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AHOTALIA

dopmynioBaHHA Npobaemun. KomneteHuia MaTeMaTMYHOro mogentoBaHHa (MM) € BaXK/IMBUM NPeaMETOM K TEOPETUYHUX
OMUCKYCii B KOHTEKCTi HaBYaHHA i BMKAagaHHA MM i matemaTvKuM 3aranom, Tak i emnipuyHUX pocnigkeHb. BoaHouac 3anuwaerbea
HeAO0CTaTHbO AOCAIAXEHMM NUTAHHA iHTerpauii komneTteHuii MM y CTPyKTypy MaTeMaTUYHOT KOMNETEHTHOCTI, @ TAaKOX Ti B3aEMOAT 3 iHWIMMM
KNto4oBMMM KomneTeHuiamu. Jepani 6inble gocnigKeHb NigTBepaXxyoTh, Wo MM € He nLe OAHIEID 3 KNHOYOBUX KOMNETEHLL B CTPYKTYPI
MaTEMaTUYHOI FPaMOTHOCTI, ane i1 epeKTUBHUM NeSaroriYyHNm iHCTpYMeHTOM Ans GopmMyBaHHA MaTeMaTUYHOT KOMNETEHTHOCTI 3406yBayis
ocsiT. OcobiMBOro 3HayeHHA HabyBae po3pobKka nigxoais, fAKi 3abe3nedytoTb GopmMyBaHHA L€l KOMMNeTeHLii, 30Kpema, uyepes
AOCNiIAHULbKO-OPIEHTOBAHI NeaarorivyHi crparerii, Wo cnpuaAe PO3BUTKY 3a4aTHOCTI A0 MM y KOHTEKCTi peanbHUX 3a4ay.

Marepianu i metoau. [na BUpilweHHsA nocTasneHoi npobaemun 6ya0 3aCTOCOBAHO TEOPETUYHI Ta eMMipUYHI MeToan, 30Kpema,
aHani3 foCNiAHMLbKUX Mpalb YKPATHCbKUX | 3apyBiXKHMX YYEHMX, y3arasibHEHHA Ta CUCTEMATU3ALIA NPAKTUYHOTO AOCBiAY, NeAaroriyHuii
€KCMEePUMEHT, a TaKOXK MaTEMATUYHI MeToAM 06PO6KM AaHUX NeAaroriYHOro EKCNEPUMEHTY.

Pe3ynbtatu. Ha oCHOBi aHanisy pesynbTaTiB AOCNIAXKEHb 3 NWUTaHb nepcnekTB MM Ta NPaKTUK BUKOPUCTAHHA MOro fAK
negaroriyHoi TexHonorii 3’AcoBaHo micue i poab MM B CTPYKTYpi MaTeMaTUYHOT KOMNETEHTHOCTI. TaKoX aHani3ylTbCA TUMNOBI TPYAHOLL
3006yBayiB OCBITM, WO BUHWMKAOTL Yy HUX MpU pPo3B’A3yBaHHi 3aga4y MM, NPOMNOHYIOTLCA LWAAXM NOM AKWEHHA LMX TPYAHOLLIB,
APryMeHTYETbCA iX AOLNbHICTb.

BUCHOBKM. [1pOCTEXKEHO acMMETPUYHUI XapaKTep 3B’A3KY MiXK KomneTeHuieto MM i iHWKMMKM KOMNETEHUIAMW MaTeEMATUYHOI
KOMMNETEHTHOCTI. 3anponoHoBaHo Ta anpoboBaHo AesKi niaxoam Ao dopmyBaHHA KomneTeHuii MM.

KNHOYOBI C/IOBA: mamemamu4yHe MOOen8AHHA;, MaAmMemMamu4yHa KOMIMemeHMmMHiCmos; KOoMrnemeHyis MamemMamu4yHo20
modentosaHHsA; Inquiry-Based Learning (IBL); memodu meopii HeYimKux MHOMCUH.

ABSTRACT

Formulation of the problem. Mathematical modelling competency is an essential subject of theoretical discussions in the context
of learning and teaching mathematical modelling and mathematics in general, and empirical research. Numerous studies confirm that
mathematical modelling is not only a key competency in mathematical literacy but also an effective pedagogical tool for developing students'
mathematical competence. It is essential to develop strategies that promote the formation of this competency, primarily through research-
oriented pedagogical methods, which aid in developing the ability to use mathematical modelling in real-world problem contexts.

Materials and methods. To solve the problem, theoretical and empirical methods were applied, in particular, the analysis of
research works of Ukrainian and international scientists, generalisation and systematisation of practical experience, pedagogical experiment,
as well as mathematical methods of data processing of pedagogical experiment.

Results. Based on the analysis of research results on the prospects of mathematical modelling and practices of its use as a
pedagogical technology, the place and role of mathematical modelling in the structure of mathematical competence are clarified. Typical
challenges for students that arise in solving mathematical modelling problems are also analysed, ways to mitigate these issues are proposed,
and their feasibility is also argued.

Conclusions. The asymmetrical nature of the relationship between the mathematical modelling competency and other parts of
mathematical competence is traced. Some approaches to the formation of the competence of mathematical modeling are proposed and
tested.

KEYWORDS: mathematical modelling; mathematical competence; mathematical modelling competency; Inquiry-Based
Learning (IBL); methods of fuzzy set theory.
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BCTYN

NoctaHoBKa npobnemu. MatemaTnyHe mogentoBaHHs (MM) nonarae B Tomy, Wo6 nigaaTM HemaTemaTUuHI
npobaemu mateMaTUYHiI 06pobLi i noganblwoMy aHaNi3y 3 MEeTOHO IX BUPiLLeHHA. Takum YuHom, MM BUKOPUCTOBYETLCA ANA
pO3B’A3yBaHHA HAMPI3HOMAHITHILIMX BaXK/IMBUX i CKNAZHMX 33434 B Pi3HMX ranysax BUPOOHULTBA M HAYKM, AKI HE MOXKYTb
6yTM po3B’A3aHi 6e3 3a1y4eHHA MaTeMaTMKKU. TOMY BCe aKTya ibHiLLOK Npo61eMoto MaTeMaTUYHOT OCBITU NOCTAE NUTAHHA AK
dopmyBaTu 3gaTHICTb 3400yBaYiB OCBITM pPO3B’A3yBaTH 3a4a4i MM, AKi meToamM HaB4aHHA MM Ta AK OLiHWUTY iX edeKTUBHICTb.

AHani3 akTyanbHUX AocnipgKeHb. B matemaTuyHin ocsiti MM BUCTynae He nuwe o6'eKTom, a 1 iHCTPYMEHTOM
HaBYaHHA, AKWI [03BONAE PEANi30BYBATU NPUKNALHY CNPAMOBAHICTb MaTeEMaTUKM Ta cnpuae GopmMyBaHHIO MaTEeMATUYHOI
KomneTeHTHOCTi 3arasiom. KoHuenTyanisauia NoHATTA KomneTeHTHocTi MM Ta il icTOpUYHUIN PO3BUTOK PO3rNSAaNNCA B HU3L
pocnigxeHb (Blomhgj, Jensen, 2003; Blum, Niss, 2024). MM BK/toYa€ KinbKa NOCNifoBHUX npoLeciB, 06’egHaHUX B TaK
3BaHWI LMK MoaentoBaHHA. Monpw neBHi BIAMIHHOCTI y TpaKTyBaHHiI umkay MM, fAki 3ycTpivaemo B nitepatypi (Blum, Leiss,
2007; Blomhgj, Jensen, 2003; Blomhgj, Jensen, 2007 Ta iH.), yCi BOHX NigKPECNOOTb HAABHICTb TPbOX KAOYOBUX €/1IEMEHTIB:
1) maTemaTtusauisn, Tob6To, Nepeknas NpPouecis, cUTyauil, BiAHOWEHb i 3aNUTaHb i3 HEMATEMATUYHOrO KOHTEKCTY, T. 3B.
«PeanbHoro CBiTy» B MaTeMaTUYHUI KOHTEKCT; 2) po3B’A3aHHA CPOPMY/bOBAHOI MATEMATMYHOI 3afadi i OTPUMAHHSA
BiANOBIAHMX MaTEMATUYHMX BUCHOBKIB; 3) AeMaTemaTun3alia, TOBTo iHTepnpeTaLia LMX MaTeMaTUYHMUX BUCHOBKIB B KOHTEKCTI
i TepmiHax peanbHOi HemaTeMaTMYHOI 3a4adi. Takum ymHom, MM MOXKHa TpaKTyBaTu K TPiKKy (S, M, R) Wwo cknagaertbea 3
neAKoi peanbHoi NpobnemHoi cutyauii S, geakoro Habopy M matemaTMUHUX CYTHOCTEM i AeAKkoro BigHOWeEHHA R, 3a
A0MNOMOroto AKOro 06’eKTH i BigHOLWeEHHA S nos’a3aHi 3 06’ekTamu Ta BigHoweHHAMM M (Blum, Niss, 1991). Toai MM — ue
BECb NPOLEC, LLLO BeAe Big, peasbHoi NpobaemHoi cuTyaLii 40 MmaTemaTUYHOT Mogeni. He3Barkatoum Ha Te, Lo Lie BU3HAYEHHSA
3[AETbCA IETKUM O1A PO3YMIHHA, HA NPaKTULi AianbHicTb 3 MM € focuTb CKNaaHo, i B CNiIbHOTI MaTeMaTUYHOI OCBITU
iCHYtOTb NeBHi PO36iXKHOCTI WOAO TOro, L0 CamMe BBAXKAETbCA MOAENN0/MOAENOBAHHAM, AKi Wini MM i AK LbOro MOXHa
HaB4yaTu (Kaiser, Sriraman, 2006; Hernandez-Martinez et al., 2021; Rogovchenko et al., 2021).

3a OCTaHHi POKM 3pOCTaE BNEBHEHICTb AOCNIAHMKIB | BUMTENIB / BUKNaAaUiB MPAKTMKIB, WO HaB4aHHA MM Basknnse
i KOpUCHEe He Auwe TOMYy, WO 3aKA3JA€E NiABaNAMHM AN MailbyTHbOI peanisauii 3406yBayamm OCBITU Pi3HMX NEPCNEeKTUB
camoro MM, Bu3HauyeHux, 30Kkpema Kaisepom i LLipipamaHom (Kaiser, Sriraman, 2006), a 1 cnyrye iHCTpyMeHTOM pOpMyBaHHSA
KOHLLeNTya/IbHOro PO3yMiHHA MaTeMaTUKKU, PO3BUTKY MaTEMATUYHOTO MUC/IEHHA, MaTeMaTUYHOI KOMMETEHTHOCTI 3arasiom.
30Kpema, KomneTeHuis MM BM3HaHa OAHIEN i3 BOCbMM CKNAL0BMX MaTeMaTU4YHoi komneTeHTHocTi (Niss, Hgjgaard, 2019).

Mertoto cTaTTi € NOWYK BiANOBIAI Ha ABa AOCNIAHMLbKI 3anuTaHHA: (1) ake micue MM B CTPYKTYypi maTeMaTUYHOI
KOMNETEHTHOCTI? (2) AKi niaxoam AouinbHi y HagyaHHi MM i AK nepeBipnTH iX eeKTUBHICTL?

METOAU AOCNIAXKEHHA

[na pocArHeHHA MeTU AOCNiAKeHHA BYM BUKOPUCTAHI TEOPeTUYHI MmeToan (NoriKo-CUCTEMHUI, NOPIBHANBHUIA
aHani3 AoCNiAHMLBKMX NpaLb YKPATHCbKMX | 3apybixKHMX HAYKOBLB, y3araNbHEHHA Ta CUCTEMATM3ALLIA HAYKOBO-TEOPETUYHMX
i NPaKTUYHMX [aHWX, BAACHOTO MNPAKTUYHOrO AOCBiAy), NeAaroriYyHW eKCnepuMMEHT, a TaKOX HediTKke maTeMaTuyHe
MOZE/NOBAaHHA A1 aHaNi3y AaHUX NefaroriyHoro eKCnepumeHTy i OUiHKM edeKTUBHOCTI BMKOPWUCTOBYBaHUX B XOA4j
eKCNepuMeEHTY MEeTOAIB i Niaxoais.

PE3YNIbTATU AOCNIAKEHHA

Micue maTemaTM4YHOro MOAE/IOBAHHA Yy CTPYKTYPi MaTeMaTUUYHOI KOMNeTeHTHOCTI. KomneTeHTHiCHUI nigxig y
HaBYaHHI MaTEMaTUKM Ha BCiX PiBHAX OCBITM nepeabavae GOpMyBaHHSA i PO3BUTOK MaTEMATUYHOI KOMNEeTeHTHOCTI. Monpu
AesKi BIAMIHHOCTI YNCNEHHUX TAYMayYeHb TEPMIHY «MaTeMaTUYHa KOMNETEHTHICTb», YCi BOHWU CXOAATbCA Ha TOMY, WO Ue
3AaTHiCTb ebEeKTUBHO 3aCTOCOBYBATU MAaTEMATUKY B Pi3HWUX KOHTEKCTax. 3okpema, JepkaBHui ctaHaapT 6a30Boi cepeHbOT
OCBITM TPAKTYE MaTEMATUYHY KOMMETEHTHICTb AK «34aTHICTb PO3BMBATH | 3aCTOCOBYBATM MaTEMATUYHI 3HAHHA Ta MeTOAM ANA
pO3B’A3aHHA WMPOKOro CriekTpa npobaem y NoBCAKAEHHOMY XKWTTi; MOAE/IOBAHHA NPOLECIB Ta CUTYALLN i3 3aCTOCyBaHHAM
MatemaTtuyHoro anapaty» (fdepkaBHuii ctaHaapT, 2020), a HaBYaNbHI NPOrPamMM LWKIZIBHOTO KypCy MaTeMaTUKM BU3HAYaloTb
bopmMyBaHHA HaBMYOK 3aCTOCYBAHHA MaTEMATUKM OZHI€l0 i3 FONOBHMX Linel HaB4aHHA. HaBegemo Halibinbw UuToBaHe B
HayKoBi niTepaTypi O3HaYeHHA MaTEMATUYHOI KOMMETeHTHOCTi, chopmynboBaHe MoreHcom Hiccom: «MaTemaTuuHa
KOMMETEHTHICTb O3HAYa€ PO3YMiHHA, OLiHIOBaHHA, BUKOHAHHA Ta BUKOPUCTAHHA MaTeMaTUKM B PISHUX MaTEMATUYHMX Ta
no3amaTeMaTUUYHUX KOHTEKCTAX i CUTyaLinx, y AKMX MaTemaTWKa Bifirpae uM moxe Bigirpasati nesHy posb» (Niss, 2003).
3rigHo 3 (Niss, Hgjgaard, 2019) cTpyKTypa maTeMaTU4HOi KomneTeHTHocTi (mathematical competence) BkatoYae 8 OCHOBHUX
CKNafoBux abo KomneTeHLit (competencies), ae MM — ogHa i3 Hux. Mig Heto aBTOpU PO3yMitOTb «YMIHHA BUKOPUCTOBYBATU
MaTeMaTMKy [NA ONWCYy peasbHUX CUTyaliil, a came CTBOPIOBAaTM MaTeMaTWyHi mogeni B 33aJaHOMy KOHTEKCTi i
BMKOPWUCTOBYBATM Lji MOAENI AN NPOrHO3iB Ta aHaNi3y, a TaKOX aHaNi3yBaT Ta OLiHIOBaTK icHytodi mogeni» (Niss, Hgjgaard,
2019). CknapoBi MaTeMaTUYHOI KOMMETEHTHOCTI B3aEMHO MNEpPeKpMBalOTbCA, WO INOCTPYE iX B3AEMO3B'A30K i
B3aEMO3asieXHicTb. LLlob npoaHanisysaTy, Ak B3aemogie MM 3 iHLIMMM CiMOMA CKI3A0BMMM MaTEMATUYHOT KOMNETEHTHOCTI,
MM BU3HauMAu, Ha ocHoBi (Kaiser, 2007), n’ATb KNHOYOBMX KOMNETEHLW, AKI ONUCYHOTb NOCNIAOBHI €Tanu CNPOLLLEHOrO LUKy
MM, onTUMaNbHOrO, Ha HaL MOFNAA, Y HABYANbHUX LLNAX:

1) dopmyntoBaHHsA i CNpoOLLEHHA peanbHoi 3aaadi / npobnemy;

2) nepeknag peanbHol 3a4a4i Ha MOBY MaTeEMaTUKM (MaTemaTuM3auis) i nobyfoBa maTemaTUYHOT Moaeni;

3) aHanis i po3B’A3aHHA MaTeMaTUYHOI MoAeni;

4) iHTepnpeTauia Ta OUiHKA pe3ybTaTis;

5) npe3eHTauia Ta 06rpyHTYBaHHA pe3ynbTaTis.



Mwu npoaHanisyBanu, ak komneteHuia MM cnMpaeTbcA Ha iHWI CiM KOMNETEHLii MaTeMATUYHOI KOMMETEHTHOCTI.
Pe3ynbTaT Takoro aHanisy HasegeHo B Tabauui 1. K 6auMmo, KomneTeHuia MM cnMpaeTbCa Ha BCi iHLWI KoMmneTeHLii, xoua i
He 060B’A3KOBO OHOYACHO, i He B YCiX iXHix acnekTax. KoxHa KomneTeHLUis MicTUTb 6araTo acnekTis, AKi He NPOABAAIOTLCA B
mogaentoBaHHi. Tomy KomneTteHuia MM He BuYepnye }KoAHY i3 HUX. Pa3om i3 TMm, cnupatoumnchb Ha BCi iHLWI KOMNeTeHL,ii, BoHa
He € X KombiHaLji€elo i, OTXKe, 3aiiBOl0. BoHa He Moxe ByTU «po3ocepearkeHa» B iHWMX KOMMETEHLiAX Xxo4a 6 Tomy, Wo
BK/ItOYaE B cebe 1 no3amateMaTuyHi cyTHOCTI. O4eBUAHO TaKOXK, WO iHLWI CiM CKNaZ0BUX MAaTEMATUYHOI KOMMNETEHTHOCTI He
noTpebytoTb B ABHOMY BUrnAA4i Hasuuyok MM. lMpoTe KomneteHuia MM, 6yayyn, y NeBHOMY PO3YMiHHI, iHTerpanbHo
KOMMNETEHL,i€l0, MOCUIIIOE KOXHY i3 pewTn MaTemaTUYHUX KOMNETEHL,i, OCKIIbKWU € «MOAIrOHOM» ANA iX TPeHyBaHHA AK
NOOAMHL,, TaK i B CYKYMHOCTI.

Tabn. 1. 3aneKHicTb KOMMETeHLii MaTemaTMYHOro mogentoBaHHsa (MM) Bif iHWWMX MaTEMATUYHMX KOMMETeHL,in

efleMeHTiB Ta BigHoO-
LWeHb, YCBIAOMNEHHA
BMMOrM 3agadi / cyTi
npobiemu

MaTeEMATUYHUX,
BUABJIEHHA 3a/1eXK-
HOCTEW MiX 3MiH-

HUMMW, OCMUCNEHHA
abcTpakuii, Heob-
XigHUX ana moaeni

po3s'asaHHA Mm

B'A3KY B TEpMiHax
peanbHoOi 3aaaui,
aHanis i ouiHka
0ro aieKBaTHOCTI
Ta BignosigHocTi
peanbHil cutyauii

Eranu MM dopmyntoBaHHA Maremartusauis, Po3B’A3aHHA IHTepnpeTauia Ta MNpe3seHTauis Ta
i cnpoweHHA nobyaoBa martem. MaTemaTUyHOT OLiHKa pe3ynbTarTiB 06rpyHTYBaHHA
KomnerteHuii peanbHoi 3agaui moaeni (Mm) moaeni (Mm) pesynbraris
MaTemaTtnuHe AHani3 cutyauii, MNepexig, Big peansb- | JlorivHa nocnigos- IHTepnpeTauia ma- CTpYKTYypyBaHHA
MUC/NEHHA BUAB/IEHHA OCHOBHUX HuX 06’eKTiB A0 HICTb KPOKiB gna TeMaTU4YHOro pos3- npeseHTaLiii, BMo-

KpeMNeHHsA KtoYo-
BUX MOMEHTIB ANA
NOACHEHHA CyTi
mogeni Ta oTpuma-
HUX pe3ynbraTis

Po3B’A3yBaHHA

Bubip un nobygosa

Po3pob6ka i1 peani-

OuiHKa KOpeKTHO-

JIUBUX NPUNYLLEHD,
noriyHa nobyanosa
CTPYKTYpWM KoHLen-
TyanbHOi mogeni

BialoTb peanbHUm
Aasuwam, subip
MaTeMaTUYHMX
iHCTpYMeHTIB AnA ix
Bigo6paxKeHHs

niaxoais i metoais
po3B’A3aHHA,
06r'pyHTYBaHHA
obpaHoro B AaHil
cuTyauii metoay

peanbHoi 3agayi Ta
BignosigHoCTi il
BUMOTramM, MOX/U-
Be KOPUryBaHHA Ta
onTumizauia Mm

MaTeMaTUYHNX Mm, AKa KOPeKTHO i | 3auia cTpaTerii CTi po3B’a3ky Mm,
3aga4 ONTUMaNbHO BiAO- po38’a3ky Mm; po3rnag okpemmx

6paskae peanbHi BUKOHAHHA npoue- BMNaAKiB; A0AATKO-

3aNeXHOoCTi Lyp, HeobxigHMx Bi obuncneHHA

LA pO3B’A3aHHA abo moaumdikauii

MatemaTuuHi Bubip cytTeBmx BuaBneHHA maTte- OujiHka nepesar Ta OuiHKa pe3ynbTatis | OBrpyHTYBaHHA
MipKyBaHHA, napameTtpis 3agaui, MATUYHUX 3aNeX- Heaonikis LWoA0 X 3HaYyLWO- Bnbopy meToaiBs
aprymeHTauis BU3HAYEHHA MOXK- HOCTeMl, aKi Bigno- MOXINBUX CTi B KOHTEKCTI po3B’A3aHHA,

BignosigHoCTI
MmoZeni peancHin
cuTyauii, bopmy-
NIIOBAHHA NepeKoH-
JINBUX BUCHOBKIB

MpeactasneHHs, | Bubip iHCTpymeHTiB MNpeacrasneHHA MNpeacrasneHHA MNpeacraBneHHA Bubip HaltedeKTmB-
iHTepnpeTauii ANA onucy 3ajavi B peanbHoi cutyauii pO3B’A3KY Yy pesynbTaTie AnA Hiwmx cnocobis
MaTeMaTUYHNX yepes matemaTuyHi | 3po3yminiit popmi nonerweHHsn ix NOAaHHA pesynbTa-
TEpMiHaXx 06’ekTn (rpadikn, (dopmynn,rpadikm, | iHTepnpetauii 8 TiB Y MaKcMMasibHO
Tabnunyi, piBHAHHA Aiarpamu, ymcnosi KOHTEKCTi peanbHOT | 3po3yminii dopmi
TOW) 3HAYEHHSA TOLLO) 3a4adi / npobnemu
BukopucTaHHa - TouHuli maTemaTu- | TOYHMI 3anuUC yCix - 3a notpebu
MaTemaTuyHoi YHMI 3anuC mogeni | eTanis po3B'A3aHHA
CUMBOJIIKM Ta i3 NpaBuUAbHUM 3 NPaBUAbHUM
dopmanismis BUKOPUCTAHHAM BUKOPUCTAHHAM
CUMBOJTIKMN CUMBOJTIKMN
MaTemaTtnuHa YiTke cnosecHe 06roBopeHHs no- O6roBopeHHsn KpuTnyHa ouiHka AHanis,
KOMYHiKaLina dopmyntoBaHHA 6ynoBaHoOi mogeni, MOX/MBUX METOAIB | pe3ynbTaTis Woao HACKIiNIbKM TOYHO i
3a4aui, AKe MOXHa 0BI'pyHTYBaHHA BU- pO3B’A3aHHA 3 ix gouinbHocTi Ta KOPEKTHO
nepesecTu B 60py maTemaTny- MeTO0 OTPUMAHHA 3aCTOCOBHOCTI B npeacTasfieHi

iHCTpyMmeHTiB

abo nobygosa
CKNAAHUX CTPYKTYP

uii abo AoaaTKoBMin
aHani3 pesynbraTis

maTematuuHy dopmy HUX MeToAiB i ne- KOPEKTHUX i peanbHil cutyauii pesynbTaTh, 4m BCi
peBipKa Ha KOPeKT- ONTUMA/NbHHUX, BaX/IMBi MOMEHTH
HICTb NpUNyLWeHb pesynbraTis Bigo6paxeHi
BuKkopucTaHHa MNowyk Ta aHani3 TexHonoriyHa BuKkopucTaHHa O6pobka Ta aHani3 CtBOpEeHHA
LOMOMIKHUX iHpopmaLii npo nepesipka TEXHONOrN AnA LAHUX 3 MEeTOH npeseHTaLinHNX
3acobis Ta npobnemy agekBaTHoCTi Mm po3s'asaHHA Mm TOYHOI iHTepnpeTa- | marepianis

Lepeno: asmopcoka po3pobka

HaByaHHA MmaTemaTUYHOro MopAENOBaHHA: AeAKi npobnemu Ta nigxogu. AHanis  pesynbTaTiB HaraTbox
[OCNIAXKEHb Ta BNACHUW A0CBIA MOKasyloTb, WO LWKOAAPI i CTYAEHTM BiAYYBAlOTb 3HAYHI TPYAHOLW Ha pi3HMX eTanax
maTemaTnyHoro moaentosaHHs (lkeda, Stephens, 1998; Galbraith, Stillman, 2006; Blum, 2011). Ane HaliBarkue IM AA€ETbCA
npouec matemaTm3alii Ta eTan, Wo Momy nepeaye, Koam NoTpibHO peanbHy 3asavy «igeanisyBaTu», BUABUBLLM B YMOBI yce
CYyTTEBE Ta BiAKMHYBLUW HECYTTEBE, 3pOOUTM HeobXigHi NpUNyLEeHHA, TO6TO NPaBUAbHO 3PO3YMITU peanbHy npobnemy B
KOHTEKCTi meTn mogentoBaHHsA (Galbraith, Stillman, 2006; Stillman, Brown, Galbraith, 2010; Schaap, Vos, Goedhart, 2011).
MpointocTpyeMo 3a3HaueHi TPyAHOLL NPUMKAAAAMM 33434 3 HALWOT NPAKTUKMK.



3adauya 1 (nponoHysanaca y4HAM 7 Kaacy). Ha ropy Koninaw (wo B yKpaiHcbkux Kapnatax), BucoTta akoi 1155 m
Haf piBHEM MOPA, TYPUCT NiAHIMABCA CTEXKKOK 3aBA0BXKKM 4 KM i3 cepeHbOIO WBUAKICTIO 3 KM 3a rof, a CnycKaBcA yAaBidi
weuawe. Aka cepeaHa WBMAKICTb TYpPUCTa HAa BCbOMY WAAXy? Bignosigb o6rpyHTyBaTK.

Kntoyosi nomunakn Ha eTani, Wo nepeaye maTematusauii 6yau Taki: a) NPUNYWEHHA, WO 3BOPOTHIM WAAX TeX
CTaHOBWUTb 4 KM, Hifik He ObBrpyHTOBYBaBCA, TOOTO YAaCTUHA Y4YHIB MPUUHANM Le MPUMYLLEHHA «3a 3aMOBYYBAHHAMY,
BBAXKalouW, O4EBUAHO, LLO TaKa iHbopMaLia € B yMOBI 3aaui, WO HacnpaBAi He TaK; }KOAEH yY4eHb He NOACHUB, WO, AKLO He
MPUNYCTUTK, LLLO TYPUCT CMYCKaBCA TIEH X CTEKKOIO, AKOIO MNigHIMaBCA, TO 3a4a4y He BAACTbCA po3B’A3aTh; 6) YacTMHa yyHiB
BucoTy ropu (1155 m) npwuiiHana 3a cyTTeBy iHpopmauito B 3aaadi, binblue Toro — BBaXKana, WO Le AOBXKMHA MapLIpyTy Big
NiZHIKXKA ropun 40 BepLMHK, 60 Yac NigHiMaHHA Ha BepLIMHY obumncntoBanm Tak: 1155 : 3.

3adava 2 (nponoHysanaca cmydeHmMam nepwiozo POKYy HABYAHHA MPU BUBYEHHI MOXiOHOI). Y340BXK nicy
NPOCTAraeTbCA NPAMONIHIMHA gopora. YaBiTb, WO BM 3HaXo4MTecA B /ici, Ha BigcTaHi 5 Km Big goporu i 13 Km Big aomy, LWo
CTOITb NpW A0pPO3i. Jicom BU MOKeTe IMTU 3i WBMAKICTIO 3 KM/rog,, a 4oporoto — 5 km/roa. Bu iiTumeTe no npsamiit 4o goporu,
a gani goporoto Ao Aomy. CKifbKM LLLOHaMMeEHLLe Yacy Bam NOTPIOHO, Wob aictaTuca gomy?

[JexTo 3i cTyaeHTiB NOMMNKOBO BBAXKaB, WO € /IMLIE ABA BapiaHTU

S=VSET = [T8T-25 = 42 MapLipyTy: a) No npamiii — aogomy; 6) No nNepneHauKyAapy — 4o
Aoporv i fani foporoto — foaomy (AMB. po3s’A3aHHA Ha Puc. 1).
%(_Ls. ?05?%02“ o8 LLLo6 3MeHLLIUTH Ta NoNepesmnTU TPYAHOLL, 3 AKUMU CTUKAIOTbCA
be e 37 15 = g 404 3006yBayi ocBiTM Nnig yac MM, BunTeNto / BUKNaavy MaTemaTuKm
i, =% = % = 2% = 24 x8 BApTO 3aCTOCOBYBAaTW Taki CTpaTerii: pPO3BMBATM KOHLENTyasbHe
t=tirte= g b xb PO3YMiHHA MaTemMaTW4YHUX NOHATb, GakTiB, MeTodis, nNpoueayp;

St i wpyy wio tr*.,i%% =y l/w(a 2048 uinecnpﬂMOBaHo HaBYaTH gTaniB MO,EI,e}'HO.BaHHﬂ,.BMKOpMCTOBer‘-WI
peasnbHi NPUKNagM, AOCNIAXKYBAaTU BapiaTUBHICTb; CTBOPHOBATM

MO/IMBOCTI ANA chiBnpai, niATpUMyBaTW AUCKYCii; HagasaTu
HeobXiaHY iHAMBIAYANbHY NIATPUMKY, CKEPOBYIOYM CAMOCTIMiHY NOLWYKOBO-A0CNIAHULBKY po60Ty 3400yBadyiB; po3BMBATH iX
TEXHOOTYHI HAaBUYKN. YUCNEHHI AOCNIAKEHHS | BNACHMI A0CBIA 403BONAIOTL CTBEPAMKYBATH, WO AOCNIAHMLBKO OPiEHTOBAHE
HaBYaHHA, 30KpeMa, IBL, cnpuAe ycniwHin peanisau,ii 3a3HayeHux ctpaTteriii (Bruder, Prescott, 2013; Rogovchenko et al., 2021;
Astafieva et al., 2021; Actad'eBa, Mpy3apbosa, 2021). Take HaBYaHHA iAeanbHO BianoBiaae npupoai MM, sike € npouecom
[OCNIAXKEHHA peanbHMX Npobnem, GopmyntoBaHHA 3aNUTaHb, aHaNi3y AaHWX i NepeBipku rinoTes. Mpouecosi MoaeNtoBaHHA
NpUTaMaHHI Ti XK AiANbHOCTI, Wo ¥ IBL: popmyntoBaHHA 3aNUTaHHSA, AOCAIAKEHHA, aHaNi3 pe3ynbTaTie Ta pednekcia. Kpim Toro
IBL cnpuse po3BUTKY TaKuMX AKOCTeN, BaxkauBux ana MM, AK KPUTMYHE MUC/AEHHA, TBOPYICTb, KOMYHIKATWUBHICTb,
CaMOCTIMHICTb i BiZANOBIAANbHICTb, NiABULLYE iHTEPEC A0 HaBYaHHA MAaTEMATUKKU, CTUMY/IOE BHYTPILIHIO MOTMBALO.

OyeBnAHO, Wo HaB4aT MM cnia Ha 3aga4ax. HalHOBILWI WKiNbHI NiAPYYHMKM 3 MaTeMATUKKN MicTATb HaraTo 3agau,
CNPAMOBAHMX Ha GOPMYBAHHA HABMYOK mogentoBaHHA. OfHaK, Le, B OCHOBHOMY (33 HEBE/NIMKMM BUHATKOM), NPUKAAAHI
3a4aui. A ue He Te came, Wo 3aga4i MM. MNpuknagHi maTemaTnyHiI 3agadi Ta 3aga4i MM matoTb NeBHiI CXOXOCTi, OCKiNIbKW BOHM
noB’A3aHi 3 peanbHUMM CUTYaLiAMM, e BUKOPUCTOBYETbCA MAaTEMATMKA 3 METOIO BMPIiLLEHHA peasnibHOi npobiemu. OgHak ix
BiApi3HAE CcyTTEBa O3HaKa. MpMKNagHi maTeMaTUyHi 3a4adi, 3a3BMYal, NPAMONIHINHI, 3 iAeanisoBaHMMM yMmoOBaMM i ans ix
pO3B’A3aHHA AOCUTb 3aCTOCYBATU CTaHAAPTHI MaTemaTUYHi MeToaM i roToBi mogeni. Hanpuknaa, po3paxyHoOK BiACOTKIB Ha
KpeauT, BUMIptOBaHHA MAOL, 3eMeNbHUX AiNAHOK NeBHOT popMM, BUSHAYEHHSA cepesHbOi LWBMAKOCTI TPAHCNOPTHOIO 3acoby.
3apavi X MM BKAOYaloTb NOBYAOBY i AOCAIOMKEHHA MoOAeni, WO AA€ 3MOry pobuTU NPOrHO3W, aHani3yBaTU PU3UKM,
ONTUMI3yBaTM Mpouecn Towo. Tomy y CBOili PobOTI MM NepPiogUYHO NPAKTUKYEMO KOMAHAHE BMKOHAHHA MPOEKTIB, a
NPUKNagHi 3agadi i3 nigpy4HuKie yacto TpaHchopmyemo B 3agadi MM. MpUKNaam Takux NPOEKTIB, BUKOHaHWX y 2024 p.
yyHAMM 8-A Knacy Jlineto Ne129 m. Kuesa: 1) BU3HAYEHHS 3@ AONOMOrot0 NiApyYHMX 3acobiB (3 HasBHICTIO HEAOCTYMHUX
TOYOK) LOBXMHU NPOEKTOBAHOrO HAA3EMHOIO Nepexoay Yepes NpocneKT 6ina cBOET WKoAKM (BUKOHYBaBCA Mif 4ac BUBYEHHA
NoAibHOCTi TPUKYTHMKIB); 2) pO3paxyHOK N/IOLL AaXy CBOET LUKOAW AR BCTAHOBMEHHA COHAYHUX NaHeNen 3 MeTOo NOKPUTTA
BHYTPiWHiX NOTPeb B enekTpoeHeprii (MixkamMcumnaiHapHUiA NPoeKT). Haseaemo fJani ABa BapiaHTV TpaHcdopmalii 3agaui:
«Ne793. Tennoxig npoliwos 16 Km no o3epy, a NoTim 18 Km no piyuj, Aka 6epe NoYaTok i3 Lboro 03epa, 3a 1 rognHy. 3HaiuTm
LWBUAKICTb TEMNI0X0AA B CTOAYIN BOA|, AKLLO LWBMAKICTb Teuii cTaHoBUTb 4 KM/roa.» (Mep3nsk, 2021).

BapiaHm 1 (docmamHili piseHs). Tennoxig name 1 roauHy, cnovatky o3epom 16 KM, a NoTiM piuKoto, AKa 3 HbOTO
BUTIKae, we 18 km. LUBnAKicTb Teuii piukn 4 Km/rog,. Balwe 3aBaaHHA: a) NobyayBaTm MaTeMaTUYHy MOAENb A1 BU3HAYEHHA
LWBMAKOCTI pyxy Tennoxoga o3epom; 6) 3HAWTWM WBMAKICTb pyxy Tennoxoda B O3epi 3a AaHMMM YMOBWM 3ajadi; B)
npoaHanisyBaTh, AK 3MiHIOETbCA Yac Pyxy TenA0Xo4a, AKLLO LUBMAKICTb Teuii 3MiHIOETbCA (3pocTae Big 2 40 6 Km/rog); r)
3’AcyBaTH, AK 3MIHUTBLCA Yac PyXy TeNNoXoAa Has3az, (36inblNTbCA, 3SMEHLINTLCA, HA CKINIbKKU?).

BapiaHm 2 (sucoKuli piseHb). Tennoxis BUKOHYE HaBiraLiviHi 3aBAaHHA B adppurKaHcbKomy 03epi Biktopis. CnoyaTky
BiH NAnBe 03epom Ha cxig, 16 KM, a noTim pikoto binnit Hin Ha niBHiY we 18 KM i BUTPAYae Ha yBeCb MApLLPYT OAHY rOAWHY.
LLsmAaKicTb Teuii piku 4 Km/rog,. Bawe 3aBaaHHA: a) NobyayBaTM maTeMaTUUHY MOAE/b PyXy Tenaoxoaa; 6) KopucTyoumcb
noby0BaHO MOAENIO 3HAWTH, 3 AKOIO WBUAKICTIO TENAOXiA NAMB B 03€epi; B piLi; B) AK Ma€e Tenaoxig 3miHoBaTM BAaCHY
LWBMAKICTD, WO6 BKNACTUCA B OAHY rOAMHY, BPAXOBYHOUM, WO WBKUAKICTb Teuii binoro Hiny 3anexuTb Big, KNIMaTUYHUX YMOB i
BapIlOETLCA B MeXKax 2 — 6 KM/ro4. r) He 3Haxo4Aa4M Yacy pyxy TenIoxXo4a Hasag, 3'AcyBaTu, AK BiH 3MIHUTLCA | Ha CKiNbKY; 4)
3’AcyBaTH, AK 3MIHUTbCA PO3PAXYHKOBUIA Yac MApLLPYTY, AKLLLO 3arafbHa BiacTaHb 36inbwmnTbCA Ha 20%; e) nobyaysaTy rpadik
3a/1eXHOCTI Yacy pyxy TENA0X0Aa Bif, LWWBUAKOCTI Tedii piuku.

Pe3ynbtati anpobalii okpecaeHUX NiaxoAiB y HaBYaHHI MaTeMaTUYHOrO MOAE/IIOBAHHA. 3 METO OTPMMAHHA
rinOTETMYHOro BUCHOBKY MPO MO3UTUBHWUI BNIMB BUKOPUCTAHHA NMOBHOIO (X0M i cnpoLeHoro) unkay MM ao po3s’asyBaHHA
peanbHux (abo, sreHepoBaHMX, ane npaBaonoaibHMx) 3agad Ta ctparterii IBL Ha cpopMOBaHiCTb 34aTHOCTI 0 MaTEMATUYHOIO

Puc. 1. MomuakoBe po3s’a3aHHA 3a4a4i CTYAEHTOM



MoOZeNtoBaHHA, B nepiog, 3 totoro 2023 p. go anctonaga 2024 p. npoBOAMBCA NegaroriyHmi ekcnepumeHT B Jliuei Ne129 m.
KueBa. B ekcnepumeHTi 6panu yyacTb 4Ba Knacu: ekcnepumeHTanbHui (7-A — 8-A) i KOHTponbHWU (7-B6 — 8-B), aki Ha cTapTi (B
CiuHi 2023 p.) Mmanu NpMbAN3HO OAHAKOBI pe3ynbTaTh YCMiWHOCTI 3 anrebpu Ta reomeTpii. OuiHKa pe3yabTaTiB npoBoannaca
MeTOLO0M Teopii HeYiTKMX MHOXWH (Zadeh, 1999). 3 meToto nepesipKkK piBHA cdopmoBaHOCTI KomneTeHujii MM, mu nposenu
B 060X 8-MX Knacax 4iarHOCTMYHe TeCTYBaHHA. YUHAM 6y10 3anponoHoOBaHoO 5 3aBAaHb, AKi BiANOBIAaNN N’ATbOM BU3HAYEHUM
HaMu BULLE eTanam umkay MM. TakuM YMHOM, MM OLLIHIOBANW He AIKICTb MaTemMaTUYHOT MoZeni, a NPoLec MOAENOBaHHS.
Pe3ynbTaTu TeCTyBaHHA B pO3pisi 3aBAaHb 306paKeHi rictorpamoto Ha puc. 2. Mu posrnagann MM sk HEYiTKY MHOMXMHY,
efleMeHTaMu AKoi € 5 napameTpis (34aTHOCTI peanizoByBaTH 3a3HaveHi BuLLe eTann MM). BusHaunam ans Hawoi 3agadi n’atb
piBHiB (TaK 3BaHWX Tepmis) komneTeHuii MM: Eg — Bucokuit (B), E, — poctatHin (4), E5 — cepeaHili (C), E, — noyaTkoswii (M),
E, — HesaposinbHuii  (H). O6uucneHi KoediuieHTM cdopmoBaHocTi KomneTeHuii MM AnAa  KOHTPO/bHOTO  Ta
eKcnepumeHTanbHoro Knacis, K; = 0,39 i K, = 0,73, BignoBiaHo, cyTTeBO Bigpi3HAIOTLCA, WO HAOYHO iNtOCTPYE rpadivHe
306paXKeHHA TepMiB Ta 3a3HayeHux KoediuieHTiB (Puc. 3). EKcnepuMMeHTanbHUI KNac MoKasasB MOBHY HaNEeXHICTb 40
AOCTaTHBOTO PiBHA chopmoBaHOCTi komneTeHUii MM (3HaueHHA QYHKUIT HanexHocTi fig, (x) = 1), @ KOHTPONbHWIA €
nepexigHilt 30Hi Big NOYaTKOBOro A0 cepeaHboro, 3 BiNbLOK HANEXKHICTIO A0 30HW NoYaTKoBoro pisHA (0,6 abo 60% npoTu
0,4 — 40%). TaKMM YMHOM, HaLa rinoTe3a WoA0 eheKTUBHOCTI BUKOPUCTOBYBAHUX MNiaxo4is y HaB4aHHi MM niaTBepannacs.

T

3aBraHHEA
¥ KOHTPOITBHA IPyNa M eKcIepHMeHTaIbHa Ipyna
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Puc. 2. PesynbTtati TecTyBaHHA B po3pi3i 3aBaaHb Puc. 3. Tepmu niHreicTM4HOI 3miHHOI «KomneTeHuia MM»

BUCHOBKM TA NEPCNEKTUBU NOAANbLLOIO AOCNIAXKEHHA

KomneTteHuis MM € iHTerpanbHOO CK3[0BO0 MaTeMaTUYHOI KOMMEeTeHTHOCTI (3a Hiccom) Ta npocTexyeTbea il
aCUMETPUYHMI B3aEMO3B’A30K 3 iHWMMM i KOMNeTeHUiAMKW. BoHa 3an1eXuTb Bif, iHLWMX KOMMNETEHLM, ane Npu Lbomy He €
HeobxigHo ana ix popmyBaHHA. BogHouac KomneteHuis MM nornvbatoe Ta 3MiLHIOE yCi iHWI CKAAA0BI MaTeMaTUYHOI
KOMMNETEHTHOCTI, WO CNPUAE 34aTHOCTi 3aCTOCOBYBATU MAaTEMATUKY B Pi3HUX KOHTEKCTaXx.

EdektmBHUM nigxogom dopmyBaHHA 3aaTHOCTI 40 MM € BMKOpuMCTaHHA IBL, a TakoK po3B’A3yBaHHA 3agay 3
MOBHUM (B PO3YMHMX MeXax ANA HaBYasJbHUX LiNei) UMKNOM MOAENoBaHHA. 3anponoHOBaHi y CTaTTi niaxoau Ao
bopmyBaHHA KomneTeHLii MM MoXyTb 6yTU KOPUCHUMM AN PO3POBHMKIB OCBITHIX NMporpam Ta BuMTenis / BUKNadadis
MaTeMaTHKK, CpuaoUm 3abesneveHHo LiniCHOro po3BUTKY MaTeMaTUYHOI KOMNETeHTHOCTI 34006yBadiB OCBITH.

Mofanbwi AOCAigKEHHA OyayTb CNpPAMOBAHI Ha emnipuyHe niaTBepAMKEeHHA edeKTUBHOCTI 3anpPOMNOHOBAHUX
niaxo4is y PisHMUX OCBITHIX KOHTEKCTAX Ta PO3pobKy 3a4ay, Wo iHTerpytoTe MM y HaBYaHHA MaTEMATUKW.
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