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Abstract

Introduction. The article presents the logic and results of the study on the resilience and adaptability
of teachers and students in wartime conditions by determining the theoretical and methodological
foundations of the study, developing a criterion apparatus and diagnostic tools, and conducting an
experimental study within the framework of cooperation with the Luhansk Taras Shevchenko National
University, Borys Grinchenko Kyiv Metropolitan University, and Bogomolets National Medical University.
Aim. To present the criteria and diagnostic tools for studying the adaptability and resilience of teachers
and students and the results of their diagnostics. To substantiate and develop practices for activating and
improving (strengthening) the resilience of participants of the educational process in a modern university.
Materials and methods. The study used: methods of system-structural, genetic, and definitional analysis;
meta-analysis of empirical data from domestic and foreign sources on the outlined issues; diagnostic tools
containing standardized methods (Connor-Davidson resilience scale-10), the Questionnaire «Diagnostics of
Social and Psychological Adaptation» (SPA) by K. Rogers and R. Diamond; Methodology for assessing coping
behavior WCQ (coping test) (R. Lazarus, S. Folkman); Stressful Life Events Scale (T. Holmes, R. Rahe).

Results. The results obtained indicate that the average level of resilience and adaptability prevails among
teachers and students. Among teachers, 28.54% demonstrate a high level of resilience, while among students,
this figure was 11.19%, and 48.98% of teachers and 43.28% of students have a high level of adaptability.
Conclusions. The idea of a correlation between adaptability and resilience was confirmed, which made it
possible to develop and substantiate a set of practices aimed at activating and improving (strengthening)
the resilience of partisipants of the educational process in a modern university.

Keywords: adaptability, resilience, resilience structure, adaptive potential, adaptive resources,
university teachers and students, practices of activating and improving (strengthening) the
resilience of partisipants of the educational process

INTRODUCTION providing psychological support and guidance

The problem of resilience and adaptability of
the individual has become extremely relevant in the
conditions of martial law in Ukraine. Education, as one of
the basic institutions of Ukrainian society, has turned out
to be the most vulnerable to this situation, since the forced
change in the format of education (distance, blended,
education in shelters), the expansion of the functionality
of the modern teacher, who became responsible not only
for the provision of high-quality educational services, but
also for the creation of a safe educational environment,
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education seekers. Danger, various risks and extreme
situations caused by being in a war zone, shelters,
forced displacement, lack of electricity, destruction of
educational and housing infrastructure, fragmentation
of the educational process against the background of air
raids, etc. negatively affect the psychological state and
vitality of education seekers, manifesting in states of
frustration, deprivation, anxiety, fear, general neuroticism,
depression, etc. These objective determinants actualize the
need to develop the resilience and adaptability of higher
education participants. The relevance of this problem is
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emphasized in regulatory and legal documents at the state
level: National Security Strategy (2020) [19]; Concept
of Ensuring National Resilience (2021) [24]; Decree of
the President of Ukraine «On Sustainable Development
Goals by 2030» (2019) [13] and public and research
projects: All-Ukrainian Mental Health Program «How Are
You?» [2], The program «RAZOM with You» [21], Social
project «School of Mental Health» [23]. Another source
of data is sociological, including opinion polls conducted
by the most trustworthy Ukrainian polling companies:
Razumkov Centre (Social well-being of citizens
(September, 2024), Gradus Research (Mental health and
attitude of Ukrainians towards psychological help, March,
2024). The importance of this problem is confirmed by the
human-centered values declared in European documents:
UN General Assembly resolution «Transforming our
world: the 2030 Agenda for Sustainable Development»
(2015) [25], Communication from the Commission to
the European Parliament, the Council, the European
Economic and Social Committee and the Committee
of the Regions «Commission Work Programme 2021 —
A Union of vitality in a world of fragility» (2020) [11].
This problem is sufficiently represented in modern
domestic [1, 3, 4, 5, 7, 8, 9, 10, 15, 16, 17, 20, 22] and
foreign scientific discourse [6, 12, 14, 18, 26].

AIM

To analyze domestic and international research on
the essence of the phenomenon of human adaptability
to stressful situations in general and resilience as one
of its dimensions in particular. To present the authors’
understanding of the basic concepts of the study in both
structural-component and dynamic dimensions. To
develop a criterion apparatus (criteria, indicators and
levels) and diagnostic tools for studying the adaptability
and resilience of teachers and students and to conduct
a diagnostic cross-section of educational participants
of three Ukrainian universities regarding the level of
development of their adaptability of higher education in
wartime conditions and to present and graphically interpret
the obtained results of quantitative analysis. To statistically
prove the correlation and significance of resilience
and adaptability as critically important qualities and
mechanisms of the personality under conditions of war.
To substantiate and develop practices for activating and
improving (strengthening) the resilience of participants of
the educational process in a modern university.

MATERIALS AND METHODS

The study was conducted within three Ukrainian
higher educational institutions: Luhansk Taras Shevchenko
National University, Borys Grinchenko Kyiv Metropolitan
University, and Bogomolets National Medical University.
The methodology for forming the study sample was based
on quota sampling; participants were selected from among
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teachers and students based on the following predefined
inclusion criteria: for teachers — work experience
(selection of teachers with different professional work
experience); experience of teaching in war conditions
(whether they conducted classes in a distance and/
or mixed format, or worked in evacuation); openness
(willingness to openly talk about their own experience
and analyze it); place of residence (teachers of institutions
that were/were not relocated); experience of professional
support (organization/participation in programs/trainings/
psychological support groups, involvement in collective
support); for education seekers — educational level
(master’s); experience of studying in war conditions
(whether they studied in evacuation, distance and/or in
a mixed format in Ukraine); openness (willingness to
talk openly about one’s own experience and analyze
it); experience of professional support (organization/
participation in psychological support programs/trainings/
groups, participation in volunteer and/or community
activities). The following methods were used: systemic-
structural, genetic and definitional analysis to determine
the essence and structure of resilience and adaptability;
meta-analysis of empirical data from domestic and
foreign sources on the outlined issues; diagnostic tools,
which include standardized methods (Connor—Davidson
resilience scale-10), the Questionnaire «Diagnostics
of Social and Psychological Adaptation» (SPA) by
K. Rogers and R. Diamond (adapted by A. K. Osnytsky);
Methodology for assessing coping behavior WCQ (coping
test) (R. Lazarus, S. Folkman); Stressful Life Events Scale
(T. Holmes, R. Rahe).

To establish correlations between resilience, social
adaptability, coping strategies, and psychophysiological
stress of respondents, correlation analysis was used, namely
the Pearson correlation coefficient. Statistical analysis
allowed us to identify relationships between indicators at
a significance level of 0,01 and 0,05 (at p <.01 and p <.05).

RESULTS

The term «adaptation» was introduced into
scientific use in the second half of the 18th century,
thanks to the German physiologist H. Aubert, who used
it to characterize the phenomena of adaptation of the
sensitivity of the organs of vision (or hearing), which
is expressed in an increase or decrease in sensitivity
in response to the action of an adequate stimulus. The
modern interpretation of the phenomenon of adaptation
is considered in three dimensions: biological (as the
adaptation of the basic functional systems of the organism
to new, changed conditions); psychological (as the
adaptation of the basic cognitive mechanisms of the
psyche to new forms of activity and living conditions,
manifested in adaptive behavior); social (on the one hand,
as the acceptance by the individual of the conditions,
requirements and needs of society, and on the other, as
its influence on society in the form of corrective and
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restorative programs of trauma-informed and socio-
emotional orientation). The result of the process of
adaptation of the individual is their adaptability. We
understand adaptability as the formed readiness of an
individual to function effectively in basic life areas under
traumatic circumstances, in particular in war conditions.

Thus, summarizing our considerations regarding the
essence of the phenomena of resilience and adaptability,

we must state that these concepts have much in common
in dynamic and static contexts (state, property, ability,
process), but at the same time, adaptability is a broader
concept, and resilience is its component.

To assess the level of resilience and adaptability of
teachers and students, we substantiated the structure of
both phenomena and identified their criteria. The results
are summarized in Tables 1 and 2.

Table 1

Structure and criteria of personal resilience

Components Motivational and purposeful Emotional and strong-willed Praxeological
Criteria Stimulating Affective Activity
Indicators Purposefuln.e§s and motivation.for success Stress resis.ta‘lnce . Personal efficacy

Positive world perception Renewability Assistance and support of the «othery

Table 2
The structure and criteria of personal adaptability
Components Biological adaptability Psychological adaptability Social adaptability
Criteria Functional-physiological Cognitive-epistemological Socio-personal
. . Motivation to restore Acceptance of militarily
. Working capacity " . . o e
Indicators e e . Cogmtlve.a.ctlvny . determmed norms of soc1a1.11fe
Emotional and volitional balancing Socially supportive behavior

Based on the outlined structure and criteria of
adaptability and resilience, as well as the diagnostic tools
presented in the description of the methodology and
methods, we conducted an experimental cross-section
within Luhansk Taras Shevchenko National University,
Borys Grinchenko Kyiv Metropolitan University, and
Bogomolets National Medical University. Let us present
the analysis of the obtained data and their interpretation.

According to the results of the diagnostic
assessment of resilience and social adaptability of
teachers and students (Table 1), it was found that 28.54%
of teachers and 11.19% of students have a high level of
resilience. An average level was detected in 53.06% of
teachers and 66.42% of students. A low level of resilience
was diagnosed in 10.37% of teachers and 22.39% of
students.

Table 3
Levels of resilience and adaptability of teachers and students in conditions of war (%)
Levels Teachers Students
Levels High Medium Low High Medium Low
Resilience 28,54% 53,06% 18,37% 11,19% 66,42% 22,39%
Adaptability 48,98% 51,02% 0 43,28% 52,99% 3,73%

The results of studying the level of adaptability in
teachers and students, presented in Table 1, allow us to
conclude: 48.98% of teachers and 43.29% of students have
a high level of social adaptability, which is characterized
by a person’s ability to adapt to changing environmental
conditions, social or physical space, and also reflects the
degree of psychological tension. The average level was
diagnosed in 51.02% of teachers and 52.99% of students.
A low level of adaptability was detected in 3.73% of
students. A low level was not detected among teachers.
Thus, an average level of adaptability and resilience
prevails among students and teachers.

The results of the study of leading coping strategies
among teachers and students in wartime are presented
in a horizontal histogram (Fig. 1). In order to ensure the
correctness of the statistical processing of the obtained
data, we applied the procedure of calculating the average
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indicator for each coping strategy separately for the group
of teachers and the group of students.

Having analyzed the data presented in the table
and histogram, we can conclude that all the studied
coping strategies do not exceed the borderline state
and fall into the zone of low or medium tension. This
result allows us to talk about a fairly high adaptive
potential of teachers and students. The most frequently
used ways of overcoming stressful situations among
teachers were found to be: «accepting responsibility»
(Xcp.=55,7), «positive reassessment» (Xcp.=57,1) and
«self-control» (Xcp.=62,5). At the same time, students
show a greater degree of the coping strategy «finding
social supporty (Xav. = 64.1), unlike teachers (Xav.
47.8). Students also show a greater degree of «positive
reappraisal» (Xav. = 51.6), «acceptance of responsibility»
(Xav. 48.4), and «self-control» (Xav. = 46.8).
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Conversely, teachers (Xav. = 53.7) are more likely to
show a coping strategy of «planning a solution to the
problem» than students (Xav. = 46.4). It is worth noting
that the following strategies are less used: «escape-

Positive reassessment
Problem solving planning
Escape-avoidance
Accepting responsibility
Finding social support
Self-control

Distancing

Confrontational coping

0 10 20

m Students

avoidance» — students (average = 39.7), teachers (average
= 38.6), «distancing» in students (average = 36.4),
teachers (average = 35.8) and «confrontational coping» —
teachers (average = 32.6), students (average = 35.3).
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Figure 1. Horizontal histogram of the prevalence of coping strategies among teachers and students of a modern university in wartime conditions.

Thus, the first dominant behavioral strategy among
teachers is «self-control». Overcoming this type leads to
the containment and suppression of all negative emotions.
That is, teachers try to hide their experiences, problems,
and feelings from the social environment. At the same
time, students show dominance in using the strategy
of «finding social support», which is characterized by
a tendency to solve the problem by attracting external
(social) resources and searching for informational,
emotional, and effective support.

The second dominant coping strategy is common
to both teachers and students — «positive reappraisal». It
characterizes adaptive forms of behavior. It can be assumed
that in a stressful situation, teachers and students will make
considerable efforts to review negative experiences and use
them to gain insights for personal development.

The third predominant coping strategy among
teachers and students is «acceptance of responsibility».

It involves the individual’s recognition of their role in the
emergence of the problem and their responsibility for its
resolution. The manifestation of this strategy in behavior
can lead to unjustified self-criticism and self-flagellation,
experiencing feelings of guilt and chronic dissatisfaction
with oneself.

Analysis of the results of the stress resistance study,
presented in Table 2, allows us to draw the following
conclusions: among teachers, a low level is observed in
26.53%, and among students — in 29.1%. Such indicators
are an alarm signal warning of the danger of psychosomatic
diseases. The threshold level of stress resistance was found
in 51.02% of teachers and 61.94% of students, which
corresponds to the average level of stress resistance, which
decreases with an increase in stressful situations. This leads
to the fact that a person is forced to spend most of their
energy and resources on combating negative psychological
states that arise while experiencing stress.

Table 4
The level of stress resistance of teachers and students in war conditions (%)
Level Teachers Students
Quite high stress resistance 22,45% 8,96%
Threshold level of stress resistance 51,02% 61,94%
Low stress resistance 26,53% 29,1%

A sufficiently high level of stress resistance was
diagnosed in 22.45% of teachers and 8.96% of students.
Respondents with such indicators do not waste energy and
resources on combating negative psychological states that
arise while experiencing stress. Therefore, any activity,
regardless of its direction and nature, becomes more
effective. So, among teachers, the threshold level of stress
resistance prevails, and among students, the threshold
level tends to decrease.
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The results of the correlation analysis, presented in
Table 3, indicate a close relationship between adaptability
(r = .731 at p <0.01) and self-acceptance (r = .554 at
p <0.01) and acceptance of others (r = .487 at p <0.01).
Therefore, we must conclude that the higher the indicators
of adaptability, self-acceptance, and acceptance of others,
the higher the indicators of resilience.

The presence of a high-level inverse statistical
relationship between stress resistance and resilience was
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established (r = —.539 at p <0.01). Therefore, an increase in
scores on the scale of stressful life events indicates a low level

of stress resistance. That is we can conclude that the higher
the stress resistance, the higher the level of adaptability.

Table 5
Significant correlations of resilience with social adaptability, coping strategies, and stress resistance level
Indicators Resilience Indicators Resilience

Social adaptability 0,731™ Finding social support 0,481™
Self-acceptance 0,554 Accepting responsibility 0,432™
Acceptance of others 0,487 Escape-avoidance 0,135
Striving for dominance 0,121 Problem solving planning 0,463™
Confrontational coping 0,132 Positive reassessment 0,453™
Distancing -0,271° Stress resistance -0,539™
Self-control 0,222"

* — the correlation is significant at the level 0,05
** — the correlation is significant at the level 0,01

It should be noted that there is a direct relationship: at
a high level of significance — between resilience and finding
social support (r = 481 at p <0.01), taking responsibility
(r = .342 at p <0.01), planning to solve problems (r = .463
at p <0.01), positive reappraisal (r = .453 at p <0.01) and at
a reliable level of significance — between resilience and self-
control (r =.222 at p <0.05). Therefore, the use of such coping
strategies as finding social support, taking responsibility,
planning to solve problems, positive reappraisal, and self-
control determines an increase in the level of resilience.

An inverse relationship between resilience and
distancing coping was found (r = —.271 at p <0.05). That
is, the presence of distancing coping strategies among
respondents affects the increase in the level of resilience.

DISCUSSION

The problem of resilience and adaptability of the
individual is one of the most studied in modern domestic
scientific discourse. Its relevance has increased against the
background of objective factors of the present; however,
as a subject of research, it has a rather long history. The
etymology of the term «resilience» is associated with the
Latin term «resilire», which is interpreted as the ability
to overcome or adapt to very difficult circumstances. The
term made its first appearance in the scientific literature
in the 1970s in the works of Garmezy (1972) and Rutter
(1979) in the context of highlighting chronic adversity as
a deviation from the norm (Bonanno, Diminich, 2013) [6].

Across international studies, resilience is commonly
understood as: the ability to withstand change, to continue
to develop in constantly changing conditions (Folke,
2016); the ability of a dynamic system to successfully
adapt to challenges that threaten the functioning, survival
or development of the system (Masten, et al. 2021); the
ability of a system to anticipate, adapt and reorganize itself
in the face of adversity in such a way as to promote and
maintain its successful functioning (Ungar, 2018) [26].

In domestic scientific discourse, the problem of
resilience is viewed as: the ability of a person or social
group (community) to cushion the impact of emergencies,
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that is, to «mitigate» the effects of their social and
psychological consequences through the actualization of the
resources of individual people, groups, organizations, and
communities that are capable of preventing the exacerbation
of psychological problems and disorders among participants
and witnesses of difficult events (Gusak et al., 2017) [9];
as a person’s mental, physical, emotional, and behavioral
ability to adapt, recover, and thrive in situations of risk,
challenges, danger, complexity, and adversity, as well as to
learn and grow after failures (Kokun et al., 2022) [22].

The results of a qualitative and quantitative content
analysis of scientific Ukrainian and English-language
literature devoted to the interpretation of the concepts of
«resilience» and «resiliency», their nature and role in the
body’s response to stressful (psychotraumatic) influences,
carried out on a set of more than 107 studies (D. Assonov,
O. Khaustova, 2019), allowed us to identify the following
characteristic features of resilience: positive adaptation,
process, personal trait (property), a certain ability,
consequence, resistance to stressful influences, return to the
previous state, acquisition of new traits and qualities [4].

Thus, our interpretation of resilience is related to
its understanding as a three-dimensional synthesized
construct that can be considered in three planes: as
a process that involves the dynamic aspects of resilience;
as a property of the individual that involves their ability to
recover from adverse conditions and grow after traumatic
events; as a state of the individual characterized by
a willingness to resist and adapt to traumatic events.

It should be noted that in all these definitions there
is a connection between resilience and the phenomenon
of adaptation, which is accumulated in the concept
of «adaptability» of the individual. Therefore, this
connection allows us to consider adaptability and
resilience as mutually dependent, parallel concepts.

CONCLUSIONS

It has been proven that an important determinant
of the resilience of teachers and students is the formation
of adaptability and its components (self-acceptance
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and acceptance of others), certain coping strategies of
behavior (self-control, finding social support, accepting
responsibility, planning to solve the problem, positive
reappraisal), and stress resistance. Taking into account
the interpretation of the correlation coefficients, we can
conclude that a high positive relationship was found
between resilience and self-acceptance, acceptance of others
and social adaptability in general; self-control, finding
social support, accepting responsibility, planning to solve
the problem, positive reappraisal, as ways of overcoming
stressful situations; the level of general psychophysical
stress resistance, which is statistically proven.

Based on the above, we consider it appropriate
to highlight practices for activating and improving
(strengthening) the resilience of participants of the
educational process in a modern university, which we will
group according to the resilience structure presented in
Table 1. Note that all selected practices have the potential
for structural reorganization of the adaptive resources of
the individual; that is, replacing some resources (in case of
their deficiency) with others will generally not affect their
adaptive potential, which will significantly expand the
adaptive capabilities of the individual.

I. Motivational and purposeful component: practices
for forming a positive worldview; practices for developing
purposefulness and motivation for success; meditation
and mindfulness training; training in developing the
ability to flexibly assess/reassess life situations; practices
for optimistic adjustment to success and self-confidence
for rational planning of one’s life and setting priorities;
practices for self-projection and leadership; practices for
forming internal motivation through autonomous activity.

II. Emotional and strong-willed: practices for
developing emotional intelligence; tolerance for
uncertainty; practices for developing stress resistance
and emotional-volitional balancing skills; mindfulness
practices; trainings for developing skills in managing
emotions and stress.

III. Praxeological component: practices for
forming learning and self-regulation strategies, including
regulation of load and rest, monitoring of physical
condition and prevention of fatigue and stress; practices
for developing the ability to provide and receive social
support, maintain external social ties (development
of a sense of belonging to society); practices for
developing the personality of self-reflection, associated
with the analysis of one’s own states, problems, coping

strategies in conditions of war and anticipation; practices
for developing social support skills; practices for
gaining experience from one’s own failures, mistakes,
disappointments; practices for developing the ability
to exercise selective control; practices for developing
the ability to assess and self-assess stressful states and
traumatic experiences.

Perspectives  for further research. In this
publication, we have presented a study of resilience and
adaptability as a personality quality in the dimensions of
state, property, and ability. The next step in researching
the global problem of resilience and adaptability of
university teachers and students in war conditions will
be to study the dynamic aspects of the problem, namely
determining the genesis of students’ resilience and
adaptability during their studies at the university.
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OCBITA B MEJIULIMHI

Pe3rome

CTIAKICTb TA ADANTALIMHICTb BYMTENIB TA CTYAEHTIB NI YAC BIAHW B YKPATHI
Biktopis B. XXenaHoBa', IHHa B. JleoHTbeBa', Caitnana M. Manamap', Biktopis |. AMutpeHko?, KatepuHa A. BpoBko',
Omutpo B. XenaHos?, Bopuc I. Manamap?®

'KuiBcbkuin cTonmuHuiA yHiBepeuTeT iMmeHi Bopuca piHyeHka, M. Kui, YkpaiHa
[lepxaBHuit 3aknag «JTyraHcbkuin HavioHanbHWi yHiBepeuTeT iMeHi Tapaca LLleBueHkay, M. MonTasa, YkpaiHa
*HaujioHanbHuin MegnyHui yHiBepcuteT imeHi O. O. BoromonbLg, M. Kuig, Ykpaita

Beryn. Y cTaTTi npejcTaB/eHO JIOTIKY I pe3y/lbTaTH JOC/Ii[PKeHHs pe3ilJIbEHTHOCTI Ta aZalTOBAHOCTI BUKJIaAadiB
i CTyfeHTiB B yMoBax BiHM IIJSXOM BHU3HAY€HHS TeOPETHUKO-MEeTOAOJIOTIYHMX 3acaj, AOC/TifKeHHs, PO3POOKU
KpHUTepiaJbHOro anaparTy Ta JiarHOCTUYHOrO iHCTpyMeHTapilo Ta NpoBeJeHHs eKCIIepUMeHTaJbHOr0 AOCTiJKeHHS
Ha 6a3i /I3 «JlyraHcbkuii HanjoHasbHUU yHiBepcuTeT imeHi Tapaca IlleBuenka», KuiBcbkoro crosm4HOro
yHiBepcuTeTy iMeHi bopuca 'pinuenka Ta HanjionanbHoro meguyHoro yHiBepcuteTy iMeHi O. O. Boromosbug.

MeTa. [IpoaHanidyBaTy BiTYM3HSAHI Ta CBITOBiI JOCTi/KeHHS LI0J0 CYTHOCTI GeHOMEHY aJalnTUBHOCTI JIIOJUHH
Jl0 CTPECOBHUX CUTYaLii 3arajioM Ta pe3iJIbeHTHOCTI sIK ogHOro 3 ii BUMipiB 30KkpeMa. [Ipe/cTaBUTH KpUTepialbHUN
amapar i iarHOCTUYHUHN iHCTpyMeHTapil Joc/aiKeHHS alaTOBAHOCTI Ta Pe3i/IbEHTHOCTI BUK/IaJadiB i CTyJeHTiB,
Npe3eHTYyBaTH Pe3yJbTaTH iX AiarHOCTUKH. OGIPyHTYBaTH i pO3pOOGUTH NMPAKTHUKU aKTHBi3alii Ta yJ0oCKOHaleHHs
(mocuneHHs) pe3iIbEHTHOCTI Cy6'€KTIB OCBITHBOT'O MPOLIECY B Cy4aCHOMY YHiBEPCHUTETI.

Marepiaau Ta MeToau. JocipkeHHsT npoBoguocs Ha 6a3i Tprox 3BO Ykpainu: /3 «JlyraHcbKUH HaliOHAJIBHUM
yHiBepcuTeT iMeHiI Tapaca IlleByeHka», KuiBcbkoro crosnyHoro yHiBepcuTeTy iMmeHi bopuca [piHdyeHka Ta
HanjonanbHoro mepguyHoro yHiBepcuteTy iMeHi O. O. Boromosbls. Y4acHUKM BifOupajucs cepej, BUKJIaAadiB
Ta CTYAEHTIB Ha OCHOBI MomepefHbO BU3HAaYEeHUX KPUTepiiB BKJIIOYEHHS. B mpoueci gociifxeHHS BUKOPHUCTAHO:
METOJU CHCTEMHO-CTPYKTYpHOTO, TeHeTHM4YHoro Ta JediHiniiiHoro aHasnisy; MeTaaHal i3 eMHIpUYHUX JaHHUX
BITYM3HSHUX Ta 3apyOiKHUX JpKepes 3 OKpecJeHOol MpobsieMaTHKH; AiarHOCTUYHUM iHCTpyMeHTapiH, [0 MiCTHUTb
craHgaprtusoBadi Metoguku (Connor-Davidson resilience scale-10), OnuTyBanbHUK «/liarHOCTHKa coLjaJbHO-
ncuxosioriyHoi aganTarii» (CIIA) K. Pomkepca i P. Jlaiimony (B aganTtanii A. K. OcHuibkoro); MeToAuKa OLiHKH
komiHr-noeeinku WCQ (kominr-tect) (P. Jlazapyc, C. @onkmen); lllkana crpecoreHHUX xuTTeBUX nofin (T. Holmes,
R. Rahe). /l.1s1 BcTaHOBJIEHHS KOpeJIsSILiHHUX 3B’sI3KiB 6yJ10 3aCTOCOBaHO aHaIi3 koedilieHTy Kopessuii [lipcoHa.
PesyabTraTu. OTpuMaHi pe3y/abTaTd CBig4aThb, L0 cepel, BUKJIaJadiB Ta CTYAEeHTIB NepeBakae cepelHil piBeHb
cTidKocTi Ta aganToBaHocTi. Bucokuil piBeHs cTilikocTi MaloTh 28,54% BukagadiB i 11,19% cTyzneHTiB, 2 BUCOKUM
piBeHb afjlanToBaHOCTi - 48,98% Buk1azauiB i 43,28% cTy#eHTIB.

BucHOBKHM. B xo/i moctikeHHsI BCTaHOBJIEHO, 10 Cepe/] BUSBJIEHUX Y Cy0'€KTIB OCBITHBOTO IPOLIECY JOMIHYIOYHX KOIIHT-
CcTpaTeriii HalbiIbIIa YacTKa y NMPUNAZAAE: ¥ BUKJIAJAuiB — HA KOMIHI-CTPATETiI0 «CAMOKOHTPOJIb», a ¥ CTYAEHTIB — Ha
«IOLIYK COL{ia/IbHOI MiATPUMKUY». ByJio miTBep/PKeHO AYMKY PO KOpeJsALil0 MiX aJalTOBaHICTIO Ta PE3UJIbEHTHICTIO,
110 YMOXJIMBUJIO PO3PO06JIEHHS i 0O PyHTYBaHHS CYKyNHOCTI NPAKTHK, CIPAMOBAHMX Ha aKTUBI3allil0 Ta YA0CKOHaIEeHHS
(mocuieHHs1) pe3iIbEHTHOCTI CY6'EKTIB OCBITHBOTO MPOLECY B CYYaCHOMY YHIBEPCHUTETI.

Kaio4osi cnoea: apanTHUBHICTb, pe3i/IbEHTHICTb, aJaNTOBAHICTb, CTPYKTypa pe3iJIbeHTHOCTI, aAanTaniiiHui

NoTeHIjaJ, ajanTanilHi pecypcH, BUKJIaAa4yi Ta CTyJeHTH YHiBepcuTeTy, NpaKTHMKM aKTHBi3anii Ta
YAOCKOHaJIeHHs (OCUJIeHHs1) pe3i/IbEHTHOCTI Cy6 €KTIB OCBITHBOTO NPOIECY
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