating a welcoming
and inclusive learning environment because they attend to the
whole requirements of the students. They support not just
academic achievement but aso the growth of well-rounded
people who are equipped to meet obstacles in life and make
va uable contributions to society.

According to Diaz-L6pez [8], mentoring is a fortunate chance to
help students in negotiating the back-and-forth between their
experiences and their perception of their present situation and
surroundings. The mentee makes a place for introspection when
their mentor is around, thinking back on their experiences, the
decisions they have made, and how these things have caused
them to reevaluate their beliefs and make decisions that will
affect their day-to-day lives when they go back to their
experiences.

Consequently, it is clear that mentoring cannot be reduced to a
simple relationship in which the accompanying individual’s
advancement is the primary goal. According to Diaz-L6pez [8],
mentoring is a relationship based on trust between the mentor
and the mentee in a setting where there is consistency, trust, and
the mentor's capacity to offer advise based on personal
experiences. For the mentee, who takes on the role of the
protagonist, freedom, quiet times, freedom from others, and
confidentiality are al important. On the other hand, the mentor

takes on a helping position and promotes an environment of
acceptance and respect.

A trainer with a focus on formative accompaniment should serve
as the mentor during the educational accompaniment process in
higher education, rather than just being a highly experienced
professional of a higher rank. As a result, a mentor has to be
highly technically prepared, have a strong theoretical foundation,
be genuinely committed to their mentee, have consistent internal
motivation, and be steadfast in their objective while also being
flexible enough to adjust to changing conditions. Being a mentor
demands having real people who can be redl life instructors, real
witnesses, and real life guides for their mentees, helping them on
their own path to satisfaction and personal progress. This is a
never-ending process that has been replete with both
accomplishments and problems.

Universities have a significant role in the lives of both
instructors and students as centers of culture, its production, and
transmission. These are multidisciplinary communities that work
to guarantee that every entity receives the reasonably priced,
high-quality, continuous care that they occasionaly sorely
require. Inequalities in access to education and academic
assistance may be eliminated and prevented with the use of
comprehensive, culturaly relevant university services, which
can also lessen the barriers to accessing psychological and other
services and integrate them into the educational system.
Maintaining the availability of mental health servicesis essential
to successfully addressing the diverse needs of students. When
comprehensive mental health services are provided using
systemic practices - a multilayered, multidimensional system of
the other two structures, as seen in the Intervention Response
Model (RTI), Positive Behavior Interventions and Supports
(PBIS) programs, and other models - they are most successful
(7.

In their study, Garcia-Cardo et a. [11] analyzed the various
curricula offered by sixty Spanish institutions. The pertinent data
gathered for this study pertains to the presence of an
accompanying program, the mentor function it fulfills, and the
program’s duration. Additional data gathered from the search
pertains to the nature of mentorship programs, including whether
they are official, governed, or associated with certain courses. In
the event that an evaluation is used, the assessment processes are
also provided at the end. Following the analysis produced during
the research, the Francisco de Vitoria University mentor-mentee
program is described in depth, emphasizing how it differs from
other programs and how it helps students. Out of 60 institutions,
the preliminary findings indicated that 42 were public, 18 were
private, and only 17 did not have any kind of student mentorship
program. Twelve of these ingtitutions were state-run, and five
were private. There were over 54 mentoring programs, the
majority of which were exclusive to each of the 43 colleges that
had a mentoring program, plan, or initiative (see Figure 1).
Three private universities, the Universidad San Pablo CEU, the
Francisco de Vitoria University (UFV), and the University of
Navarra, have two, five, and four programs, respectively, while
only three public universities, the University of Granada, the
University of Seville, and Carlos Ill University, offer two
programs each.

Of the 54 Accompanying Programs, 29 had a mentor who is a
degree-seeking five-year student. The majority of the programs
(from 15 institutions) included mentoring as an integral part of
their teaching duties, with a teacher in charge of supervising the
process. Alumni oversee the programs at four universities: CEU
San Pablo University and the Pontifical University of Comillas,
both in the Comunidad de Madrid; two are private, one is public
(Universidad Carlos 1ll and Universidad Politécnica de
Cartagena). Additionally, UFV has a special program in Spain
tha employs 264 mentors, 83 of whom were employed
specifically to perform mentoring duties. Only three other
private colleges throughout the remainder of Spain provide their
students any kind of accompanying. Out all the universities that
get funding from the accompanying programs, only eleven
provide programs that are open to all students. all these, five are
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located in Madrid and eight are private. Interestingly, al of these
colleges depend on instructors, professionals, and even trained
staff to accompany students. Only one of the other three public
colleges provides accompaniment, which is given by seniors.
There are just seven universities with professional development
programs, three of which are public.

Although Garcia-Cardo et a. [11] et a. assert that virtually
every ingtitution uses the same model and methodology, young
Spanish university students in Galicia and Murcia are not that
different from one another. They all have to answer the same
questions on their psychological makeup, experience levels, and
historical background, including “Have | picked the right
degree?’ or “After | graduate, will | be able to obtain
employment?’ In light of this situation, it is critical to decide
how to support these students and give them surroundings and
learning opportunities that will enable them to achieve their
academic, professional, and personal objectives.

It should be mentioned that, generally speaking, students in
Spain have a number of rights regarding their academic
education under the present Organic Law of the University
System (LOSU in Spanish). These rights include assistance for
mental and emotional health care, psycho-pedagogical counsel,
and access to a tutorial and advising system. Students also have
the right to knowledge about events that impact them, guidance,
and access to a guidance service that helps them plan their
course in school and makes it easier for them to integrate
socially and professionaly. In addition, students can get
academic credit for their participation in service-learning
projects, student representation, solidarity events, mentorship
programs at their universities, and more.

Interestingly, empirical research indicates that in several nations,
private universities accompaniment procedures typicaly last
longer than those of public universities. These universities also
provide a greater variety of programs for both incoming and
outgoing students, as well as those with particular needs, like
international students[1].

Person-centered thinking (PCT) tools, according to Zatkova et
al. [28], are systematic approaches to guarantee that education is
fulfilling the requirements of every young learner,
acknowledging that every student has a different manner of
communicating, learning, forming connections, and making
decisions. Person-centered planning (PCP) and PCT integrate the
principles of positive psychology, humanism, and solution-
focused methodologies. It seeks to highlight personal qualities
rather than flaws and promotes jointly developed, practica
solutions as opposed to ones that are dictated by the needs of the
service.

A PCT tool caled the One-Page Profile (OPP) requires students
to describe al of their positive traits, skills, and abilities by
learning what other people find admirable, appealing, and
vauable about them. With an emphasis on psychosocia support
and assisting others in the ingtitution or community, OPP
provides professors with information on how they may assist
students in utilizing their abilities in overcoming everyday
obstacles [21]. One-Page Profiles provide a synopsis of the
following: (i) what others find admirable and like about the
student (using the ‘Appreciation’ tool); (ii) what the student
values (using several tools); and (iii) the best ways to assist the
student (using multiple tools). [21]. According to Sanderson et
al., OPP are away to begin using a person-centered approach by
gathering particular information on an individual’s personality.

There are various benefits of employing a One-Page Profile in
higher education, such as assisting professors to comprehend the
student”s distinctive personality, enabling a rapid comprehension
as to what is significant to the individual in the profile. It is
feasible to guarantee that decisions are made with the student’s
interests, safety, and learning possibilities in mind, al while
promoting their well-being. OnePage Profiles are particularly
useful for students with special education needs since they
enable lecturers to identify any adjustments that can assist the
student have a “better day”. Additionally, they give students the

precise assistance they need in the correct circumstances to
enable them to progress as much as possible. Students also gain
from being heard when activities and support plans for positive
change, such career goals, are created [27].

Each student has the chance to express themselves verbally and
visualy through OPPs. While their sole objective is to answer
three particular questions, students have the option to express
themselves through color, sketching, and the use of other
materials. It is a fun and enjoyable manner of presenting
knowledge informally. Students can use a variety of innovative
handwriting methods or computer applications to complete the
OPP[9].

In order to get a better understanding of how students use
campus resources, Johnson et a.’s study [12] examines the help-
seeking behavior of Foundation Program and Undergraduate
students at Qatar University (QU) via their usage of these
resources. The study looks at the relationship between students’
achievement and perseverance in two consecutive semesters -
Spring 2019 and Fall 2019 - and their help-seeking behavior as
demonstrated by services. The results show a strong correlation
between student services and perseverance and achievement.
There was a noteworthy distinction seen between the majors of
at-risk students and those in STEM and non-STEM fields. The
authors stress that a supportive learning environment that helps
students recognize their issues and access on-campus resources
increases their want to learn and advances their academic
achievement. Students who used the support services, both at-
risk and general, had a higher chance of succeeding and
continuing their education by registering for the next semester
[12].

Likewise, Johnson's study found no distinctions between
country and gender with regard to help-seeking behavior
throughout the course of the two semesters. Students who are
sufficiently aware of available resources can act in a help-
seeking manner at any moment. From this angle, given their
knowledge of the student support programs, it may be said that
students exhibited help-seeking behavior.

Students can choose from a wide range of services. For instance,
the following student services are offered by Qatar University.
Academic support services include peer tutoring, study skills
workshops, writing and language assistance, career counseling
and exploration (counseling and professional development to
prepare students to compete for the best career opportunities),
student counseling (helping students overcome psychological,
behavioral, social, and emotional disorders and difficulties that
may affect their performance), and inclusion and accessibility
services [24].

Because university programs consistently mentor students who
confront difficulties and adopt help-seeking behavior from
ingtitutional  sources, these students often exhibit greater
performance over time [2]. Less awareness of academic courses,
university projects, personal problems, and having poorer mental
health to study modules are among the potential concerns [4]. A
university’s successful student support services program can
address these issues. As a result, it may be said that seeking
assistance through services.

An academic support therapist assesses the challenges they have,
decides what resources are needed, and then offers a range of
customized methods to assist and encourage the growth of their
learning [1]. The first step in the job of an educationa support
therapist is “understanding”, which entails figuring out and
comprehending the fundamental reasons behind the challenges
that students encounter. This basic knowledge is essential
because it makes it possible to precisely create the processes and
tactics that will successfully deal with these challenges. Brief
reports and assessments are utilized to obtain a comprehensive
grasp of the students, offering a more comprehensive picture of
the students' educational needs [26].

This al-encompassing strategy is essential to their expert
execution because it enables the support therapist to create
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customized therapies that deal with both the underlying reasons
and the outward symptoms. Planning strategies then starts,
taking into account the student’s academic program. These
techniques are usually used in challenging subjects when the
learner does not have the resources to manage well. To address
the identified requirements, the support therapist offers tools that
are specifically designed for this purpose.

Cognitive psychology serves as the foundation for
psychopedagogical assistance, which at first concentrated on
learning challenges, particularly those involving executive
function regulation. But since the COVID-19 outbreak, support
requirements have considerably increased.

Following the duration of confinement, there has been a decline
in cognitive functions such as working memory, inhibition, and
planning. New challenges to adjusting to school have aso
surfaced: anxiety has grown to be a mgor trigger in the
educational environment for adolescents and even younger
students. Due to the anxiety brought on by confinement, this
symptomatology affected these processes, especially working
memory, which had a direct influence on reading and writing
performance because these tasks are essential for processing
information.

Conseguently, it is important to remember that
psychopedagogical assistance nowadays encompasses more than
only cognitive processes. It is critical to comprehend how the
growth of a student is influenced by emotional and cognitive
elements. When they use their talents, these variables continually
interact and have a direct impact on how well they do. An
obvious illustration is the typica scenario of having a
challenging exam and having what is commonly referred to as a
“blank mind”. These feelings of paralysis, loss of control, and
uncertainty are simply anxiety states brought on by emotional
symptoms; this illustrates how emotional management may
either make it easier or harder to apply our knowledge and
talents [25].

Globally, student support services a universities help students
succeed, perform better, and have a higher probability of earning
a degree. The success of student support services programs is
reliant on the help-seeking behavior of students.

The laws that are now in effect for higher education govern
support and counseling services, but each university customizes
its offerings based on its own internal personnel, financial, and
other unique circumstances. As a result, it is critical to tailor the
faculty’s support and counseling services to the needs of
university studentsin real life as well as their preferred modes of
help, while also learning about their backgrounds, viewpoints,
and attitudes. The student is viewed as a master of their life and
of organizing the care they want while using the customization
method in psychosocial support, which is a strengths-based
model of practice.

Moreover, teachers may foster healthy team norms and actively
interact with students to make sure that each student team has a
common goal, that members support one another emotionally
and psychologically, and that members feel safe speaking out
when necessary.

Students have the power to influence their own favorable results.
If given the opportunity, people can create teams around
common goals and the ability to speak opinions and get support
from one another. In the event that students initiate team
formation, it is probable that they will select peers with whom
they feel at ease, increasing the likelihood of a positive team
dynamic within the group.
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